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The purpose of this study is to study the quantity of English
language input, measured in time, available to an upper secondary
school student from both within and outside formal education during
one semester and one vacation, to categqrize input into the types of
activity from which the student receives input, to estimate the
intelligibity of input received and to know the extent to which diary
studies are appropriate as a research methodology for studying
language input.

The subject of  this study is a8 Thai student, studying in
Mattayomsuksa 5 of a large-size government secondary schoel in a _
Bangkok suburb. A responsible subject was selected purposely because
this case .study concerns a -diary study. Percentages were used to
analyze the data.

The results of this study show that of a total input, 78.28 %
is in the form of English with accompanying Thai translation and
| 21.72 % is only English input. Among solely English input, 18.13 Z
comes from a native source, 51.11 % comes from & non-native source,
and 38.76 % comes from multiple choice items.

Most input received appears in the text-type form of rewriting
eXercises and exams, from a non-native source and using rewriting
skills.

| On average, the student gets lower intelligibility from a
native source than from a non-native source.

Results show a low percentage of the quantity of English from
a native source, which indicates that there is a need to modify the
student 's language learning. There is no input outside the classroom,

so teaching techniques and materials should be appropriate to provide

students with a high amount of English input.



Using a diary study as a research tool for finding the

quantity of input is reliable.



ACEKNOWLEDGEMENT

I wish to express my deep gratitude to my thesis advisor, Mr.
Alec Bamford, for his invalusble aquidance and comments throughout my
thesis.

Sincere gratitude is extended to Asst. Professor Chaleosri
Pibulchol for her helpful suggestions. In addition, special thanks
are due to Professor Surai Pongthongjaroen and every teacher of the
educational linguistics department for serving as oommittee members.
Without them, I could not have reached this goal.

T am indebted to the students who were the subject of this
research for their responsibility and cooperation. Also, I would like
to thank all of my friends including there I studied Ed. Ling. with
for their constant encouragement especially Miss Kruatip Chearanai,
Mrs. Soonthree Suwansomboon, Miss Ketchari Watthanarangsri, Mrs.
Somjsi Heepthamai and Mr. Dominic Whiting, my special friend, for the
- completion of the thesis.

My special appreciation is dedicated to my dearest father and
mother who were the first teachers of my life, and have taught,
martured and given me everything. Lastly thanks to my lovely sister
and her husband who helped me with patience and sacrifice in the
typing of the thesis. Further thanks to Mrs. Pimprapai Suksangprasit

and Mr. Janejob Suksangprasit for their generosity of typing.

WORAWAN SUPAT



TABLE OF CONTENTS

Chapter
I INTRODUCTION . .......ccnon-nn O
Statement of the General Problem ..................no-n
RESTE

/The Specific Aims of the Study ...........cccveennenn
The Siggg}icanoe of the study ... ... i it
sd%ﬁéwof the StudyY .« ot i it e i it
De%?gition OF TOITMS « vt i et st a e eaea e onon
Ix REVIEW OF THE RELATED LITERATURE ...........cfc0.cecne--
Definition and Significance of Input ...............--
Input and Interaction ..........c. st
Input and Comprehensibility ....«....coovioaccrenernns
FEvidenee Concerning the Quantity of Input ......... e

Relation Between Language Teaching
and Quantity of Inpubt ...... ...
Diary Studies S
Using Diary Studies as Research ToolsS ...iiiieeennns

S

ITTI THE RESEARCH METHODOLOGY .......c.c..c.inencnmmanereenn s
SUDFECL <o veveeesimmas s ae s
The Research Iéstrument e e e e e e e e e
The Constructioﬁ of the Research Tool ................

The Data Analysis

....................................

Page

17

21

24
24
24
25



Chapter ST

1V INTERPRETATION AND DISCUSSION OF DATA ............-c----
The interpretation of data ............cciveeennvnnns
The quantity of English language input,
measured in time, available to an upper
secondary school student from both within
and outside formal education ....< :aa..-.veerenn-n
The types of activity from which
the student receives inpub .. .........ecevenns
An estimation of the intelligibility
of input received "L ...l it
The extent to which diary studies are
appropriate as research methodology for

studying language input . ... ... cieiiiiaanenen

v  IMPLICATIONS ........... S
The Aims of the Study ...... ... miiinnnaeenes
Scope of the Study . ... ..
Thi Research Methodology ....... ..o rnananens
é:;earch RESULIES & it it ieieamnaeema e
A Comment on Diary Studies .......... ... vmearennnns

General Recommendations .............cccenancaeens

Suggestions for Other ResearCh . o vt iiiienneennennnns

Page

31

31

31

36

4@

46

46~
ey

55
85

68



Table

3.2

LIST OF TABLES

The quantity of input measured in minutes

and calculated as a percentage .............c-c--n

The quantity of solely English input by source

measured in minutes and calculated as

B PErcentaEe . ... a e

Solely English input excluding multiple choice

teat items by types measured in minutes and

calculated as a percentage ............. -t

English input with accompanying Thai lsngusge

input by type measured in minutes and

calculated as a percentade .. i et

Intelligibility of input categorized by skill

BNA SOUTCE oo v ver e iulai e oonanecn oo aenconees

Intelligibility of input categorized by

LeXt LYVDES . ovvevenntnantsoanrs e

Page

32

37

38

41

43



Figure

LIST OF FIGURES

Operation of the "Affective Filter” ... ...t

Activities Involved in a Second-Language

Diary Study ....ca- it

Percentage of input ............

Percentsge of all English input

........................

........................

........................

Page

18
33

35



CHAPTER 1

The teaching of English has been established in the Thai
educational system for a long time. However, there are many problems
(Nisakorn Chum-Upakarn. 1885 : 4). Pattarawadee Ongsakul (1984 )
pointed out that educators, teachers, parents and students themselves
accept that the level of students’ schievement in English has begn
less than satisfactory. She also found that teachers and students had
the opinion regarding the curriculum that the amount of time for
learning English is insufficient. Likewise, Wichit Srisaan (Araya
Tansawal and Jiranan Romonkitiskun. 1988; citing Wichit Srisaan.
1988) stated that learning and teaching English only within the

classroom 1is not enough. The  learners themselves should find

materials and techniques that are suitable for language learning too.

Yuen Sriworakhan (19885 : 3) indicated that the main problems
of English teaching come from the teachers, the students and the
envirormment. Namtip Aksornkool (1888 : 2-33) also stated that
unqualified teachers and a lack of student motivation due to little
or no exposure to English outside the classroom are sSome of the
causes of ®the failure of EFL teaching.

In fact, Krashen (1982 : 59) said the classroom will be a good
place for the learners to achieve at least the intermediate level if
it focussed on providing input for acguisition. Furthermore, ''the

foreign language classroom can be literally filled with comprehen—



sible input; this potential of forty to fifty minutes per day is
probably superior to what the out£ide world can provide the
beginner....” (Krashen. 18981 : 185). Mountford (Orachorn Kitchakarn
1882 : 2; citing Mountford 1986) alsc stated that “the more English s
student hears, the more English that student will scquire.... it is =a
teacher’'s duty to use as much English as possible in a lesson” This_ _
statement is also confirmed by Gaies, who said that teacher talk as
classroom input affects formal second language learning (Allwright.
1888 : 214-224; citing Gaies. 1977).

So we can see that in teaching English as a foreign lasngusge,
where the linguistic environment outside the classroom is restricted,
the teacher should provide the students with more English language
input. But in practice, Mountford (1986) found that Thai teachers
often use Thai langusge in teaching English. Sometimes, ninety per
cent of an English lesson ‘is taught in the Thai language. Most
teachers lack English proficiency. Wanchai Chamnansri (1988 : 87)
said that one problem of English teaching is that teachers do not
speak English while they are teaching English, in spite of the fact
that English is a skill subject where the teacher should have to use
English in teaching. It can be noticed that Thali students may receive
little language input from formal instruction.

Moreover, in learning and teaching language, comprehensibility
is also an important factor. Krashen (18834 : 185) stated that when
input is supplied in sufficient quantity it will be comprehensibility
which effects the language learning. So this study realizes that the
quantity and intelligibility of the target language input may be
crucial to language learning. Therefore, it is interesting to know

how much English language input a Thai student gets from both within



and outside formal instruction. To get details sbout the student’s
exposure to English as a foreign language, a diary will be used as a
research tool, in the expectation that the qualitative and
guantitative data thus gathered will vyield insights about the
jearner’s language input. The result may be beneficial towards

learning and teaching EFL.

The Specific Ains of the Study &)

26
\9'{‘ (\'.
1. To study gquantity of English language input, measured in

Ja"\"h Loy 1

time, available to an upper secondary school student from
both within and  outside formal education during one

semester and one vacation.
e e
2. To categorize input into the types of activity from which

the studeqt recelives input.
T
& @
3. To estimste the intelligibility of input received.
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4. To know the extent to which diary studies are appropriate

(Y

as a research methodology for studying language input.

The Simificance of the Study md/\:%g/\,\. Ao £ B 5.y pesR e
1. The quantity of English language input available to a Thai
student, will be useful data towards further research on
learning and teaching English as a foreign language.
2 Learners may be able to draw inferences about how to
improve their English proficiency.
3. Teachers may be able to draw inferences about how to make

their teaching more efficient.



Scope of the Study

1. This study concerns the guantity and the estimated intelli-
gibility of English language input available to a M.S
student of a government secondary school in a Bangkok
suburb during one semester and one vacation period.

2. This research is a case study of one subject so may not be
generalized to other populations. Ne%%¥%§g§g;s, this data
will indicate at least how much English language input a
student gets in a semester and a vacation.

3. The subject chosen is _a student who can be trusted to be

responsible.

anmm i i -

- \b rt‘\ \054 : _"
bc ;h‘\\f \i’ ’ 3; >
1. A disrv means a regularly-maintained record of all English

langusge experienced for the period of one semester and one

e

vacation.

2. English language input mesns any English language to either
the meaning or form of which the student pays attention. It
ijncludes the learner’s own output, for example, rewriting
model sentences, which is considered to be a part of his or
her input and to affect language learning.

3. Types of activities from which the student receives English
langusage input are categorized by 3 parameters: skill, text
type and source.

4, Skill means any language behaviour such 8as reading,

listening and rewriting, which the student uses to pay



7.

8.

3.

attention to the input.
Text tvpe means language input categorized according to
its stylistic -form such as letters, lectures, songs,
broadcasts.
Source means native or/and non-native or/and multiple
choice items.
native means any English language input that spoken and
written by foreigners such as English conversation from
tape recorder, English news article in Bangkok post.
* We assume all solely English input data from newspaper
is native source.
non-native means any English language input that spoken
and written by non—native such as the lesson explanation
in English by Thai teachers, English text written by Thai
authors.
miltiple choice _means any English language input in the
form of multiple choice items (a,b,c,d).
The intelligibility of ipput means the degree to which the
subject comprehends the input experienced, estimated by the
subject in terms of a scale, with B representing complete
comprehension and @ representing no comprehension at all.
A subiect means a Thai student, studying in Mattayomsuksa 5
of a government secondary school in a suburb of Bangkok.
Quantity of input means the quantity of language input

the subject receives measured in minutes.



REVIEW OF THE RELATED LITERATURE

As seen in chapter one, many studies have shown that the
quantity of input available to learners may be a crucial factor in
developing langusge acquisition.

In this chapter, the related 1iteratﬁre will be discussed
under the following topics:

Definition and significance of input
Input and interaction

Input and comprehensibility

W N e

. Evidence concerning the quantity of input
— Supporting studies
- Contradicting studies
5. Relation between langusge teaching and the quantity of
input
8. Diary studies

7. Using diary studies as research tools.

Ellis (1986 : 127) stated that input is “the language that is
addressed to the Lo 1learner either by a native speaker or by

another Lgo learner.... it is the result of interaction.” This

definition differs from Corder’'s (Tsui. 1891 : 58; citing Corder.

i

1987 : 1685) which stated that "input is “what goes in", not what is

available for going in Corder emphasized the importance of the



learner as the input controller. However, Allwright and Bailey
(1991 : 128) stated that “input refers to the language which the
learners hear (or read)-— that is, the language samples to which they
are exposed.”

Input is also defined to include the 1earnef’s own output.
According to Schmidt and -Frota (Allwright and Bailey. 1881 : 146;

/
citing Schmidt and Frota 19868 : 318), "the 1learner’'s own output is a

very significant part of his or her input, which affects the course
of language learning.” This is called the auto-input hypothesis.

Many studies indicated that time, or the amount of input or
exposure to the target language plays an important role for the
success of language acquisition and learning (Fillmore. 1882;
Krashen. 1983; Larsen-Freeman. 1885 : 444; Ellis. 1986; Harley. 1986
: 21). Hatch (1883 : 84) _HEEE? “it is clearly the case that one
cannot learn a second language without -any input.” A well-known
study on the significance of input shown in Lenneberg’s experiment
(Dulay et al. 1982 : 22 citing Lenneberg. 1962) with an eight-year—
old boy who had a peripheral speech defect. The subject listened to
instructions from a tape - recorder without seeing the examiner. The
findings proved that without ability to speak the subject can acquire
lsnguage and understand it well if she/he has enough exposure.

Dulay et al. (1882) assumed.that more input will be taken if
the performers have the right attitudes, consisting of high moti-
vation, self confidence and low anxiety, i.e a low affective filter

(see Figure A).



Operation of the “Affective Filter"”

affective
Ffilter
Language
input > Acguisition —_— acquired competence
Device

FIGURE A. The affective filter acts. to prevent input from being
used for language acquisition. Acquirers with optimal
attitudes. ... are  hypothesized to have a low affective
filter. Classrooms that encourage low filters are those
that promote low anxiety among students, that keep
students off the defensive. (Erashen. 1883 : 39)

Input and Interaction

Some research suggests that’if language learner are exposed to
more of the target language and have more chance in interacting with
native speakers, they will be successful (Skehan. 1888; citing Naiman
et al. 1978, Fillmore. 1978 and Chesterfield et al. 1985).

seliger (1977) studied the correlation between interaction
patterns and Lo competence. He found that the high input generators
who get more focussed input develop faster than the low input
generators who are passively involved with the target language. He
stated that "the high input generators actively involved cause input

to be directed at them by calling out, answering out of turn, and



working out answers to questions or drill cues directed to others.
"Moreover, by initiating Vlanguage interaction, the high input
generator causes a reflexive response in the form of more language
jnput to himself”. They contact the target language both inside and
outside the classroom. Their behavior differs from that of low input
generators who receive a limited amount of focussed input in the
classroom and do not seek other practice opportunities.

In summary, Seliger’'s study pointed out that the input from

interaction 1is significant. Wong-Fillmore 's study (Johnson. 1883

56; citing wWong-Fillmore. 1876) stated that children learning English
as a second language will get useful input for their learning from
contact with fluent English-speaking children. Krashen (1888) also
pointed out that through conversation, second language acgulrers can
obtain optimal input, which tends to advance acquisition. Likewise,
Scarcella and Higa's study (Gass and Madden. 1985 : 154; citing

Searcella and Higa. 1981) confirmed that "“the “optimal’ input is that

L

input which comes as a result of negotiation work as opposed to that
input which 1is only simplified”. 1In addition, Scarcella and Higa
(1981) suggested that older learners can scaquire Lo progressively in
the early stages if they participate in conversation early since
they obtain more input. However, Larsen-Freeman (Snow and Hoefnagel-
Hohle. 1982 : 420; citing Larsen-Freeman 1979) argued that "all
sources of input to second language learners should be considered as
potentially useful, not Jjust the input availasble from interaction

with native speakers.”



L hensibilit

By the input hypothesis, Krashen (1985) claimed that
naturalistic 1language acquisition does not depend on presenting
learners with input that has been consciously graded but results from
providing learners with the right type of input. He said that
comprehensible jnput which promotes learning is "i+l", target
language data which is understandable and yet slightly beyond the
second language learner’s current level of comfortable understanding.
This data will be increased “when input is supplied in
guantity” (Krashen. 1988 : 165).

Wang (1986 : 109) also agrees that

there is no evidence to prove that pecple who have had
only production practice without receiving i+l can reach a
high level of language proficiency. Let us imagine a group
of 1@-year-olds 1living on an isolated land, talking among
themselves =all day long with focus on communication, but
receiving no i+l input from adults. Who could believe they
would eventually develop adult—1like language proficiency?

Nevertheless, White (1985) argued that incomprehensible input

also leads learners to language leggaing, and Long (1881) emphasized
input plus interaction and negotiation. Long pointed out that being
talked to is not enough for learners to acquire language. They must
negotiate the quality and gquantity of the input they receive in order
to pick up language. (Vanpatten. 1987; citing White. 1985 and Long.

1981 : 259-78)
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Several studies have‘shown that the guantity of input affects

the rate of language acquisition, but some contradict this.

- i3

Carroll (1987) stated that the host language environment
provides maximum opportunities for natural language exposure which
benefits the second language acquisition. In his survey, college
foreign language learners who were majoring in French, German,
Russian, and Spanish in American colleges and universities on average
performed rather poorly on tests. He found that ‘“students who
reported a vyear’ s study abrosd performed best; those who reported a
summer or a tour abroad performed next best; and both of these groups
outperformed those who had atudied only in a foreign langusge
learning environment.” In addition, Carroll found that students who
had more exposure to the target language produced by their parents at
home reached the higher scores on the test than the rest.

He stressed that time is the most important variable in the

acquisition of an Lo, noting that “the simplest explanation of this
finding is that the attainment of skill in a foreign language is a
function of the amount of time spent in its study." (p.136) Burstall
et al. (Harley 1986; citing Burstall et al. 1974 : 123) agreed that
“the sachievement of skill in a foreign language is primarily a
function of time spent studying that language.”

Wagner-Gough and Hatch (1875) confirmed the importance of

input in Lo acquisition. They claimed that "the frequency of forms in
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speech addressed to the learner influences the language he produces.”

(p.288)

Larsen-Freeman (1978) pointed that there is a positive

e

correlation between the frequency rank order of items in the ESL
teachers’ speech and the accuracy order of the adult and child ESL
jearners’ oral production of those items.

Hamayan and Tucker (1988) also stated that the classroom input
has an effect on the 1learners’ production. They found that the
frequency of occurrence of certain linguistic structures in the
teachers” classroom speech in French correlated with the accurate
oral production rate of 3 students from the same classes. The-
experiments were done with “"both FSL children in immersion classrooms
and native French-speaking children in L4 classrooms.”

Krashen (1987) stated that if students are exposed to vast
amounts of the (target language, the roughly tuned input, i+l, will
increase. That means more acguisition will occur. He also said that
some tesching aspproaches such as Asher’s Total Physical Response and
Terrell s Natural Approach tend to provide an input-rich classroom.

Fillmore (1982) studied the language of his Ly learners in
kindergarten classrooms. He found that the classrooms where the
comprehensibility and the amount of input occurred most, the
learners’ acquistion increased most, too. The input comprised com-—
prehensible input from the teacher and a number of native-speaking
peers. Similarly, Saville-Troike (1984) also found significance
in the guantity of teacher input to kindergarten children.

Wang (1986 : 116) suggested that input quantity and input
quality are two significant varisbles determining production ability.

He alsc pointed out that great input qQuantity is also necessary in



i3

teaching grammar because grammar lacks generative power in production.

Higashi (1988 : 41-44) stated that according to Krashen’'s
theory and the Natural Order Hypothesis, providing more input
containing the structure in question can be the best way to correct
students  mistakes, because students’ mistakes always occur whenever
the structure used has not in fact been acquired. So more input will
bring fewer mistakes. Nevertheless, he did not show any evidence to
support his suggestion.

Sekiva (1888 : 57-76) argued that the quantity of input is a
factor affecting success in acquiring a native-like accent. The input
argument was compared to the habit formation argument and the socio-
affective arguﬁent to \bnove that children achieve better Lo
pronunciation than adults in naturalistic environments. Brown (1883),
who studied the differences in older and younger language learners as
input seekers, said "the younger learners are more concerned about

the amount of input, while the older learners are more concerned

sbout the kind of input they get.”

Contradicting studi

Upshur (1868) examined the relation between foreign languagé
teaching and learning of university level students studying English
as a foreign language in an English language environment. One of
his results indicated that the amount of formal language instruction
for those students does not affect their language learning. He
further concluded that "the most efficient foreign langusge learning
ijs informal and occurs when the learner must make communicative use

of the langusge variety to be learned ...." Nevertheless, Upshur’s
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experiments were done in an English speaking enviroﬁment so it might
be that there is more é;posure outside class than inside the class.
Furthermore, this experiment investigated only the effect of the
quantity of the foreign language instruction, not including input
outside the classroom.

Snow and Hoefnagel-Hohle (1982) found that there were no
relationships between the Dutch achievement scores of English-
speaking children who studied among Dutch classmates and teachers in
ordinary Dutch schools in Holland, and (1) the quantity of comprehen-
sible Dutch speech heard inside the classroom, (2) the percentage of
all classroom speech directed to  them, and (3) the guantity of
classroom speech directed to them. However, they stated that the
findings may be unclear since he believed that "it is clear that
fhe quantity of speech heaxd has some effect on speed of acquisition;
if these subjects ' had heard no Dutch at all, they would not have
learned =any Dutch". (p.424) They also stated that the unexpected
results may be because (1) the number of subjects was too small and
they were of different ages and proficiency levels (2) the sample of
classroom speech was very small (30 minutes per child) (3) there was
no control over the amount of the target language input outside
school during the study,and (4) the guantity and directness of the
speech input measures may be wrong.

Day and Swain (Larsen-Freeman. 1985 : 437; citing Day. 1984
69-1@2 snd Swain. 1981) controverted the relationship between input

quantity and the language proficiency. Swain maintained that

—

“although the subjects of her study presumably have received
sbundant comprehensible input, they have still not fully acquired the

target language. At least in terms of grammatical competence, no
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quantity of comprehensible input may be enough.” Nevertheless,
Olshtain and Blum-Rulka (Larsen—-Freeman. 19885 : 442; citing Blum-
Kulka and Olshtain. 1984) supported Swain’'s study. They claimed that
“sheer quantity of input/interaction may cause sociolinguistic

competence to Progress but may only allow grammatical competence to

progress up to a certain point.”

Krashen (1982 : 126-148) analyzed the relationship between the
language teaching approach and the amount of comprehensible input. He
stated that among the present—day teaching methods, including grammar
translation method, audio-lingualism, cognitive code, direct method
and the natural approach, the last two tend to provide students more
comprehensible input.- _

Pica and Doughty (1985) compared the amount of input in a
teacher—Ffronted activity and a group activity in a communicative ESL
classroom. They found that (a) "more input was directed toward our
individually studied students in the group than in the teacher-
fronted activity"”. (p.131), (b) "more grammatical input was available
during teacher—fronted than during group activities". (p.138) and (c)
“a number of features of negotiation which are claimed to allow for
comprehensibility of input... were more available during the teacher-
fronted interaction." (p.130)

Kleifgen (1985) examined 2 kindergarten teacher’s language
jnput to four second language students who have different proficiency
in English. She found that "the lexical input to the NNSs was less

varied and supplied in greater quantities to the children according
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to their descending level of proficiéncy".

Scarcella -and Higa (1981) found that in comparing the
conversation between NSs and (15 children and (2) adolescents, there
was =a greater quantity of simplified input to children than to
adolescents, but the adolescents worked more on keeping the
conversation going.

Crookall and Oxford (1983 : 111-112) pointed out that to
develop communicative competence, language teachers tend to provide
simulation. They claimed that gaming will offer large éuantities of
input for the students. Consequently, this input stimulates use of
important strategies, such as memory strategies (used not just to
enter new information into memory but also to recall it quickly when
needed) and compensation strategies like guessing meanings from the
context.

Chitra Rodchua (1872) observed the time used by Matayom Suksa
I teachers teaching English in teacher and student activities,
practising the four language skills; listening, speaking, reading and
writing, and comparing the quantity of time Thai and English were
used in the period of teaching. Hervresults showed that a large
amount of time in a period was used in teaching grammatical
structure, explaining, translation and practising the writing skill
and both teacher and students used more English than Thai.
Nevertheless, this study concerned only the quantity of time used
in teaching and learning English inside the classroom. The amount of
time included both input and output.

, Qrachorn Kitchakarn (1999) investigated teachers” use of
English-Thai code switching in English classrooms. She found that

“the amount of teachers” use of English in terms of utterances is
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slightly greater than the use of Thai, but slightly smaller in terms
of words". Nonetheless it declined in the second and third of the
observer classes. She also found that in teaching, teachers mostly

used English to elicit and to inform.
Di Studi

A diary study is one technique used in the study of language
classrooms (Brumfit and Mitchell. 1899 : 14). It is defined as "an
introspective account of a second language experience as recorded in
a first-person Jjournal"” (Larsen-Freeman and Long. 1991 : 37; citing
Bailey and Ochsner. 1983) or as "a first-person account of language
learning or teaching experience, documented through regﬁlar, candid
entries in a personal Journal and then analyvsed for recurring
patterns or salient events” Nunan (1989 : 55), indicating that
diaries have been used to study either language teaching or language
learning or both.

Bailey and Ochsner (1880 : 2) observe:

The diary studies differ from SLA case studies primarily
because the diarist supplements his observation of events
with introspection and self-observations. However, the
first person diaries may also be (redanalyzed by other
researchers.

This statement sgggsa%hat~introspective diary studies can be
analyzed by the diarist her/himself. This is the case in many studies
(Cherchalli. 1988; Lowe. 1987; Parkinson and Howell-Richardson. 1990;
Jarvis 1992). Howsoever, Matsumoto (1987 : 28) claims that “the

diarist,... may be a language learner or teacher, but may not be the
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researcher himself or herself”, although she recagnizeé that many
early diary studies did not follow this ides=.

Furthermore, Matsumoto (1887) says  that diarists may write
diaries during the classroom language lesson or after the class. They
may write 1in their native language or second, target language. Her
statement implies that diary studies concern only classroom learning.
However, in fact, many researchers have shown or suggested that diary
studies can be done both inside and outside the classroom (Schmidt
and Frota. 1986; Nunan. 1989; Parkinson and Howell-Richardson. 1888;
Jarvis. 1882).

Bailey =and Ochsner (Hunan. 1989 : 58-58; citing Bailey and
Ochsner. 1983 : 18@) outline & Process for organizing a diary study

in the figure below:



Language learning

(or teaching) history

Second Language
(teaching or learning)

experience

Confidential and

candid diary

Rewritten public diary

Sifting the data for

trends and questions

DIARY STUDY

Language learning
history
Rewritten public disary

Interpretive analysis
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i. The diarist should provide an account
of his personal language learning or

-

teaching history.

2. The diarist should systematically
record events, details and feelings
about the current language experience
in the diary.

3. The diarist revises the journal for

the process; meaning is clarified.

4. The diarist studies the Jjournal
entries, looking for patterns and
significant events. (Also other
researchers may analyse the diary
entries) [sic].

5. The factors identified =as being
important to the language learning or
teaching experience sare interpreted
and discussed in the final diary
study. Ideas from the pedagogy
literature may be added at this

stage.



FIGURE B Activitiés involved in a second-language diary study.

(Nunan. 1885 : 59 citing Bailey and Ochsner. 1883 : 184)

Allwright and Bailey (1991 : 191-192) also suggest how to keep
a diary as below:

1. Set aside a regular time and place each day in which to
write in your diary.

2 Pilan on allowing an amount of time for writing which is at
least equal to the period of time spent in the language
classroonm.

3. Reep your diary in a safe, secure place so you will feel
free to.write whatever you wish.

4. Do not worry about your style, grammar, Or organisation,
expecially if you are writing in your second language.

5. Carry a small pocket notebook with vou can make notes about
your language learning (or teaching) experience whenever
vou wish.

S. Support your insights with examples. When you write some-—
thing down, ask yourself, "Why do I feel that is important?”

7 At the end of each diary entry, note any additional
thoughts or questions that have occurred to you. You can
consider these in more detail later.

Diary entries should be honest (Nunan 1989 : 58; Gilpin 1892).
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The Ffirst diarist-researchers, Schumann and Schumann
(Schummann. 1983; citing Schumann and Schumann. 1977)> published diary
studies kept on their language learning experiences. The diaries
show their feelings and reactions towards the foreign culture, the
target language.speakers, and the methods of instruction. They reveal
s number of psychological factors which affect the acquisition of a
second langusge.

Later z number of authors have used diary studies for
reflecting ieagnqrs’ insights, thought;, feelings, achievement,

—

strategies, impressions, problems, and sometimes focused on

psychological and social themes (Béiley. 1987; Brown. 1883, 1985;
Ho-Fong-¥Wan-Kam. 1985; Wenden and Rubin. 1887; Cherchalli. 1888;
Nunan. 1989; Parkinson and Howell-Richardson. 1999; Jarvis. 1892).

+ "Learner diaries can be both a ‘source of unforced positive and

\.negative feedback from the students and a way of getting the students
to concentrate on language  learning (Gilpin. 1882 : 15). Entries
emphasize the personal nature of language learning, something which
is not 1likely to be got by other forms of data collection (Nunan.
1989 : 55,57).

Although diaries have many advantages such as the simplicity
of keeping data, the nature of the holistic investigation and
hypothesis generating and naturalistic characteristics, there are
limitations such as the time consumed in diary keeping, and highly
‘subjective characteristics (Bailey. 198%; Hopkins. 1985; cited in
Nunan. 1989 : 58; Matsumoto. 1987). Nevertheless, many researchers

suggest that in order to avoid subjective judgements and reliability

115110 -



and validity problems, diaries should be analyzed by at least iwo or

N o ———- - -

three reseérchérs;-the number of diarists should not be cne but méﬁy

;—/__’-/ . .
and diary studies may be used w1th_other quglitgtive techniques

(1ike personal interviews, questionnaires, tests, observations, oOr
class discussions) (Matsumoto. 1887 : 31; Parkinson and Howell-

Richardson. 183893.

-

As well as qualitatiYgifesegrch tools in language teaching and
learning, diary studies are alsc used in quantitéEiVe\gnalysis.
Chaudron (1988} comments that "both quantitagzve and duanzitative
approaches are relevant to determining - the important variables to
investigate and the relationships - those variables have to second
language learning outeomes . Matsumoto (1987 : 28) argues that they
must be used together.

Parkinson and Howell-Richardson (1889> reported two

experiments concerning diary studies. The first concerned students

learning Lo in an Lo environment.r.The students  dlaries were
- '

-

gquantified in terms of (1} _"informétiﬁity“, including “"what was
covered in class"” “what was ieggngg_@g qlaﬁg“, “evalpative comments”,
“what has been learned outside class” (23 "anxiety level” (3) "out-
of-class activities”, including private study, social interaction
with nati&e and non-native  speakers of English, transactional

s — -

_ language use, and receptive events.i “The findings showed a high )’
correlation between rate of-gggrovement and the smount of time which -
students spent outside class in social interaction with native
speakers of English.” KN

In the second experiment with students learning Lo in an Lj

environment, exposure in terms of amount of time, kind of activity

and type of skill was recorded.



In short, both Parkinson and Howell-Richardson diary studies

investiggted how much students were exposed to the target language,
the first study dealing with the quantity of target language both
— o - h T - ’ - r - ’ - -
inside and outside the _class;oom, the secong one only with the

quantity outside th@wclassroonu<:80th.dealt with the quantity of the
— T T

e

target language, combining input and output.:>
Lowe (1887) rep@gted an experiment with confidential diaries
of a group of teachers who consciously reversed roles as learners of
a foreign language. Some diary entries referred to input.
*T certainly felt that we went as fast as we reasonably could
have done. I don’'t know about anybody else, but I felt that
even though we were doing a lot of revision, we were getting
an enormous input”
(Lowe 1887 : 93)

The source of input was also noted.

—~—

I
!

*I  think ‘that may be ninety per cent of what people learn is

-

outside the classroom. ..

(Lowe 1887 : 94) ’



CHAPTER 3
THE RESEARCH METHODOLOGY

This chapter is concerned with the identification of the
population, the research instrument, the construction of the research

tool, the data collection and the data analysis.
Subject

The subject of this study is a Thai student, studying in
Mattayomsuksa 5 of a large government secondary school in a suburb,
Bangkok. The sample was selected purposely because this case study
concerns a diary study.  The subject must have high responsibility

for collecting the data during one semester and a vacational period.

. iﬂ h i l l
\_J
The data will be collected by 2 instruments.
1. The diary
The diary will record all of the subject’s English
language input.
2. Interviews
The researcher will regularly interview the subject on
what is recorded in the diary. These interviews can assess the

content validity of the diary study as a research tool.
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Imﬂmmﬂf_j;te_m@mhm

I Diary Study

1. The researcher studies research and documents related
to English 1language input in order to clearly distinguish the kinds
of language input activities.

2. The researcher explains to the subject the purpose of
the researcﬁ, how to keep a diary and the meaning of English language
input and gives the examples of activities or sources of English
language input and the instructions to the subject on intelligibility
scale. |

The explanation about keeping a diary follows these steps :

2. 1 You have to note all English language input you are
exposed to both inside and outside the classroom every day during a
period of one semester and one vacation of this year, 1993.

2 2 Your identity and- the identity of others you may
write about will be unknown to anyone except the researcher.

2.3 You have to set aside a regular time every day to
write the diary. Sometimes a small pockef notebook will be necessary.

2.4 You do not worry ébout your ability in writing the
diary in English. The diary will be used to record the quantity of
language input, not your English language writing ability. So, if
necessary, Yyou should write the diary in your first language so that
the data will not be in error.

2 5 Please keep your diary secret. You must write your
diary regularly and freely.

2.6 It is important that you do not change your usual

behavior in order to create English language input experience. The
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data should occur realistically and naturally.

2 7 The subject will be given some examples to check
how clearly the concept of English language input is understood.

2.8 The researcher tells the student to f£fill ocut every
space in the diary data collection form honestly, then the researcher
will interview and interpret the data.

An example of the diary data collection form.

No.

Date

English language |Guantity of Skilll Text |{Source lntelligibility
input data input meassured type of input (scale)

in minutes

MEAINOETTIFS U LB anamsnganas [Pase . [uss Lam [uvdada (R diemsn
180 tTuun® va BRIMBI AR AINOENIATY

HE) A
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How to £ill out the diary data collection form

In the English language input data space the student notes all
the details of data he gets each time. If the data is solely English
he notes Eng. in the bracket. If the data is English with Thai, he
should note Eng. & Thai in the bracket.

In the guantity of input measured 1in minutes space, the
student notes how long he exposes the data.

In the skill, text-type and source space, the student notes
the data according to the definitions in chapter 1.

In the intelligibility of input scale space, the student has
to estimate intelligibility, with B representing complete

comprehension and @ representing no comprehension at all.

IT Intervieus
1. The researcher meets the student every Monday,

Wednesdgy and Friday. At this time, the researcher fills the

_—— - -

interpreted input data in the diary data collection form.
e - ' ’



Examples of

collection form.
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input data entered in the diary data

English language Quantity of Skill} Text Intelligibility
input data input measured type of input (scale)
in minutes
MY Bnamendanns [P [uss i juves i (A driamen
Aesda Ty e jaasansn HanoA1HTy
M
No. 1
Date Tuesday 2 )
Feb., 1993
1.v9& 18.10 u .- 19 Listen— 5.
16.25 u.158ui5n3 ing |Lec-
Present Perfect. ture
2.417% 18.25 u.- 25 rewrit- 4
16.5¢ u.vrwniln ing |Ex. .
WAl Practice Model
Book %a 16D, 16E
3.4w 11.65 u.- 15 Read- |News 2
11.20 u., 87 ing
Local news in the
Bangkok Post
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English language |Quantity of Skill| Text |Source |Intelligibility
input data input measured type of input (scale)
in minutes
MdanaEdsy  [IBnamendanas (s ST um wrdada (A LE RN
EsLAn Thuui (s jraamen iR SanauAieisy
Fig) §
No._2
Date Friday 4
Feb, 1993

1.1 11.280 u.- 15 Listen-— Non- 4
11.50 u.Jugidn ing |[Conver [Native
suvunAL Rau -sation

13 Read-|{Giving {Non- 5

ing Direct |Native
—ion

2.0 14.49 U.- 43 Listen— Native 2
15.20 u.fRe ing |film
rndmenaanasi
%9 Lab 1593
Curly Sue
3.1 21.60 u.- 20 Listen- Native 1
21.38 u. WILHA ing |Song
N




The validity of data is checked by random gquestions during the
interviews.

In the case of qusntity of input, the total guantity per
lesson is compared to 5 minutes to check for discrepancies.

In the case of intelligibility, when the student writes down
an intelligibility of 5 mark for, e.g. listening to a song, the
researcher may ask for the meaning of the song, and if the subject
can not explain clearly, the intelligibility mark may be revised.

In the case of skill. text tvpe and source, the researcher

regularizes the categories according to the definitions in chapter 1.

The data apalysis

The data from the subject s diary entries will be statisti-
cally analysed in percentage to find the quantity of input measured

e

\;n pime. The proportion of total input categorized according to
intelligibility, the mean intelligibility for the entire input,
the mean intelligibility of input categorized according to skill,
text type and source, and the proportion of input categorized

according to source for each text type will be calculated.

The findings will then be interpreted.



CHAPTER 4
INTERPRETATION AND DISCUSSION OF DATA

This thesis is concerned with the English langusge input
available to a Thai student, studying in Mattayomsuksa 5 of a large
government secondary school in é suburb of Bangkok. The data was
collected during one semester and a vacation periocd. The analysis was
aimed at studying

1. the quantity of English language input, measured in time,

available to an upper secondary school student from both
within and outside formal education.

72. the types of activityrfrom which the student receives input.

3. an estimation of the intelligibility of input received.

4. the extent to which diary = studies are appropriate as a

research methodology for studying language input.

From the findings, it is found that the sﬁudents have received

no input outside classroom. During the period under study, the
student took English language courses at a government school under
the national curriculum and alsoc courses at a private institution
offering tuition supplementary to that provided in the formal system.

Both are considered as classroom-based input for the purpose of this
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study.

Most of the language input data is in the form of English with
an immediate Thai translation by the teacher. The intelligibility of
the English language input is impossible to measure since
intelligibility is affected by the Thai translation, which 1is
presumably perfectly intelligible. There is only za little language
input data in the form of English without an accompanying translation.

The quantity of input measured in minutes is calculated as

percentages in the table below.

Table 1 The quantity of input measured in minutes and calculated as

a percentage.

Language Input Data Guantity of Input Percentage of Input

Measured in Minutes

Solely English 1333 _ 21.72
English with accompanying 4696 78.28

Thai translation

Total of language input 59838 180
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21.72% English
only "

"78.28% English &
Thai

Figure 1 From Table 1

Table 1 and Figure 1 show that solely English language input
represents 21.72 ¥ of all input. Language input data is in the form
of English with accompanying Thai translation amounts to 78.28 %.

This can be interpreted as indicating that this Thai student
gets little solely English language input from both within and
outside formal education during one semester and one vacation.

The solely English language input founded in 3 sources :
Engiish from = native source, English from a non-native source and
English from multiple choice -items. The proportion of these
categories as a percentage of total input and as a percentage of

solely English input is shown in Table 2 and Figure 2 below.



Table 2 The gquantity of solely English input by source measured in

minutes and calculated as a percentage.

English Language {Quantity of Input

As a Percentage

Input Source Measured in Minutes of total input

As a Percentage of

solely English input

English from a 132 2.2 124.13
native source
English from a 866 11.19 51.11
non-native source
English from 585 8.42 38.76
multiple choice
items

Total 1323 21.72 12




All input

8.42% Eng (m/c)

11.10% Eng
(non-native)

2.20% Eng
(native)

78.28% Eng &
Thai

All English input

10.13% English
(native)

38.76% English £
.-:;,./ﬁy
(m/{c) "~

7 7 S
4”7%/555-‘/22 T
7

7

51.11% Eng
(Non-native)

Figure 2 From Table 2



From Table 2 and Figure 2, we can see that 13.13 % of solely
English input comes from native sources, about half (51.11 Z) comes
from non-native sources and 38.76 ¥ from multiple—ohoioe items.

The source of data was separated by considering the
correctness of the English language input. English from native
sources 1is assumed to be correct English for communication. English
from non-native sources may appear in either correct or incorrect
forms. English language input in the form of maltiple-choice items,
whether from 2 native or non-native source must contain incorrect
forms of language. So English language input in the form of miltiple—
choice test items is calculated as solely English input. Tts

intelligibility is estimated separately.

The t . ity £ hich tl ! - - .

The types' of activity from which the student receives input

are shown in table 3.1
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Table 3.1 Solely English input excluding maltiple choice test items

by types measured in minutes and calculated as a percentage.

Text Types of English Quantity of English Percentage of Total

Language Input Datsa Input Measured in Input
Minutes
Rewriting exercises and 423 53.81
exams
Gap~-filling exercise 127 15.91
Sentence composition 7@ 8.77

and essay

Conversation from tape 59 6.27
recordings

Songs ! 49 5.81

ﬁéws articles 23 2.88

Reading passages 22 2.76

True-False exercise 13 1.83

(Spoken source)
Matching exercise 13 1.63
True-False exercises 14 1.25

(Written source)
Vocabulary and Idiom 7 .88

Lists

798 1% %]




From Table

3.1,

38

it can be seen that the highest guantity of

FEnglish input comes in the form of rewriting exercises and exams. The

percentage

input.

The difference between

as of total input is 53%, much higher than other forms of

the quantity of English input from

rewriting exercise and exams and that from other text types is very

large.

It is interesting thsat most of text types are from text books.

The

classroom.
It

translation is

Table 3.2

subject does not have external

in the form of explanation by Thal teachers.

reading assignment outside

is found that most input in English with accompanying Thai

See

Table 3.2 English input with accompanying Thai language input by

types measured in minutes and calculated as a percentage.

Types of English
Input Data with

accompanying Thai

Quantity measured

in Minutes

As a percentage
of English Input

with accompanying

As a percentage

of total input

translation translation

1. Teacher’ s 3620 77 .69 60.34
'explanations of
the text

2. Other types of 1476 22.91 17.94

bilingual

presentations




Table 3.2 (cont.)
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Types of English
Input Data with
accompanying Thai

translation

Guantity measured

in Minutes

As a percentage
of English Input
with sccompanying

transiation

As z percentage

of total input

e.g. glosses,
dictionary
look-up,
translations
2.1 The lessons,
conversations
and vocabulary
2.2 Exercises
2.3 Notes
2.4 Exams
2.4.1 Based on
news passages
-Translation into
Thai
—Questions on the
news
2.4.2 Multiple
choice exams

with translation

friends

281

193

133

(83)

(49)

67

.98

.11

.83

(1.

98)

(O.

85)

.43

(1.

(8.

.68

.22

55)

67)

.12

Total

4696

pi%:%

78.

28
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From table 3.2, it can be said that over 3/4 of input in the
form of English with accompanying the tfanslation (77.99 %) is
teacher’s explanations. Additionally more than half of all the
student’s total input (868.34 %) comes from teacher’s explanations.
Other types (22.81 %) are English with accompanying Thal translation
from the lessons, conversations and vocabulary, exercises, notes and
exams respectively. The sources of other types are received by
notes, dictionary and friends. English input dats with accompanying
Thai translation from the exams mainly appears in the forms of news
exam which is from a native source. It can not be counted as sclely

English input because the student understands English by simultaneous

Thai translation.

The mean intelligibility of input data 1is calculated for
solely English langnage input only, categorized according to skill,
text type and source. Intelligibility was rated impressionistically
on a scale of @ (unintelligible) to B8 (perfectly intelligible)

The results show that the mean intelligibility of English
language input is 3.24.

The mean intelligibility of input from native sources is 2.63.

The mean intelligibility of input from non-native sources is
3.38.

The mean intelligibility of input from multiple choice test-
items is 3.22.

It can be noted that the mean intelligibilitﬁ of input from
non-native sources is the highest, which may indicate that the

student can understand English from non-native socurces better than



English from native sources.

The following table shows the

correlation

41

of the English

language skill, source of input and intelligibility of input.

Table 4 Intelligibility of input categorized by skill and source

Skill Source Quantity of |As a Percentage |The Mean intel-
Input (Minutes)of Total Solelyi{ligibility of
English Input Input(Scale B-8)
Rewritingiok iNon-native 423 53 3.57
Reading Native 45 5.63 2.76
111 13.9¢ 2.71
Non-native 66 8.27 2.68
Writingick Non-native 85 11.90 2.76
Gap-filling#kNon-native 62 7.77 3.92
Listeningkx |Native 64 7.52 1.92
Listening |[Native 27 . 3.38 4
and Reading 32 4.91 4
Non-native 5 .62 4
Speaking¥x* [Non-native 15 1.88 4
Note
* Data only from native sources.
¥k English language output by the student is included as self-

generated input and is consequently from non-native source only.
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The student gets over half of all the entire solely English -
input (53.91%) from the rewriting skill. He gets least input (only
1.88% of the entire solely English input) from speaking skill. The
highest mean intelligibility of input (4) is found for the skills of
Listening and Reading, and Speaking. These, however,. represent very
small amounts of input (4.81% and 1.88% of tota} solely English
input). Mean intelligibility is almost as high for the gap—filling
skill (3.92). The only other skill with a mean intelligibility above
3 (the mid point on the scale) is Rewriting (3.57).

The lowest mean intelligibility., 1.92, 1is found for the
Listening skiil.

There is no clear distinction between intelligibility of input
from native and non-native sources. For the two skills where input
from both sources are found in the data, Reading and Listening and
Reading, the nean intelligibility of input does not vary
significantly between native and non-native sources.

Overall, the mean intelligibility of zll solely English input
from native sources is 2.83 and that from non-native sources is 3.41.°
It is unclear whether this difference can be attributed to the
difference in sources, or in the difference in skills involved, given
the data presented in the previous paragraph.

Intelligibility categorized by text types from which the

student receives input is given in the following table.
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Table 5 Intelligibility of input categorized by text types

Text types of English|{Buantity of English|Percentage of |The Mean
Language Input Data Input Measured in Input Total Intelligibility

Minutes of Input

True-False exercises 1@ 1.25 5

(Written source)

Vocabulary and Idiom Lists 7 .88 4

Songs 46 5.01 4

True-False exercises | 13 | 1.63 3.62
(Spoken source)

Matching exercise 13 . 1.83 3.62

Rewriting exercises 423 53.01 3.57
and exams

Reading passages 22 2.76 3.55

Sentence composition 70 8.77 3
and essays

Gap-filling exercises 127 15.81 2.88

News articles 23 2.88 2

Conversation from tape 5% 6.27 1.3

recordings
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From Table 5, input in the form of true—-false exercise
(written source) 1s highest in terms of the mean intelligibility of
input (5). Input in the form of conversation from tape recordings
and news articles are lowest 1in terms of the mean intelligibility of
input (1.3 and 2 respectively), compared with the other text types.

The table shows that the text types that can be found in resal
life; conversation from tape recordings, songs, news articles and
reading passages have a lower mean of intelligibility (an average of
the mean intelligibility = 2.53) than the text types which are only
found in text books (an average of the mean intelligibility = 3.42);
rewriting exercises and exams; gap-filling exercises, sentence
composition and essays, true-false exercises  (spoken and written
sources), matching exercises and vocabulary and idiom lists. The twoc
real life text types, news articles and conversation from tape
recordings have low intelligibility (X' = 2 and 1.3 respectively).

It should be noticed that the only conversation registered is
that from tape recordings. It is not in the form of interaction
between students or between students and the teacher. This shows that

the student may not practice conversation in the classroom at all.

All data in this study was collected by using s diary study

which was followed up by interviews. The data regarded as legitimate,
as the intelligibility of input from a given source, of =z given type
and using a given skill, was consistent throughout the study.
Listening and reading from native sources have figures at around 4.

Reading from a non-native source ranges from 2 to 4. Most writing
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ije between 2 and 3 on the scale. Host listening from native sources
is registered around the 1 mark. The recorded measurements of time,
text type and source were consistent with the expected input for a

student at this stage of the formal education system.



CHAPTER 5

IMPLICATIONS

The Aims of the study

1. To study the quantity of English language input, measured
in time, available to an upper secondary school student from both
within and outside formal education, during one semester and one
vacation.

2. To categorize input into the types of activity from which
the student receives it.

3. To estimate theiintelligibility of input received.

4. To know the extent to which diary studies are appropriate

as a research methodology for studying languasge input.

Scope of the study

The study concerns the gquantity and the estimated
intelligibility of English language input available to a M 5 student
of a government secondary school in a Bangkok suburb during one

semester and one vacstion period.

The Research Methodology

1. The researcher studies research and documents sbout
English language input in order to clearly distinguish the kinds of
language input activities.

2. The researcher finds a responsible student to be the
subject.

3. The researcher explains to the subject the purpose of the



research, how to keep a diary and the meaning of English language
input and gives examples of activities or sources of English language
input. .

4. The student records in the diary, his English language
input for one semester and one vacation.

5. The researcher meets the student once a week for interview.
However, at the beginning of the research period, the researcher and
the subject meet often. Once the subject is familiar with how to keep
a disry study, the researcher meets with the subject just once a week
in order to let him write his diary freely.

6. All the data is analysed and put into percentage form to
find the guantity of input measureqrin time, the mean intelligibility
for the entire input @nd the mean intelligibility of input
categorized according to 'skill, text type, and source.

7. Analyse all the findings.

8. Sum up and give the implications of the results.

Research Results

The sanalysis of the diary study of the student’s language
jnput during one semester and one vacation pericd shows that the
total quantity of English language input which the student received
in the form of English only was little, amounting to 21.72 % of all
input received or an average of only 7.2 minutes per day.

The proportion of the quantity of English input that is
English from a native source is 18.13%, of all solely English input
English from a non-native source represents 51.11%, English from

miltiple choice items accounts for 38.78%. This indicates that the
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English input frdm a native source is very little if compared to the
total input that the student received. In this study, it is found
that the student received an average of only 44 seconds per day of
English from a native source.

English from a non-native source is assumed to be potentially
corrupt English which has 1less quality than English from a native
source. Consequently, the teacher should provide as many English
activities from native source as possible. Consideration should be
given to the potential of peers or self-input from less proficient
students containing many errors and thus the advantages of quantity
of input may be negated by low quality of input.

The student receives input mostly in the form of the teacher’'s

explanation in English with accompanying Thai translation. The skill
most commonly used is @ listening (to the teacher). From table 3
(chapter 4), it c¢an be seen that the percentage of the teacher’'s
explanation is ©4.34 % of total input. It may be implied that the
teacher thinks that the student’s motivation in studying English
is very 1low, so the teacher explains items in English with an
accompanying Thai translation. On the other hand, the teacher may
think that the translation method is the best way to teach English
and that most students like to learn this way, in spite of the fact
that grammar translation method tends to provide students less
comprehensible input than direct method and the natural approach,
emphasized by Krashen (1982 : 126-148).

From the sixty minutes of listening skill that the student got
from a native source, the mean intelligibility is 1.92, which is very
low. It follows that the student has very few opportunities to listen

to native speakers and can understand only a little of what is said.
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However, from table 4 (chapter 4), it is not clear whether the low
figure of intelligibility 1is the result of the influence of the
student s capabilities or the source.

From table 5 (chapter 4), it is seen that the student gets the
highest quantity of English input from rewriting exercises and from
exams, which is a text type from a non-native source. It may be
implied that the students receive most English input from the
exercises that are assigned.

Conversation from tape ?ecordings is the text type of English
input which is the most difficult for this student to understand

(mean intelligibility is 1.3). This may be because conversation from

a native source is similar to native speakers talking in real life.

So it is difficﬁlt for the student to understand if he is not used to
the real language. News articles are also another text type that has
a low mean intelligibility (2). In addition, the wording and the form
of news articles may be more complicated and difficult to understand
than other types. However, the mean intelligibility of true/false
exercises from tape recordings is the highest, i;S, if compared to

the other text types. It should be stated that, although the text

_type is a native source, there are choices which help the student a

lot in guessing or having a chance of getting correét\gnswers.

From the data, it is shown that this subjeoé\Feegizsfh}?gs
English from native sources than English from non-native sources.
This indicates that in the classroom the teacher him/herself should
provide more English input to the student. This may be done by giving
easy examples, giving context clues, and making pre-exercise

questions before reading, etc.

According to the Krashen Theory (1985), if the students are



exposed to a larger amount of the target language, the more language
acquisition will occur. That means that input is one important factor
in learning and teaching a language. But from the collected data, the
student gets very little input in the classroom and no input outside
the classroom (in this study, input from extra teaching is counted as
input inside fhe classroom). This may be one reason why some Thai
students have low achievement in English. Orachorn’'s study (1883
89) found that in practise the student has little chance to listen to
and speak English apart from when learning in the classroom. So the
ciassroom ijs almost the only place that the student can practice
speaking and listening to English. Therefore, if the total amount of
jnput is to be increased, in line witthrashen's theory, the teacher
should use as much English as possible when teaching. .

One way +to provide the student  with a lot of input is to
enrich the English environment by providing magazines, songs, films
with English soundtracks, labels and advertisements, etc. within
limits. However, how the student gets input will depend on the
student's motivation too. So the English text books should be
provide students many text types and skills.

Using activities in the classroom is also one important method
because it arouses the students to pay interest to Fnglish. The
students ocan get a lot of input by using many skills if the teacher
has many activities in the classroom. Anyway how to use activities
depend on students’ ability, too. If the activities do not work or
the students have no ability in language production, the teacher talk
should be better according to Krashen's theory. The collected data
shows the student used few language skills. The skill mostly used is

listening to the teacher. So it is indicated that the teacher s
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teaching style affects students’ language learning very mich. If the
teacher provides many classroom activities and thinks of the
student’s English input according to a communicative approach, the
student may receive an increased input. A good method of teaching
and learning language is providing activities with "integrated
skills"”. In such activities the student can use many skills;
listening, speaking, reading and writing. When doing any activity,
the student should have a chance to practice as many skills as
possible. (Harmeri : 1883)°

From the research, the subject chosen has a grade point

average in English higher than the subject’s peers (see appendix),

M.4 =+3.95 and M.5 =+1.28. However, the average of the student’s mean

intelligibility for all English only input is not high (3.24),
compared to the maximum of 6. This shows that the students in
general in his class are not of a very high standard at English
or the level of English presented is not appropriéte. This may be the
reason that the teachers use Thai most of the time in class (This
does not take into consideration the teacher’s ability or confidence
when speaking English, which may well affect the amount of English
spoken). So here it can be considered that the students ability is
a variable of the amount of English spoken in the classroom.
Orachorn (1998 : 85) states that in the interview, it is found that
students are the important variable in wusing English in the
classroom. If they are good at English, the teachers do not use a

lot of Thai. But if the students are not, they do.
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Using the diary as a research tool, was found to be practical
even if it is difficult to check reliability. Although the researcher
had checked all the data by means of interviews with the student
and examination of the student’s data, there was no direct
observation or data-collection by the researcher. Nevertheless, a
diary study appears to be a good method for investigating the
subject’s langusge input, which ié hard to determine by any other
research methodology.

The fact that the data was consistent throughout, in terms of
skills, text types and sources, indicates that the data derived from

this diasry study was reliable.

1. From the research results, it is found that the student
gets little input from .the c¢lassroom and it comes in the form of
English with Thai explanation from the tea;her. This shows that it is
not learning and teaching in the style-of the communicative approach
which states that the teacher should use as much English as possible
in the classroom. Activities should be provided to give the students
integrated skills.

2. In teaching, the teacher should manage the class and
provide students with suitable English input by using English fhat
the student can understand. In addition, the teacher should also

improve and select appropriate teaching materials.

3. According to the Krashen Theory, one way to improve the
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subject competence is by increasing the amount of input the subject
gets, i+1. So anyone who would like to progress in English should
acﬁuire and get a large qQuantity of English input.

4. From the collected data, the student gets few real-life
text types with low scales of mean intelligibility of input and he
does not get any input outside the classroom. This may imply that the
subject’s opportunity of getting input 1is very little. So there
should be an expansion of the number of text types of English input
outside the classroom.

5. The classroom management should be effective. All students
should have chance to participate in the sctivities. There should be
a small number of students ip“.one class. If there are a lot of
students in one class,those students should be divided into éfoups. B

5. The teacher should assign external reading. Students may

get a large quantity of English input at appropriaste levels.

1. Becsasuse there. is much research on teaching and learning
English as a foreign language which states that English teachers
mostly use English with Thai for explanation, there should be
research surveys and analysis into the reasons for using Thai
language by English teachers in the classroom.

2. Experimental research comparing the achievement of teachers
who use only English and that of teachers who use English with Thai
shogld be csrried out in order to gauge the influence of English
language input on the learning of English language.

3. Studies on potential for out-of-classroom input and on



students’” motivation and activities should be done.
4. Studies on how to develop or sélect materials with
appropriate intelligibility levels for the students should be done.
5. This research is done with only one subject using a diary
study as a research tool. Therefore, further research done with more
than one subject, and with different data-collection methcdologies,
will help establish the reliability of the findings and methodology

of this study.
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The Criteri £ the Subject Selecti

The subject has to have high responsibility in the following

aspect
1. He has toc have time to maintain the diary regularly.
2. He has to have time to see the researcher regularly.
3. He usually has to come to school and enter the English
classes regularly.
Sex : Male
Age 2 15
Classroom M. 5/2
School : A large government secondary school

enrollment approximate 30U in a suburban
area of Bangkok.
Number of English course Taken for a Semester : 2
1. English Core Course 4 periods per week
2. English Supplementary Course 2 periods per week
Name of English Books Used
| 1. English Core Course _ ...English for a Changing
World. Book 5
2. English Supplementary Course..That’s Correct. Book 2
GPA in previous Fnglish courses (Comprising of English core

course and English supplementary course)

M.4 2.25

M.5 2.75



GPA in comparison with class peers (Comprising of English core

course and English supplementary course) :

M.4 = +4.G95
= Higher than mean GPA of class peers = .95
M.5 = +1.29

Higher than mean GPA of class peers = 1.29

Total numbers of students in class :
M.4 = 33 students

M.5 = 28 students



NAME : Miss Worawah Supat
DATE OF BIRTH : April 28, 1863
PLACE OF BIRTH : Yannawa, Bangkok
ADDRESS : 4/1266 Soi 28 Mooban Sahakorn
Khlongkum, Bungkum, Bangkok
PRESENT POSITION : Teacher of English
| Setthabutbampen School
Minburi, Bangkok 18510
EDUCATION
1981 Certificate of Mattayomsuksa V
Science Division, from Somthavin
Rajchadamri School, Bangkok
1986 Bachelor of Education
English Major, Linguistics Minor
from Srinakharinwirot University
Prasarnmit
1995 Master of Education
| Educational Linguistics Major
from Srinakharinwirot University

Prasarnmit
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