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The purpose of this study was to detennine whether strategies usmg 

guessing meanings from context clues help increase reading comprehension for 

learners in Matayom 2. Thirteen modules were designed to enable students to 

deduce the meaning from various kinds of context clues. 

The subjects were fifty-five students in Matayom 2 at Chonkanyanukoon 

School. They were given a Pretest and Questionnaire before training to discover 

their weak points. The results of the Pre-test and the Questionnaire were used as a 

basis to design the modules which were fmally used for 17 periods (50 minutes per 

one period). 

At the end of the experiment the Post-test and QuestiolUlaire were 

administered to get the results for comparing with Pre-test and the Questionnaire 

before teaching. The results of the second questionnaire, after comparing with the 

first, were improved in terms of the efficacy of using guessing strategies. The total 

scores of the Pre-test and the Post-test were compared by the use of a t-test at the 

level of .01, where the guessing ability and the comprehension proficiency were 

high. Furthermore, the correlation of guessing and comprehension at the level of 

.01 clearly showed that students' reading comprehension increased under the support 

of guessing strategies which conflITIl OUI original hypothesis. 
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CHAPTER 1 

INTRODUCTION 

Background and Problem 

As we know, reading is one of the important skills in teaching English as a 

foreign language. Cooper, Warncke and Shipman give a deftnition for reading: 

Reading is a process of constructing meaning; clues from the 

text trigger meanings from the reader's prior experiences. 

In this way the reader interacts with the text to fonn 

mearung. Background experiences and oral language are the 

foundations on which all reading is built 

(Cooper et ai., t 9BB : 13) 

Background experience influences students - ability in reading. It helps 

develop a framework of ideas in the mind. For example, if the students who have 

an appropriate culture background read a paragraph about Christmas's Day, their 

immediate thoughts will relate to Christmas trees, presents, winter, holiday, party 

and so forth. All the thoughts about Christmas's Day is the schema (or concept or 

background knowledge or prior experience). Cooper, Warncke and Shipman point 

out that schema or schemata are the structures representing the infonnation stored in 

memory. They are stored in one's memory and ready to be used while he is reading 

to help construct meaning or draw concept (Cooper et at 1988). 

Y OWlg Thai readers (students) of a foreign language may lack appropriate 

interpretive procedures for decoding written texts. This is sometimes evid~ntly by 

their reading a word aloud or concentrating on morphological characteristics rather 

than enjoying in a search for meaning. The dictionary, also, is of limited use when 

decoding skills do not include the capacity to integrate k;,{lcai semantics into a 

textual fram~. 

Thus, W~ can see that the problem is related to co::!,niti(.lIJ ane ~~c;uch 

proc.;.dures. Furthermore, this probkm '?,ill Dot be solv~D until w.: LndcfS~I1d. the 

processes of comprdlcnsion. 
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Reading for Comprehension 

Reading for comprehension depends on interpreting new information from 

clues in the text and what the students already know about a topic and effective 

prediction, including language development Cooper, Warncke, and Shipman derme 

comprehension as : 

Comprehension is a process of constructing meaning from clues in 

the text and infonnation in the reader's background of experience ; 

this process of building meanmg involves interaction between the 

reader and the text The meanmg formed by the reader does not 

come from the printed page. 

(Cooper et aL, 1988 : 27) 

Duffy and Roehler (1989 : 37) have suggested that the steps for prediction 

may be, " .... begin to read with background knowledge and make initial predictions 

and end with purposeful reconstruction of the author's printed massage." 

Reading demands that the students decode and reconstruct the meaning by 

interacting with texts. So the ability to decode the words in the text is related to a 

student's vocabulary ability which is one of the important problems in content area 

reading. The students encounter trouble in reading because of lacking an ability to 

recognize most of the words appropriately. Gillette and Temple (1990: 322) 

have suggested two main aspects of vocabulary, " a) background concepts to which 

vocabulMY words can be related and b) strategies to derive approximate word 

meanings from surrounding context. 

For example, read the following sentence 

George was one of my most diligent students ; he ,·/as willing to 

spend hours working on mastering a new subject. 

It is possible for the stud~nts to gues~ from the sutTounding context by aC1iv:lting 

a specific part of their schema for di~nl. If a student is di1ig";'DC lfJen 11<.! or ~k:,: 

does not mind spending hOUTS wo;-king on 4:1 ne\\' Sllb.i~L This is <1n ex:::m!)!e of 

diligent behavior. Therefore, the appropriat.r:. rn~aning. for diliger.t i.T: t l:';; Ie,;:, x,u~,t b;>; 

"hard working". 
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Another example is : 

An Adonis is an extremely handsome young man. 

The word Adonis in the sentence, we can obviously guess the meaning from the 

clue 'is', an extremely handsome young man. Adonis is defined in the text 

Vocabulary Schemata and Reading Comprehension 

As we mentioned about the schemata, Gillette and Temple (t 990:323) have 

this to say : "Concepts are stored mental patterns that are derived from experience. " 

It is possible that the students cannot read on a higher level than their vocabulary 

skills and without the schema to help construct meaning out of the passage. 

Therefore, the decoding and comprehension process must be used together. Cooper, 

Warncke and Shipman (1988: 6) mentioned, "When decoding became a problem, 

comprehension slowed down or stopped." Reading skill relates to this belief. 

McCarthy has this to say : 

It is the experience of most language teachers that the single, 

biggest component of any language course is vocabulary. 

No matter how well the student learn grammar, no matter how 

successfully the sounds of L2 are mastered, without words to 

express a wide rang of meaning, conununication in an L2 

just cannot happen in any meaningful way. 

(McCarthy, t 990:VIII) 

Context Clues 

In general, the students will read assigmnents, chapters, or pages. Traditional 

teachers aim at students' quantity (force the students to read a lot of texts) but not 

train them how to read effectively. The students lack appropriate strategies in 

reading because they have never learned how to read. They work very hard but gain 

very little. According to most of the words that have more than one meaning, the 

students do not know how to fmd the right meaning from several meanings for each 

word. One of the common strategies that help remedy students' reading skill which 

serve the character of both decoding and comprehension is guessing meaning from 

context clues. Herber and Herber point out : 
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Use of context is one commonly applied means of acquiring word 

meaning. Because meanings of words are derived from their 

relationships with other words, use of context is a namral and 

easily used tool for detennining word meanings. Students can be 

taught how to use different context clues for determining the 

meanings of specific words. In doing so, teachers use the resources 

students are about to read, resources to which the criteria for 

word selection have been applied. 

(Herber and Herber, 1993:176) 

Therefore, the students must learn to know that different types of reading 

texts require different pwposes and different strategies. For example, reading 

cartoons for fun is not the same as reading articles. In another words, reading is 

strategic. Cooper, Warncke and Shipman (t 988: 7) explain that, "A strategy is a 

plan for doing something ; different task requires different strategies. Reading is 

process that requires strategy ; therefore, reading is strategic." 

Supporting Clues 

Using contextual analysis in guessing meaning is not the only procedure 

used as a reading skill. Rather, it is the approach we most frequently use to help 

determine the meaning of unknown words or different meanings for already known 

words. Other approaches which can be used concurrently include structural analysis 

and using a dictionary. Both of them can be used to support guessing strategies. 

Structural analysis is a skill by which students fmd out the meaning of an 

unknown word by examining the morphological structure and their meanings. Read 

the sentence as an example : 

When Neil Armstrong was a child, it would have been unirr~ginable 

to him that he would walk on the moon. 

For the word 'unimaginable', the students can use structural analysis 

technique to fmd out the known word 'image' and two fanliliar word parts, 'un' and 

'able' (prefix and suffIX). In addition to the use of contextual analysis, the students 

may get :he appropriate meaning for this task. Therefore, the structural analysis is 

used to help the students look for known meaningful word parts iu \\"ord which are 
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unknown as a whole unit Another example, some of the compound words : 

daytime, sunlight and football, may at fIrst unfamiliar to the students. However, 

each of them combines with two 'root' words. Most of the root words are familiar 

for the students although the compound words are unfamiliar. Therefore, by 

analyzing the structure of word parts, the students will get some appropriate 

meanings for the new words as 'sun' + 'light' means the light from the sun. 

Using dictionary is one of the skills which can help check a meaning if a 

guess is correct Nation (1990:136) bas this to say, "This information will probably 

include the part of speech of the word, its inunediate context, some vague idea about 

its meaning, and knowledge of the wider context such as the theme of the passage." 

Take the word 'run' as an ex.ample : 

Walk, don't run. (move faster than walk) 

The play had a run of two years. (continuous course of perfOlmances) 

I have a run in my stocking. (a tear) 

She is going to run in a ten-mile race. (take part in a race) 

As we know, the most commonly used meaning for 'run' is the human movement 

with legs w~h is- faster than walking. Using a dictionacy, we can absorb many 

other meanings. From the example given, two techniques must be used together. The 

fIfSt one is using context for guessing and then check (or verify) by using 

dictionary. However, the dictionary does not only contain the defInitions of words 

but also provide spelling, pronunciation, syllable division, word derivation, part 

of speech, usage, etc. So the use of dictionary should depend on what it i., to be 

used for. 

Teaching Reading Problems 

Assessing reading problems, one of the main ones in teaching reading skill is 

the teacher's lack of skill in teaching it Most of them use only one traditional 

technique which is translating the reading texts. The students are forced to look up 

;n the dictionary to fmd the meaning of the unfamiliar words. This causes boredom. 

Althougb the students know the meanings of every word, they cannot understand (or 

comprehend) what they have read. They cannot reconstruct the talking words. 

Moreover, getting struck from difficult words to look up the dictionaries make them 

stop or slow down their thought about ilie texts. Duffy and Roehler have this to 
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When reader stops reading to look up the meaning of a word in a 

dictionary, so much time is consumed that the train of thought is 

intenupted, and sometimes the reader loses the text's message. 

(Duffy and Roehler, 1989:120) 

Another problem is students' different experience backgrounds and culture. 

For example, Asian people greet and celebrate differently from native speakers. 

Cooper, Warncke and Shipman (t988:10) have this to say: "These differences will 

likely produce language differences that may effect progress in learning to read 

standard English." Therefore, it is clear that they do not process the appropriate 

schemata for Wlcovering a meaning. 

In addition, most of the texts or reading tasks are not suit'lble for the 

students' need, interest and age. 

The last important one, sixty students in one class is one of the factors that 

affects the efficiency of classroom management and the teaching learnmg process as 

well. The students have less opportunity to practise their own language. 

Local Teacbillg Reading Problems 

Specifying our local problems, most of our teachers still use traditional 

technique which is translating the reading texts in teaching reading skill. One of our 

own teachers pays attention to her students vcry well. She devotes most of her time 

to her students. She starts her reading lesson by writing some difficult vocabularies 

from the text with translation meanings on the blackboard for her students to copy 

in their vocabulary books. Then the students repeat the words all together. After that 

the students read and translate the text all together or individually. Aitef\\'ards. tIley 

answer the questions from the text. Then they check and correct Ulcir i~~ls'.\'er.s ,,\'hich 

are written on the blackboard by the tt:acher. \Vc can see that die t\:t'-.+::l- hdrs her 

students a lot. They just only copy some vocabularies, read l.Iud tr{l~l~b ~e i}Y.; t~xt, 

answer questions from the text and correct the all&,,·ers. This is [b~ h'l',::,: n.'cydin= 
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reading technique that the students always complain about. They do not acquire any 

other reading skills they need. 

In other cases, we always hear our students complain about their reading: 

" I feel bored with reading." 

" I've never got good marks in reading although I try hard." 

" I don't know how to read well." 

" I look up the dictionary and ftnd the meanings for all the unknown 

words but I still don't understand the story." 

" I hate reading because it is very difficult for me. " 

" Reading is just only translation. " 

" I spend a long time to read the text but I can't understand it" 

In conclusion, we may ask the question, "Why do these students talk like this?" 

They may never learn how to read. Their teachers do not pay enough attention to 

train their students or they lack skills in teaching reading. These create bad habits 

and bad attitudes in students' reading. Our students must be trained how to 

read efficiently before or as they begin reading a text So the key persons who 

can help the students must be the teachers. 

Research Question 

"Do strategies using guessing meanings from context clues help increasing 

reading comprehension proficiency in Matayom 2 at Chonkanyanukoon School?" 

Being an effective comprehender is not easy for our students because 

comprehension is a very complex and involved process. The students must be taught 

the strategies needed directly. They must be taught to know their purpo:::e for 

reading. Therefore, the students must be trained on an earlier level by starting with 

very simple strategies (Lee, 1987:259) 

Hoping to remedy our students' reading problems from the start of reading 

level in Matayom 2 at Chonkanyanukoon School, our hypothesis is : " Strategies 

using guessing meanings from context clues will help increasing the students' 

reading comprehension proficiency". 
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According to several research studies, the use of context clues has shown 

that there is a correlation between achievement in using context clues and 

dictionaries. No research concerns a defmite plan in strategies using guessing 

meanings from context clues to increase reading proficiency in Matayom 2. This 

attacks our interest to investigate the outcome or our hypothesis. 

Purpose of the Study 

The study hAs five purposes: to find out whether. 

1. Strategies using guessing meanings from context clues help incR:asing 

reading comprehension proficiency. 

2. The skill in guessing meaning from context clues helps sugg~ sensible 

meamngs. 

3. The students gain meanings by using the strategies. 

4. The students gain infonnation from the given clues. 

5. The strategies provide for the joys and delights of reading. 

Scope of the Study 

Fifty-five students (one class) in Matayom 2 at Chonkanyanukoon School 

will be studied by : 

- giving a pretes4 

- checking questionnaires; 

- interviewing nine representative students who are chosen randomly from 

high, mid and low score group of Pre-tes4 

- having in-put session with variety of strategies using guessing meanings 

from context clues that serve the need of the students to the texts given; 

- giving a Post-test 

Length of the Study 

Trealinent consists of 17 periods with ftity minutes in each. The remedial 

studcu!s ~akc thz reading course for two periods a week. The extra two weeks were 

added for pre-test and post-test and the questionnaires session. 
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Content of Materials Used during the Study 

The students learn through the reading tasks from selected such as 

newspapers, magazines, advertisements, etc. The vocabularies, structures and variety 

of text types are based on s«:ondary school curriculum and the syllabus by the 

Ministry of Education to serve the content 

Definition of Tenns 

Strategies : skilful plans used while the students are reading the reading materials. 

Context clues : the recognition of words through the meaning of the SWToWlding 

information. 

Four types of the context clues are mentioned. They are semantic 

clues, syntactic clues, pictorial and graphic clues and typographical 

clues. 

Schema: the students' background knowledge or prior knowledge 

Students : the students who are studying in Matayom 2 at Chonkanyanukoon 

School. 

Guessing meanings from context clues: the students construct the meanings of 

word or words from the sWTounding infonnation from the tasks given. 



CHAPTER 2 

REVIEW OF THE RELATED LITERATURE 

The pwpose of this chapter is to review literature relating to strategies using 

guessing meanings from context clues that in tum effects profIcient reading 

comprehension. Furthennore, strategies for teaching the guessing skills are introduced 

here. The chapter begins by looking at : 

• reading process 

• vocabulary and comprehension 

- schemata and context in reading comprehension 

- context clues 

- types of context clues 

- and guessing strategies 

Reading Process 

Reading is a complex process. It is the process of constructing meaning that is 

composed of two basic components: decoding and comprehension. Cooper, Warncke 

and Shipman have this to say : 

Reading is a process of construction or developing meaning for 

printed text To do this, the reader bring prior knowledge or 

experience to the text The clues in the text trigger the reader's 

experiences relative to dle topic. The reader uses clues from the 

text in combination with prior knowledge to foml meaning; the 

use of these two elements together is the interaction between 

the reader and the tex~ Figure 1- t illustrates this concept 
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FlGURE 1-1 

Interaction Between Reader's Prior Knowledge and Clues from Text 

Text 

Clues 
= Meaning 

(Comprehension) 

(Cooper et ai., 1900: 3) 

It is clear that the reading process involves both decoding and comprehension. 

Reading will occur when comprehension takes place. Therefore, reading is 

comprehension. To decode the words alone is not reading. Reading will occur when 

meaning is constructed. As Cooper et al. point out: 

The process of reading involves two components, decoding and 

comprehension, that operate within the effective reader 

simultaneously. Decoding is knowing the pronunciation of words, 

and comprehension is construction meaning. No reading takes place 

unless comprehension occurs. 'The reader must learn to decode words 

automatically in order to be able to focus attention on comprehension. 

(Cooper et at, 1988:13) 

Vocabulary and Comprehension 

General conclusion to be drawn from research is that the vocabulary knowledge 

relate to the ability in reading comprehension. As Mckeown point out: 

Major trends in vocabulary research have included investigations 

of relationship between vocabalary knowledge and reading 

comprehension, the role of context in acquiring word m~aning, 

and the effectiveness of vocabulary i'lSLructiOll. The accwnulation 
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of research has shown that fundamental assumptions underlying each 

of these trends is highly conditional. That is, the notions that 

vocabulary knowledge and reading comprehension are related, 

that context promotes vocabulary learning ........................ . 

(Make own , 1985:481-482) 

Cooper et aI. also state that : 

An effective comprehender knows the meanings of many worde; in 

different contexts and also knows how to determine word meanings 

as text is being read. Therefore, one of the important factors of a 

good reader's ability to comprehend is having an extensive 

meaning vocabuJary. 

(Cooper et aI., 1988:32) 

To summarize, vocabulary ability or guessing words in context is firmly related 

to reading comprehension under the support of leamer's prior experience which is 

essential for comprehension of the text. As The len points out : 

...................... Vocabulary instruction is strongly related to reading 

comprehension and can be meaningful if the assigned reading 

material is capable of being related, if the learner has the 

appropriate schemata (file folder) to be able to relate the new 

words or concepts to those already knO'h'Il, and if the reader 

attempts to make sense out of the vocabulary. Perhaps students 

will become independent word learner if what they are learning 

is meaningful. 

(Thelen, 1986:608-609) 

Schemata and Context in Reading Comprehension 

Schemata or prior knowledge is an important factor in the reading process. 

When a reader read." s/he brings prior knowledge or experience to the text or it heips 
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develop a framework of ideas in the mind. In this, it is supported by the research of 

Cooper et aI.: 

During the reading process, the reader is continuously using the 

clues and infonnation provided by the text to draw from schemata 

to construct mearung for what is read. 

(Cooper et aI. 1988:3) 

Cook states that : 

Reading is also a cognitive process that is restricted in the L2 

Reading,like speaking,occurs in a context rather than in isolation. 

The meaning of a text is not found just in the sentences 

themselves, but is derived from the previous knowledge stored in 

the reader's mind and the processes through which the reader 

tackles it 

(Cook,1991:54) 

Ekwall and Shanker also point out: 

An additional concept known as schema theory is also being 

explored. Studies have shown that individuals 'presuppositions, 

or "schemata," about a passage can have a strong influence on 

comprehension. 

(Ekwall and Shanker, 1980:199) 

As teachers in the fteld of reading, we know that the more the learner knows 

about the text or has previous knowledge about the text, the more s/he is likely to 

comprehend as slbe reads about 
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Context Clues 

The use of context clues is one of the simple basic technique that mature readers 

often use to detennine the meanings of new words. It is very powerful and useful. 

Spach and Berg illustrated this point clearly when they wrote : 

The average adult reader has no favorite technique for determining 

the meanings of unknown words - the guess. This technique is 

formally known as ftnding meanings from context. It may be sheer 

guesswork in which the reader tries to sense the meaning implied 

by the rest of the sentence or paragraph. Or, the meaning may 

actually be given in a phrase or clause following the word so that 

no real analysis is necessary. 

(Spach and Berg, 1955: 109) 

Nation and Coady say that : 

Context can be viewed as morphological, syntactic, and discow-se 

information in a given text which can be classified and described 

terms of general features. This is the context within the text. But the 

reader also has background knOWledge of the subject matter of a 

given text, i.e. the general context. Good reader takes advantage of 

such background knowledge in processing the text, and in creating 

an expectation about the kind of vocabulary that will occur. 

(Nation and Coady, 1988:102) 

Moore et aL also state that : 

All human experience is dependent upon context, a necessary and 

natural part of reading and comprehending. Many reading educators 

stress the importance of using context in verifying and interpreting 

the meanings of words Which, in tum, leads to more effective 

processing of print. The use of context also allows readers to make 

infonned guess about the meaning of words in print and tiJ monitor 
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those guesses by checking them for accuracy as reading continues. 

In essence, context enables readers to predict a word's meaning by 

making connections between their prior knowledge and the text 

(Moore et aI., 1993:38) 

Good readers or students can make use of context to figure out the meaning of 

an unknown word. The students who are not efficient readers do not effectively use 

context, especially when they face new infonnation from the texts. They have to be 

trained how to use context to comprehend the text. 

Types of Context Clues 

From textbooks, there are many types of context clues which help readers 

understand content materials. Authors use semantic context clues to give examples and 

explanation. They use picture clues. They use typographical clues for example quotation 

mark, parenthesises, footnotes, and etc. Furthennore, the readers .can get help in 

determining word meanings from syntactic clues (where the word is placed in the 

sentence). As Johnson and Pearson say: 

Nonetheless, it is imperative that teachers be aware of the type 

clues which exist so that appropriately related instructional 

activities can be planned. We find that contextual clues come 

in four basic (and often overlapping) types: typographical, 

pictorial and graphic, syntactic and semantic. 

(Johnson and Pearson, 1978:114) 

Dufty and Roehler group the types of clues as follow : 

Each of the following explanations describes how the unknown 

word in a sentence is defmed or identified. 

Direct definition clue: Directly defmed in the passage. 

Ex: The ftrst goal of a serious photographer is a pert~ct 

exposure, or the amount of light actually hitting the film. 
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Experience clue: Using one's own experience to make a 

prediction (or inference). 

Ex: The perfect exposure will show the most intricate detail in 

in the picture, down to the thread used to sew on a button. 

SyllOnym clue: Reference to a synonym in the text. 

Ex: Maria is a fortunate person. I wish I could be as lucky. 

Sentence strudure clue : Reference to its function in the 

sentences (as a noun, a verb, an adjective, and adverb, and so 

forth). 

Ex: Our baseball game was canceled because of inclement 

weather. 

Summary clue: Reference to the gist of the text 

Ex: Jenny has had several unhappy things happen to her lately. 

But she has a resilient nature. After a week she seemed to be 

her old self again, sunny and cheerful. 

Mood clue: Reference to the mood of the passage. 

Ex: I stood in the hateful slime of the Great Swamp. Before 

this, I had always felt that there was something beautiful about 

every place on earth. Now I knew there wasn't. Its malevolence 

seeped around me like a deadly fog. I felt that its stench of evil 

and decay brought me a message of ill will. 

(Duffy and Roehler, 1989:110) 

Therefore, the students need effective strategies for using context to identify meanings 

of lmknown words as they read. To do so, they must be aware of structural devices 

authors use to signal meanings. 
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Guessing Strategies 

Researchers introduce variety strategies to help learners to be strategic readers. 

Guessing words in context is one of the most effective and commonly strategies which 

the reader can use to detennine word meaning (Cooper et al.,1988:33 ; Herber and 

Herber, 1993: 176). In other words, guessing words in context is the most common 

vocabulary acquisition skill suggested by reading texts and reading teachers (Anderson, 

1994:181). Clarke and Nation (citing Nation, 1990:162-163) suggest five specific steps 

which should be included during explicit instruction of guessing strategies : 

Step 1. Look at the unknown word and decide its part of speech. Is 

it a noun, a verb, an adjective, or an adverb? 

Step 2. Look at the clause or sentence containing the unknown word 

If the unknown word is a noun, what adjective describe it? 

What verb is it near? That is, what does this noun do, and 

what is done to it? If the unknown word is a verb, what 

nouns does it go with? Is it modified by an adverb?If it is an 

adjective,what noun does it go with? If it is an adverb, what 

verb is it modifying? 

Step 3. Look at the relationship between the clause or sentence 

containing the unknown word and other sentences or 

paragraphs. Sometimes this relationship will be signaled by 

a conjunction like but, because, if, when, or by an adverb 

like however, as a result Often there will be no signal. The 

possible types of relationship include cause and effect,contrast, 

inclusion, time, exemplification, and swnmary ...... Punctuation 

may also serve as a clue. Semicolons often signal a list of 

inclusion relationships;dashes may signal restatementReference 

words like this, that, and such also provide useful infonnation. 

Step 4. Use the knowledge you have gained from Sreps 1 ~3 to guess 

the meaning of the word. 
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Step 5. Check that your guess is correct 

a. See that the part of speech of your guess is the same as the 

part of speech of the unknown word. If it is not the same. 

then something is wrong with your guess. 

b. Replace the unknown word with your guess. If the sentence 

makes sense, your guess is probably correct 

c. Break the unknown word into its prefix, root, SuffIX, if 

possible. If the meanings of the prefix and root correspond 

to your guess, good. If not, look at your guess again, but do 

not change anything if you feel reasonably certain about 

your guess using the context. 

[d] Using the dictionary could be [an additional] way of checking. 

It is clear that contextual analysis or guessing strategies should be taught 
. -

directly by modeling. As Rubin puts the issue into focus when she says that : 

Modeling (Thinking Out Loud) Strategy 

Many good teachers have probably used this approach, but many not 

have been aware of it. Often when a teacher has students who have 

difficulty understanding something that is being explained, the teacher 

may"model"the skill for the children.That is the teacher "think aloud" 

Of verbalizes his or her thoughts to give the students insight into the 

process. The teacher literally states out loud exactly the steps that he 

OT she goes through to solve the problem OT gain an understanding 

of a concept. Many basal reader series are including modeling as part 

of their instructional plan. 

(Rubin, 1991:331) 

EkwaU and Shanker also give the following general techniques to assist students 

in using context clues to decode unknown words : 
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1. Have students preread material silently before reading orally. 

Discuss troublesome vocabulary. 

2. Set purposes for reading.Stress accuracy in reading,not speed. 

3. Use short, easy selections. Have students stop frequently to 

explain what they have read in their own words. 

4. Use high-interest material student-authored language-experience 

stories. 

5. Encourage students to read past unknown words to the end of 

the sentence and then to come back. Research indicates that 

words that come after are often more helpful than those that 

come before unknown words. 

6. Have students scan for important words. Have them guess the 

content and then read to see if the guess was accurate. 

7. Encourage practice in the act of reading. There is no 

better than technique for students to learn to read for meaning. 

Provide time, appropriate materials, the proper setting, and 

encouragement for sustained silent reading. 

(Ekwall and Shanker, 1900:184) 

The strategies provided are only the framework for teachers to integrate the 

principles from reading theory with classroom practice. This can lead to more effective 

reading instruction. 

In conclusion, We can say that reading is strategic. Learners need to be trained 

m using one or more types of the above strategies as they read. The most powerful 

basic fonus are the strategies using guessing meanings from context clues which can 

help the learners make use of contextual analysis cues in their reading materials. Based 

on the nature of EFL texts of acquiring word meaning [TOm context, a variety of 

techniques for training could be integmted and well suited to improve the learners' 

guessing skills. FurthemlOIe, we must note lh:!t reading involves learners' knowledge of 

the world and knowledge of a languaf,c whicll lllit)' be clJlruraHy based and cultural1y 

biased. 



CHAPTER 3 

MATERIALS AND METHODS 

This chapter is concerned to present the information as follow: 

1. Subject 

2. ProCedures of the studies 

3. Materials and instruments 

Subject 

The subject of this study is Matayom 2 students whose level of English are 

similar to that required for the Maths and Science Program study. The class under 

study consists of 55 girl students in the frrst semester of the 1996 academic year of 

Chonkanyanukoon School in Chonburi. 

Procedures of the study 

In developing the Learning Kit Modules for strategies using guessing meanings 

from context clues to help increasing reading comprehension profICiency. the steps are 

as follow: 

1. Examine the secondary education curriculum English syllabus for reading 

skill by Department of General Education in 1992 and in t 996. 

2. Study teaching methodology of ESL and EFL reading from a number of 

books and journals. 

3. Consider the research findings studied in Thailand and other countries. 

4. Design the project materials comprising; 

4.1 A questionnaire inquiring the students perfOlDlance in guessing 

strategies. 

4.2 Pre-test detcmlining the level of comprehension and guessing ability. 

4.3 LeMiling Kit Module consisting of thirteen modules. 

4.4 Post-test ,"hich are parallel to the Pre-test assessing the effectiveness 

of the Leamieg Kit Modules. 

5. Consider the introf,~.ctive technique for interviewing nine representative 

students after fmishing doing Pre-rest (three from high , mid and iow score groups 

from the Pre-test SCOles) to Gt the ;,cop"~ of th:: study. 

6. COn<iult tL:-<;'~ ~'pc;:ia(ist n:aI:ing adjustmt'nts. 
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7. Design and write out teachers manual and teacher's guide through 

Learning Kit Modules. 

8. Try out Pre·test • attitude questionnaire • interviewing and training the 

students. 

9. Conduct Post-test and questionnaire to evaluate any changes. 

to. Collect data from the project materials and interview information. 

11. Analyze the data. 

12. Report and discuss the fmdings. 

Materials and Instruments 

The four project materials and instruments consists of : 

1. Attitude questionnaire 

The questionnaire (see Appendix 3 pages 227 ) is aimed at the student's 

performance on reading skill under the support of guessing strategies. The type of the 

questionnaire is closed end which include seven questions with four sub-answers for 

each item in the fOim of rating scales ( Always, Sometimes, Seldom and Never ). 

This questionnaire is used two times which are before and after using the 

Learning Kit Modules. The results will be compared to study the change of students 

performance. Moreover, the result of the Pre- questionnaire will be compared to the 

result of the students' Pre-test as the guideline for preparing the Learning Kit Module 

to train the students . 

Each item of the questionnaire is marked up with '+ ' ( positive or helpfulness 

reading skill) and '- ' ( negative or unhelpfulness reading skill). For the positive 

item, we agree that the students will answer " Always and Sometimes " and for the 

negative one, the students will answer " Seldom and Never." 

2. Achievement test 

The achievement test ( see Appendix 2 pages 203 ) consists of Pre-test (test 

the srudents before training) and Post-test (test the students after being taught thwugh 

thirteen Learning Kit Modules), The content of the tests are paraUei to maintain face 

validity and content validity. Each test is scored on guessing (total 40) iilld 

comprehension (total 40). We agree to score each skill at; follow: 
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Guessing Comprehension 

Part I A. No.1 - 3 B. No.4 - 6 

C. No.7 - 10 

D. No. 11 - 14 

E. No.2: 1 - 5 

Part II A. No, 1 - 12 A. No, 1 - 12 

C. : a. No.1 - 12 B. No.1 - 4 

C. : a. No, 1 - 12 

h. No.1 - 4 

c. No.1 - 5 

Total 40 40 

For Part II A and c: a (the underlined part from the table above) , we score for 

both guessing and comprehension because cloze type has been developed to improve 

students' use of context clues and thereby improve the students' reading 

comprehension. 

The result of Pre-test will be linked to the questionnaire result as the guideline 

for designing Learning Kit Modules. After the Learning Kit Modules are taught, the 

students are given the Post-test, as part of the longitudinal study. The score of the 

Post-test will be compared and analyzed with the Pre-test taken at the beginning of the 

project to determine the effectiveness, improvement and correlation between guessing 

and comprehension. 

3. Learning Kit Modules 

The Learning Kit Modules consists of Teacher's Manual, Learning Kit Modules 

and Teacher's Guide. 

3.1 Teacher's Manual 

The Teacher's Manual provides a guide for teacher to consider rationale, 

type of context clues, activity using in this Learning Kits, evaluation, material and 

organization of Learning Kit In other words, it helps provide direction for using the 

Learning Kits. 
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3.2 Teacher's Guide 

The aim of the Teacher's Guide is to provide procedure to conduct the 

teaching for each module step by step. Therefore, the teacher can follow each step as a 

guideline. 

3.3 Learning Kit Modules 

In terms of reading process, there are a lot of strategies which are useful 

for good readers. However, within the limit of time, only guessing strategies are 

chosen to remedy the students weaknesses in reading skills. These kits consists of 

thirteen modules which are as follow : 

Module t Synonyms 

Module 2 Antonyms 

Module 3 Examples 

Module 4 Explanation 

Module 5 Syntax 

Module 6 Appositives 

Module 7 Comparison 

Module B Supporting Clues (Affixes) 

Module 9 Semantic Clues 

Module 10 Semantic and Gt-apbic Clues 

Module 11 Typographical Clues 

Module 12 Semantic and Syntactic Clues 

Module 13 Semantic and Typographical Clues 

The content of Learning Kit Modules are chosen from four books which are: 

1. Power Vocabulmy by Dorothy Rubin (Modules t - 4) 

2. Vocabulary and Comprehension Skill by Henries L. Allen and 

Walter B. Barbe (Module 5) 

3. The Ability to Risk Reading Skill for Beginning Student of ESL 

by Leslie J. None (Modules 6 - B) 

4. Start Reading a Basic Reader in English by Fra..T}Jdin L Bachelor 

(Modules 9 - 13) 
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We choose the content from these four books because their content clearly 

represented the criteria and methods advocated in this study which is strategies using 

guessing meanings from context clues 

proftciency. 

help increase reading comprehension 

The context clues concentrated in this project are : 

1. Semantic Clues 

2. Syntactic Clues 

3. Pictorial Clues and Graphic Clues 

4. Typographical Clues 

These materials are selected because these are the basic context clues which will 

improve learners' reading comprehension. Moreover, the exercises are provided the 

context which start from simple and familiar topics to complex ones for the beginner to 

be trained from the start of reading course for Matayom 2 and the students' scores 

from exercises in this section will be collected to support our analysis to determine the 

effectiveness and worthiness of the Learning Kit Modules. 

4. Interview 

The purpose of the interview is to collect data on students' cognitive processes 

which can guide us in selecting tasks. Nine students were chosen randomly according 

to their Pre-test scores. Three of them were from low, mid and high score groups. 

They were interviewed after ftnishing doing the Pre-test The information from the 

interview was compared to the Pre-test score to help design the thirteen Learning Kit 

Modules. 

The oral questions were directed to reflect on kinds of decisions the 

students made and the kind'i of strategies they used while carrying out the Pre-test, for 

example: 

- What led you to suggest this meaning of the word? 

- Why did you choose it? 

- We ask you to ihinK aloud, explaining each step as throughly as you can. 

- Tell me ever:~1hing that passes through your head during your work 

searching fn.- the solution to the problem. 

- How dio you choose your answers? 
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Statistical-Formulae Used in the Study 

All the data were calculated by using the following statistical formulae: 

1. The test of significant difference between means for dependent sample 

(t-test) . 

t = En 
NED! - (eD) 

N - 1 

(Saiyod and Saiyod, 1990: 104) 

Note: D = the different scores between pre-guessing and post-guessing! pre­

comprehension and post-comprehension 

N = number of the students 

2. Pearson-Moment Product Correlation Coefficient 

r = Nf"XY EX . EY 

~ t. i 2. 1 
[ N£X - (eX) J [ NEY - (eY) ] 

(Saiyod and Saiyod,1990:85) 

Note: X = the different scores 1x:tween pre-guessing and post-guessing 

Y = the different score between pre-comprehension and post-comprehension 

N = number of the students 



CHAPTER 4 

RESULTS OF STUDY 

The research question 

Do strategies using guessing meanings from context clues help 

increasing reading comprehension profIciency in Matayom 2 at Chonkanyanukoon 

School? 

The research hypothesis 

The study was intended to investigate the probability of the following 

hypothesis: Strategies using guessing meanings from context clues help increasing 

reading comprehension proficiency in Matayom 2 at Chonkanyanukoon School. 

Analysis of data 

All the results of the study of strategies using guessmg meanings from 

context clues to help increase reading comprehension proficiency in .Matayom 2 at 

Chonkanyanukoon School were divided into three categories which are: 

Part I Achievement test results 

Part II Attitude Questionnaire results 

Part ill Learning Kit Exercise results 
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Figure 1 : Comparing Guessing find Comprehension 
Scores from Pre-test 

33 
32 
31 
30 
29 
28 
27 JJ 

26 
25 
24 
23 
22 
21 
20 
19 

CIl 18 41 ... 17 8 II Comprehension 
U) 16 

15 o Guessing 14 
13 
12 
11 
10 

9 
B 
7 ~ 
6 
5 ~ 
4 
3 
2 
1 

0 1 2 3 4 5 6 7 

No. of Students 



28 

Table 1 
The Actual Scores of 55 Students on Guessing and Comprehension 

from Pre-test in Percent 

:;. liueSSlO15coras lTOl814UI VOmpreDanSIOn 5cores 1101814UI 
10. law .. ercenl law l'arCeDt 

1 23 57.50 22 55.00 
2 16 40.00 12 30.00 
3 20 50.00 18 45.00 
4 22 55.00 15 37.50 
5 23 57.50 14 35.00 
6 15 37.50 10 25.00 
7 25 62.50 17 42.50 
8 21 52.50 15 37.50 
9 28 70.00 24 60.00 
10 17 42.50 12 30.00 
11 27 67.50 20 50.00 
12 20 50.00 14 35.00 
13 22 55.00 18 45.00 
14 29 72.50 27 67.50 
15 9 22.50 8 zO.oo 
16 18 45.00 16 40.00 
17 13 32.50 8 20.00 
18 16 40.00 14 35.00 
19 24 60.00 20 50.00 
20 24 60.00 17 42.50 
21 25 62.50 20 50.00 
22 22 55.00 15 37.50 
23 19 47.50 12 30.00 
24 26 65.00 25 62.50 
25 22 55.00 11 27.50 
26 20 50.00 14 35.00 
27 21 52.50 14 35.00 
2g 29 72.50 21 52.50 
29 22 55.00 11 27.50 
30 16 40.00 14 35.00 
31 31 77.50 22 55.00 
32 29 72.50 20 50.00 
33 30 75.00 27 67.50 
34 19 47.50 15 37.50 
35 12 30.00 7 17.50 
36 22 55.00 22 55.00 
37 33 82.50 29 72.50 
38 26 65.00 23 .1 57.50 
39 19 47.50 18 45.00 
40 18 45.00 I 9 22.50 
41 16 40.00 13 32.50 
42 30 75.00 26 65.00 
43 10 25.00 8 20.00 
44 2G 65.00 17 42.50 
45 8 20.00 3 7.50 
46 15 37.50 5 12.50 
47 21 52.50 12 30.00 
48 21 52.50 14 

I 
35.00 

49 22 55.00 13 32.50 
50 28 70.00 t- IS I 45.00 
51 12 30.00 I 1 , 27.50 
52 23 57.50 lG 40.00 
53 25 62.50 17 42.50 

.~ 

54 23 57.50 

I 
2Z 

I 
55.00 

55 16 40.00 12 :~o.oo 
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Figure 2 : Comparing Guessing and Comprehension 
Scores from Post-test 
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Table 2 
The Actual Scores of 55 Students on Guessing and Comprehension 

from Post-test in Percent 
S- HU.SSmg ~coras IIOlal qUI 1I0mpranenSlOn ~coras II 01814UJ 

110. JlSW ,..ereanr naw rereao, 
1 27 67.50 30 75.00 
2 24 60.00 26 65.00 
3 33 82.50 32 80.00 
4 30 75.00 29 72.50 
5 30 75.00 32 80.00 
6 30 75.00 31 77.50 
7 28 70.00 27 67.50 
8 30 75.00 32 80.00 
9 35 87.50 36 90.00 
10 30 75.00 28 70.00 
11 30 75.00 30 75.00 
12 30 75.00 30 75.00 
13 33 82.50 32 80.00 
14 33 82.50 33 82.50 
15 19 47.50 21 52.50 
16 29 72.50 31 77.50 
17 17 42.50 20 50.00 
18 20 50.00 20 50.00 
19 30 75.00 31 77.50 
20 32 80.00 32 80.00 
21 30 75.00 32 80.00 
22 33 82.50 34 85.00 
23 25 62.50 30 75.00 
24 29 72.50 30 75.00 
25 25 62.50 25 62.50 
26 28 70.00 27 67.50 
27 25 62.50 27 67.50 
Zg 33 82.50 36 90.00 I 
29 22 55.00 21 52.50 
30 20 50.00 Z2 55.00 
31 36 90.00 34 85.00 
32 34 85.00 32 80.00 
33 35 87.50 36 90.00 
34 3D 75.00 31 77.50 
35 22 55.00 IS 45.00 
3G 32 80.00 33 82.50 
37 36 90.00 35 87.50 
38 31 77.50 31 77,50 --i 
39 35 87.50 31 77,50 I 

J 
40 23 57.50 26 65.00 ! 
41 29 72.50 31 77.50 
42 I 33 82.50 33 82.50 
43 34 85.00 32 80.00 --44 29 72.50 31 77.50 I 
45 30 75.00 25 62.50 I 
46 28 70.00 28 70.00 
47 32 80.00 29 ; 72.50 
48 32 80.00 33 82.50 
49 29 72.50 31 77.50 
50 31 77.50 32 80.00 
51 27 67.50 26 ~~.O(l---

52 32 80,00 31 77.50-~j 
53 33 82.50 32 80.00 I 

54 33 82.50 1 32 j 80.00 l 
55 32 80,00 32 I 80.00 j 
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fm1 Achievement test results 

The comparison of Pre - test scores on guessing and comprehension 

Figure t and Table 1 show the raw and percentage scores of guessing and 

comprehension from the 55 students' Pre-test Before training, the students ' 

comprehension scores started from 3-29 (7.50%-72.50%) and the guessing scores 

started from 8-33 (20.00%-82.50%) which were higher than the scores for 

comprehension from the lowest to the highest scores. 

The comparison of Post-test scores on guessing and comprehension 

Figure 2 and Table 2 display the raw and percentage scores of guessing and 

comprehension from the students' Post-test After training, the comprehension 

scores started from 18 to 36 (45.00%-90.00%) and the scores of guessing started 

from 17 to 36 (42.50%-90.00%). The scores for both skills show very similar 

results. 
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Figure 3 : Comp6.ring the Scores of Guessing between 
Pre-test and Post-test 
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Table 3 
The Actual Scores of 55 Students on Guessing from Pre1est and Post-test in PeTcent 
S. UUBSSIDII :teores 

110. prB-lest nOlal qUJ f'OSl-laSllIOI814UJ 
naw pafeent new pafcent 

1 23 57.50 27 67.50 
2 16 40.00 24 60.00 
3 20 50.00 33 82.50 
4 22 55.00 30 75.00 
5 23 ~7.50 30 75.00 
6 15 37.50 30 75.00 
7 25 62.50 28 70.00 
8 21 52.50 30 75.00 
9 28 70.00 35 87.50 
10 17 42.50 30 75.00 
11 27 67.50 30 75.00 
12 20 50.00 30 75.00 
13 22 5S.00 33 82.50 
14 29 72.50 33 82.S0 
15 9 22.50 19 47.50 
16 18 45.00 29 72.50 
17 13 32.50 17 42.S0 
18 16 40.00 20 50.00 
19 24 60.00 30 7S.00 
20 24 60.00 32 80.00 
21 25 62.S0 30 75.00 
22 22 55.00 33 82.50 
23 19 47.50 25 62.50 
24 26 65.00 29 72.50 
25 22 55.00 25 62.50 j 26 20 SO.OO 28 70.00 
27 21 52.50 25 62.50 
28 29 72.50 33 82.50 
29 Z2 55.00 22 55.00 
30 16 40.00 20 so.OO 
31 31 77.50 36 90.00 
32 29 72.50 34 85.00 
33 30 75.00 35 87.50 
34 19 47.50 30 75.00 
35 12 30.00 22 55.00 
36 22 55.00 32 80.00 
37 33 82.50 36 90.00 
38 26 65.00 31 77.50 
39 19 47.50 35 S7.50 

--
40 18 45.00 23 57.50 
41 16 40.00 29 72.50 
42 30 75.00 33 82.50 
43 10 25.00 34 85.00 
44 26 ' .. 65.00 29 72.50 
45 8 20.00 30 75.00 
46 15 37.50 28 70.00 
47 21 52.50 32 80.00 
48 21 52.50 32 

I 
80.00 

49 22 55.00 29 72.50 
50 28 70.00 31 

I 
77.50 

51 12 30.00 27 -67.5'0-'-

52 23 57.50 32 80.00 
53 25 62.50 33 82.50 
54 23 57.50 33 82.50 
55 16 40.00 32 80.00 
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Figure 4 : Comparing the Scores of Comprehension 
between Pre-test and Post-test 
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Table 4 
The Actual Scores of 55 Students on Comprehension from Pre1est .md 

Post-test in Percent 
:i. lilmprenensuro scores 

110. rre-lest I Oll14UJ I'OSHeSt lTOII14UJ 
law I'arcent lIaw .. ercenl 

1 22 55.00 30 75.00 
2 12 30.00 26 65.00 
3 18 45.00 32 80.00 
4 15 37.50 29 72.50 
5 14 35.00 32 80.00 
6 10 25.00 31 77.50 
7 17 42.50 27 67.50 
8 15 37.50 32 80.00 
9 24 60.00 36 90.00 
10 12 30.00 28 70.00 
11 20 50.00 30 75.00 
12 14 35.00 30 75.00 
13 18 45.00 32 80.00 
14 27 67.50 33 82.50 
15 8 20.00 21 52.50 
16 16 40.00 31 77.50 
17 8 20.00 20 50.00 
18 14 35.00 20 50.00 
19 20 50.00 31 77.50 
20 17 42.50 32 80.00 
21 20 50.00 32 80.00 
22 15 37.50 34 85.00 
23 12 30.00 30 7S.00 
24 25 62.50 30 75.00 
25 11 27.50 25 62.50 
26 14 35.00 27 67.50 
27 14 35.00 27 67.50 
28 21 52.50 36 90.00 
29 11 27.50 21 52.50 
30 14 35.00 22 55.00 
31 22 55.00 34 85.00 
32 20 50.00 32 80.00 
33 27 67.50 36 90.00 
34 15 37.50 31 77.50 
35 7 17.50 18 45.00 
36 22 55.00 33 82.50 
37 29 72.50 35 87.50 
38 23 57.50 I :31 i 7"i.50 
39 18 45.00 31 77.50 
40 9 22.50 26 65.00 
41 13 32.50 31 77.50 
42 26 65.00 33 82.50 
43 S 20.00 ",? 

.)- 80.00 
44 17 42.50 31 77.50 
45 :3 I 7.50 --L 25 62.50 
46 5 12.50 28 70.00 
47 12 30.00 29 I 72.50 

48- 14 35.00 33 82.50 
49 13 32.50 31 I 77.50 
50 18 45.00 32 80.00 
51 11 27.50 26 65.00 
52 16 40.00 31 77.50 

i 53 17 42.50 32 8(100 
54 22 55.00 32 SO.OO 

55 12 30.00 32 80.00 

I 

I 

I 

--

i 



The comparison of Pre-test and Post-test scores on guessing 

Figure 3 and Table 3 compare the result of actual guessing scores between 

Pre-test and Post-test in both raw and percentage scores in bar-chart and table from 

the scores of guessing from Pre-test started from 8 to 33 (20.00%-82.50%) and the 

Post-test scores started from 17 to 36 (42.50%-90.00%).These represent an 

increasing of guessing ability after training. 

The comparison of Pre-test and Post-test scores on comprehension 

Figure 4 and Table 4 compare the result of actual Pre-test and Post-test 

comprehension scores in both raw and percent in bar-chart and table. The scores of 

comprehension from Pre-test started from 3 to 29 (7.50%-72.50%) and the Post-test 

scores started from 18 to 36 (45.00%-90.00%). These present a very high 

increasing of comprehension proficiency after training. 
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Figure 5 : Comparing the Scores of Guessing and 
Comprehension between Pre-test and Post-test 
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a Pre-test Com. 

o Pre-test G. 
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Table 5 
The Actual Scores of 55 Students on Guessing and Comprehension from Pre~test and Post­
test in Percent 

s. Student 
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The comparison of Pre-test and Post-test scores on guessing and comprehension 

Figure 5 and Table 5 compare the scores of guessing and comprehension 

from Pre-test and Post-test in raw and percent in the bar-chart and table. The chart 

clearly illustrates the huge increase in scores of guessing and comprehension after 

training. The comparison scores were : 

Pre-rest 

Post-test 

Guessing 

8-33 (20.00%-82.50%) 

17 -36 (42.50%-90.00%) 

Comprehension 

3-29 (7.50%-72.50%) 

18-36 (45.00%-90.00%) 
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Figure 6: Comparing the Total Average Scores 
between Guessing and Comprehension from Pre­

test and Post-tes1 
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The whole class results of ,guess ins; and comprehension from Pre-test and Post-test 
From Figure 6, the bar-chart demonstrates the increasing of guessing ability and 

reading comprehension proficiency after the lessons. Before training, the total average 
score for guessing was 53.13% and the comprehension was 39.86%. After training with 
the Learning Kit Modules, the scores for both guessing (73.54%) and reading 
comprehension (74. 18 %) had increased to 70%. 
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Table 6 
The Different Scores between Pretest-Guessing and Posttest-Guessing 

s. Guesdnl! ~"i:care: 
No. Pretert Podtert X Xl 

(fotal 4ID (fotal 40) 
1 21 ?7 4 16 
2 l6 24 8 64 
3 20 1] n 169 
4 22 10 8 M 
.'5 23 30 7 49 

11 II 10 1'5 22") 
7 25 28 3 9 
~. B 30 <) RI 
9 28 35 7 49 
~ 17 30 13 i69 
11 27 10 3 9 
12 10 30 10 100 
13 22 33 11 121 
14 29 33 4 16 
15 Q 19 1~ 100 
16 18 29 11 121 
~'L II 17 4 16 
IR 16 10 4 16 

19 N 10 fi 36 
20 24 :n 8 64 
11 1'5 3~ i 25 
22 2~ 33 11 121 
~1 IQ 1') 0 16 
24 'YL 29 3 <) 
1') 22 2S 3 9 
26 2{l ,)R 8 64 
?7 21 . 2') 4 10 
28 29 33 4 16 
.EL 22 22 0 11 
30 16 20 4 16 
11 11 111 ') 2.2 
32 ')0 34 .5 25 
33 30 35 5 2'5 
14 10 10 11 171 
35 12 22 10 100 
30 22 32 10 100 
37 .li 3tL 3 0 

lR 26 31 ('j 2S 
111 li 1<; 16 256 
40 18 '21 ('j 2') 

Al l1i ?Q II 169 
42 30 33 3 <) 

Al 10 34 74 576 
44 26. 29 3 0 
_til 8 30 ?? .iRA 
46 l.i 28 13 J69 
47 21 1:' 11 121 
48 21 ~ tl 121 
40 2" ')Q 7 ~ 

. .5ll . .28. ----.31 3 9 
51 12 27 1<; 22'5 
'52 23 1'1 q 81 
53 25 J3 8 64 
<;4 23 ...33 10 .lilll 
li lfi '\2 16. 256 

Total llii9 HilS 440 4<)'59 

Note; Level of Significance == .01 
D -- the differel.t scoreS between pre-gnessing and post-guessing 
N == number of students 
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Table 7 
The Different Scores between Pretest-Comprehension and Posttest-Comprehension 

s. r. .L Si-nl"f't 

No. Preted Ponte" Y yl 
(fo1a14m (fotal4m 

1 22 30 ~ ~4 
2 12 26 14 196 
3 ]8 32 14 190 
4 1'1 29 ]4 196 

i lot ~2 18 124 
6 \0 31 21 441 

_7 J7 21 iD 1m 
8 )<; 32 17 289 
~ '4 16 17 144 
10 12 28 1~ 256 
11 20 ~o 10 100 
11 14 30 ~ 226 
n 18 ,2 14 190 
L~ 27 33 ~ 36 
IS R 21 13 169 
i6 16_ 31 15 225 
17 R 20 12 144 
iR 14 '0 ~ 36 
19 20 31 11 121 
~~ 17 12 l'i 77'i 
21 20 32 12 144 
27 l'i 14 19 161 
23 12 30 18 324 
24 '}') ,0 'i ')C; 

25 11 25 14 196 
26 14 27 11 l69 
~7 14. 27 13 169 
28 21 36 l'i 22'i 
29 11 'I 10 100 
30 14 22 8 64 
31 72 14 12 144 
31 20 "2 12 144 
33 ?7 3(1 Q 81 
34 15 31 16 2')6 
3.'i 7 1~ ~ 121 
3fi 7? 33 11 121 
37_ 29 35 6 36 
38 23 ,:\1 j~ 64 
39 lR 31 13 1M 
All 9 26 17 289 
4.l 13 11 18 324 
42 '":Ifi _'13 7 49 
4.1 8 12 . 24 576 
44 17 31 14 J96 
45 3 ?S 22 484 
4fi S 28 23 S'"lO 
47 12 ..N 17 7RQ 
4R 14 33 19 36] 
4Q 13 :n 18 114 
<;0 18 17 14 191'l 
51 It .16 IS 225 
')2 16_ 31 15 22S 
53 17 17 LS 2?'i 
54 22 32 10 100 
55 12 32 20 4{)Q 

Total R77 1632 7'i'i 11419 

Note: Level of Significance = .01 
D = the different scores between pre-com. and post-com. 
N = numberofstudenfs 
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Table 8 
The Correlation of Pre-test and Post-test Different Scores on Guessing and 
Comprehension 
No. Pre-G (1) Post-G (2) Pre-C (3) Post-C X (2- Y (4- XY X2 y2 

1 23 27 22 30 4 8 32 16 64 
_~ 16 24 12 26 8 J4 112 64 i9£ 
3 20 33 18 32 13 14 182 169 196 
4 22 30 1529 8 J4 112 64 196 
5 23 30 14 32 7 18 126 49 324 
6 15 30 10 31 15 _21 315 225 441 
7 25 28 17 27 3 10 30 9 100 
8 21 30 15 32 9 17 153 81 289 
9 _28 35 24 36 7 12 84 49 144 
10 17 30 12 28 13 16 208 169 256 
11 27 30 20 30 3 10 30 9 100 
~? 20 ~O 14 30 10 16 160 100 256 
13 22 33 18 32 11 14 154 121 196 
J4 ~9 33 27 33 4 6 24 16 36 
15 9 19 8 ?1 10 13 130 100 169 
]6 18 ~9 J6 31 11 15 165 121 225 
17 13 17 8 "0 4 1" 48 16 144 
18 J6 20 14 ZO 4 6 24 16 36 
19 24 30 20 31 6 11 66 36 121 
20 24 32 17 32 8 15 120 64 225 
21 25 30 20 32 5 12 60 25 144 
2" 22 33 15 34 11 19 209 121 361 
23 19 25 12 30 6 18 108 36 324 
24 26 29 25 30 3 5 15 9 25 
25 22 25 11 25 3 14 42 9 196 
26 20 28 14 27 8 13 104 64 169 
27 Z 1 25 14 27 4 13 52 16 169 
~g 29 33 21 36 4 15 60 16 225 
29 22 22 11 21 0 10 0 0 100 
,:to 16 20 J4 22 4 8 32 16 64 
31 31 36 22 34 5 12 60 25 144 
32 29 34 20 -'2 5 12 60 25 144 
33 30 35 2.7 36 5 9 45 25 81 
34 19 30 15 31 11 16 176 121 25G 
35 12 2? 7 18 10 11 110 100 121 
~6 22 32 22 33 10 11 110 100 121 
37 33 36 29 35 g 6 18 9 36 
38 26 31 23 31 5 8 40 25 64 
39 19 35 IS 31 16 13 ?08 ?56 169 
40 18 23 9 "6 5 17 85 ?5 ~S9 
41 16 "9 13 31 13 18 234 169 324 
42 30 ~3 26 33 3 7 21 9 49 
43 10 34 8 32 24 24 576 576 576 
44 26 ?9 17 31 3 14 42 9 196 
45 8 30 3 ?5 2? 22 484 484 484 
46 15 ? S 5 I ? S 13_~t-....,2~3-+----,",Z,-",9-",-9---i_ ..... 16=9,,"---+----,5><..e; 2,,",,9~ 

~4~7-t __ ~2~1 ___ + __ ~3~2~-r __ ---,1~,2~-r __ ~?~9 __ 41 __ ..... 1~1.-1 __ ~1~7~~~18~7~+-~I~~2~1~_+ __ ~?=S~9~ 
~4~8-r __ ~2w1~~ __ ~3~~Z~-+_~1~4 __ ~_~3~3 __ 4-_~11-4_~J.9~~ __ ~20·9~+-~1?~1~+_~~~ 

49 22 29 1.3 31 7 I 18 1~6 49 3?4 
50 2Sn 1 S .3 Z ___ 1i __ ..... 3~-+-----"1 ..... 4 __ t---=4-=12,---+-~9,,-----+~1,,-,,9,",,6---1 

~5~1-r __ ~1~i2~-r __ ~2~7 __ -r __ ---,1~1 ___ ~ ___ ~"~G __ ~_~15"---4---,-15~4--=??~5~+-~?~2~5~~~~ 
52 23 32 16 31 i 9 15 1 <;,5 81 ~i5 
53 25 33 17 3? 8 15 120 64 225 

Note Level of Siguificance ::: .01 
X ::: the different scores between pre-guessing atld post-guessing 
Y ::: :hl! different scores between pre-com. and post-com. 
N ::: nlHnber v! slvdents 
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The reliability rate for guessing and comprehension from Pre-test and Post-test 

Table 6 shows the improvement of the students' guessing ability. The t 

value, which df (degree of freedom) was 54 (N-1 = 55-1) and the level of 

significance was at .01. was 2.682. The calculated result from statistical-formulae 

was 12.37. This displayed that the calculated result (12.37) was higher than the 

value of t corresponding (2.682). We can conclude that the students' guessing 

ability has increased after training at the reliable rate of 99%. 

Table 7 shows the improvement of the students' comprehension. The t value, 

which df (degree of freedom) was 54 (N-1 = 55-1) and the level of significance was 

at .01, was 2.682. The calculated result from statistical-fonnulae was 23.0323. This 

showed that the calculated result (23.0323) was higher than the value of t 

corresponding (2.682). 

The correlation between gues-~ing and comprehension 

In Table B (the data of guessing and comprehension from Pre-test and Post­

test), the value of correlation helped show the correlation between guessing and 

comprehension. The value of correlation which df (degree of freedom) was 53 (N-2 

= 55-2) and the level of significance was at .01, was .34. The calculated result from 

the statistical formulae was 0.70. This demonstrated that the calculated result (0.70) 

was higher than the value of correlation (.34). 
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Table 9 
Number of the Students on Questionnaire Before and After Training Guessing Strategies in 
Percent 

Always Sometimes Seldom Never 
No Before After Before After Before After Before After 

Training Training Training Training Training Training Training Training 
Ra % Ra % Ra % Ra % Ra % Ra % Ra % Ra % 

la 13 23.66 1 1.82 30 ,,4.60 22 40.04 12 2l.!14 31 "6.42 0 0.00 1 1.82 

Ib 14 26.411 0 0.00 30 64.60 18 32"76 9 16.38 28 00"9(' 2 3"64 9 16.38 

Ie 41 74.62 46 83.72 9 16.36 9 16.38 4 7.28 0 0.00 1 /.82 0 0.00 

Id 35 63.70 36 69.16 17 30.94 17 10.94 2 3.64 0 0.00 0 0.00 0 0.00 

2a 41 74.62 31 a,6.42 14 2".48 20 3640 0 0.00 4 7.28 0 0.00 0 0"00 

2.b 16 29.12 2 3.64 26 47.32 30 <>46<) 8 14",,6 18 32.76 5 11.)0 5 9.10 

2e 37 67.34 46 83.72 17 30.94 9 16.38 I 1.82 0 OJjO 0 0.00 0 0.00 

2d 2 3"64 0 0"00 22 40.04 25 40 ... 0 20 36.40 16 29.12 11 20.02 14 2,,48 

3a 13 23.66 0 0.00 31 ,,642 16 2'0.12 8 14.",6 13 23.66 3 ."46 26 47.32 

3b 6 10.92 28 60.96 26 47.32 27 49.14 17 30.94 0 000 6 10.92 0 0.00 

3c 10 1820 0 0.00 14 2".48 7 12.74 20 36.40 26 47"32 I 1 :10"02 22 4004 

3d 39 70"98 48 87"36 15 27.30 7 12.74 1 1.82 0 0.00 0 0"00 0 000 

4a 19 34.08 31 a6.42 32 08.24 24 43"68 4 7.28 0 0.00 0 0"00 0 0"00 

4b 14 2'.48 44 BO.OS 38 69.16 1 1 2002 3 6.46 0 0.00 0 0"00 0 0"00 

4e 8 14 . .86 7 12"74 36 6.0..02 22 40.04 6 10"92 17 30"94 5 Q.l0 9 1631! 

4d 19 34.68 44 80.08 23 41.B6 11 20"02 9 16.38 0 0"00 4 7"28 0 0"00 

Sa 20 ~6.4O 0 0.00 21 38.22 21 3822 10 18.20 13 :!3"60 4 1.2B 21 3B.22 

Sb 26 47.<12 5 9.10 24 43.68 20 36.40 5 9.10 14 2150.48 0 0.00 16 ~~.12 

5c 42 76"44 38 69"16 12 21,84 15 27.30 1 I.B2 2 3.64 0 0.00 0 0"00 

5d 29 62.76 43 1826 23 418,0; 12 21.84 I 1.82 0 0.00 2 3"64 0 0.00 

6a 35 63.70 44 80.08 19 3~.e8 I 1 2002 0 000 0 0.00 I 1.92 0 000 

6b 6 10,92 0 0.00 23 41.86 7 j2.74 21 38"22 17 30"94 5 9.10 31 a-6.42 

6e 28 60.96 6 10"92 18 32,76 35 63.70 6 10.92 14 26.48 3 e..46 0 00(> 

6d 5 9.10 2 3.64 20 36"40 25 4.> ,,0 17 3094 16 ~".12 13 ! 2366 12 21.84 
I 

7a 6 10.92 2 Zt.-64 31 r.6.42 27 49.14 12 21.84 14 2.0.48 6 1 O.9~ 12 21.B4 

-
7b 10 18.20 37 67"3~ 36 -60.02 18 32.7-6 9 16.83 0 000 0 I 000 0 o.aa 

--i----
7c 32 c924 44 80"OB 17 ~0"94 1 ! 20.02 5 9.)0 0 0.00 1 I 1.82 0 j 0"00 

I 

7d 12 21.54 0 0.00 24 4368 8 i~_e6 19 34 ~8 20 3640 0 _1_ 0.00 27 40l.oQ. 
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The Questionnaire Results 

1. What dQ you do if you don't know a word meaning? Figure 7 
la. Sound it ou1. ,.------------------, 

Q.N.la Quantity J!l 40 
c 

Before Training Alter Training Q) 30 "C 
Always (1) 13 1 
Sometimes (2) 30 22 
Seldom (3) 12 31 
Nevcr(4) 0 1 

;:3 

U5 20 
"0 10 
0 
Z 0 

2 3 4 

Figure 8 
1 b. Spell it out. 

Q.N.lb Quantity 
[Before Tralnlng Alter Training 

30 
$ 
c 25 
Q) 
"C 20 
;:3 

Always (1) 14 0 - 15 (J) 

Sometimes (2) 30 18 - 10 0 

Seldom (3) 9 28 
Never (4) Z 9 

0 5 
Z 

0 

1 2 3 4 

le. Guess the meaning [rom other words around it. Figure 9 

J!l 
50 

Q.N.1e Quantity c 40 Q) 
Before Trnining Alter Training 

Always (1) 41 46 
Sometimes (2) 9 9 

"C 
30 :1 -tI) 
20 -0 

Seldom (3) 4 0 0 10 
Never (4) 1 0 Z 

0 

2 3 4 

1d. Pass the word and wait for any explanation. definition and so on. 

Q.N.ld Quantity 
Be lore T T<linIng After Training 

Always (1) 35 38 
Sometimes (2) IS 17 
Seldom (3) 2 0 
Never (4) 0 0 

-o 
o 10 

Z 
o 

234 

• Before 
Training 

DAfter 

Training 

• Before 
Training 

DAfter 

Training 

• Before 
Training 

DAfter 

Training 

Figure 10 

• Before I 
Training 

DAfter 

Training 
I 
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2. What do you do if you don't k.now what a sentence means? 
2a. Read it again. 

Q.N.2a. Quantity J!l 50 

Before Training After Training c: 40 ell 
Always (1) 41 31 
Sometimes (2) 14 20 
Seldom (3) 0 4 

"C 
;:J 30 -(I) 20 -a 

Never (4) 0 0 0 10 
z 0 

Figure 11 

• Before 

Training 

DAfter 

Training 

2 3 4 

2b. Use a dictional)' to get all the meanings of the words in the sentence. 
Figure 12 

Q.N.2b. Quantity 
Before Training After Trninlng 

Always (1) 16 2 
Sometimes (2) 26 30 

III 30 
I.Before 

.... c: 
ell 
"C 20 Training ;:J -(f) 

Seldom (3) 8 IS 
Never (4) 5 5 

- 10 0 
DAfter 

0 
0 Z Training 

2 3 4 

2c. Use sentences around it to help get the meaning. 
Figure 13 

Q.N.2c. ity-QuantI 
EX! lore Training After T ra:Inlng 

Always (1) 37 46 
Sometimes (2) 17 9 
Seldom (3) 1 0 
Never (4) 0 0 

III 50 ... 
• Before c: 

40 ell 
"C 

Training ;:J 30 -(f) 
20 .... a 

DAfter a 10 
Z 0 Training 

2 3 4 

2d. Completely not pay attentioll to the sentence. 
Figure 14 

r------~-----~-~--~-----

Q.N.2d. Quantity 
Before Tralnlng After Training 

Always (1) 2 0 
Sometimes (2) 22 25J Seldom (3) 20 16 
Never (4) 11 14 

~ 25 
c1J 20 

't:l 
:;, 15 
if; 

10 
'0 

5 ci z o 
2 

• Before 

Training 

o After ~' 
I Training I 

3 4 L I _. ___ ~ __ J 

---------.-
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3. Bdore begining reading. it is a good idea to : 
3a. Look up all the unknown words in the dictionary. 

Figure 15 

Q.N.3a. Quantity 
Before Training Mer Training 

Always (1) 13 0 
Sometimes (2) 31 16 

J!l 40 
c: • Before CIl 30 ~ 
;:l Training - 20 en .... 

Seldom (3) 8 13 
Never (4) 3 26 

0 10 DAfter 0 
Z 0 Training 

2 3 4 

3b. Make some guesses about what you think will happen in the story. 

Figure 16 

Q.N.3b. Quantity 
Beforl! T rainir.g Mer Training 

Always (1) 6 28 

VI 30 -
• Before 

c: 
<Il 
~ 20 Training ::::l -(J) 

Sometimes (2) 26 27 
Seldom (3) 17 0 
Never (4) 6 0 

- 10 0 
DAfter 

ci 
Z 0 Training 

2 3 4 

3c. Count how many pages are in the story. 
Figure 17 

Q.N.3c. Quantitv 
Befor<l Training After T t<Unlng 

Always (1) 10 0 
Sometimes (2) 14 7 
Seldom (3) 20 26 
Never (4) 11 22 

VI 30 -
• Before 

c: 
<Il 

" 20 Training ::::l -(fJ - 10 0 
DAfter ci 

0 Training I Z 
2 3 4 

3d. Look at the pictures to see what the story is about. 

Figure 18 

Q.N.3d. Quaolity r9 
Before Training Alter Training 

Always (1) 39 48 
Sometimes (2) 15 7 I 

Seldom (3) 1 0 I 

Never (4) 0 0 J 

• Befoc:ll ~50 
g 40 

" Training :;1 30 
(i5 

20 
'0 

10 DAfter I ci 

I 
z 0 na~~ r 2 3 4 

L-
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4. While you read which of these are important? 
4a. Know when you understand and when you don'1 understand key idea. 

Figure 19 

Q.N.4a. Quantity 
Before Tralnlng After Training 

Always (1) 19 31 
Sometimes (2) 32 24 
Seldom (3) 4 0 
Never (4) 0 0 

CII 40 -
• Before 

c:: 
~ 

"C 30 
Training :J - 20 en .... a 10 DAfter 

0 0 Z Training 
2 3 4 

4b. Know what it is that you know in rdation to what is being read. 

Figure 20 

Q.N.4b. Quant~ 
Belore Training Aft er Training 

Always (1) 14 44 
Somd;mes (2) I 38 11 
Seldom (3) 3 0 
Never (4) 0 0 

tI 50 
• Before 

c:: 
Q) 40 

"C 
Training :J 30 -c.n 20 -0 

10 DAfter 0 
Z 0 Training 

2 3 4 

4c. Know that the difficult part can be ignored. 

Q.N.4c. 

Always (1) 
Sometimes (2) 
Seldom (3) 
Never (4) 

Quantitv 
Before Training IAfter T~ 

.l!! 40 c. 
.g 30 
::I 
U) 20 

'0 10 
ci 
Z 0 

Figure 21 

2 3 4 

• Before 
Training 

DAfter 

Training 

4d. Know that different reading strategies can be used to help understanr! the idea. 

Figure 22 

Q.N.4d. l Quantity 
--, 

I Before T rainlng Aher T r<linlng 

Always (1) I 19 44 
Sometimes (2) 23 11 
Seldom (3) I 9 

I 
0 

Never (41 1 4 0 

~ 5°1 r-;-l 
~ :~ I n I : :::~g I 
-z~ ~ooo 1111Il .• I 0 After I II ---'"'----'-+.--........ --., •• ---....." I Training i 

2 3 4 '---- ~I 
~ ________________ ~ ______ J 
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5. When you get struck on the difficult part, what do you do? 
Sa. Check to sec how many of the words you have understood. 

Figure 23 

Q.N.Sa. Quantity 
BefO'l'e T rairlInJ After T ralning 

Always (1) 20 0 
Sometimes (2) 21 21 
Seldom (3) 10 13 
Never (4) 4 21 

ell 25 ... 
• Before c 

Q) 20 
'0 

Training ::;J 15 -en 10 ..-
0 

5 DAfter 
ci 
Z 0 Training 

1 2 3 4 

5b. Reread the part you understand again. 

Fi ure 24 

Q.N.Sb. Quantity 
Before Training Alter Training 

.l!I 30 
• Before c 

III 

Always (1) 26 5 
'0 20 Training ::;J .... 

Sometimes (2) 24 20 
~Idom (3) 5 14 
Never (4) 0 16 

en - 10 0 
DAfter 

ci 
Z 0 Training 

2 3 4 

5c. Reread the part you don't understand, 

Figure 25 

Q.N.Sc. Quantity 
Before Training After Training 

.1!l 50 
• Before c: 

Q) 40 
A1waY!I (1) 42 38 
Soinetimes (2) 12 15 
Seldom (3) 1 2 
Never (4) 0 0 

'0 
Training ::;J 30 -en 

20 
15 

10 DAfter ci 
Z 0 Training 

2 3 4 

Sd. Check to see if you can find a meaning from the general context. 

Figure 26 

Q.N.5d. Quantitv 
I 

&!fore Training After T raming 

Always (1) 29 43 
Sometime:> (2) 23 12 
Seldom (3) 1 0 

J Never(4) 2 0 

~50 
'-, 

I 
• Before 

1 
I ; 40 ! I '2 30 Training 

en 20 I I 15 0_, I

J I 
ci 10 
Z 0 Train:~J 

2 3 4 
L 
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6. You can find a word meaning by : 
6a. Relating to what you know about the word with the information you understand from the passage. 

Fi un: 27 

Q.N.6a. Quantity_ 
Before Training Alter Training 

J!l 60 
• Before c 

GI 

Always (1) 35 44 
Sometimes (2) 19 11 
Seldom (3) 0 0 
Never (4) 1 0 

"C 40 Training ;:J ... 
UJ 
'0 20 

DAfter ci 
Z 0 Training 

1 2 3 4 

6b. Deciding to get the meaning from a different text. 

Figure 28 

Q.N.6b. Quantity 
Before T mining Alter Training 

Always (1) 6 0 
Sometimes (2) 23 7 

¥l 40 1 
• Before c 

41 30 "C 
;:J Training - 20 en 

Seldom (3) 21 17 
Never (41 5 31 

-0 10 DAfter 
0 
Z 0 Training 

1 2 3 4 

6c. Using an outside resource, such as a dictionary or an expert. 

Figure 29 

Q.N.6c. Quantity 
Befoce T rairolrg After Training 

Always (I) 28 6 
Sometimes (2) 18 35 

J!I 40 
• Before I c 

41 30 "C 
;:J Training - 20 U) 

Seldom (3) 6 14 
Never (4) 3 0 

-0 10 DAfter 
0 0 ---., 
Z Training 

2 3 4 

6d. Ignore the word. 
Figure 30 

Q.N.6d. Quantity 
IkJore Training Aher Training 

Always (1) 5 2-
Sometimes (2) 20 25 
Seldom (3) 17 16 
Never (4) 13 12 

25 t J!l .-
c: 20 r. Before 41 

"C 
15 Training ;:J -II) 
10 -0 lIJ [] After 0 5 

Z 0 Training 

I 2 3 <1 L-

L-



7. You know that some words: 
7 a. Have no meaning. 

Q.N.7a. Quantity 
Before Training After Training 

Always (1) 6 2 
Sometimes (2) 31 27 
Seldom (3) 12 14 
Never (4) 6 12 

.l!l c: 
«II 

"C 
:;J -fJ) 
.-
0 

ci z 

7b. Have different meanings in different sentences. 

Q.N.7b. Quantity 
I Before Training After T ralnIr>;j 

i3 
c: 
Q) 

"C 

Always (1) 10 37 
::l -til 

Sometimes (2) 36 18 
Seldom (3) 9 0 
Never (4) 0 0 

.... c 
ci 
Z 

7c. Have more than one meaning. 

Q.N.7c. Quantity 
Be lore T ralnIr>;j After Training 

.l!l 
c: 
CI) 

"0 
Alw:l.Ys (1) 32 44 
Sometimes (2) 17 11 
Seldom (3) 5 0 
Never (4) 1 0 

::l -If) .... 
c 
ci 
Z 

7d. Can be found only from a dictionary. 

Q.N.7d. Quantitv 
B<lfore Training After T mining 

Always (1) 12 0 
Sometimes (2) 24 8 

I Seldom (3) 19 20 
Never (4) 0 27 
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Figure 31 

40 

30 • Before 

20 
Training 

10 DAfter 

a Training 

1 2 3 4 

Fi ure 32 

40 

30 • Before 

20 
Training 

10 DAfter 

0 Training 

2 3 4 

Fi ure 33 

50 

40 • Before 
30 Training 

20 

10 DAfter 

0 Training 

2 3 4 

Figure 34 
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Part II Attitude Questionnaire results 

The questionnaire (as shown in Appendix 3 on pages 227 - 235) consists of 

seven questions with four sub-guessing techniques for each item. All of them were 

aimed to detennine the students' ideas, understanding, habits and reading skill on 

using strategies guessing meanings from context clues to help increasing reading 

comprehension proficiency. 

The questionnaire results are shown in the bar~harts. There are twenty-eight 

bar-charts as shown in Figure 7-34 (on pages 227 - 235) with the actual percentage 

scores in Table 9 (on page 45). All the bar-charts compared the results from each 

questionnaire item from before training and after training. The charts revealed the 

positive changes of the students' attitudes towards using strategies guessing 

meanings from context clues for helping increase reading comprehension proficiency 

such as 'Guess the meaning from other words around it', 'Pass the word and wait 

for any explanation, defmition, and so on.', 'Make s?me guesses about what you. 

think happened in the story.', 'Know what it is that you know in relation to what is 

being read', 'Know what different reading strategies can be used to help understood 

the idea.' , 'Check to see if you can fmd a meaning from the general context', and 

so on. 
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Table 10 
The Actual Scores of Each Module from the Learning Kit Exercises 

Student Modules 
No. 1 2 3 4 5 6 7 8 9 10 11 12 13 

1 Jl 15 15 14 30 32 149 46 26 18 19 40 46 
2 12 10 15 14 30 32 147 51 31 19 22 40 49 
:3 14 15 15 15 29 33 145 51 31 18 22 40 52 
4 14 14 15 15 29 33 151 50 31 19 23 42 50 
5 13 15 15 ~S 30 34 151 51 31 19 18 44 54 
6 13 15 15 15 28 33 ISO 50 31 19 23 43 50 
7 14 14 15 15 25 32 150 51 31 19 24 43 51 
8 13 15 15 13 30 31 145 50 30 19 24 43 54 
9 13 15 15 15 27 34 151 50 31 19 24 40 52 
10 14 13 14 12 29 29 150 30 24 18 22 40 44 
11 10 13 13 14 30 33 151 50 29 19 23 42 47 
1Z 14 15 15 15 30 31 151 50 31 19 22 44 54 
13 14 15 15 15 30 33 151 46 31 17 22 39 52 
14 14 IS 15 15 30 33 151 49 31 18 ?4 44 54 
15 14 15 15 15 30 ~ 151 50 31 1.9 _23 41 54 
16 13 14 15 15 30 34 151 51 31 18 'J4 44 51 
17 11 15 14 15 30 32 147 50 31 18 _24 44 54 
18 14 13 15 15 29 30 151 51 27 19 23 43 50 
19 J1 11 15 15 27 31 150 50 31 18 _23 44 4~ 
20 14 14 15 15 29 33 149 49 29 18 20 38 51 
21 15 15 15 15 30 33 151 50 31 19 24 42 53 
2Z 14 15 15 15 29 34 145 50 31 18 24 43 48 
23 14 14 15 15 30 32 148 47 31 18 21 25 39 
24 13 15 15 15 30 33 151 51 31 18 24 43 53 
25 14 1<t 15 15 30 32 150 51 30 19 24 43 53 
26 14 15 15 15 30 33 151 49 31 19 24 42 52 
27 13 14 14 10 SO 23 145 48 28 17 21 2S 41 
28 14 14 15 15 26 32 150 51 31 19 24 44 54 
29 13 15 15 14 30 SO 149 45 31 17 23 42 44 
30 12 14 15 15 30 32 147 51 31 19 24 44 54 
31 15 15 9 12 30 33 133 47 27 19 ~4 44 45 
32 14 15 15 15 30 32 146 48 30 18 23 41 50 
33 13 14 15 14 29 32 139 51 26 18 19 40 41 
34 14 14 15 14 29 32 151 51 31 19 21 43 54 
35 15 15 12 13 29 34 126 50 31 19 22 44 52 
36 14 9 15 15 29 33 151 48 27 19 16 42 41 
37 15 15 15 13 29 33 150 50 ?9 19 ?4 44 5? 
38 14 15 13 10 29 27 144 44 27 17 ]8 44 48 
39 14 14 15 15 29 33 150 49 31 18 ?4 43 54 
40 13 14 15 13 ?7 27 149 48 26 16 21 37 42 
41 14 14 15 13 28 ~9 151 47 31 18 24 41 50 
42 14 IS 15 13 30 33 148 50 30 19 21 41 48 
43 14 15 15 13 SO 33 148 50 SO 19 23 42 48 
44 13 15 15 15 30 23 151 51 31 19 ?4 44 54 
45 14 14 14 13 29 33 148 49 31 18 'JO 39 46 
46 13 14 15 15 29 SO 151 42 30 18 24 43 53 
47 14 14 15 15 30 30 149 51 31 18 'J4 44 51 
48 13 15 15 14 SO 33 151 51 28 16 ?1 43 46 
49 13 15 15 15 30 34 151 51 31 18 'J4 44 54 
50 14 15 15 15 30 34 151 48 31 18 24 44 54 
51 10 12 13 14-.- 30 33 151 50 29 19 ZO 41 50 
52 14 14 IS 15 30 34 148 51 31 19 'J4 44 54 
53 14 15 15 15 30 25 151 47 31 19 24 44 54 
54 14 14 15 15 29 32 147 50 31 18 24 40 51 I 
55 14 14 15 15 29 32 151 50 31 18 ?3 43 54 
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Table 11 
The Actual Percentage Scores of Each Module from Learning Kit Exercises 

s. Student 
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Table 12 
The Total Average Scores of 55 Students on Learning Kit Exercises in Percent 

Student No. Total Scores (498) Percent 
Modules 1-13 

1 461 9257 
Z 4ii 9477 
3 480 96.38 
4 486 97.59 
5 490 9839 
6 485 97,38 
7 484 9718 
8 482 96,78 
9 486 97,59 
10 439 88.15 
11 474 95, IB 
12 491 98.59 
13 460 ~6 
14 493 98.99 
15 491 9B:59 
16 491 98.59 
17 485 97,38 
18 480 96.38 
19 475 95.38 
20 474 95.18 
21 493 98.99 
22 481 96.58 
23 449 90.16 
24 492 98.79 
?5 400 98:39 
26 490 98,39 
27 432 86,74 
28 489 92,19 
29 468 93,97 
30 488 97.99 
31 453 90.96 
32 477 95.78 
33 451 90.56 
34 488 97.99 
35 462 92.77 
36 459 92.16 
37 488 97.99 
38 450 90.36 --
39 489 98.19 
40 448 89,95 
41 475 95.38 
42 477 95.78 
43 480 96.38 
44 485 97,38 
45 468 93.97 
46 477 95.78 I 17 486 97.59 
48 476 95.58 

~ 49 495 99.3~ 
50 493 98,99 
51 472 94,77 -~ 52, 493 ~8.H9 
53 484 97.18 ,----~ 
54 480 96,83 ----1 
55 489 --1---~~lL-d Total 26246 

Avemge Percentruze 95,87. 
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Put III Learning Kit Exercise results 

The results of the exercises from the thirteen Learning Kit Modules on 

strategies using guessing meanings from context clues for increasing reading 

comprehension proficiency are presented in Table 10-12 on pages 54 - 56. 

Table 10 and Table 11 show the actual and percentage scores of each 

module from Learning Lesson Kits. The result displayed the high percentage scores 

the students had got from each module. 

Table 12 (on page 56) shows the total scores from thirteen modules which 

started from 86.74% to the high score of 99.39%. When we look further, the total 

average score was very high (95.82%). These high percentage scores could possibly 

help support our hypothesis which would be discussed in Chapter 5. 



CHAPTER 5 

DISCUSSION AND INTERPRETATION OF RESULTS 

The findings of the study which were presented in Chapter 4 support our 

hypothesis affirming the effectiveness of strategies for guessing meanings from 

context clues for increasing reading comprehension proficiency. Referring to the 

results, we shall discuss and analyze this hypothesis in more detail from various 

points of view. 

Interpretation of Achievement test 

We shall start analyzing and interpreting the outcome of this study on a 

large-scale and then concentrate in particular details of the Pre-test and Post-test, 

questionruUres and exercises. 

Figure 6 shows the increasing percentages for "guessing and comprehension 

(Pretest-guessing : 53.13%. Post1est-guessing : 73.54% ; Pretest-comprehension : 

39.86%, Posttest-comprehension : 74.18%). These results indicate that, through the 

use of the Learning Kit Modules based on guessing strategies, students' 

comprehension proficiency has been increased. Moreover, these results for 

improvement were strongly suggested by the statistical reliability of the assessment 

(at the level of .01 which is 2.682) of the students' Pre-test and PosHest results on 

guessing (12.33) and comprehension (21.0879). These prove that the calculated 

results on guessing (12.37) and comprehension (23.323) are higher than the value of 

t corresponding (2.682), We can conclude that the students' guessing ability and 

comprehension proficiency increase after training at the reliable rate of 99%. One 

more main factor to support our hypothesis is the correlation result. The value of 

correlation (See Table 8) helps show the correlation between guessing and 

comprehension. The value of correlation which df (degree of freedom) was 53 (N~2 

= 55-2) and the level of significance was at .Ot, was .34. The calculated result from 

the statistical formulae was 0.70. This demonstrates that the calculated result (0.70) 

was higher than the value of correlation (.34). Therefore, it means that there was a 

high degree of correlation between guessing and comprehension or strategies using 

guessing meanings from context clues help increase reading comprehension 

proficiency in Matayom 2 at OlOnkanyanukooll School after training the students 

with the Learning Kit Modules. The result tended to confirm our hypothesis that 
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our Learning Kit Modules were effective to assist the research to show significant 

correlation between guessing and reading comprehension. In other words, there is 

the possibility that guessing strategies help increasing reading proficiency according 

to this student group. It is no doubt that under the help of guessing strategy 

reflect students' reading comprehension proficiency after training. It can be argued 

that, all the results directly confum our hypothesis. 

From the micro perspective, it is better to specify in greater detail. Figure 5 

and Table 5 illustrate the high rate of change among all 55 students on guessing and 

comprehension from Post-test The bar of content criteria presents the very high 

improvement of guessing (Pre-test : start from 8 to 33, Post-test : start from 17 to 

36 ; see Figure 3) and comprehension (Pre-test: start from 3 to 29, Post-test: start 

from 18-36 : see Figure 4). To account for the high increase, one explanation is that 

the teacher knows the students' weaknesses of this group (from questionnaire and 

Pre-test results) and works specifically through Learning Kit Lessons in class to 

train them how to use guessing strategies. We hope to conclude that the guessing 

strategies the students had learned during the training sessions help increasing their 

comprehension proficiency. 

In order to draw a clear pict:me for the extreme cases of high and low scores, 

we must look further to see if there is any improvement for individual students on 

their initial scores of Pre-test after we used the Learning Kit Modules to train them 

in class. Economising on detail, we will present only two groups of the students, 

being the high score group and the low score group. The lists below present factual 

increasing percentage scores of the seven low score students on guessing and 

comprehension from Pre-test and Post-test 

Table 13 

The increasing ratio of seven low score students on guesslOg and comprehension 

from Pre-test and Post-test in percent 

Student 
No. Pre-test Post-test Increasine Pre-test Post-test Increasine 

f-----'-'-'---_+-->l1l.1lCIL_-+~1iO___ j 25 00 _+-----':....L...'-1JJ....--l_-.!lil...l.llL_--+_~ill....:m____l 
L_---'-""'--_-'-----"11.l.lliL-.-L_--..8'O.tL.,. ___ -'---_1.Q0_DQ ___ ~ __ .. _3D.!"lf:L --1..1 _..LlU...\.llL_-'--__ ;u.LU'-'-l!.l_.J 
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Table 14 

The increasing ratio of five high score students on guessing and comprehension 

from Pre-test and Post-test in percent 

Student 
No. Pre-Itlst Post-tegt Increasine Pre-test PosHest Increasine: 

The result above (Table 13) shows the increasing percentage scores after 

training. The remarkable low score of student No. 45, a tail-ender at Pre-test on 

guessing, has improved by 275% on her initial score and for comprehension has 

improved by 733% on her initial score. These are enormous mcreases. The 

remainder in this group increased both skills from 86.66% to 460% (the 

interpretation is shown with the discussion of Table t 5 and 16 on page 61). 

The previous table (Table 14) shows the increasing percentage scores after 

trammg. Increases for the high-score group were not as large as for the low-score 

group. This probably means that at first the weaknesses were lack of proper 

techniques in guessing strategies which were opposite from the keen members who 

stored some proper techniques from their previous learning, for example (from Pre­

test , see Appendix 2 on page 203 ) : 

Part A No. 2 I usually go to work on a scooter. 

c ".--' -- r-.-... ----j 
~ --.~ I 

-~I 
~~ 

Most of the students know that "scooter" here could not be a. 

because they realised that the picture showed a camel. For 

choice c. people did not usuaJly go to work by plane. For 

choice d., the animals were donkeys. TIlerefore, probably by 

deduction students thought dlat "scooter" would be tlle correct 

choice for h. This shows that they can reason under the help 

of their background knowledge. 
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Some of them were trained from a special extra class outside nOImal school 

hours (We had got the information from interviewing some of them after they 

finished doing the Pre-test). Therefore. it is no surprise that both low and high 

score groups after sufficient training can reach such a high percentage score when 

having extra training with the proper reading techniques as with strategies using 

guessing meanings from context clues, such as Module 1 (See Appendix 1 on pages 

87 - 92) for practising guessing meanings from "Synonym clues' . 

Table 15 

The increasing ratio of five low score students on guessing from Pre-test and 

Post-test in percent 

Table 16 

The increasing ratio of twenty-two low score students on comprehension 

from Pre-test and Post-test in percent 
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Tables 15 and 16 show the increasing percentage scores in separate skills 

for guessing and comprehension. The increasing rate of the students who have 

improved from 100% to a maximwn of 733% of their initial scores are shown. One 

explanation for the very low score students is that the students do not know how. 

when and why to use guessing strategies before being taught They guess randomly 

at frrst or guess with no reasoning (This information comes from personal 

interviewing which is shown in Table 17). They waste a lot of time and energy but 

cannot fltld the meaning of the word. Therefore, a lot of their guesses were without 

any conscious reasoning. After being provided with the Learning Kit Modules to 

practise, they were soon accustomed to strategies employing the guessing of 

meanings starting from context clues. Then the low score students could use the 

guessing strategies effectively for increasing comprehension profIciency as shown in 

Tables 13. Once the concept of using such a strategy is understood, it is easier for 

the learner to contrive with greater su~ss. This result supports our original 

hypothesis. 

Interpretation of questionnaire 

The analysis of the attitude questionnaire (See Appendix 3 on pages 

227 - 235) gives infonnation suggesting factors affecting srudents' eventual reading 

performance. This may be compared with McKenna and Kear (1990 : 626, citing 

Wixson and Lipson), "The student's attitude toward reading is a central factor 

affecting reading perfonnance". The questionnaire bar-charts (QN. t-QN. 7 Figures 

7-34) compare the students' reading attitudes before and after training with 

guessing strategies for increasing their comprehension proficiency. The overall 

result after training is satisfactory. All the students' attirudes from each item change 

as the assumption hypothesis has shown below. 

We will analyze the students' reading perfollllance of the class before 

teaching. We link the questionnaire result to the Pre-test result as McKenna and 

Kear stated (1990 : 626), " These conclusions are based on a long history of 

research in which attitude and achievement have been consistently linked." and 

Schmitt (1990 : 457) has also suggested that" Finally, a~ with any assessment 

instrument, the MSI should not be used in isolation. Later, teachers should consider 

it ( the questioIUlaire results) as one source of infonnation about students' reading 

abilities that must be viewed in conjWlction with other source of infollllation.·' We 

hope to extract from these comparisons certain insights into the perfonnance of 



· these students. We will also attempt to offer reasons and explain why certain scores 

happened the way they did. 

From bar-charts (Figures 7~34) and Table 9 we see that the students did not 

really know how, when and why to use guessing strategies because the majority of 

the students in thls group answered that they could fwd meanings of unknown 

words from a dictionary as indicated from the actual score in QN.t (ta, tb), QN.2 

(2b), QN.3 (3a, 3b, 3c), QN.5 (5a), QN.6 (6b). and QN.7 (7d) which are marked up 

correct or positive or helpfulness with "+" and incorrect or negative or 

unhelpfulness with "-". We agree that the students should tick on "Always and 

Sometimes' for correct strategy items and "Seldom and Never" for incorrect 

strategy items. Below are the items of the questio~ results that show the 

students guessing performance using inappropriate method. 

QN. 1 What do you do if you don't know a word meaning? 

la. Sound it out (See Figure 7 and Table 9) 

78.62% of the students answer "Always and Sometimes" which are inappropriate 

responses. 

words. 

"Sound it out" is not the technique to get meanings for unknown 

lb. Spell it out. (See Figure 8 and Table 9) 

Most of the students (80.08%) still lost their wayan using this guessing strategies. 

Once again to spell the word out is not an appropriate technique which help fwd an 

unknown word meaning. 

From QN.2 What do you do if you don't know what a sentence means? : 2b. Use a 

dictionary to get all the meanings of the words in the sentence. (See Figure 12 

and Table 9), QN.3 Before beginning reading, it is a good idea to : 3a. Look up all 

the unknown words in the dictionary. (See Figure 15 and Table 9) and QN. 7 You 

know that some words: 7a. Can be found only from a dictionary. (See Figure 43 

and Table 9) , the majority of the students answered " Always and Sometimes" use 

a dictionary to get the meanings of the unknown words. This shows that most of 

them have the habit of getting all the meanings of the words fTom the dictionary. 

This technique tends to waste a lot of time. It will interrupt and slow down the 

students' process of comprehension. Therefore, trying to guess t.ite meanings of the 
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words from context clues might be a more appropriate strategy as Gillet and Temple 

point out: 

Using the context to help figure out unfamiliar words is the word 

analysis strategy good readers seem to use most often. Many 

poor readers do not know how to use context effICiently and 

need direct instruction to develop this skill and use it consistently. 

(Gillet and Temple, 1990:238) 

QN. 3 Before beginning reading, it is a good idea to : 

3b. Make some guesses about what you think will happen in the story. (See 

Figure 16 and Table 9) 

Nearly 50% of the students do not have apporpriate guessing strategies. Their 

habbits could be altered because making some guesses or predictions before 

beginning reading a story is a good strategy. The readers can relate or use their 

prior knowledge of a topic to guess or predict forthcoming story events. Then they 

read to prove or modify their guessing.This is similar to Gillet and Temple's study: 

Prediction requires that students relate their prior knowledge to the 

reading task at hand and form expectations they will apply to the 

reading. Thus prediction fonus the connection between prior 

know ledge and the new infonnation coming in. 

(Gillet and Temple, 1990:266-267) 

3c. Count how many pages are in the story. (See Figure 17 and Table 9) 

Nearly half of the students counted how many pages are in the story before 

beginning reading. This is a spurious reading strategy. How can the students make 

use of counting the pages of the story? They only waste their time which should be 

used in reading to comprehend the story. They should use appropriate reading 

strategies such as prediction about the story to set purpose or generating questions 

before starting reading. 

QN. 5 When you get struck on the difficult part, what do you do? 

5a. Check to see how many of the words you have understood. (See 

Figme 23 and Table 9) 

74.62% of the students response "Always and Sometimes". This shows that high 

percentage of the students do not have appropriate reading strategies. They must 
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learn that different types of reading require different strategies. Checking to see how 

many of the words they have understood is a spurious reading technique. While 

reading, they can make use of the known words to assess the difficult parts or make 

use of contextual clues. As Cooper, Warncke and Shipman (1988:33) stated 

" Context clues are one of the most effective clues the reader can use to detennine 

word meanings." 

QN. 6 You can fwd a word meaning by : 

6b. Deciding to get the meaning from a different text. (See Figure 28 and 

Table 9) 

It seems more than 50% of the students use this inappropriate reading strategy. As 

we know a word can have more than one meaning in different contexts as Gillet and 

Temple point out: 

Context is important because the meaning of a phrase or sentence 

is derived not from the meaning of each individual word, but 

from these meanings combined with word order and the meaning 

contributed by previous and successive word groups. Each 

word has a number of possible meanings or referents, but 

precisely which meaning is dictated by the context In this case 

of connected text, " the whole is more than the sum of the parts." 

(Gillet and Temple, 1990:238) 

Therefore, fmding the meaning of a word from totally foreign contexts is not a good 

reading practice for good readers. 

To specify the details of the questionnaires above, we can see clearly that the 

students did not really know how to use guessing strategies. One possible 

explanation is that the students could not relate guessing skills to help increase 

their comprehension. Although the aye rage scores on guessing from Pre-test is 

53.13% (See Figure 6), the students' comprehension average score is only 39.86% 

which is very low. Its average score is 13.27% lower than the average guessing 

score. The percentage scores did not show the relationship between the two skills 

(See Table 1 and Figure 1). The students' guessing did not helV incrca.s~ th~ir 

comprehension. The question aric;es : why did it happen like thil~? One way to 

answer this question is to compare the students' performance on using guessiog 

strategies with the result of Pre-test and question.Tla~re. 
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Firstly. we will start looking at the srudents Pre-test Thirty-six students 

scored 50% on guessing (Total 40) but only sixteen of them scored 50% on 

comprehension (Total 40 : 55 students in this group). It is probable that most of the 

students in this group did not know how to use guessing strategies to help support 

their comprehension while reading a passage. They could score more in guessing 

parts with no reasons or randomly and through luck rather than cognitive ability, 

they were right 

To illustrate the problem on how the students guess while doing the test 
0" •• 

(Pre-test), here, we hope to offer introspective methods (the techniques which 

involve the subject reflecting on the kind of decisions made and the kinds of 

strategies used while carrying out a task, and reporting them as occur) may account 

for how a student used, or did not succeed with a guessing strategy. Below is an 

extract of the conversation between the teacher and the student while interviewing 

about how she chose her answers for Part I D from Pre-test. 

Pre-test Part I 

D. DirectioIlS : Read the paragraph below and choose the appropriate 

word for eacb nonsense word. 

Last Saturday we went on a (J 1) blort . We took a basket of 

(t 2) faltch, some cold pop, and some snacks. We drove for an hour 

Wltil we came to Cedar (13) Murgle. Before we ate, we dove into the 

water and went for a (14) trip. 

t 1. a. tour b. picnic C. SWillg d. airplane 

12. a. stones b. food c. water d. drink 

13. a. Sea b. Town c. Field d. Mountain 

14. a. walk b. swim c. nap d. sleep 

Extract 

Teacher: Tell roe , how did you choose your answers for Part I D ? 

Student: First., I read the passage but I couldn't understand. Then I 

chose the answers by comparing the spelling between the 

nonsense words and the words from the choices. 

Teacher: Can you explain more about comparing the spelling 

between the nonsense words and the words from the choices. 
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Student: Er. I coWlted the numbers of the letters from the nonsense 

word and compare with the words from the choices 

given for each item. The one that had the same numbers 

of the letters as the nonsense word is the choice that I chose . 

Teacher : Look, but No. 13, none of the choices have five letters 

as the nonsense word. How did you get yoW" answer? 

Student: Er, I chose the one that sound good when I substituted 

the word in the sentence. 

We can see from the dialogue that the strategies used were not very condusive to 

find the right answer. This student does not know how to use guessing strategies. 

She needs to be directly trained. 

Table 17 are some more samples from interviewing the students after they fmished 

doing the test The students were chosen randomly from three groups who had got 

high, middle and low scores from the test 

Table 17 

The students' problem samples on guessing strategies from Pre-test 

Students Pre-test item /page Students' answers How students 

guess? 

A any numbers seem to - guess randomly 

(One of the students in be the right answers with no reasons 

low score group) 

B B.4 page 2 choice d. . partly guess 

(One of the students in What are these pe.ople - know the kinds of 

middle score group) cutting? plants ill choices a. 

a. pine trees and b. but DOl in c. 

b. oak trees and d. (guess 

c, reed plants 
r~o<n'~d d. bamboo plants 

C choice d. I . use prevIous 

(One of the students in i knowkdge (know 

high score group) 

I 
what kinds of 

plants sl:owed 

1 in the picmre) 

I 
I 
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The questionnaire results indicate that the students in this group need to be 

taught and practise more on appropriate guessing strategies by using our Learning 

Kit Modules which were designed under the questionnaire and the Pre-test results as 

a guideline. This is similar to Schmitt (1990 : 458) who suggests that "This 

information may be useful to teachers in designing a comprehensive reading 

program. that foster meta comprehension strategy (knowledge of strategic 

reading process such as previewing the text, hypothesizing about the content, 

generating questions, etc) awareness and competence." and McKenna and Kear 

(1990 : 628) state that "SUIVey results can be very useful in deciding what sorts of 

additional infonnation to pursue." 

Interpretation of exercises 

We will begin by making an assessment of the exercise results as a 

whole.The result'i from individual class exercises (Table 10-12) show evidence to 

support our hypothesis. Considering the exercises of the students for strategies 

using guessing meanings from context clues, the activities in the exercises were 

designed to teach and practise guessing strategies to help increasing comprehension 

proficiency. The content of the activities were prepared with the purpose of 

teaching beneficial reading strategies in the form of Learning Kit Modules. 

Speaking generally, the total average score of Modules 1-13 started from 

86.74% (Table 12) to the high average score of 99.39%. These high percentage 

average scores gives good evidence to believe that our modules for practising 

guessing meanings from context clues help increase reading comprehension 

proficiency. Therefore, this general observation goes a long way to support our 

investigation for the present study hypothesis. 

The result of the exercises (the average total score = 95.82%) must be 

compared to the total average scores of Pre-test and Post-test which tbe best percent 

of improvement was comprehension (Pre-test: 39.86%, Post-test: 74.18%) and 

another high rate was guessing (Pre-test: 53.13%, Post-t.:!st : 73.54%). These 

scores probably signify that the students demonstrated a distinct understanding how 

to use guessing strategies to help increasing reading comprehension proficiency. 

This clearly shows that with better understanding in guessing strategies, the students 

can increase their reading comprehension. Therefore, our results can best be 
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interpreted on a general level by saying that higher comprehension profICiency in 

reading is achieved through improving of guessing strategy. The guessing strategy 

of teaching reading seems to work out satisfactorily according to our planning 

reading program as we hoped. 

In addition. I have observed that collaborative learning encouraged an 

enthusiastic and positive atmosphere. The students enjoyed studying and 

acknowledge more about guessing strategies during lessons. They felt happy and 

comfortable to work in groups or in pairs in order to share, exchange and make 

ideas clear while doing exercises from each module. Moreover. the students who 

had difficulty in doing the exercises were helped by the good students in each 

group. To illustrate our discussion about the exercise results, below are students' 

opinions selected randomly (student A is from high score group; student B is from 

middle score group and student C is from low score group of Pre-test) after training 

on the last session of the study. We will see that their reactions were generally 

favourable. 

Student A's opinion 

1q;1ti'(.J ttHe1~~~~®11 

\@t1n rvY< ~~mtl,j''18:of\rrx 

The translation of student A's opinion 

Without the support of a dictionary, I have known more meanmgs of 

unfamiliar wonis. Moreover, I read with fun while I am rcading a passage. 

The above statement strongly indicates that this student is now acquiring 

confidence in increasing reading comprehension proficiency under the support of 

guessing strategies. 
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Student D's opinion 

. . . 

~.1 (\(\(\1'''''' nql~C\if\'l~f\,\4 
~ ~ 

• . .,f~" '''''' n "N \~~Jii ,5""",:k 
\ ~..... J ~ 

. Ifl1\.lfi01\-1\.\'-\"~ 

The translation of stndent B' s opinion 

The advantages of studying guessing strategies: 

1. Know how to guess the meanings of the unknown words. 

2. Reduce using a dictionary. 

3. Know how to relate my background knowledge to what I am reading. 

4. Know how to use picture clues. 

5. Comprehend more while reading. 

6. Learn with fun. 

In the response above, the student clearly states the usefulness and 

effectiveness of strategies using guessing meanings from context clues which help 

increase her comprehension proficiency. 



Student C's opinion 

The translation of student C's opinion 
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llJV~O\J N~ ~ fl1'O'hll~~,l1n~~o 

1fWA~IM1W 

Before being trained from the teacher, the Pre-test was very difficult for 

roe. But after being taught, I know more about grammar, vocabuIaries, synonyms, 

afflXes, etc, which I had never learned before. When I did Post-test, I could do it. 

I felt lucky to be trained. With thanks, the teacher trained me how to guess froro 

context clues instead of using a dictionary. 

Apparently, this student is impressed by the teaching of guessing strategies 

that she had never been taught before. Now, she can gain word meanings froro 

context clues as she reads or does the tests. This confinns the usefulness of 

guessing strategies. 



CHAPTERS 

CONCLUSION 

Summary of discussion 

This research project has tried to prove that strategies using guessing 

meanings from context clues help increasing reading comprehension proficiency in 

Matayom 2 at Chonkanyanukoon School. The questioon.a.ire and the test results 

before training help plan the thirteen Learning Kit Modules which effectively help 

increasing reading comprehension proficiency under the support of guessing 

strategies. The learners' high achievement from Post-test after training tends to 

confirm our hypothesis of this study. 

The study has identified several significant discoveries (high degree of 

reliability or improvement of guessing and comprehension and correlation between 

guessing and comprehension that affect ~e learners' success). The usefulness of the 

Learning Kit Modules probably helps increasing reading proficiency because of 

strategies using guessing meanings from context clues help challenge and motivate 

the students J confidence while reading. 

Significance of discoveries 

1. Students gained beneficial reading strategies which help increasing 

an enonnous reading comprehension proficiency (Pre-test = 39.86% , Post-test = 
74.18% ; See Figure 6) and guessing (Pre-test = 53.13% • Post-test::: 73.54% ; 

See Figure 6). 

2. Students' reading comprehension proficiency increased under the 

support of the guessing strategies. There is no doubt that strategies using guessing 

meanings from context clues significantly help increasing reading comprehension 

proficiency as discussed and shown in Tables 6-7. 

3. Students not only increase their reading comprehension but also 

improved their guessing ability as discussed and demonstrated in Figure {I and 

Tables 6-7. 

4. Although the guessing strategy is one of a number uf helpful reading 

strategies, which helps overall reading proficiency, we should remember that 
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guessing is only one part of a whole range of other helpful strategies and takes its 

place as a component in successful reading. The teacher should plan more strategies 

such as skimming, scanning, predicting, identifying main idea, etc. so that the 

students can further in(..-rease their comprehension at the criterion of BO% in Post· 

test. 

General recommendations 

From the results of our present study, the general recommendations can be 

concluded as follow : 

1. The Learning Kit Modules help learners learn to increase their reading 

comprehension proficiency under the support of guessing strategies. The activities 

provided in each Learning Kit Module are effective and their strengths are tangible. 

2. Sufficient time should be planned for revision, feedback and consultation 

to pinpoint problems for the students to deal with guessing strategy in 

comprehension. 

3. Strategies using guessing meanings from context clues can be assisted in 

language teaching program across the curriculum in reading courses. 

Rc(!ommendation for further study 

1. The study of strategies usmg guessing meanings from context clues 

should be conducted with two groups of students for comparison. In order to 

investigate and compare between using guessing meanings from context clues and 

using a dictionary if there will be any significant differences. 

2. The study with more advanced levels of learners such as Matayom 4, 5 

should be attempted to see if the guessing strategies affects learners' reading 

comprehension proficiency. This would show whether guessing as a strategy is 

valid for different levels of acquisition. 

::J. Guessing strategies should be planned to assist with other reading 

approaches such as Top-down, Bottom-up. etc. to provide a wider and more 

complete scope of study and evaluation. 
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APPENDIX 1 

TEACHER'S MANUAL, 
TEACHER'S GUIDE. 

STUDENTS' WORKSHEET AND 
KEY TO EXERCISES 



TEACHER'S MANUAL 

Introduction 

The purpose of using the Learning IGt was to investigate whether strategies 

using guessing meanings from context clues help increasing Matayom 2 learners' 

reading comprehension proficiency. 

Rationale 

In general, when students read, they often meet new words. One of the easiest 

ways of fmding the meanings of words is to use a dictionary. However, this method 

stops their reading and delays their thinking as well. Therefore, it is important to try to 

read without the dictionary. There are two simple methods to help get the meanings of 

unknown words which are : 

1. using context clues which are the word or words surrounding the 

the unknown words 

2. using the morphological components such as prefix and SUffIX (In this 

study, we aim at the known root words for beginners). 
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Types of context clues 

Here, we provide the context clues to develop students' reading skill into four groups 

v..ith subgroups. They are shown in the fonn of map below. 

parentheses 

quotatio 

definitio 

n 
.~ 

nal footnote/ 

Types of context clues 

Typographical Semantic clues 

clues 

~ / 
CONTEXT CLUES 

/ ~ 
Pictorial and Syntactic clues 

graphic crues 

directdifinition 

;.--restatements 

\\comparison 

\ substitute 

.'figures of speech 

sununary statements 

,'inference 

subjective clues 

furniliar expressions 

.-

1 , predicting and 6. summarizing and applying 

verifying Reading proficiency fix-up strategies 

2. previewing 5. drawing from background 

f-- Metacomprehension r--- knowledge 

3. purpose setting vi \ 4. self questioning 
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Activity chart for using these Learning Kits 

The order of use for the Learning Kits is as follows : 

Pre-test 

I 
Questionnaire 

I 
Practice Learning Kits 

I 
Post-test 

Evaluation 

Evaluation is done as follows : 

1. Questionnaires 

2. Pre-test 

3. Learning Kits 

4. Post-test 

Materials 

Materials are presented in this order : 

1. Questionnaire 

2. Pre-test 

3. Post-test 

4. Learning Kits 
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Organization of Learning Kits 

This Learning Kits have been divided into two parts. They are : 

Part 1 : Sentence and short paragraph study (Modules 1-5 : 5 periods); 

Part 2 : Long short paragraph study (Modules 6-13 : 12 periods). 

The exercises provide the contexts to develop students' reading skills which start from 

simple and familiar topic to complex ones for the beginners to be trained from the start 

of the reading course. According to the content, we adapt the fIrst part from Power 

Vocabulary by Dorothy Rubin and Vocabulary and Comprehension Skill by 

Henriette L. Allen and Walter B. Barbe; the second part from Ability to Risk by Leslie 

1. Noone and Start Reading by Franklin I. Bacheller. 

Teaching Suggestions 

The suggestion procedures are divided into two parts according to the 

organization of the Learning Kits. 

Part 1 : Sentence and short paragraph study 

Suggested procedures 

1. Work through an example with the whole class by writing the examples on the 

blackboard with the underlined word. 

2. Ask what the students think the underlined word means by encouraging them to give 

the answer with reasons what are the parts of the context clues help guessing unfamiliar 

word. 

3. Practice guessing strategies from the tasks given. 
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Part 2 : Long short paragraph study 

Suggested procedwes 

1. Invoke students I background knowledge by getting the students think about the 

story topic and find out what they akeady know about the topic. 

2. Preview the reading by setting a time limit to this activity. The time limit will 

depend on the complexity of the questions and the ability of the students. 

3. Guess the meaning of words or use infonnation to make guesses by using the 

reading to solve problems. For the frrst lesson, the whole class do a guessing exercise 

together. Later, ask the students to work in groups (3 or 4 people in a group) or in 

pairs. Students who have difficulty guessing correct answers might be helped if they are 

grouped with students who are good guessers. When checking this exercises, encourage 

the students to give reasons for their answers. 

4. Check students.' comprehension by asking them questions about the story given. If 

they have trouble answering let them look back at the story. 

5. Use words in context (a paraphrase or summary of the story) by a filling word or 

words to complete a paragraph given without looking back to the story. If students have 

difficulty with the exercise. allow them to look hack at the story to check location. 

6. Summarize the reading or recall information by doing an exercise orally and then in 

writing. Later, the students practice in groups or in pairs to do other exercises with no 

oral practice involved. 

Checking the Guess 

After using context clues to help guessing the meanings, the students can check 

their guess by using only one of the following appropriate techniques at a time. The 

techniques are : 
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1. Checking the part of speech of the guess such as : 

My friend. Jim is very ................ . He is smart. He always gets good grades. 

Here , we have to flU in an adjective that will help make sense for the context given. 

2. After checking the part of speech, the students can substitute the unknown 

word like in the example from (1) . The students will plaoe the adjective in the blank. to 

check if it is meaningful. That is, The adjective will be substituted here to be checked 

that 'clever' is meaningful according to the context In this case, the one who is smart 

and always gets good grades must be 'clever'. 

3. Breaking up the form of Wlknown word, especially into prefIXes and stem. 

For example, the word 'unhappy', the students already know the meaning of the stem, 

'happy' so they can break this word into two parts whlch are 'un' and 'happy'. For the 

word 'un' means 'not'. Therefore. the meaning of this word must be negative and it 

must be 'not happy'. 

4. Using a dictionary. 
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Part 1 : Sentence and short paragraph study (Modules 1 - 5 : 5 periods) 

Teacher's guide 

Module 1 : Synonym Clues 
Period t 

Aim : To train the students to recognize synonyms in the sentences. 

Justification of content : Synonym clues (words similar in meaning) is one of 

the context clues writers usually use to make their 

writing clear and more expressive and avoids 

repetition. This kind of clues can help students 

determine or guess the correct meanings while reading 

a passage. 

Justification of approaches : Using synonym clues is an effective strategy which 

students can make use from the words sWTounding 

a word that can shed light on its meaning. 

Worksheet: There are three exercises for the students to practise. Theyare: 

Procedures 

- Exercise 1, use the sentence clues to figure out the meanings of 

the underlined word. 

- Exercise 2, choose the best word which has the same meaning as 

the clues given from another sentence. 

- Exercise 3, fill in each blank with a word from the word list by 

guessing from the synonyms clues. 

1. Write the examples on the blackboard: 

The young girl felt timid in front of all the peopk 

She felt shy and afraid. 
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2. Ask the students : 

- What is the meaning of the word timid? (shy and afraid) 

- What are the parts of the context clues help you guess the answer? 

(the words : shy and afraid) 

- What do we call the words that have the same meaning ? 

(synonyms) 

3. Sununarize and point out that synonyms are words that have the same meaning. 

We can use these clues to figure out word meanings. 

4. Tell students do exercises 1 - 3 in pairs. 

5. Help students correct each exercise by discussing : 

- How can the students obtain satisfactory answers? 

- What are the parts of the context clues which help them guess the 

answers? 

6. Let students use dictionaries to confrrm the answers where the students are 

not sure of particular meanings after perfonning each exercise. 

Evaluation: t. Students' worksheets 

2. Teacher's observation 
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Students'VVorksheet Context clues - Semantics 1 

SENTENCE CLUES: WORDS WITH TIIE SAME :MEANING 

Exercise 1 

Read the following : 

What is the meaning of timid ? 

1. The yOWlg girl felt timid in front of all the people. 

2. She felt shy and afraid. 

Did you notice? 

The second sentence gave you clues to the meaning of timid. 

The clues are two synonyms for timid are shy and afraid. 

Therefore, timid means "shy" and "afraid." 

Do you remember? 

Synonyms are words that have the same meaning. 

Try it out. 

Words from this lesson are in sentences. 

There is a line under these words. 

Use sentence clues to figure out word meanings. 

Write the meaning of each underlined word. 

1. Mary is clever. She is smart. 

2. Many people can't guit smoking. They say it is difficult to stop. 

3. That is not correct. It is not right. 
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4. Some people become plump when they stop smoking. They do not like to be fat. 

5. Seth always gets good grades. He always gets good maries. 

Exercise 2 

Read the following: 

What is the meaning of enjoy? 

1. I enjoy swimming. 

2. I also like fishing. 

Did you notice? 

Sentence 2 helps you. 

It gives you two clues. 

The clues are also and like . 

The word also tells you that like means the same as enjoy. 

Therefore, enjoy means "to like." 

Do you remember? 

There is often more than one sentence clue to help you. 

Try it out. 

Fill in each blank. Choose the best word for each blank. 

1. That is the ...................... word. It is right. 

(correct or last) 

2. I got a good ........................ on the test. I like my mark. 

(answer or grade) 
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3. The police thanked the ........................... man. He helped catch the crook 

(stupid or clever) 

. 4. The crook was ............................. He robbed the Mong store. 

(late or stupid) 

5. The store owner was ............................ He got back his money. 

(easy or cheerful) 

Exercise 3 

You need to know word meanings to read well. 

Sentence clues help give you word meaning. 

There are many words that have the same meaning. 

They are good sentence clues. 

Try it out. 

Here is a story. 

It has missing words. 

Here is a word list. 
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Fill in each blank with a word from the word list. 

A word may be used only once. 

WORD LIST 

cheerful clever correct grades stupid 

My friend Jim is very ... (1) ............ He is smart. He always gets good .... (2) ........ . 

on tests. His good marks make him smile. They make him ..... (3) .......... They make 

him happy. I feel ...... (4) .......... next to him. He makes me feel dumb. He always gets 

everything ..... (5) ........... I never get everything right. This does not make me happy. 
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Teacher's guide 

Module 2 : Antonym Clues 

Period 2 

Aim : To train the students to recognize antonyms in the sentences. 

Justification of content : Antonym clues (words opposite in meaning to 

each other) is one of the context clues writers often 

use to show the differences between persons, ideas, 

things and so on. This kind of clue can help 

students determine or guess the correct meanings 

while reading. 

Justification of approaches : Using antonym clues is an effective strategy to 

figure out a word's meaning while reading a passage. 

Worksheet: There are three exerciSes for the students to practise. 

Procedures : 

- Exercise 1, write the meaning of each underlined word by guessing 

from antonym clues to figure out the word meaning. 

- Exercise 2, choose the best word for each blank by using the given 

antonym clues. 

- Exercise 3, fill in each blank: with a word from the word Ii,;t. 

1. Write the examples on the blackboard: 

Julianna is cHili. However, her brother is poor. 

2. Ask the students : 

- What is the meaning of the word cHili? (not poor/have a lot of money) 

- What are the parts of the context clues help you guess the answer? 

(the opposite meaning - poor) 

- Does the word ricll mean poor? (No.) 

Why? (Because it gives the opposite meaning.) 

- What do we call the words that have the opposite meaning?(AntollYms) 
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3. Summarize and point out that antonyms are words which have the opposite 

meanings. 

4. Tell students do exercises 1 - 3 in pairs. 

5. Help students correct each exercise by discussing : 

• How can the students obtain satisfactory answers? 

• What are the parts of the context clues which help them guess the 

answers? 

6. Let students use dictionaries to COnIlffil the answers where the students are 

not sure of particular meanings after perfonning each exercise. 

Evaluation: 1. Students' worksheets 

2. Teacher's observation 



95 

Students' Worksheet Context Clues - Semantics 2 

SENTENCE CLUES: WORDS WITH THE OPPOSITE MEANING 

Exercise 1 

Read the following: 

What is the meaning of rich? 

1. Julianna is rich. 

2. However, her brother is poor. 

Did you notice? 

Sentence 2 helps you. 

It gives you two clues. 

The clues are however and poor. 

The word however tells you rich is an opposite. 

Poor is the opposite of rich. 

Therefore, rich means "not poor". 

Rich means "having money." 

Rich means "having many things." 

Did you know? 

There is often more than one sentence clue to help you. 

Try it out. 

Words from this lesson are sentences. 

There is a line under these words. 

Use sentence clues to figure out the word meanings. 
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Write the meaning of each underlined word. 

1. Mary says she is ygly. However, her boyfriend says she is pretty. 

2. Mary doesn't buy dangerous toys for my baby. She buys only safe ones. 

3. Life has been ~ for Mary. However, life has been hard for her boyfriend. 

4. Mary has always had a lot of money. Her boyfriend, however, has never had 

any money. 

5. Mary says her life used to be ~. However, now it is full. 

Exercise 2 

Read the following: 

1. Federico has lots of money. 

2. He can buy many things. 

3. He is poor. 

Did you notice? 

The word poor does not fit in se·ntence 3. 

The word rich fits in sentence 3. 

Do you remember? 

The words in sentences help you. 

They give you clues to word meanings. 

1. Federico has lots of money. 

2. He can buy many things. 

3. He is rich. 
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Try it out. 

Fill in the blank. Choose the best word for each blank. 

1. Mendez has two children. They need many things. However, Mendez cannot buy 

many things. He is not .................................. . 

(poor or rich) 

2. His little girl wants a new doll. She says her don is ................................ She wants 

(ugly or pretty) 

a doll that looks nice. 

3. Mendez has ........................... worked. He has worked for years and years. 

(always or never) 

4. Mendez does not have a(n) ................................ life. However, he helps others. 

(hard or easy) 

5. My car's gas tank is ............................. I must buy more gas. 

(empty or full) 

Exercise 3 

Word opposites are sentence clues. 

Sentence clues help you figure out word meanings. 

Try it out. 

Here is a story. 

It ha.c; missing words. 

Here is a word list. 
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Fill in each blank with a word from the word list 

A word may be used only once. 

WORD LIST 

always easy empty rich ugly 

Jose and Cjien would like to be .... {l).. ... ...... . They would like to have lots of 

money. However, they are poor. They sleep in a place for people without a home. The 

rooms are ...... (2)............. . They have no pretty things. On cold nights the place is 

..... (3) ............ full. It is never ........ (4) ............. It is not ...... (5) ............ to get a room. 
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Teacher's guide 

Module 3 : Examples 

Period 3 

Aim : To train the students to recognize examples in the sentences. 

Justification of content : Example clues are something representative of a 

whole or a group of facts which can be seen as 

a particular single item, incident:, or simation that 

typifies the whole. This kind of context clue 

can help students figure out or guess the correct 

meanmg fonn the context of the sentence while 

reading. 

Justification of approaches: Using example clues is an effective strategy to 

teach word meanings that show the kind of entity to 

which the tenn applies. This kind of clue can help 

students comprehend while reading. 

Worksheet: There are three exercises for the students to practise. They are : 

Procedures : 

- Exercise 1, write the meaning of each underlined word by figuring 

out the word meaning from example clues. 

- Exercise 2, choose the best word for each blank by guessing from 

the exanlple clues. 

- Exercise 3, fill in each blank with a word from the word list 

1. Write the examples on the blackboard : 

Mary will have chicken for dinner. 

B ill will have goose for dinner. 

I will have duck for dinner. 

We will all eat fu~ for dinner. 
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2. Ask the students : 

- What is the meaning of the word fmy}? (some kinds of birds people 

eat) 

- What are the parts of context clues help you guesse the answer? 

(example : chicken, goose and duck) 

- Does the word fu.wl mean chlcken, goose and duck? (No.) 

Why not? (Because they are examples.) 

3. Summarize and point out that examples are not the meaning of words. They 

simply help the students figure out word meanings. 

4. Tell students do exercisest - 3 in pairs or individually. 

5. Help students correct each exercise by discussing : 

- How can the students obtain satisfactory answers? 

- What are the parts of the context clues which help them guess the 

answers? 

6. Let students use dictionaries to confum the answers where the students are 

not sure of particular meanings after performing each exercise. 

Evaluation : 1. Students' worksheets 

2. Teacher's observation 



Students' Worksheet 

SENTENCE CLUES: EXAMPLES 

Exercise 1 

Read the following: 

What is the meaning of fowl? 

1 0 1 

1. Mary will have chicken for dinner. 

2. Bill will have goose for dIDner. 

3. I will have duck for dinner. 

4. We will all eat fowl for dinner. 

Did you notice? 

Chicken, goose, and duck are examples of fowl. 

Context Clues - Semantics 3 

These examples are clues that help you figure out the meaning of fowl. 

Therefore, fowl means "some kinds of birds people eat." 

Do you remember? 

Examples are not the meaning of a word. 

An example is one thing that shows what the rest are like. 

Examples help us figure out word meanings. 

Try it out. 

Words from this lesson are in sentences. 

There is a line under these words. 

Use sentence clues to figure out word meanings. 
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\Vrite the meaning of each underlined word. 

1. Sophia lost her glove today. 

Yesterday she forgot her umbrella. 

On Monday she burned the soup. 

She is very careless. 

2. John has a fever. 

He must rest in bed. 

He is ill. 

3. I will not eat Wlcooked meat. 

I do eat uncooked fruits. 

I also like raw vegetables. 

4. Jim Mote the wrong answer. 

He made a mistake. 

5. Please cook some chicken for supper. 

I love to eat fowl. 

Exercise 2 

Read the following: 

1. Hernandez has a cold. 

2. He has a sore throat. 

3. His neck hw1s. 

4. Hernandez is healthy. 

1. Hernandez has a cold. 

2. He has a sore throat. 

3. His neck hurts. 

4. Hernandez is ill. 
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Did you notice? 

The word healthy does not fit in sentence 4. 

The word ill fits in sentence 4. 

Do you remember? 

The words in a sentence help you. 

They give you clues to figure out word meanings. 

The clues may be in more than one sentence .. 

Tty it out. 

Fill in each blank. Choose the best word for each blank. 

1. Huang does not pay attention. Today he lost his watch. On Monday he forgot his 

lunch. Huang is very .................................. . 

(frightened or careless) 

2. Jose's wife asked him to buy ham. Jose brought home beef. He made a .............. . 

(start or mi')take) 

3. Laura has a bad cough. She has chills. She cannot eat. She is .......................... . 

(ill or ugly) 

4. Pedro likes chicken better than duck. The only kind of ........ .................... Manuel 

(meal or fowl) 

will eat is turkey. 

S. Michael cannot eat anything ................................ He even has to cook fruits and 

(new or raw) 

vegetables. 
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Exercise 3 

Examples are sentence clues. 

They do not give you word meanings. 

They help you figure out word meanings. 

Tty it out. 

Here is a stoty. 

It has missing words. 

Here is a word list. 

Fill in each blank with a word from the word list. 

A word may be used only once. 

WORD LIST 

careless fowl ill mistake raw 

Some foods can be dangerous. They can be hannful. They can make you 

...... (1) ............. You should not keep some food for a tong time ...... (2) ........... , such 

as chicken, should not be kept long. Some ..... (3) ............. fish may also be dangerous 

to eat. However, many uncooked fruits and vegetables are good for you. You should 

clean uncooked fruits and vegetables. Wash them before earing them. Do not be 

.... (4) .............. with food. Ask how long the food has been in the store. Try to buy 

fresh food. When it comes to food, a(n) ...... (5) ................ can hurt you. 



Teacher's guide 

Module 4 : Explanation 
Period 4 
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Aim : To train the suu:1ents to infer the meaning of unfamiliar words from the 

explanation sentences. 

Justification of content : Explanations specify items of infonnation as one 

of the contextual items writers usually use in the form 

of defmition or description. This kind of information 

can help students figure out the meaning of a particular 

word while reading. 

Justification of approaches : Using explanation items is an effective strategy to 

determine the correct meaning of a word. 

Worksheet : There are three- exercises for the students to practise. They are : 

Procedures : 

- Exercise 1, write the meaning of each underlined word by guessing 

from the explanation clues to figure out word meaning. 

~ Exercise 2, choose the best word for each blank by using the given 

explanation clues. 

- Exercise 3, rul in each blank with a word from the word list 

1. Write the examples on the blackboard: 

Carlos is a patient in the hospital. 

He is ill. 

He is under a doctor's care. 

2. Ask the students : 

- What is the meaning of the word patient? (Someone under the care of 

a doctor.) 

- What are the parts of the context clues help you gu~ss the amwers? 

(Explanation: ill and under a doctor'::; calC.) 
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3. Summarize and point out that explanation is the reason for something. Knowing 

the reason for something may help the students figure out word meaning. 

4. Tell students do the three exercises in pairs or individually. 

5. Help students correct each exercise by discussing : 

- How can the students obtain satisfactory answers? 

- What are the parts of the context clues which help them guess the 

answers? 

6. Let students use dictionaries to confirm the answers where the students are 

not sure of particular meanings after performing each exercises. 

Evaluation: 1. Students' worksheets 

2. Teacher's observation 
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Students' Worksheet Context clues - Semantics 4 

SENTENCE CLUES : TIlE REASON FOR SOMETHING (EXPLANATION) 

Exercise 1 

Read the follo"ing. 

What is the meaning of patient? 

1. Carlos is a patient in the hospital. 

2. He is ill. 

3. He is under a doctor's care. 

Did you notice? 

Sentence 2 and 3 help you ftgure out the meaning of patient. 

They tell you why Carlos is a patient. 

He is ill. 

He i~ under the care of a doctor. 

Therefore, a patient is "someone under the care of a doctor." 

Did you know? 

Knowing the reason for something may help you ~oure out word meaning. 

The reason for something is called the explanation. 

Explanations are good word clues. 

Try it out. 

Words from this lesson are in sentences. 

There is a line under these words. 

Use sentence clues to figure out the word meanings. 
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SENfENCE CLUES : THE REASON FOR SOMETIllNG (EXPLANATION) 

Write the meaning of each underlined word. 

1. Alice and her boy friend solve many of their problems. They find answers to their 

problems together.. 

2. She had gone on a diet a year ago. She wanted to lose weight. She ate very little. 

She drank very little. 

3. She lost a lot of weight. She became very slender. She became too thin. 

4. Susan didn't want to eat anymore. She was afraid she would get fat again. She had 

a big problem. It was difficult for her to eat. 

S. Alic trusts her boyfriend. She believes in him. She knows he is keeping his word to 

her. 

Exercise 2 

Read the following. 

What is the meaning of trust? 

1. John does not trust Mary. 

2. She has told him many lies. 

3. She has done things behind his back. 

Did you notice? 

Sentences 2 and 3 help you figure Qut the meaning of trust. 
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SENTENCE CLUES : THE REASON FOR SOMETHING (EXPLANATION) 

These sentences tell you why John does not trust Mary. 

You cannot trust person who lies. 

Do you remember? 

Knowing the reason for something may help you figure out word meanings. 

The reason for something is called an explanation. 

Explanations are good word clues. 

TIY it out. 

Fill in each blank. Choose the best word for each blank. 

1. Barry wants to ............................ He needs to lose wieght. 

(dream or diet) 

2. Bany stopped eating. He became ill. He ......................... This frightened him. 

(dieted or fainted) 

3. Barry knew he had a .......................... He knew how to take care ont. 

(dream or problem) 

4. Barry went to Dr. Temple. Barry was hi,; .......................... for a year. 

(waiter or patient) 

5. Barry has lost fifty pounds. He is .. , ............... " ........... now. 

(heavy or slender) 
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SENfENCE CLUES: TIlE REASON FOR SOl\lliTHING (EXPLANATION) 

Exercise 3 

Knowing the reason for something may help you. 

It may help you figure out word meanings. 

Try it out. 

Here is a story. 

It has missing words. 

Here is a word list. 

Fill in each blank with a word from the word list. 

A word may be used only once. 

diet faint patient 

WORD LIST 

problem slender 

Do you watch TV? Do you see all the food people on TV eat? Howerver, 

everyone on TV looks so ... (1) ................ How can they eat so much and be so thin? 

Also, do you ever see anyone on a .. (2) ................ ? On TV shows, people eat a big 

breakfast. They eat a big lunch. They also eat a big dinner. Yet, no one has any 

... (3) ............. staying thin. No one has to be a doctor's ... (4} ............. to lose weight. 

People do not ... (5) ............ from not eating. They might pass out from eating too 

much. 
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Teacher's guide 

Module 5 : Multiple Meanings of Words 

Period 5 

Aim : To train the students to recognize syntactic clues. 

Justification of content: Words with multiple meanings (homographs) are 

words that are spelled the same but have different 

meanings. Students should be able to grasp the 

meaning of homographs to help them comprehend the 

reading materials. 

Justification of approaches : Determining meanings of words with multiple 

meanings from context clues is an effective strategy 

that can help figure out the meaning of each USe. 

Worksheet: There are three exercises for the students to practise. They are : 

Procedures : 

- Exercise 1, figure out each pair of multiple meanings of word by 

writing "Yes " if the underlined words in the two sentences have the 

same meanings and write "No" if the underlined words have 

different meanings. 

- Exercise 2, choose multiple word meaning from word list to flll in 

each pair of the sentence. 

- Exercise 3, choose different meaning from the choices given for the 

underlined words. 

1. Write the examples on the blackboard: 

The sea.1 at the zoo played with balls in the pool. 

Did you ~al your letter before sending? 

2. Ask the students : 

- What is the meaning of the word ~ in each sentence? 

- \Vhat arc the parts of context clues help you guess the answers? 
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3. Swnmarize and point out that a word may have more one meaning. the other 

words in sentence help the students decide which meaning is correct for that 

sentence. 

4. Tell students do exercises! - 3 in pairs or individually. 

5. Help students correct each exercise by discussing : 

- How can the students obtain satisfactory answers? 

- What are the parts of the context clues which help them guess the 

answers? 

6. Let students use dictionaries to confum the answers where the students are 

not sure of particular meanings after perfonning each exercise. 

Evaluation: 1. Students' worksheets 

2. Teacher's observation 



Students' VVorksheet 

~~TWLEMlli~GSOFWORDS 

Exercise 1 

Read the following: 

What is the meaning of seal? 

1. The seal at the zoo played with balls. 

2. Did you seal your letters? 

Did you notice? 

1 1 J 

In sentence 1, the word seal is an animal at the zoo. 

Context Clues - Snytax 

In sentence 2, the word seal shows the action of someone to close the letter with glue. 

Did you know? 

When a word has more than one meaning, the other words in a sentence help you 

decide which meaning is correct for that sentence. The other words give you the clues 

that help you find the correct meaning. 

Try it out. 

Directions: Read the two sentences. Write Yes if the underlined words in the two 

sentences have the same meaning. Write No if the underlined words 

have different meaning. The first one is done for example . 

.... No ..... 1. Aunt Josephine has a run in her stocking. 

He can run very fast. 

2. The wind blew the tree down. 

Grandpa has to wind his watch every morning. 

3. Where do you live? 

I live on Maple Street. 
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MVL TIPLE MEANTINGS OF WORDS 

4. Mary went to the well for water. 

John is not feeling well. 

5. My desk is in order. 

Did you order a hamburger and fries? 

6. Please pick up your socks. 

Joe will sock Manuel in the jaw if we do not stop the fight. 

7. The shoe shop is aroWld the comer. 

Mother will shop for Christmas presents this afternoon. 

8. The telephone post fell down. 

Please post my letter. 

9. Who broke the lamp? 

I spent all my money and now I am broke . 

......... ... . 10. The hotel is painted red and white. 

We spent the night at the hotel. 

Exercise 2 

Directions: Choose the word that will correctly complete each pair of sentences. 

Use the other words in the sentences to help you find the 

meaning of the missing word. Write the word in the blank. Number 

1 is done for example. 

WORD LIST 

show dish watch trip cart ears fall park 

1. The family took a ..... trip ....... to the mountains. 

Tie your shoelace or you will ......................... and fall. 
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MmLTWLEMffi~GSOFWORDS 

2. The ......................... fell off the table and broke into many pieces. 

Dad will ............................ out the stew. 

3. The teacher will ............................ the car in the yard. 

The band is playing in the ............................... . 

4. Let me .......................... you my new shoes. 

He watched the ............................ on television. 

5. Maple leaves change color in the ........................... . 

Be careful not to ................................ down the stairs. 

6. My ........................... stopped at ten 0' clock. 

Did you ............................. the football game? 

7. The horse ............................ made a lot of noise. 

Will you help Mother ............................ the groceries into the house? 

8. Mother said, "Be sure to wash behind your ........................ " Please pass me 

two ........................... of com. 

Exercise 3 

Directions: In the following sentences a word is underlined, but the word has a 

different meaning in each sentence. On the line before each sentence, 

write the number ofthe correct meaning. No. 1 is done for example . 

... e ....... 1. We had chicken, potatoes, and squash for dinner . 

........... 2. Do not squash the soft package. 

a. a game played with rackets and a ball 

b. to crush 

c. a vegetable that grows on a vine 
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MULTIPLE MEANINGS OF WORDS 

3. Hide the present where no one will find it. 

4. The Indians used hide for clothing. 

a. an animal's skin 

b. to place an object out of sight 

c. to place oneself out of sight 

5. The ball player stole second ba.;;e. 

6. The stand has a large wooden base. 

a. bottom 

b. a starting place 

c. station or goal, as in baseball 

7. The pigs stayed in their pen. 

8. The president signed the paper with a black pen. 

a. an instrument used in writing with ink 

b. a small closed yard for animals 

c. to shut in 

........... 9. The dog shed its hair all over the pen . 

........... 10. The boys found the treasure in an old shed. 

a. a building used for shelter or storage of goods 

b. to pour out, let fall 

c. to throw off 
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Part 2 ; Long short paragraph study (Modules 6 - 13 : 12 periods) 

Teacher's guide 

Module 6 : Appositives 
Period 6 

Aim : To train the students to recognize the structure of appositives in the sentences 

and the paragraphs. 

Justification of content : Writers often use appositive clues (punctuation) to help 

readers understand the new words from sentences. 

This kind of clues can help students gain the meaning 

of a word. 

Justification of approaches : Using appositive clues is an effective strategy which 

can help students comprehend reading materials. 

Worksheet: There are five exercises for the students to practise. They are : 

Procedures : 

- Exercise 1, practice using appositive clues to figure out meaning in 

each of the sentence. 

- Exercise 2, give the definition to each word from the story. "Help 

Mrs., Baxter". 

- Exercise 3, check the students' comprehension by matching the 

doctor's name with the kind of doctors from the story. 

- Exercise 4, check the students' comprehension by checking T, F or ? 

(not enough infmmation) from the story, "Help Mrs. Baxter." 

- Exercise 5, check the students' comprehension by filling 

Mrs. Baxter's calendar with the child's name, the time and the 

doctor's name. 

1. Write the exanlples on the blackboard: 

1. My sister, Maris, lives in Caracas. 

2. My students from the Middle East don't like McDonald's hamburgers. 

They prefer to eat Kabsa (beef with rice). 
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2. Ask the students some questions about the examples : 

Example 1 - Who is Maris? (She is my sister.) 

- How can you obtain satisfactory answer? 

- What are the parts of the context clues which help you 

guess the answer? 

Example 2 - What is Kabsa? (Beef with rice.) 

- How can you obtain satisfactory answer? 

- What are the parts of the context clues which help you 

guess the answer? 

3. Summarize and point out that : 

Example 1, the word between commas is the same as or tell about the 

word or words before the commas. 

Example 2, the words between the parentheses explain the word or 

words before the parentheses. 

4. Tell students do exercise 1 in groups of three. 

5. Help students correct the exercise by discussing : 

- How can the students obtain satisfactory answers? 

- What are the parts of the context clues which help them guess the 

answers? 

6. Practise using appositives in reading passage by ? 

6. 1 Asking the students about their illness by asking them a question : 

- Whom do you go to see when you feel ill? 

6.2 Predicting about the passage from the title of the story, "Help Mrs. Baxter" 

by asking the students a question : 

- What does this title tell you about? 
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6.3 Working in groups of three to read the story to answer the preview reading 

questions. Then discuss the answers by asking them to point out the parts 

where they have got the answers from the story. 

6.4 Reading the story again and doing exercises 2 - 5 in groups of three. 

6.5 Correcting each exercise by discussing about : 

- How can the students obtain satisfactory answers? 

- What are the parts of the context clues which help them guess the 

answers? 

Evaluation; 1. Students' worksheets 

2. Teacher's observation 



Students' Worksheet 

APPOSITIVES 

120 

Context Clues/Syntactic Clues Appositives 

Usually a writer explains new words for you. He or she often uses punctuation to 

help you understand the new words. For example: 

My sister, Maria, lives in Caracas. 

Who is Maria? She is my sister. 

Look at the commas ( , , ) 

My sister, Maria, lives in Caracas. 

The word between commas is the same as or tells about the word or words 

before the commas. 

Many students from the Middle East don't like McDonald's hambw-gers. 

They prefer to eat Kabsa (beef with rice.) 

What is Kabsa? Beef with rice. 

Look at the parentheses ( ). 

They prefer to eat Kabsa (beef with rice). 

The words between the parentheses explain the word or words before the 

parentheses. 

Exercise 1 

What word is the writer explaining in each of the sentence? What does the word 

mean? 

1. Many students use a bilingual, two languages, dictionary. 

2. All of the students except (but not) Juan are looking at the blackboard. 

3. People from Venezuela like to eat com cakes (arepas). 

4. My head aches hurt. I need to take an aspirin (a pill). 
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5. I have a stomach ache (my stomach hurts). 

6. The stomach, heart and lungs are internal organs, parts inside oW" bodies. 

7. I can't walk because I twisted (turned) myankle. 

S. My mother and father have 6 children: 3 sons (boys) and 3 daughters 

(girls). 

9. My cousins (my aunt's children) want to study in the U.S., too. 

iO. Most American families have pets, animals that live in the house. 

Read this passage. 

HELP MRS. BAXTER 

Mrs.Baxter has a large family. She has 4 sons: Mark, Jim, Peter, and SaID; and 2 

daughters: Mary and Janet. Unfortunately, all of her children need to see a doctor this 

month. 

Mark needs a routine (regular) physical because he wants to play baseball at 

school. He needs to see Dr.Brown, the family doctor. Jim can't see the blackboard 

well, so he needs to see the eye doctor, Dr. Jackson. Peter has a toothache, so he made 

an appointment with Dr. Smiley, the dentist. Sam has red spots, a rash, on his face and 

chest. He will see Dr.CleaIWater, the dermatologist. Mary has had a stomachache for 

10 days. She needs to see the internist, Dr. Burgess. Janet, the baby, has a bad cold. 

She needs to see Dr. Anderson, the pediatrician. 

Mrs.Baxter is taking Janet to the children's doctor on the first Tuesday of the 

month at 11 :00 a.m. Two days later, she made an appointment with Dr. Brown at 4.00 

p.m. One week later , Peter has an appointment at 3 :30 p.m. Three days before the 

appointment with Dr. Smiley, Mary will see the stomach doctor at 1:30 p.m. Two weeks 

after Janet's appointment, Sam will see the skin doctor at 10:00 a.m. On the last Friday 

of the month., Jim will see the ophthalmologist at 9:30 a.m. 
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Exercise 2 

Can you answer these questions without a dictionary? Look for commas. 

1. What does routine mean? 

2. What is a rash? 

3. 'What kind of doctor is a dermatologist? He is a _______ doctor. 

4. What kind of doctor is an internist? 

5. What kind of doctor is an ophthalmologist? 

6. What kind of doctor is a pediatrician? 

7. What kind of doctor is a dentist? 

Exercise 3 

Match the doctor's name with the kind of doctor. 

_____ 1. doctor for teeth problems 

_____ 2. family doctor 

_____ 3. doctor for stomach problems 

_____ 4. doctor for eye problems 

5. doctor for babies -----

6. doctor for skin problems 

Exercise 4 

a. Dr. Anderson 

b. Dr.Clearwater 

c. Dr.Smiley 

d. Dr.BroMl 

e. Dr.Burgess 

f Dr. Jackson 

Guess the answers. T = true F = not true ? = not enough information. 

1. Mrs.Baxter will spend a lot of money this month. T F 

2. Mark is 3 years old. T F 

3. Jim has problems at school. T F 

4. Mrs.Baxter has 6 children. T F 

5. Jim has 3 brothers and 2 sisters. T F 

? 

., 

? 

? 

? 
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Exercise 5 

This is Mrs.Baxter's calendar below. Can you help her? Write the child's name, 

the time, and the doctor's name in the correct place on the calendar. 

Sun. Mon. Tues. Wed. Thurs. Fri. Sat. 

1 2 

3 4 5 6 7 8 9 

10 11 12 13· 14 15 16 

17 18 19 20 21 22 23 

24 25 26 27 28 29 30 
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Teacher's guide 

Module 7 : Example or~ comparison 
Period 7 - 8 

Aim : To train the students to recognize comparisons or examples and to train 

them to fmd out the main ideas of the passage through the examples or 

comparison. 

Justification of content: Comparison clues (a demonstration of the similarities 

between persons, ideas, things, and so on) is one of the 

clues that writers use to help readers gain the meaning 

of a word. 

Justification of approaches: Using companson clues is an effective strategy that 

can help students figure out a word meaning. 

Worksheet: There are seven exercises for the students to practise. They are : 

- Exercise 1, complete each sentence with example. 

- Exercise 2, circle the signal words in each sentence and answer the 

questions. 

- Exercise 3, answer the questions about the general infonnation (main 

ideas) from the story, "How Animals Move". 

- Exercise 4, match the names of the animals with the pictures. 

- Exercise 5, circle the most general word from each group. 

- Exercise 6, answer the questions about each paragraph from the story 

for general ideas (main ideas), fact and main details. 

Procedures : 

1. Write the examples on the blackboard: 

1. In some countries, such as, Mexico and Venezuela, people speak 

Spanish. 

2. In other countries, like Saudi Arabia, Iraq and Yemen, people speak 

Arabic. 

3. In still other countries, for example Canada and Britain, people speak 

English. 
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4. English-speaking countries include Canada, Britain, and the United 

States. 

2. Ask the students some questions about the examples by asking them some 

questions : 

- What is Mexico (Yemen, Britain, Canada) ? (A country where people 

speak. Spanish.) 

- How can you obtain satisfactory answer? 

- What are the parts of the context clues which help you guess the 

answer? 

- Do the words after such as, like, for example and include show the 

meaning of the word country? (No.) 

- What do they show you? (The example or comparison) 

3. Sununarize and point out that the words after such as, like, for example and 

include show us the examples or comparison. 

4. Tell students do exercise 1 in pairs and correct the answers altogether. 

5. Let students do exercise 2 in pairs and correct it by discussing. 

- How can the students obtain satisfactory answers? 

~ What are the parts of the context clues which help them guess the 

answers? 

6. Practise using examples in reading passage by : 

6.1 Show the pictures of animals and talk about the animals the students know 

and how each kind of the animals move. 

6.2 Predict about the passage from the title of the story, "How Animals Move" 

by asking the students a question : What does the title tell you about? 

6.3 Work in pairs to read the story to fmd out the preview reading questions 

(exercise 3). Then discuss the answers by asking them to point out the parts 

that they have got the answers from the story. 

6.4 Read dle story again and do exercises 4 - 6 in pairs. 
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6.5 Correct each exercise by discussing about : 

- How can the students obtain satisfactory answers? 

- What are the parts of the context clues which help them guess the 

answers? 

Evaluation: 1. Students' worksheets 

2. Teacher's observation 
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FINDING EXAMPLES 
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These words show us examples. 

such as 

After the words 

like 

Jor example 

include 

Context Clues! Semantic - Examples 

we find examples. 

Look at the examples in the following sentences. The signal word (the word that 

tells the reader to look for an example) is circled. Underline the examples and 

answer the questions. 

1. In some countries, such as Mexico and Venezuela, people speak Spanish. 

What is Mexico? It's a countly where people speak Spanish. 

2. In other countries, like Saudi Arabia, Iraq, and Yemen, people speak Arabic. 

What is Yernen? 

3. In still other countries, for example Canada and Britain, people speak English. 

What is Britain? 

4. English - speaking countries include Canada, Britain, and the United States. 

What is Canada? 

Exercise 1 

Complete the following examples. 

L Some animals, such as _______ , can run fast. 

2. Other animals, like , live in the water. 

3. Some animals, for example , can fly. 

4. Wild animals include and ------ -~-
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5. and~~ __ ~ __ are examples of tame animals (animals 

that live with people). 

Exercise 2 

Look at the following sentences. Circle the signal words in each sentence and 

answer the question. 

1. Some wild animals, such as lions, tigers, and bears, have sharp teeth. 

What are lions? Wild animals with sharp teeth. 

What are tigers? Wild animals with sharp teeth. 

What are bears? Wild animals with sharp teeth. 

2. Some fish, for example trout, live in mountain rivers. 

What are trout? 

3. Some animals, such as snakes, crawl because they can't walk. 

What are snakes? 

4. Other animals, like fish and whales, live in the water. 

What are whales? 

5. Some birds, such as penguins, can't fly. They walle 

What are penguins? 

6. Animals that live in people's houses, pets, include dogs, cats, and hampsters. 

What are hampsters? 

7. Some body parts, such as lungs and lddneys, are in<;ide the body. 

\\'nat are kidneys? 

8. Certain people, like doctors and lawyers, study for many years before they 

can work. 

\Vhat arc lawyers? 
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9. Many cities in Colorado, like Fort Collins and Steamboat Springs, are near 

the mountains. 

What is Steamboat Springs? 

10. Some insects, such as butterllies and mosquitoes, can fly. 

What are mosquitoes? 

11. Some animals, like deer, have very long legs, so they can run very fast. 

What are deer? 

12. Other animals, such as kangaroos and frogs, canjump. 

What are kangaroos? 

13. Some birds, such as robins and hummingbird,>, can fly very fast. 

What are robins? 

14. Some animals, such as rabbits and cows, are herbivores, plant - eating. 

What are rabbits? 

15. Other animals, like man and dogs, are omnivores. They eat plants and meat. 

What are dogs? 

Read the paragraphs and circle the examples you see. 

HOW ANIMALS MOVE 

.All animals can move. Some move quickly. Some move very slowly. Some 

move in the air, but others move in the water. 

Some animals can run very fast. For example, the deer has very long legs, so it 

can run very fast. Some animals, like the cheetah, (a wild cat) can run 70 miles per 

hour. 

Some animals can jump. They have very strong back legs and small front legs 

so that they canjump. Animals that can jump include rabbits and kangaroos. 
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Some animals can fly. They have small legs and strong wings. Birds, such as 

the robin and the ow~ can fly for long distances. Other animals can fly, too. Mammals, 

like the bat, can fly. Many insects, for example, the bee and the butterfly, also fly. 

However (but), not all birds can fly. Some birds are very large, and they have 

very small wings. These birds include the ostrich and the penguin. The ostrich has very 

long legs, so it can run very fast. The penguin has small legs and wings, but it can swim 

very fast. 

Animals that live in the water can swim under the water. They have no legs, 

but they have fillS and a strong tail to help them swim. Animals that swim under the 

water include fIsh, such as the trout and the shark, and mammals, like the whale and the 

dolphin. 

. Some animals have no le"gs, for example the snake and the worm. Snakes and 

worms crawl on the ground or under the ground. They can't run, but they can move 

quickly. 

Many animals can move in sereral ways. For example, ducks can fly and swim. 

Frogs can jump and swim. Some snakes, like the python, can craw~ swim and climb 

trees. 

Exercise 3 

Answer these questions. 

1. How many examples did you find? 

2. What is a cheetah? 

3. \Vhat is a python? 

4. How does a python move? 
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Exercise 4 

Look at the pictures below. From the information in the paragraphs, guess which 

animal and which picture are the same. Write the name of the animal under the 

picture. 

1. deer 6. owl 11. penguin 16. snake 

2. cheetah 7. bat 12. trout 17. wotm 

3. rabbit 8. bee 13. shark 18. duck 

4. kangaroo 9. butterfly 14. whale 19. frog 

5. robin 10. ostrich 15. dolphin 20. python 
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Exercise 5 

Which word is the most gereral? Circle it. 

1. car 2. cat 3. English 4. Japan 

Ford dog language 

Chevrolet animal Arabic 

Mercedes bird Spanish 

Exercise 6 

Now look back at the paragraphs on page 129-130 

In paragraph 1, what word do we see many times? Move 

We see move 5 times. It is the most important word in the paragraph. 

Which sentence is the most general? All animals can move. 

Argentina 

Iran 

countl)' 

The first sentence is the main idea in paragraph 1. The other sentences talk about how 

animals move. 

Look at paragraph 2. 

What is the most important word? __ ~ __________ ~ ____ _ 

What sentence is the main idea? 
----------------------~-

Look at paragraph 3. 

What is the most important word? __________________________ ~ 

Which sentence is the main idea? 

Look at paragraph 4. 

What is the most important word? ----------------------------
\Vhich sentenc:: is the main idea? 
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Look at paragraph 5. 

What is the most important word? _____ ~ ___________ _ 

Which sentence is the main idea? ------------------------
Look at paragraph 6. 

What is the most important word? ___________________ _ 

Which sentence is the main idea? -------------------------
Look at paragraph 7. 

What is the most important word? ---------------------------
Which sentence is the main idea? 

-------------------~ 

Look at paragraph 8. 

What is the most important word? _____________________ _ 

Which sentence is the main idea? ----------------------
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Teacher's guide 

Module 7 : Example and comparison 

Period 9 - 10 

Aim : To reinforce the students to use examples or comparison and to train them to 

predict and anticipate about the reading passage. 

Justification of content: Comparison clues (a demonstration of the similarities 

between reasons, ideas. things, and so on) is one of the 

clues that writers use to help readers gain the meaning 

of a word. 

Justification of approaches : Using companson clues is an effective strategy that 

can help students figure out a word meaning. 

Worksheet: There are ten exercises for the students to practise. They are : 

- Exercise 1, preview the passage, "Classifying Animals," by writing 

the explanation about the words in it before reading. 

- Exercise 2, preview the passage by matching the words with pictures. 

- Exercise 3, check the definitions of the words in exercise 1 after 

reading the passage. 

- Exercise 4, check the students' comprehension by writing the 

paragraph nwnber and the line number of the sentence that answers 

each question. 

• Exercise 5, complete the chart for checking the students' 

comprehension. 

· Exercise 6, complete the sentences with information from the chart 

(exercise 5). 

- Exercise 7, do as the instructions to answer the questions. 

• Exercise 8, classify the animals, mammals, reptiles or insects. 

- Exercise 9, complete the puzzle with words from "Classifying 

Animals". 
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Procedures : 

1. Talk. about the animals the students like by asking the students a question : 

- What kinds of animals do you like? 

2. Show the pictures of animals and ask the students to group them : 

- Can we group these animals? (Yes.) 

- How can you group them? 

- \\Thy do you group them like this? 

3. Let students do exercises t - 2 in pairs. Then conect exercise 2 altogether. If 

there are problems, check the answers from dictionaries. 

4. Predict about the passage from the title of the story, "Classifying Animals," by 

asking the students a question : 

- What does the title tell you about? 

5. Read the passage and do exercise 3 to check the answers for exercise t by 

discussing : 

- How can the students obtain satisfactory answers? 

- Which parts provide context clues to help them guess the answers? 

6. Sununarize and point out that: 

Before reading a long passage, it is a good idea to preview it, that is, 

look at it before you read it. When we preview, we do the foilowing : 

Read the title (the main idea). 

Read the subtitles (the titles under the main title). 

Look at the illustrations (picture, graphs, etc.). 

This information gives us a general icka about the information that is 

in the passage. It also gives us ac idea about what is Dot in the passage. 

(Noone, 1986:47) 
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This is one of the reading strategies we call Top-down reading strategy 

which is to read for main idea and to follow this with reading for 

details by guessing what a writer might say to relate to the readers 

background experience and knowledge of language. 

7. Let students do exercises 4 - 10 in pairs. 

8. Help students correct each exercise by discussing about : 

- How can the students get their answers? 

- What are parts of context clues help them guess the answers? 

Evaluation: 1. Students' worksheets 

2. Teacher's observation 
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PREVIEWING 

Before reading a long passage, it is a good idea to preview it, that is, look at it 

before you read it. When we preview, we do the following: 

Read the title (the main idea). 

Read the subtitles (the titles under the main title). 

Look at the illustrations (pictures, graphs, etc.). 

This infonnation gives us a general idea about the information that is in the passage. It 

also gives us an idea about what is not in the passage. You will practice previewing 

when you read the nex1 passage, Classifying Animals. 

VOCABULARY FOR CLASSIFYING ANIMALS 

Exercise 1 

The italicized words in the following sentences are from Classifying Animals. Can 

you guess what they mean? 

1. When I cut my finger, I see red blood. 

2. Suliman is looking at Ali. Ali is looking at Suliman. They are looking at each 

other. 

3. I have two brown shoes. I have a pair of brown shoes. I have two hands. I 

have a pair of hands. 

The writer explains the following words in the passage. Look for them. 

1. intelligent 

2. fur 

3. sets 

4. limbs 
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Exercise 2 

Can you match the words with pictures below. 

____ hippopotamus 

____ leopard 

____ elephant 

____ monkey 

lizard -----

crocodile -----
___ -'python 

turtle -----

ANllv1ALS IN OR NEAR THE JUNGLE 

1. """IoI.U.S 

~. REPTILES 

3.~CTS 

_____ ant 

_____ fly 

_____ butterfly 

_____ mosquito 
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CLASSIFYING ANIMALS 

Mammals. Mammals are the most intelligent, or smart, animals. They have 

highly developed brains, so they can learn to do many things. For example, dogs can 

learn to help people who can't see. Elephants can team to carry things. Some people 

think mammals can talk with each other. 

Mammals have the following characteristics. They have wann blood. They all 

have hair, or fur, on their bodies. They have two sets (groups) of teeth and lips. The 

baby mammals drink their mother's milk. Most mammals have two pairs of limbs (arms 

or legs). 

Mammals use their limbs in different ways. The antelope and zebra have long 

limbs. They can run fast. Monkeys have limbs like ours. They can climb trees. 

However, whales and seals have only two limbs. They can't walk, but they can swim 

very fast. 

Mammals live evcf)Where. They live in very hot places and very cold 

places, like the North Pole. Hippopotamuses and monkeys live in the jungle. Elephants 

and leopards live near the jungle. Whales live in the water. Polar bears live in the North 

Pole. 

Reptiks. Reptiles are another group of animals. Reptiles include snakes, 

lizards, turtles and crocodiles. All reptiles have cold blood. They breathe air with lungs 

like ours. They have scales on their skin. Baby reptiles come from eggs. Most reptiles 

have two pairs of limbs. Some reptiles have very short legs; however, others, like the 

snake, have no legs. All reptiles have these characteristics. 

Some reptiles live in the jungle. Some reptiles live near the jungle. Others 

live in the mountains. However, reptiles do not live in very cold places. 

The most common reptile is the snake. There are many kinds of dangerous 

snakes in the jungle. One of these snakes is the python. The python is a huge (big)and 
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powerful (strong)snake. It squeezes its food and then eats it. The python is sometimes 

30 feet (about 9 meters) long. It can climb trees, swim in the water, and move on the 

land. 

Insects. The insects are a very large group of animals. We know about 

thousands and thousands of insects, and every year people find more new insects. 

Insects live in aU parts of the world. They live in the air, in the ground, and in fresh and 

salt water. 

Adult insects have six legs. The body has three parts-head, middle section, 

and abdomen. There is a special liquid, or substance, on their skin. The head of an 

insect has eyes, mouth, and fellers. Baby insects come from eggs, all insects have these 

characteristics. 

There are thousands and thousands of insects everywhere. Some examples 

of insects are flies, crickets, grasshoppers, moths, butterflies, mosquitos and ants. 

Exercise 3 

What do these words mean? 

intelligent = 

fur = -----------------
set = ____________ _ 

limbs== 
-----------~ 
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Exercise 4 

Write the paragraph number and the line number of the sentence that answers 

each of these questions. 

1. What is on the skin of mammals? Paragraph Line(s) 

2. How many limbs do most mammals Paragraph Line(s) 

have? 

3. Where do mammals live? Paragraph Line(s) 

4. What is on the skin of reptiles? Paragraph Line(s) 

5. How many limbs do most reptiles Paragraph Line(s) 

have? 

6. Where do reptiles live? Paragraph Une(s) 

7. What is on the skin of insects? Paragraph Line(s) 

8. How many limbs do insects have? Paragraph Line(s) 

9. Where do insects live? Paragraph Line(s) 

10. How many examples of mammals Paragraph Line(s) 

are there in the passage? 

Paragraph Line(s) 

Paragraph ____ Line(s) 

11. How many examples of reptiles Paragraph Line(s) 

arc there in the passage? 

Paragraph __ ~ Line(s) 

Paragraph Line(s) 

12. How many examples of insects Paragraph Line(s) 

are there in the passage? 
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Exercise 5 

Complete this chart below. 

MAMMALS REPTllES INSECTS 

LIMBS 

SKIN 

COVERINGS 

WHERE TIlEY 

LIVE 

EXAMPLES 

Exercise 6 

Complete this sentences with information from the chart. 

1. Mammals with two pairs of limbs include __________ ~ _ 

_____________ ,and _____________________ _ 

2. Some mammals, like , live in the water. ----------------
3. Other mammals, such as , live near the jungle. 

4. Snakes and lizards are examples of ___________________ _ 

5. Some common insects are --------- _____________ ,and 

6. What are tlrree kinds of animals? 

7. What are three characteristics of mammals? 
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Exercise 7 

Answer these questions. Read the directions carefully. 

1. Underline the correct answer. 

have fur on their skin. --------
a. Mammals 

b. Reptiles 

c. Insects 

2. Circle the correct answer. 

Snakes and turtles are . _______________ ~ 

a. Mammals 

b. Reptiles 

c. Insects 

3. Check (I ) the correct answer. 

Insects have limbs. -------

a. 2 pairs of 

b. 4 

c.3 

d. 3 pairs of 

4. Circle the eoo'eet answers. 

Manunals live 
------------~.-------

a. in the water 

h. in the air 

c. on land 
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5. Fill in the blanks with the correct word. 

fly 

mammals 

insects 

scales 

monkey 

snake 

reptiles 

fur 

substance 

There are many kinds of animals. Some are _______________ _ 

They have on their skin. An example is a ________ _ 

Others are . They have on their skin. 

An example is a . Still other animals are ----------- -------

They have on their skin. An example is a _____ ' 

Exercise 8 

Are the following statements about mammals. reptiles, or insects? 

1. Have two sets of teeth. -------------------------
2. Live in the air, on land, and in the water. _________________ _ 

3, Live in both cold and hot areas. ------------------------------
4. Live only in wann areas. _________________________ _ 

5. Have scales on their skin. -------------------------------
6, Have fur on their skin. -----------------------------
7. HavesLxlegs. _________________________________ __ 

8. Bodies have three parts. __________________________ _ 

9. Babies drink their mother's milk. 

10. Have feelers on their head. 

11. Live on land and in the water. ----------------------
12. Wann - blooded. ________________ _ 

13. Highly developed brains. ________________ _ 

14. Babies come from eggs. 
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Exercise 9 

Complete this puzzle with words from Classifying Animals. 

3. 

'+. 

.. 

8-

~. 

j 

U 
"'. 

Il, 

1.1. 13. 
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ACROSS 

4. Legs or anns 

7. Animals with 6 legs 

9. Reptile with short legs; very dangerous 

11. Reptile with no legs 

12. Baby mammals drink ___ _ 

13. Insects have on their heads - not ears or nose ----

DOWN 

1. Mammals living in the sea 

2. Two 

3. A kind of snake 

s. A beautiful insect 

6. An animal with scales is a ------

8. A reptile has on its skin 

10. An animal with 2 sets of teeth 

13. A mammal has on its skin 

14. Riptile and insect babies corne from ___ _ 

15. Reptiles Jive everywhere _____ in cold place 
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Module 8 : Affixes 
Period 11 
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Aim : To train the students to recognize affIxes for supporting clues. 

justification of content : Knowledge of affIxes (word parts) is an excellent 

means of helping students to expand their vocabulary 

quickly and effectively. They are the powerful tools 

for students to figure out word meanings. 

Justification of approaches : Knowledge of affixes is effective for word expansion 

strategy, combined with context clues can give students 

vocabulary power. Students will see the power of 

combining forms when they realize that, by knowing 

a few combining forms, they can unlock the meanings 

of many words. 

Worksheet: There are nine exercises for the students to practise. They are : 

- Exercise 1, circle the prefIx and suffIX and match them to the 

defInitions. 

- Exercise 2, complete the sentences with the given words (with prefix 

or suffIx). 

- Exercise 3, complete the sentences with the word suit for the action 

given. 

- Exercise 4, complete the chart by adding or removing the suffIX. 

- Exercise 5, complete the sentences with the correct form of the 

words. 

- Exercise 6, complete the sentences with the correct form of rhe 

words. 

- Exercise 7, circle the words with sufftxes from the given paragraph. 



Procedures : 

1. Write the examples on the blackboard: 

PrefIx Meaning Examples 

re- again read, write 

00- not happy, usual 

dis- not like, disagree 

m- not correct, complete 

pre- before precook, pretest 

SuffIX Meaning Examples 

-er person who (N) teacher, learner 

-en to make (V) shorten, sweeten 

-ly adverb (answers slowly, qUickly 

question:HOW) 

-ful full of spoonful, beautiful 

-ness noun sadness, happiness 

2. Ask the students some questions about each group of the example : 

Group t 

- Can we change the meanings of these words? (Yes.) 

- How can we change them? (By adding letters in front of them.) 

- What are the adding letters for each word? (re-, un-, dis-, in-, and 

pre-.) 

- What do we call all the adding letters in front of these words? 

(PrefIXes) 

- Notice each prefIX. do they have the same meaning? (No.) 

- What does each one mean? (re- = again, un-, dis-, and in- = not, 

pre = before) 

Group 2 

- Can we change the meaning:; of these words? (Yes.) 

- How can we change them? (By adding letters after each word.) 
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- What are the adding letters for each word? (SufflXes) 

- Notice each suffIx, do they have the same meaning? (No.) 

- What does each one mean? (~r = person who (n). -en = to make (v) 

-ly = adv., -ful = full of, -ness = noun) 

- Compare between prefIxes and suffIXes. When we add the words with 

preflXes, are the words changed both meanings and part of speech? 

(No.) 

- What are they changed? (only meaning) 

But when we add the words with suffixes, what are the words 

changed? (Both meaning and part of speech.) 

3. Summarize and point out that affixes are groups of letters that are put before 

a word (prefIx) and, or after a word (suffix). These affIXes change the meaning 

or the grammar (part of speech) of the word. By learning these afftxes : 

- PrefiX: we put it before a word to change the meaning of the word. 

- Suffix: We put it after a word to change its meaning or part of speech 

(the grammar) : noun, verb, adjective and adverb. 

4. Let students do exercises 1 - 9. 

5. Help students correct each exercise by discussing : 

- How can the students obtain satisfactory answers? 

- Which parts provide context clues to help them guess the answers? 

6. If there is problem about each word, the students check from dictionaries. 

Evaluation: 1. Students' worksheets 

2. Teacher's observation 
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AFFIXES 
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Supporting Clues 

Affixes are groups of letters that are put before a word (prefix) andlor after a 

word (suffix). These affixes change the meaning or the grammar, part of speech, of the 

word. By learning these affixes, you can increase your vocabulary. 

PREFIXES 

We put prefixes before a word to change the meaning of the word. 

Prefix Meaning Examples 

re- agam reread, rewrite, review, rebuild 

un~ not unhappy. Wlusual, unsatisfactory 

dis- not dislike, disagree, dishonest 

in- not incorrect, incomplete, incredible 

pre- before preview, prefiX, precoo~ pretest 

SUFFIXES 

We put suffixes after a word to change its meaning or part of speech: noun, verb, 

adjective, adverb. 

Suffix 

-er 

-en 

-ly 

-ful 

-ness 

Meaning 

person who ~1 

to make (V) 

adverb (answers 

question: HOW) 

full of 

noun 

Examples 

teacher, leamer, writer, reader 

shorten, sweeten, weaken 

slowly, quickly, usually, sadly 

spoonfuL beautiful, wonderful 

sadness, happiness, illness 
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Exercise 1 

Circle the prefix and suffix and match the following. 

1. uninteresting a. full of beauty 

2. worker b. adverb of happy 

3. happily c. not interesting 

4. illness d. noun of ill 

5. beautifuI e. to make short 

6. shorten f. person who works 

7. incorrect g. not agree 

8. reView h. look again 

9. disagree i. look before 

10. preview j. not correct 

Exercise 2 

Complete these sentences with words from the list. 

disagrees unhappy rewrite unsatisfactory 

I am very ______ , sad. I think my paragraph is very good, but the writing 

teacher 
-~--

. She want') me to _______ the paragraph because it 

IS -------

slowly sweeten spoonfuls 

I put two ______ of sugar in my coffee to _____ _ it. I drink my 

coffee because it is very hot. 
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Exercise 3 

Complete the following. 

A person who reads is a ________________ _ 

A person who writes is a _______________ _ 

A person who works is a _______________ _ 

Exercise 4 

Complete the sentences with the correct form of the word. 

1. It is an test. (easy) 

2. He answers the question . (easy) 

3. He hears a _____ nOlSe. (loud) 

4. He sings . (loud) 

5. People should talk ____ ~ in the library. (quiet) They shouldn't talk 

(loud) 

6. The ______ man can't pick up the chair. (weak) 

7. The child plays with the new toy. (happy) 

8. The boy hits his sister every day. (bad) 

Exercise 5 

Complete the sentence with the correct form of the word. 

1. He put\ sugar in his coffee because he likes ______ coffee. (sweet) 

2. He his cofIee with sugar. (sweet) 

3. Many children are afraid of the _____ . (dark) 

4. Before the test, he his pencil. (sharp) 

5. Last year dresses were long. Now they are much shorter. I have to 

myoId dresses. (short) 

6. It is a very _____ story. (sad) The story __ ~ __ me. (sad) 
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Exercise 6 

Read this paragraph. Underline the words in the paragraph that have prefixes. 

Circle the words with suffixes. 

Mary studies at the library every afternoon. First she looks at the grammar 

exercises. She reviews the incorrect answers. Then she rewrites them carefully. Second 

she rereads the paragraphs from reading class carefully and slowly. They are often long 

and a little difficult. Finally, she begins to work on her writing homework. Sometimes 

she has an unsatisfactory paragraph, so she rewrites it. She is careful to change the 

incorrect words. After she studies, she goes to the cafeteria to drink something. Mary 

dislikes American coffee, so she drinks tea. She put<; three spoonfuls of sugar in her tea 

to sweeten it. 

How many words did you underline? 

How many words did you circle? 
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Teacher's guide 

Module 9 : Semantic Clues 

Period 12 The Friends on the Frozen Lake 

Aim : To train the students to use semantic clues in the texts. 

Justification of content : Comprehension is a very complex and involved 

process. To become an effective comprehender, 

a student has to learn how to use the speciflC 

strategies. Therefore, different types of texts have to 

be provided. 

Justification of approaches: After students are trained to use the specific strategies 

(Semantic clues) to help support their comprehension, 

it is necessary to repeat the teaching of some of the 

same skills by providing more complex texts. 

Worksheet : The exercises are : 

Procedures: 

- Preview the reading to get general information (main idea) from the 

passage. 

- Guess the meanings of words from context (semantic) clues . 

• Use words in context by filling one word in each blank. 

- Check your comprehension from the passage. 

1. Show the picture of the frozen lake and let the students predict about the passage 

from the title of the story, The Friends on the Frozen Lake, by asking the students 

a question: 

- What does this title tell you about the passage? 

Or from the title. the Friends on the Frozen Lake. whm is it about'! 

2. Read the passage to answer the preview questions and discuss the answers. 

3. Work in pairs to guess the meaning of words, use words in context and check 

your comprehension. 
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4. Help students correct each exercise by discussing about ; 

~ How can the smdents obtain satisfactory answer? 

- Which parts provide context clues to help them guess the answers? 

Evaluation: 1. Students' worksheets 

2. Teacher's observation 
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Preview the reading. 
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Context Clues! Semantic clues 

Read the story quickly. Then answer the following questions. 

1. Did Sam walk across the lake? 

2. How did Sam feel later? Why did he feel that way? 

3. What did John tell Sam then? 

The Friends on the Frozen Lake 

Sam grew up in Florida. He lived there until he was 21 years old. Then he moved 

to Wisconsin to take a new job. 

Sam's OOt winter in Wisconsin was a new experience for him. He had never lived 

anywhere before where it became so cold. 

One Saturday in the middle of January, Sam's roommate John asked, "How about 

going on a hike today?" 

"Go on a hike today? A hike on a cold day like today?" Sam replied. 

"Sure," John answered. "Come hiking with me, and I'll show you how to walk on 

water." 

"Walk on water? You must be kidding." 

John and Sam put on thick coats, gloves, hats, and high boots. They got into 

John's car, drove about 10 miles into the country, and parked the car beside the road. 

Then they hiked through the forest in snow that came up to their knees. 

After a while, they came to a large, frozen lake. "Now, let's walk on water," John 

said. 
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"Walk on the lake?" Sam asked. "Are you sure the ice is strong enough to hold 

"Come on ! You're afraid," John told him. 

"The ice might break. I might fall in," said Sam. 

But John didn't hear him. He was already far out on the ice walking toward the 

middle of the lake. 

Sam didn't want to be left alone. He stepped carefully onto the ice. It was hard; 

he didn't fall in. 

"Don't go out to the middle," Sam shouted to John. "1 want to be close to shore 

if the ice breaks." But John was already on the other side of the lake. 

Slowly, Sam walked across the lake. The ice didn't break, and Sam didn't fall in. 

Later, Sam felt foolish for being afraid. But John told him "Look, it's OK to be 

afraid sometimes -- especially when you are experiencing something new." 

Guess the meanings of words. 

Read each section of the story. Then circle the letter in front of the correct answer. 

Sam grew up in Florida. He lived there until he was 21 years old. Then he moved 

to Wisconsin to take a new job. 

1. Then he moved to Wisconsin means that 

a. Sam was visiting Wisconsin. He was going to stay only a short time. 

b. Sam was going to live in Wisconsin for a long time. 

Sam's first winter in Wisconsin was a new experience for him. He had never 

lived anywhere before where it became so cold. 

2. The winter in Wisconsin was a new experience for Sam means that 

a. Sam had been in Wisconsin dUling the winter before. 

b. this was SaF.I'S first time in \Visconsin during the winter. 
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One Saturday in the middle of January. Sam~s roommate John asked, "How 

about going on a hike today?" 

3. Mjddle of January means 

a. about January 1. 

b. about January 15. 

c. about January 30. 

They got into John's car, drove about 10 miles into the countIy ........... Then 

they hiked through the forest.................. . 

After a while, they came to a large, frozen lake. 

4. After a while means 

a. later, after some time passed. 

b. right away, very soon. 

"Don't go out to the middle," Sam shouted to John. "I want to be close to shore 

if the ice breaks." But John was already on the other side of the lake. 

5. The shore of the lake is 

a. the land around the lake. 

b. the water near the middle of the lake. 

Later, Sam felt foolish for being afraid. But John told him, "wok, it's OK to be 

afraid sometimes -- expecially when you are experiencing something new." 

6. Later means the time 

a. while they were crossing the lake. 

b. after they crossed the lake. 

7. When Sam feltJoolish, he felt 

a.good 

b. bad 
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Use words in context. 

Write one word or expression in each blank. 

afraid 

foolish 

later 

middle of 

moved 

new expenence 

shore 

Sam ___ ~ __ to Wisconsin from Florida. Therefore, walking across a 

lake in the the winter was a for him. At first, 

Sam was afraid, but after a while, he walked to the _________ on the other 

side of the lake. , he felt _~ ____ for being ____ _ 

Check your comprehension. 

Read each section of the story. Then read the statements joll0l1ling each section. Put T 

in front of each statement you think is true. Put F in front of each statement you think 

is false. 

One Saturday in the middle of January, Sam's roommate John said "How about 

going on a hike today?" 

1. John said, "Let's go on a hike today." 

2. John asked, "What do you want to do today?" 

"Go on a hike today? A hike on a cold day like today?" Sam asked. 

3. Sam thinks it is too cold to go hiking. 

4. Sam thinks it is a good day to go hiking. 

"Sure," John answered. 

5. John said "Yes." 

6. JOM said "No." 
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"Come hiking with me, and I'll show you how to walk on water." 

7. John really means that they will walk on water. 

8. John really means that they will walk across a frozen lake. 

John and Sam put on heavy coats, gloves, hats, and high boots. They got into 

Jolm's car, drove about 10 miles into the country, and parked the car beside the road. 

Then they hiked through the forest in snow that came up to their knees. 

9. There was only a little snow. 

10. There was a lot of snow. The snow was deep. 

"Walk on the lake?" Sam asked. "Are you sure the ice is strong enough to hold 

us?" 

"Come on! You're afraid," John told him. 

11. John is saying, "Let's go back to the car because you are afraid." 

12. John is saying, "Stop being afraid and come on the ice with me." 

"The ice might break. I might faU in,)' said Sam. 

But John didn't hear him. He was already far out on the ice, walking toward the 

middle of the lake. 

Sam didn't want to be left behind. He stepped carefully onto the ice. It was hard; 

he didn't fall in. 

13. Sam didn't want to be alone on the shore. 

14. Sam wanted to be by himself. 
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Teacher's guide 

Module 10 : Semantic and Graphical clues 

Period 13 Culture Shock 

Aim : To train the students to use semantic clues and graphical clues. 

Justification of content : Comprehension is a very complex and involved 

process. To become an effective comprehender, a 

student has to learn how to use the specific 

strategies. Therefore, different types of texts have to 

be provided. 

Justification of approaches : After students are trained to use the specific strategies 

(Semantic and graphical clues) to help support their 

comprehension, it is necessary to repeat the teaching 

of some of the same skills by providing more 

complex texts. 

Worksheet : The exercises are : 

- Check comprehension from the story by the help of semantic clues. 

- Practise fmding with appropriate meaning words from the reading 

passage. 

- Give the definitions to words with preftxes. 

- Match the words with their defInitions. 

- Fill in the information from the story in the chart. 

- Discuss living in a new place. 

Procedures : 

1. Talk about going to other countries by asking the students some questions : 

- Have you ever gone to other countries or towns? 

- Where are they? 

- How do you feel when you get there for a few days? 

~ How do you feel when you stay there for a long time? 
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2. Preview about the story from its title. Ask the students : 

- From the title, what is this story about? 

3. Read the story to fmd the answer for the guiding question : 

- When will culture shock happen to people? 

(When they go to live in another country.) 

Then discuss about the answer. 

4. Work in groups of three read the story again and do the exercises on checking 

your comprehension, finding opposite words, making words negative, defming 

words, filling in the chart with information from the reading and discussing 

living in a new place by discussing orally. 

5. Help students correct each exercise (except discussing living in a new place) 

by discussing about: 

- How can the students obtain satisfactory answers? 

- Which parts provide contexts clues to help them guess the answers? 

Evaluation: t. Students' worksheets 

2. Teacher's observation 
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Students' Worksheet Context Cluesl Semantic and Graphic Clues 

Culture Shock 

Culture shock! It happens when you go to live in another country. People speak a 

different langrage. They think and act differently. 

At first, you think the differences are interesting or, perhaps, amusing. You laugh 

at the way people do things. You say, "That's not how we do it at home." 

Later, however, you begin to dislike some of the differences. They are no longer 

amusing or interesting to you. You complain about them. You get homesick and wish 

you could go back home where people do things the "right" way. 

Finally, after you are in the country a long time, you get used to the people and 

their way of life. You learn to accept the new life, and you begin to become part of it. 

Check your comprehension. 

Refer to me /uy phrases you untkrlined and answer the following questions. 

1. What is the reading about? 

a. differences 

b. people 

c. culture shock 

d. other countries 

2. How do you feel first about the differences? 

a. You feel they are interesting and amusing. 

b. You dislike them. 

c. Yau accept them. 



3. How do you feel a little later? 

a. You feel they are interesting and amusing. 

b. You dislike them. 

c. You accept them. 

4. How do you feel after a long time? 

a. You feel they are interesting and amusing. 

b. You dislike them. 

c. You accept them. 

Find opposite words. 

Write one word in each blank. The words you need are in the key phrases you 

underlined in the reading. 

not funny 

like 

uninteresting 

Make words negative. 

Opposite Word 

Look at the words uninteresting and dislike. Un- and dis- make the words negatil'e. 

Now can you explain the meaning of these two words? 

uninteresting :0= 

dislike "" 



Define words. 

Match the word or phrase on the left with one olthe dejiniti.ons on the right 

__________ compbm 

_____ get homesick 

_____ get used to 

Use information from the reading. 

a. learn to accept or to like something 

b. say that something is bad 

c. wish strongly to go home 

Fill in the chart mth inlornudWn from the reading. 

CULTURE SHOCK 

STAGE TIl\.ffi IN TIIE COUNTRY FEEllNG 

1 at first a. interesting 

b. 

2 a. 

b. 

3 a. 

b. 

Discuss living in a new place. 

Have you ever lived in another city or country for a long time? Hmv did you feel 

when you ftrst amved there? How did you feel later? Did you like living there? Why, or 

why not? 
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Teacher's guide 

Module 11 : Typographical clues 

Period 14 Severe Windstorms 

Aim : To train the students to use syntactic clues and typographical clues in the 

texts. 

Justification of content: Typographical clues are one of the context clue types 

that allow the readers to tie previous experience to 

the reading materials. The clues are quotation marks, 

parenthesises, and defInitional footnotes. 

Justification of approaches : Guessing meanings under the support of typograpillcal 

clues can belp students unlock the meanings of 

unknown words. 

Worksheet: The exercises are : 

- Preview the reading for general idea. 

- Guess the meanings of words by circling the best defmitions. 

- Use words in context to check both comprehension and guessing 

strategy. 

- Check your comprehension. 

Procedures : 

1. Write the examples on the blackboard: 

Mary . f . b d oda . "p ." s avonte car onate s pop IS epSl. 

Mary was thrilled with the new bicycle (a yellow Schwinn) she got for 

her birthday. 

Mary asked for a wago, a bic~k*, and a swing set for her birthday. 

*A bicycle is like a tricycle only it has two wheels. 

2. Discuss how the students obtain satisfactory answers and what are the parts 

of the context clues which help the stadents guess the answers for the 

underlined words. 
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3. Summarize and point out that using typographical clues the students must 

tie previous experience to the reading materials. The clues are quotation 

maries, parenthesises, and defmitional footnotes. 

4. Discuss about the picture of a town which was destroyed by the windstorms by 

asking the students some questions : 

- Guess what happened to this town? 

- What kinds of windstorms you have experienced? 

5. Preview about the story from the title : 

- What does this title tell you about? 

6. Read the story to answer the questions from preview the reading and discuss 

about them. 

7. Work in pairs to read the story and do the exercise on guessing the meanings of 

words, using words in context and checking your comprehension.· 

B. Help students correct each exercise by discussing about : 

- How can the students obtain satisfactory answers? 

- Which parts provide context clues to help them guess the answer? 

Evaluation: 1. Students' worksheets 

2. Teacher's observation 
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Students' VVorksheet Context Clues! Syntetic Clues, Typographical Clues 

Read the following 

1. Mary's favorite carbonated soda pop is "PepsP 

2. Mary was thrilled with the new bicycly (a yellow Schwinn) she got for her birthday. 

3. Mary asked for a wago, a bicycle * , and a SWing setfor her birthday. 

* A bicycle is like a tricycle only it has two wheels. 

Do you notice? 

In these three sentences, you need to be familiar with the brand name Schwinn, or 

know the meaning of tricycle or know about "Pepsi." Therefore, the three 

typographical clues do allow you to tie previous experience to the materials you are 

reading. They are the clues iliat help you figure out word meanings. 

Try it out. 

Reading 

Preview the reading 

(Johnson and Pearson, 1978 : 115) 

Read the infonnation quickly to find answers to the following questions. 

1. What two kinds of severe windstonns does the reading discuss? 

2. How many similarities does the reading mention? 

3. Does the reading give an example of each kind of severe windstonn? 
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Severe Wind stormes 

Tor,nadoes and tropical cyclones are similar in that they both (1) are severe 

windstonns, (2) have circular winds that blow counterclockwise around an area of low 

pressure, (3) have strong 'Winds and heavy rains, and (4) destroy property and kill 

people. They differ in a number of other ways, however. 

Tropical cyclones are very large stonns which develop over oceans. The wind,; 

blow at 80 miles per hour or more. Some tropical cyclones are more than 100 miles 

wide. Tropical cyclones cause flooding in coastal areas. Their winds blow down trees 

and damage buildings. 

In 1900, a torpical cyclone (hurricane) with winds of 120 miles per hour hit 

Galveston, Texas. The stonn caused the waters of the Gulf of Mexico to rise 15 feet 

above their nonnalleveL and it produced waves that were 25 feet high. Galveston was 

destroyed by the high water and huge waves. More than 5,000 people drowned. 

Tornadoes are smaller than tropical cyclones. They develop over land'" during 

severe thunderstorms (rainstonns that have thunder and lightning). Most tomadoes are 

less than 110 yards wide, but their winds blow at 300 miles per hour or more. 

T omadoes destroy almost everything that they touch. 

Large tornadoes can kill many people. In March 1925, for example, a tornado 

killed 689 people as it traveled through tlrree states in the United States. Two hundred 

thirty-four of those people lived in one town. Murphysboro, lllinOL'l. 

'" Tornado -like windstorrnes that develop over water are called waterspouts. 
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Guess the meanings of words. 

Read the information. Then circle the ldto in front of the asnwer that best tkfines 

the word. 

T omadoes and torpical cyclones are similar in that they both (1) are severe 

windstonns, (2) have circular winds that blow counterclockwise around an area of low 

pressure, (3) have strong winds and heavy rains, and (4) destroy property and kill 

people. They differ in a number of other ways, however. 

1. Similar 

a. same 

b. different 

2. Circular 

a. Circular winds blow in a straight line. 

b. Circular winds blow in a circle. 

3. Counterclockwise 

Counter means opposite or reverse. Clochdse means "in the same direction as 

a clock." 

a. Winds that blow counterclockwise tum in the same direction that the hands 

on a clock turn. 

b. Counterclocbvise winds tum in the opposite direction that hands on a clock 

tum. 

Tropical cyclones are very large stonns which develop over oceans ............. .. 

Tropical cyclones cause flooding in coastal areas. 

4. Coastal areas 

a. Coastal areas are places where the ocean meets land. 

b. Coastal areas are in the mountains away from the ocean. 



171 

Tropical cyclones cause flooding in coastal areas. In 1900, a tropical cyclone 

(hunicane) with winds of 120 miles per hour hit Galveston, Texas. The stonn caused 

the waters of the Gulf of Mexico to rise 15 feet above their nonnal level, and it 

produced waves that were 25 feet high. Galveston was destroyed by the high water and 

huge waves. More than 5,000 people drowned. 

5. F100ding 

a. When there is flooding, everything is above water. 

b. When there is flooding, there is water everywhere. 

6. Nonnallev.el 

a. The nonnallevel of the water is the level (or height) it usually is every day. 

b. The nonnallevel is the level the water is at during a stonn. 

7. Produce 

a. Produce means "make." 

b. Produce means "destroy." 

8. Drown 

a. People dro\\tll when they are killed by high winds. 

b. People drown when they die in water. 

Use words in context. 

Write one word or expression in each blank. 

circular counterclockwise similar winds 

The_______ of both tropical cyclones and tornadoes are 

______ ill that they are _______ and blow ______ _ 
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coastal flooding normal level drown 

Tropical cyclones make the sea rise above its 

______ high waves and causing , 

sometimes -------

Check your comprehension. 

1. Which storm is larger, a tornado or a tropical cyclone? 

a. torpical cyclone 

b. tornado 

c. same size 

2. Which storm has stronger winds? 

a. tropical cyclone 

b. tornado 

3. Which storm has circular winds? 

3. tropical cyclone 

b. tornado 

c. both 

4. During which storm does it rain? 

a. tropical cyclone 

b. tornado 

c. both 

S. Which storm probably causes more damage to buildings? 

a. tropical cyclone 

b. tornado 

producing 

As a result. people 
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Teacher's guide 

Module 12 : Semantic and syntactic clues 
Period 15 - 16 The Stranger in the Forest 

Aim : To train the students to use syntactic and semantic clues in the texts. 

Justification of content : Comprehension is a very complex and involved 

process. To become an effective comprebender, a 

student has to learn how to use the specific 

strategies. Therefore, different types of texts have 

to be provided. 

Justification of approaches : After students are trained to use the specific strategies 

(Semantic and Syntactic clues) to help support their 

comprehension, it is necessary to repeat the teaching 

of some of the same skills by providing more complex 

texts. 

Worksheet: The exercises are : 
~ Preview the reading for general information. 

- Guess the meanings of words by circling the best definitions from 

the context 

- Check your comprehension by putting T or F. 

- Use information to make guess by putting T or F. 

- Use words in context 

- Summarize the story. 

Procedures : 

1. Talk about some places that have forest') by asking the students some questions : 

- Have you ever visited Khao Khuaw or Khao Yai? 

- Are there many kinds of animals there? 

- Why do people go there? 
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2. Predict about the story from the title : 

- Guess what is this story about from this title? 

3. Read the story and answer preview the reading questions and discuss the students 

answers. 

4. Let students do the exercises on guessing the meanings of words, checking your 

comprehension, using infonnation to make guesses, using words in context and 

swnmarizing the story. 

5. Help students correct each exercise by discussing about : 

- How can the students obtain satisfactory answers? 

- Which parts provide contexts clues to help them guess the answers? 

Evaluation: t. Students' worksheets 

2. Teacher's observation 
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Students' Worksheet Context Clues/Syntactic Clues, Semantic Clues 

Reading 

Preview the reading 

Read the story quickly. Then answer the following questions. 

1. Where did the reporter go on her day? 

2. What did she come to? 

3. What did she see there? 

4. What stood there looking at her? 

The Stl'lUlger in the Forest 

It was a Saturday, and Sonya had the day off. She drove her car out of the small 

town in central Wisconsin where she worked as newspaper reporter. 

She drove deep into the forest that surrounded the town, away from the problems 

of her job. 

About 10 miles out of town, she turned off the highway and followed a dirt road 

for several more miles. Then she parked her car alongside the road and got out. 

She stood beside the car for a moment and listened. She heard the chirping of 

birds, the tinkling of water in a nearby stream, and the whistling of the wind as it passed 

above the trees. She heard no people, no cars, no trucks. 

She started walking and followed a deer trail for about 30 minutes. It ended at a 

small lake. She stood there for a long time and watched a flock of ducks. 
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Suddenly, she heard something move behind her. She wondered what was there. 

She turned slowly in order not to frighten anything away. To her delight, she saw eight 

deer. 

They were standing in a semicircle and looking at her-the stranger in the forest. 

Guess the meanings of words. 

Read each section of the story. 171m circle the letter in front of the correct 

answers. 

It was a Saturday, and Sonya had the day off. She drove her car out of the small 

town in central Wisconsin where she worked as a newspaper reporter. 

1. Central means 

a. northern part. 

b. middle part. 

She drove deep into the forest that sWToWlded the town, away from problems of 

her job. 

About 10 miles out of town, she turned off the highway and follow a dirt road 

for several more miles. 

2. She drove deep into the forest means that 

a. she drove only a short distance into the forest. 

b. she drove far into the forest. 

She stood there for a long time and watched a flock of ducks. 

3. Aflock of duclc.s is 

a. only one duck 

b. many ducks 
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To her delight, she saw eight deer. 

They were standing in a semicircle and looking at her-the stranger in the forest. 

4. The word delight tells us that she felt 

a. bad. 

h. good. 

5. Semi means "half." A semicircle is 

a. a half circle. 

h. a complete circle. 

Check your comprehension. 

Read each section of the story. Then read the statements. Put T in front of each 

stntunent that is true. Put F in front of each statement that is false. 

It was a Saturday, and Sonya had the day off. She drove her car out of the small 

town in central Wisconsin where she worked as a newspaper reporter. 

.......... 1. The reporter was working that Saturday. 

She drove deep into the forest that surrounded the town, away from the problems 

of her job . 

.......... 2. She went far into the forest. 

.......... 3, The town is in the middle of the forest . 

.......... 4. Sonya thought about her work when she was in the forest. 

About 10 miles out of town, she turned oil the highway and followed a dirt road 

for several more miles. Then she parked her car alongside the road and got out. 

......... 5. She drove on two roads, 
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She stood beside the car for a moment and listened. She heard the chirping of 

birds, the tinkling of water in a nearby stream, and the whistling of the wind as it passed 

above the trees. She heard no people, no cars, no trucks . 

.......... 6. chirping, tinkling, and whistling are the sounds which birds, water, and wind 

make. 

She started walking and followed a deer trail for about 30 minutes. It ended at a 

small lake. She stood there for a long time and watched a flock of duck . 

....... ... 7. She walked where people usually walk. 

........... 8. There were many ducks. 

Suddenly, she herard something move behind her. She wondered what was there. 

She turned slowly in order not to frighten anything away. To her delight, she saw eight 

deer . 

......... 9. If she turned quickly, the deer might ron away. 

They were standing in a semicircle and looking at her-the stranger in the forest. 

......... 10. The deer were standing all around Sonya. 

Use information to make guesses. 

Read the information. Then put T in front of the statements you think ore true. Put 

F in front of the statements you think ore false. 

She started walking and followed a deer trail for about 30 minutes. It ended at a 

small lake. She stood there for a long time and watched a flock of ducks. 

......... 1. Deer probably followed the trail to get to the lake . 

......... 2. The ducks were probably swimming in the lake . 

......... 3. Sonya probably didn't like ducks. 
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They were standing in a semicircle and looking at her-the stranger in the forest. 

......... 4. A stranger is someone we know well . 

......... 5. In the story, Sonya is the stranger. 

Use words in context. 

Write one of the foUowing words in each blank 

day off ducks something 

deep lake stranger 

deer problems trail 

delight reporter 

A newspaper had the and went -----------------
_______ - ___ into the forest. She liked the forest because it was a place 

where she could get away from the _______ _ of her job. 

She hiked along a deer until she came to a 

_____________ . She stood by the lake for a long time watching some 

Suddenly, she heard _______ move behind her. She turned slowly to 

see what was there. To her she saw eight 

They were looking at her~the -------- in the 

forest. 
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Summarize the story. 

Complete the /olkrning sentences. Do this exercise two times. Do it orally the first 

time; do it in writing the second time. 

(1) A newspaper reporter .... (2) She went deep .... (3) She hiked along .... (4) 

She came to a .... (5) She watched some .... (6) Suddenly, she heard .... (7) She turned 

.... (8) She saw .... (9) They were .... 
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Teacher's guide 

Module t 3 : Semantic and Typographical Clues 

Period 17 The Old Man and the Boy 

Aim : To train the students to use semantic clues and typographical clues in the 

texts. 

Justification of content : Comprehension is a very complex and involved 

process. To become an effective comprehender, a 

student has. to learn how to use the specific 

strategies. Therefore, different types of texts have 

to be provided. 

Justification of approaches : After students are trained to use the specific strategies 

(Semantic and Typographical clues) to help support 

their comprehension, it is necessary to repeat the 

teaching of some of the same skills by providing 

more complex texts. 

Worksheet: The exercises are : 

Procedures : 

- Match words with defmitions for each section of the story . 

• Check your comprehension about the story. 

- Guess the meanings from the context by putting T or F. 

- Swnmarize the story. 

1. Talk about old people in the students' families by asking them some questions : 

- Do you have any grandfathers and grandmothers in your families? 

- What are they like? 

- Do they think or act like you or differently? 

- What are the differences or the samenesses? 

2. Predict about the story by discussing the title. 

3. Work in pairs to read the story and answer the preview reading questions. Then 

discuss the answers. 
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4. Work in pairs to read the story again to do exercises on matching words with 

definitions, checking your comprehension about the story, guessing the meaning 

from context and snmmarizing the story. 

5. Help students correct each exercise by discussing about : 

- How can the students obtain satisfactory answers? 

- Which parts provide context clues to help them guess the answers? 

Evaluation: 1. Students' worksheets 

2. Teacher's obseIVation 
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Students' Worksheet Context Clues! Semantic Clues, Typographical Clues 

Reading 

Preview the reading 

Read the story quickly. Then write answers to the following questions. 

1. Why did the old man climb up to the ridge? 

2. Who followed him'? 

3. Did the old man enjoy what he saw? 

4. What did the boy want the old man to do? 

The Old Man and the Boy 

The old man had lift the campsite and was climbing slowly to the ridge that 

overlooked a meadow and the mountains beyond. 

Following some distance behind him was a little three-year-old boy, whose short 

legs had trouble climbing up and over the rocks that lay in the trail. 

The old man reached the ridge and sat down on a large rock just as the sun was 

about to set. 

Pine trees, tall and straight, stood on the mountain slope. Below in the green, 

grassy meadow, the water in a meandering stream reflected setting sunlight. 

The little boy caught up with the old man and sat down next to him. 

"Grandpa, why did you come way up here?" the little boy asked. 

"I want to watch the setting sun. And maybe I can see some deer." 

"Grandpa," the little boy replied, "you can't see the sun. It's gonna* go behind 

that mountain. And it's gonna get dark. Come back to the tent!" 

"Wait. Maybe we can see some deer when it gets a little darker." 
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"There're no deer here! I just see some dead trees and old, broken rocks. We have 

to go back to the tent, Grandpa." 

"But look at the river. See the sun shining on itT' 

"That's not a river. It's a big snake. Let's get out of here. It's gonna get us." 

"Maybe to you it looks like a snake from up here. But to me it's a beautiful 

river." 

"That's not a pretty river, Grandpa. And those are not pretty rocks and trees. 

Let's get out ofherel" 

"No, wait. I want to stay here a little longer. I like these trees, these rocks, that 

river, and those mountains." 

"Grandpa, you can't like it here. Look, there's no cars and trucks down there. 

And we don't have a TV. I'm gonna get my toy bulldozer and dump truck. I'm gonna 

pick up these rocks and those dead trees and throw them away." 

The sun had just set. The old man raised himself up from the rock. "OK, let 1 s go 

back to the tent." 

He took the little boy by the hand; they slowly walked back down toward the 

campground. 

"Someday, you're going to like all this," the old man foretold. 

The little boy said nothing. He was happy just to be going back to the tent with 

his grandpa. 

It Gmma is a spoken fonn of going to. 
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Match words with definitions. 

Read each section of the story. Then read the dejinitions or synonymous phrases 

(phrases that have the same meaning) listed after each section. Find the words in 

each section that match the definitions or phrases. 

The old man had left the campsite and was climbing slowly to the ridge that 

overlooked a meadow and the mountains beyond. 

1. A place in a campground where you put up a tent. _________ _ 

2. The long, narrow top of a mountain or a slope: ______ ~ ____ _ 

3. To look down at something from a high place: __ ~ _______ _ 

4. Farther away than the meadow: ___________ _ 

The old man reached the ridge and sat dOM} on a large rock just as the sun was 

about to set. 

Pine trees, tall and straight, stood on the mountain slope. Below in the green, 

grassy meadow, the water in a meandering stream reflected setting sunlight. 

5. The sun was about to go down : __ ~ ______ _ 

6. An open area with grass : ___________ _ 

7. A river: ________ _ 

8. A river that turns a lot : ------------
9. Sunlight that is shining back from the river: _________ _ 

"Grandpa," the little boy replied, "you can't see the sun. It's gOtm3 go beind that 

mountain. And it's gOlllla get dark. Come back to the tent!" 

10. Going to go : -----------
11. Going to get dark : 

"That's not a pretty river, Grandpa. And those are not pretty rocks and trees. 

Let's get out ofherel" 

12. Let's go away from this place: ________ _ 
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"Someday, you're going to like all this," the old man foretold. 

13. To say what will happen in the future; _______ _ 

Check your comprehension. 

Read each section of the story. Then read the statements that follow each section. 

Put T in front of each statement that is true. Put F in front of each statement that is 

false. 

The old man had left the campsite and was climbing slowly to the ridge that 

overlooked a meadow and the mountains beyond. 

1. The old man was climbing to a place higher than the campsite. 

____ 2. There was a meadow on the other side of the ridge. 

---- 3. Mountains were between the ridge and the meadow. 

Following some distance behind him was a little three-year-old boy, whose short 

legs had trouble climbing up and over the rocks that lay in the trail. 

____ 4. The little boy was walking beside his grandfather. 

5. The little boy could walk up the trail easily. 

The old man reached the ridge and sat down on a large rock just as the sun was 

about to set. 

____ 6. After the old man climbed to the top of the ridge, he sat down 

on a rock. 

____ 7. The sun was still high in the sky. 

Pine trees, tall and straight, stood on the mountain slope. Below in the green, 

grassy meadow, the water in a meandering stream reflected setting sunlight. 

8. There were pine trees on the mountain. 

9. There was a river in the meadow. 

The little boy caught up with the old man and sat down next to him. 
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10. The little boy walked up to the place where his grandfather 

was and sat down beside him. 

"Grandpa, why did you come way up here?" the little boy asked. 

"I want to watch the setting sun. And maybe 1 can see some deer." 

11. The old man climbed the ridge to watch the sun go down. 

12. The old man is certain he will see some deer. 

"Grandpa," the little boy replied, ''you can't see the sun. It's gorma go behind 

that mountain. And it's gonna get dark. Come back to the tent!" 

13. The old man will not be able to see the sun set. 

14. It is going to get dark. 

"Wait. Maybe we can see some deer when it gets a little darker." 

"There're no deer here! I just see some dead trees and old, broken rocks. We 

have to go back to the tent, Grandpa." 

river. " 

"But look at the river. See the sun shining on it?" 

"That's not a river. It's a big snake. Let's get out of here! It's gonna get US." 

"Maybe to you it looks like a snake from up here. But to me it's a beautiful 

15. There were no deer near that place. 

16. There was no river. 

17. There was no snake. 

" That's not a pretty river, Grandpa. And those are not pretty rocks and trees. 

Let's get out of here!" 

"No, wait. I want to stay here a little longer. I like these trees, these rocks, that 

river, and those mountains." 
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"Grandpa, you can't like it here. Look, there's no cars and trucks down there. 

And we don't have a TV. I'm gonna get my toy bulldozer and dump truck. I'm gonna 

pick up these rocks and those dead trees and throw them away." 

_____ 18. The old man wanted to stay there longer. 

____ 19. The boy wanted to stay there longer. 

20. The old man is interested in nature. 
---~-

_____ 21. The boy is not interested in nature. 

_____ 22. The boy is not interested in cars, trucks, and televisions. 

The sun had just set. The old man raised himself up from the rock. "OK, let's 

go back to the tent. " 

He took the little boy by the hand: they slowly walked back down toward the 

campground. 

"Someday, you're going to like all this," the old man foretold. 

The little boy said nothing. He was happy just to be going back to the tent with 

his grandpa. 

____ 23. The old man thinks that the little boy will like nature when 

he gets older. 

____ 24. The little boy wanted to be back at the tent with his 

grandfather. 

Guess the meanings from context. 

Read each sectWn of the story. Then read the statements. Put T in front of each 

statement that you think is true. Put F in front of each stntement that you think is 

false. 

Pine trees, tall and straighi, stood on the mountain slope. Below in the green, 

grassy meadow, the water in a meandering stream reflected setting sunlight. 

1. The view from the ridge was beautiful. 
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The little boy caught up with the old man and sat down next to him. 

"Grandpa, why did you come way up here?" the little boy asked. 

"1 want to watch the setting sun. And maybe I can see some deer." 

"Grandpa," the little boy replied, "you can't see the sun. It's gonna go behind 

that mountain. And it's gonna get dark. Come back to the tent!" 

2. The little boy climbed the ridge to see the view. 

3. The little boy climbed the ridge because he wanted to be 

with his grandfather. 

"Grandpa, you can't like it here. Look, there's no cars and trucks down there. 

And we don't have a TV. I'm gonna get my toy bulldozer and dump truck. I'm gonna 

pick up these rocks and those dead trees and throw them away." 

4. The little boy is too young to understand his grandfather'S 

feelings about nature. 

The sun had just set. The old ma.'l raised himself up from the rock. "OK, let's 

go back to the tent. " 

He took the little boy by the hand; they slowly walked back down toward the 

campground. 

5. The sun was still shining as they walked back to the 

campground. 

"Someday, you're going to like all this," the old man foretold. 

The little boy said nothing. He was happy just to be going back to the tent with 

his grandpa. 

_____ 6. The little boy understood what his grandfather said to him. 

_____ 7. The little boy loves his grandfather very much. 

8. The old man knows the boy will change his thinking over the 

years. 
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Summarize the story. 

Fill in the bltmks. You may look back at the reading. 

An old man climbed . His grandson followed 

____ ~_. The old man wanted ____ ~_ The view from the ridge 

was beautifu~ but the boy wanted his grandfather _~ __ ~. The little boy didn't 



Module 1 : Synonyms 
Exercise 1 : 1. smart 

Exercise 2 1. correct 

Exercise 3 : 1. clever 

Module 2 : Antonyms 

KEY TO EXERCISES 

2. stop 3. not right 4. fat 

2. grade 3. clever 4. stupid 

2. grades 3. cheerful 4. stupid 

Exercise 1 1. not pretty 2. not safe 3. not hard 4. ever 

Exercise 2 1. rich 2. ugly 

Exercise 3 : 1. rich 2. ugly 

Module 3 :. Examples 
Exercise 1 : 1. not careful 2. sick 

about what 

she does 

3. always 4. easy 

3. always 4. empty 

3. uncooked 4. error 

Exercis~ 1. careless 2. mistake 3. ill 4. fowl 

5. marks 

5. cheerful 

5. correct 

5. not full 

5. empty 

5. easy 

5. some birds 

we eat 

5. raw 

Exercise 3 : 1. ill 2. Fowl 3. raw 4. careless 5. mistake 

Module 4 : Explanation 

Exercise 1 1. to get the answers 2. to lose weight 3. to be thin 

4. the difficulty 5. to believe 

Exercise 2 1. diet 2. fainted 3. problem 4. patient 5. slender 

Exercise 3 1. slender 2. diet 3. problem 4. patient 5. faint 
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Module 5 : Syntax 
Exercise 1 : 1. No 2. No 3. Yes 4. No 5. No 6. No 7. No 8. No 9. No 

10. Yes 

1. trip 

5. fall 

2. dish 

6. watch 

3. park 

7. cart 

4. show 

B. ears 

Exercise 3 : 1. c 2. b 3. b 4. a 5. c 6. a 7. b 8. a 9. b 10. a 

Module 6 : Appositive 

Exercise 1 . 1. two languages 

3. arepas 

5. my stomach hurts 

7. turned 

9. my aunt's children 

2. but not 

4. a pill 

6. parts inside Oill bodies 

8. boys, girls 

10. animals that live in the house 

Exercise 2 1. regular 2. red spot 3. skin doctor 4. stomach doctor 

5. eye doctor 6. children doctor 7. tooth doctor 

Exercise 3 1. c 2. d 3. e 4. f 5. a 6. b 

Exercise 4 1. T 2. F 3. T 4. T 5. T 



&ercise 5 

Sun 

3 

10 

17 

24 

Mon 

4 

II 

Mary 

1.30 p.m. 

Dr. Burgress 

18 

20 
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Tues Wed 

I) 6 

Jane! 

11.00 a.m. 

Dr. Ander"Son 

12 13 

III 20 

Sam 

10.00 a.m. 

Dr. ClealWater 

26 27 

Module 7 Comparison 

Exercise J : Students' ideas 

Exercise 2 2. Fish live in mountain rivers. 

3. Animals that cannot walk. 

4. Animals live in the water. 

5. Animals that cannot fly. 

Thurs 

7 

Marl: 

4.00 pm. 

Dr. Brown 

14 

Peter 

3.30 pm. 

Dr.Sroiliy 

21 

28 

6. Animals that live i.n people's houses. 

7. Body parts that are inside the body. 

Fri Sat 
t 2 

8 g 

15 i6 

22 23 

29 30 

Jim 

0.30 a.m. 

Dr. Jackson 

8. Certain people who study for many years before they can work. 

9. City in Colorado that is near the mountains. 

10. Insects that can fly. 

1 L Animals that can fWl very fast 

t 2. Animals that can jump. 

13. Birds that can fly very fast 

14. Animals that are plant~ating. 

15. Animals that cat plants and meat 
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Module 7 : Comparison 
Exercise 3 : 1. 21 

Exercise 4 

Exercise 5 

1. Car 

2. A wild animal that can run 70 miles per hour. 

3. A snake that can move in several ways. 

4. By crawling, swimming and climbing trees. 

] 4. wh~iJe 

..., 17. won11 

3rab~ 

__ --..,. ~ 5. :'obin ~ 
....... ___ -" ]0. oshieh ~ 

~ake 

6·7 (QJ~ 
i ~L~ngUin 

19. tt'og W 

20. pylhon 

7. bat 

2. animal 3. language 4. country 



Exercise 6 

paragraph 

2 

3 

4 

5 

6 

7 

8 

Module 7 : Previewing 

Exercise 1 

1. smart 

important word 

run 

Jump 

fly 

not fly 

swim 

no legs 

move 

195 

2. hair 

main idea sentence 

1st sentence 

3. group 4. arms and legs 

Exercise 2 

(cru7>;,a~ . 
~~> 

leopard elephant 
1. ............ LS 

tultlc ~ 

~-~ 
~ python 

2. REPTILES 

mOS4 ui10 

~~ 
~~~~\ 

3. INS£CTS 

crocodik 

butterfl\' 

monke.\' 
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~~ 

smart 

hair 

group 

anus and legs 

Exercisl: 4 

paragraph line(s) 

1. 2 6 

2. 2 7 - 8 

3. 4 13 

4. 5 19 

5. 5 20 

6. 6 22 - 23 

7. 9 34 

8. 9 33 

9 .. 8 31 

10. 1 2 - 3 

3 9 - 10 

:) 11 

11. 5 17 - 18 

5 20 

7 25 

12. 10 37 - 38 
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Exercise 5 

MAMMALS REPTILES INSECTS 

LIMBS two pairs two pairs I some three pairs 

none 

SKIN hair or fur scales special liquid or 

COVERINGS substance 

WHERE THEY everywhere m the jungle, near all parts of the 

LIVE the jungle, m the world 

mOWltains, not 

cold places 

EXAMPLES antelopes, zebras, snakes, lizards, flies, crickets, 

monkeys, 

seals, etc. 

Exercise 6 

1. antelopes I zebras I monkeys 

2. whales 

3. elephants and leopards 

4. reptiles 

5. flies / butterflies I ants 

6. mammals, reptiles and insects 

7. have wrum blood I 
have hair or fur I 

have two sets of teeth 

whales, crocodiles, etc. 

babies drink their mothers'· milk 

Exercise 7 

1.a 2. b 3. d 

grasshoppers, 

moths, butterflies, 

etc. 

4. c 

5. manunals I fur I monkey I reptiles / scales I snake I insects I substance I fly 

Exe(cis~ 

1. M 2. I, M 3. M, I 4. R 

5. R 6. M 7. I 8. I 

9. M 10. I 11. M, R, I 12. M 

13. M 14. I, R 
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Exercise 9 

\. 
w 

hi 
a I 

z.. 
p 

" I m I~b I IS a 

e u 

t P 

t t 

i . n 

"" Q r 1 ~ I Q 0 I d I i I I -I e 

W III GJ 

~ 
\1, 

1 

S 

r g c. 

e 

t 



Module 8 : Supporting Clues (Affixes) 

Exercise 1 

1.c 

6.e 

Exercise 2 

2. f 

7. j 

3. b 

B. h 
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4. d 

9. g 

5. a 

to. i 

unhappy / disagrees / rewrite / unsatisfactory 

spoonfuls / sweeten / slowly 

Exercise 3 

reader 

writer 

worker 

1. easy 

5. quietly /loudly 

Exercise 5 

1. sweet 

4. sharpen 

Exercise 6 

2. easily 

6. weak 

2. sweeten 

5. shorten 

3. loud 

7. happily 

4. loudly 

8. bad 

3. darkness 

6. sad / sadden 

Underlined words (8) : reviews / incorrect I rewrites I reread I unsatisfactory I 
rewrites I incorrect I dislikes 

Circled words (7) : carefully / carefully / slowly I finally / careful/spoonfuls / 

sweeten 

Module 9 : Semantic Clues 

The Friends on the Frozen Lake 

Preview the reading. 

1. Yes 

2. felt foolish I because he had been afraid 

3. It's OK to be afraid sometimes - especially when you are experiencing 

something new. 

Guess the meanings of words... 

1. b 2. b 3. b 4. a 5. a 6. b 7. b 
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Use words in context 

200 

moved f middle of f new experience / shore f Later f foolish I afraid 

Check yow comprehension. 

l.T 

8. T 

2. F 

9. F 

3. T 

10. T 

4. F 

11. F 

5. T 

12. T 

Module 10 : Semantic and Graphic Clues 

Culture Shock 

Check your comprehension. 

1. c 2. a 3. b 

Find opposite words. 

amusing 

dislike 

interesting 

Make words negative. 

not interesting 

not like 

Defm.e words. 

b 

c 

a 

Fill in the chart. 

at flfSt a. interesting 

b. amusing 

6. F 

13. T 

4. c 

7. F 

14. F 

Later a. dislike differences (complain about 

differences) 

b. get homesick 

Finally a. get used to 

h. accept the new life 



Module 11 : Typographical Clues 

Severe Windstorms 

Preyiew the reading. 

1. Tornado and tropical cyclones 

2. 4 

3. Yes 

Guess the meanjngs of words. 

1. a 2. b 

5. b 6. a 

Use words in context 

3. b 

7. a 

winds / similar I circular / counterclockwise 
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nmmal level/producing I coastal flooding I drown 

Check your compreheos ion. 

1.a 2. b 3. c 

Module 12 : Semantic and Syntactic Clues 

The Stranger in the Forest 

Preyiew the reading. 

1. into the forest 

2. a lake 

3. some ducks 

4. some deer 

Guess the meaning of words. 

1.b 2. b 

~k your comprehension. 

l.F 

6. T 

2. T 

7. F 

3. b 

3. T 

8. T 

Use information to make gu~ 

l.T 2. T 3.F 

Use words in context 

reporter / day off / deep / problems 

trail I lake I ducks 

something / delight / deer I stranger 

4. c 

4. b 

4.F 

9. T 

4. F 

4. a 

8. b 

5. b 

5. a 

5. T 

10. T 

5. T 
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Module 12 : Semantic and Syntactic Clues 

Summarize the story. 

1. had a day off 

2. into the forest 

3. a deer trail 

4. lake 

5. ducks 

6. something move behind her 

7. to see what was there 

8. some deer 

9. watching her 

Module 13 : Semantic and Typographical Clues 

The Old Man and the Boy 

Read for the main ideas. 

1. to see the sunset and some deer 

2. his nephew 

3. Yes. 

4. go back to the tent 

Match words with defmitions. 

1. campsite 

4. beyond 

7. stream 

10. gonna go 

13. foretold 

Check your comprehension. 

2. ridge 

5. to set 

8. meandering 

11. get dark 

l.T 2.T 3.F 4.F 5. F 6. T 

9. T to. T 

17. T 18. T 

11. T 

19. F 

12. F 

20. T 

13. F 14. T 

21. T 22. F 

Guess the meanings fr~on.text. 

1. T 2. F 3. T 4. T 

Summarize the story. 

5. T 6. F 

3. overlook 

6. grassy meadaw 

9. reflect 

12. get out of 

7. F 

15. F 

23. T 

7. T 

8.T 

16. F 

24. T 

8. T 

to a ridge / him / to watch the sunset and some deer I to go back to the tent / 

didn't like nature yet 



APPENDIX 2 

ACHIEVEMENT TEST 



PRE-TEST 

Guessing meanings from context clues 

This paper is divided into 2 parts. 

Part 1: Sentence and short paragraph test 

Part 2 : Long short paragraph test 

Instruction Write your answers on your answer sheet. 

Part I Sentence and short paragraph test. 

A. Diredions : Match the word in italics in each sentence with one of the four 

pictures; a. b, c or d. Use the rest of the sentence to help you. 

uuOnml';m.nlumm1fu1f1't1I'J.Jf'hR1'I'; ~;Vm;;1tffl118U e1nllm 1upj'163sn a, b, c nUJ d 

1. Mary lives in a small cottage in the country. 

2. I usually go to work on a scooter. 

3. He was wearing pajamas and a pair of old slippers at night. 

dl 

M i 
t . :.. I 

.-..- ~~-~ 
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B. Use this group of pictures to answer the questions. 

1;1I11'1~61r1;i"81JfhglJJfitimufl7'; 

4. 

4. What are these people cutting? 

a. pine trees b. oak trees c. reed plants d. bamboo plants 

5. In which picture is wood being used to help make dishes for foods? 

a. picture 1 b. picture 2 c. picture 3 d. picture 4 

6. Choose the sentence that tells the main idea of this picture story? 

a. bamboo is very easy to cut. b. bamboo is light and strong. 

c. bamboo is a kind of grass. d. bamboo has many uses. 
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C Directions: Read the sentences and answer the questions by choosing/rom 

a, b, cor d. 

tJ'llIth~rtlminJH'UA1';";1"f)JJA1C'JUJfnn,r11;tJniithHuRl; 

7. Astronomers observe, or look at, the stars. 

What is the meaning of observe? 

a. meet b. look at 

c. search for d. look for 

8. Our teacher speaks in a special way in class, but he speaks in a normal way to his 

family. In class, he speaks English very slowly and carefully because we do not 

Wlderstand English well. However, he does not speaks English slowly and carefully 

to his family because they can understand English very well. 

What is the meaning of normal? 

a. well b. not special 

c. in his family d. slow and careful 

9. When he opened the door, he knew that she wasn't asleep. "You didn't have to 

wake up for me, honey," he said. He could see that she was angry. "Didn't you 

tell me you were going to work late?" she shouted. "Yes, but ~ ." She yelled~ 

"That was just a ®IY... I called your office five times and you never answered.?" 

What is the meaning of story ? 

a. floor of a building 

c. something not true 

b. something one tells 

d. something one listens to 

to. University students must read books, journals, reports, and many others 

materials in their studies. 

What is the meaning of materials in this sentence? 

a. books b. reports 

c. students d. things to read 
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D. Directions: Read the paragraph below and choose the appropriate word for 

each nonsense word 

8'1JI';tJIt1UJiitinruA"; 1If111S8nfll"8Uiifl""".J ,imc.J7uy'tJn'u tlnufhmS:UtJ1UJ'HU1t1 ''UII~tI~';8 
7';';tl'nuiiiTu!J101' 

Last Saturday we went on a (II) blort . We took a basket of (12) faltch , 

some cold pop, and some snacks. We drove for an hour until we came to Cedar (ill 

Murgle. Before we ate, we dove into the water and went for a (14) tim . 

11. a. tour b. picnic 

12. a. stones b. food 

c. swing 

c. water 

d. airplane 

d.drink 

13. a. Sea b. Town c. Field d. Mountain 

14. a. walk b. swim c.nap d. sleep 

E. Directions: Each numbered word can be replaced with one of the words in dark 

type. Write the number of the word next to the synonym thai might 

rep/ace it. The first one is done for example. 

l';tlUfl8U,rllfl'tIQ~1'Utt·fI~;H "f)~Altr,.m' tiiifl'1UIHU1tJ'RtJ1tiU tlutiuJ'ffniitinflJA1'; 1umli~:: 

1. Tell tales helped people pass the time. Cowboys might spin tall tales around the 

1 2 

campfire. New England fishing people might tell them while they fished .. 

3 

_~-,2=-__ tell ___ ",:.3 ___ as -----'--- stories 

2. Folks ten the story about a raccoon who was sitting in a tree when Davy came by. 

2 

The raccoon $potted him, lifted his paw, and said, "You're Davy Crockett, the finest 

3 4 5 

shot in the land." 

best --- ___ people ___ past raised --- ___ saw 
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Part II Long short paragraph test 

A. Directions: Read tlze letter andfill in tlze blanks with tlze meaningful word(s). 

by choosing from the words given below. 
• til" .. .. I i 

Ifl""hjjtlllf\jR'"l:I-.1'\I~Y1,.nntJ '"'Y1,m",iilnl\l1Qt 

room 

hours 

breakfast woman evening from horrible that 

food drink hot expensive 

Hotel Maribar 

Adipugo 

2 nd June 1996 

Dear Paul, 

We arrived here on Monday. The flight was absolutely _(1 L The plane was late, 

and there was nothing to eat or _(2)~. But the whole journey only took four 

_(3)_, and when we got here it was beautifully _(4)_ and sunny. The hotel 

is nice: we've got a double _(5)_, with a private bathroom and a large balcony 

_(6)~overlooks the sea. As for eating, we always have _(7)~ in the hotel, 

but lunchtime and in the _(8L_ we usually eat out. ll1e restaurants are good, 

but _(9) __ . Local cuisine is great, but you can eat English _(10) __ , 

if you want. 

Yesterday in the town we met a very interesting _( I J )~_ called Joy 

Mackintosh, who, strangely, comes _( 12)_ Edinburgh, but who now lives 

in Adipugo. She's a painter and she says she never wants to go back to Scottland. 

Imagine that! 

Love from 

Jan 
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B. Directions : Read the letter below and decide whether these statements are true 

or false. Put Tin front of each statement that is true. Put F in front 

of each statement that is false. 

~lWilAt1SJltI~fht1~A'~ U~lY4\l11Q11~";flfll114'A vnl1;tlilYIl~ ';!J1-! T 11~1~fJ~9n tiD:: F t1~1 ~fJ~HA 

42 Melbourne Road 

London N2 

23 October 1988 

Dear Mike, 

Just a quick note to say we've definitely booked our flights, leaving on Sunday 

14th December from Gatwick at 14:20 and flying via Pisa to arrive in Bologna at 

18:55. Can you meet us? The return flight is on Sunday 21st December leaving 

Bologna at 15:40 and arriving at Gatwick at 20:40. 

Do we need to bring anything bedding, beds, etc.? I hope your flat really is big 

enough to cope with us all. 

There isn't really very much news except to say Brian and Helen popped in 

last night havingjust returned from Canada they don't seem to have picked up 

much of a Canadian accent. 

WeIl, I haven't got anything else to say. So see you in December. One of us 

will no doubt write or ring before then. 

Love, 

Ken and Jackie 

............. 1. Ken and Jackie are going to visit Mike in December. 

............. 2. They want Mike to meet them at the airport . 

............. 3. They are going to stay in a hotel. 

............ .4. Brian and Helen are probably friends of Mike as well as of Ken and Jackie. 
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C Directions: Read the story below and do as instructions. 

~lu#8"~rinru~7; 

Bubbles in Space 

My name is Max. I live in a large bubble (a space station). It is about 200 miles in 

diameter, and it travels around in space. My bubble and a million other bubbles like it 

were launched from the earth about 70 years ago. 

I was born here. It is the only world I know. But my grandfather, who is 90 came 

from the earth. In fact, he helped build this bubble. 

The earth was overpopulated then, and people were starving to death. Leaders 

from countries around the world had a meeting to solve the problem of 

overpopulation. They decided to send one billion people into space to live in bubbles. 

They also decided to force people who remained on earth to practice birth control. 

From that time, no family could have more than one child. 

A computer selected the people who had to leave the earth. These people came 

from every nation. Each person could choose to be in a bubble with people who were 

of the same race,culture, and language. Or, as my grandfather did, they could select a 

bubble with people from various races, cultures, and languages. 

We grow or make everything we need. We have grass, trees, flowers, birds, and 

even a small mountain. Of course, the mountain is artificial, and so is our weather, 

which does not change from day to day. We never have bad weather. 

There are almost 2,000 of us living in my bubble. We live the same kind of life 

that people on the earth do. We do the same kinds of things. 

This bubble is horne to me. My grandfather, however, remembers the earth, 

where he was born. Sometimes he wants to be able to climb real mountains, fly long 

distances in airplanes, or experience changes in weather. He says that he wants to go 

back to the earth, to die and to be buried there. 
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Of course, my grandfather can't return to the earth. This bubble has been drifting 

in space for 70 years. It is very far from the earth. 

a. Directions: Write one word or expression in each blank by choosing from the 

words given above each part. 
~ t ... • I .... , ., A r .. 

,QtlnthirmnnmUR1n IPiutl~1u116nN1n'RR1U1nD1JV1fl1 I1l1U"fNnnmuFJ1n 

drifting launched space 

The bubble has a diameter of 200 miles. It has been ~(l ) __ m __ (2) 

__ since it was __ (3) ___ from earth about 70 years ago. 

choose overpopulation selected solve the problem 

The earth was __ (4} __ . Leaders from many nations decided to __ (5) 

___ by having a billion people live in bubbles in space. A computer __ (6) 

___ those who had to leave the earth. People could _(7) ___ to be in a 

bubble with people who were like them, or they could choose a bubble that had many 

people who were different from them 

artificial life live 

Grass, trees, flowers, birds, and a srnall __ (8) ____ mountain are in 

the bubble. People _(9) ___ the same kind of __ (10) ____ people on 

earth do. 

experience real 

Max's grandfuther remembers the earth. He wants to climb __ (II) 

____ mountains., fly in airplanes, and __ ( 12) ____ changes in the 

weather. 
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b. Directions: Put the events in the proper order according to the story. 1 has been 

entered in front of the event that happened first. Now write 2 in front 

of the event that happened second, and so on. 
• " tI ,.., .J 

11t14,.h~rl1nnthHuR1H TRtlIWUHJlltJ'U" 1, 2, •••• 6 PllJ1~hfllJmPltn'Otn'nfl';U fnm18-l . 
, ., t/'.. .., , .. ., ., 

iitimu.,ln IH'}fIl1Wn'MliuQ1Kun 1 '~7i7'17HIIlJl7UtrI~A7!1P1tJlJ 

......... 1. Bubble was launched . 

.. ....... 2. Max was born . 

......... 3. Bubble was built. 

......... 4. Leaders decided some people had to leave the earth. 

.... 1 " 5. Max' s grandfather was born on the earth. 

c. Directions: According to the story above, decide whether these statements are 

true of false. Put Tin front of each statement that is true. Put F in 

front of each sUltement that is false. 
" .. .,. . .. ".. , " " 

.. .. 0 7 .. ·'Y...·~ 7...... Y ... .. ... 
flltll1fNntnHuA H mJlIlt1tJUnfll101111 "Oftl1JJ MfltJH18HA rAtJllItJU T HU1"""in Ufr::t'fItJU F nu1'tIe 

................... 1. There is only one bubble . 

.................. .2. Max's grandfather was an old man when he helped build the bubble . 

.................. .3. A small number of people left the earth . 

........... ....... .4. People could choose to be with people who were different from them . 

.................. .5. Max and his grandfather have different feelings about living in the 

bubble. 



ANSWER SHEET PRE-TEST 

GUESSING MEANINGS FROM CONTEXT CLUES 

NAME ................................................................. CLASS 2/ ..................... NO ....... . 

Part 1 Sentence and short paragraph test 

A-D Choose the best correct choice. 

A B C D 

2 3 4 5 6 7 8 9 10 11 12 13 14 

a. [ ][ ][ ] [][][] [ ][ ][ ][ ] [][][][} 

h. [][][] [ ][ ][ ] [][][][] [ ][ ][ ][ ] 

c. [ ][ ][ ] [][][] [ ][ ][ ][ ] [][][][) 

d. [][](] [ ][ ][ ] [][][][] [ ][ ][ ][ ] 

E. Write the number of the word. 

1. 2 tell 3 as 1 stories --

2. best people past 

raised saw 

Part II Long short paragraph tcst 

A. Read the passage and fill in the blanks with the meaningful words. 

1. _____ _ 2. ______ _ 3. _____ ~_ 

4. _____ _ 5. _____ ~ 6. ______ _ 

7. ______ ~ 8. ___ ~ __ _ 9. ______ _ 

10. _____ _ 11. ___ ~_~ 12, ______ _ 

B. Read the passage and put Tor F in front of each statement. 

1. ___ 2. ___ 3. ___ 4. __ _ 
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C. Read the story and do as instruction. 

a. Write one word or expression in each blank by choosing from the words given for 

each part. 

1. 2. 3. 

4. 5. 6. 

7. 8. 9. 

10. 11. 12. 

b. Put the events in the proper order according to the story. 

1. ____ 2. ___ _ 3 .. ____ 4. ___ _ 5. -----

c. Put T or F in front of each statement. 

1. ___ _ 2. ----- 3. ----- 4. ----- 5. ____ _ 



POST-TEST 

Guessing meanings from context clues 

This paper is divided into 2 parts. 

Part 1 Sentence and short paragraph test 

Part 2 Long short paragraph test 

Instruction : Write your answers on your answer sheet. 

Part 1 : Sentence and short paragraph test 

A. Directions : Match the word in italics in each sentence from the memo 

below witlt one of the four pictures; a, b, c or d. Use the rest of the 

sentence to help you. 
, ., ~, .;" 

111ft Memo iYtJtJnnv1nvr:,.~ntJf)1UJnUlt1l.1fJ~f'h«'tVn n;;UnVllfJ~llBU 11UW1'W 

Memo 

Patricia 

1. Could you change the sheet on John's 

bed. 

2. Please water the cactus m the sitting 

room. 

3. Shirts and socks are in the green bucket 

in the bathroom - please wash them. 
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1. Could you change the sheet on John's bed. 

2. Please water the cactus in the sitting room. 

b 

3. Shirts and socks are in the green bucket in the bathroom-please wash them. 

~.c._ 
-. 

, . 
. ;' 
··c~~ 

B. Use this picture to answer the questions. 
... ,.. , ., 

1'lfIH't'lflv1JUA811fhtJ1Ui1tilHUA1» 

4. What is the weather like from the picture? 

a. sunny b. windy c. rainy d. cloudy 
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5. From the picture, one child and her father are building a shadow clock. 

When will the shadow clock work? 

a. In the evening b. In the afternoon 

c. At the day time d. At the night time 

6. Choose the sentence that tells the main idea of this picture. 

a. The weather is never sunny in Etypt. 

b. People work together to get job done. 

c. Fanners use animals to help them in their work .. 

d. People enjoy working with their families. 

C. Directions : Read the sentences and answer the questions by choosing from 

a, b, cor d. 
, , " ., t''' 

B1'Uth::TtJRnthn'Ufl1nuiJ1PlBUtllfJ1JJ'Dlnfl:llaOnnfllnUVl7n 

7. Here are laws made? We elect representative to city, state, and national govennent. 

They talk about what people should and shouldn't do. Then they make laws about, 

or legislate, what people can and can't do. 

What does legislate mean? 

a. make laws h. talk about 

c. break the law d. elect representative 

8. It was hot, so the two nurses went to a movie after work. It was very sad. At the end 

of the movie, the wife died. The nurses were crying when they left. "Ob," said one, 

"that was beautiful. Do you think it was real ?" 

What does real mean? 

a. sad b. true c. very d. lovely 
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9. "I never wanted much,' said the old man to his son, the doctor. "All I want is a 

ruee 

little one-story house in the suburbs with a garden."" Dad," said the doctor, 

" you're going to get what you want. I'll see that you do. " 

What does story mean? 

a. something not true b. floor of a building 

c. something one tells d. something one count 

1O.Tame animals such as cats, dogs and some birds make excellent pets; however, 

wild 

animals like lions and tigers are not good pets. 

a. calm, quiet b. loud, noisy c.hairy, furry d. fearful, fierce 

D. Directions : Read sentences below and choose the appropriate word for each 

nonsense word in the italics from a, h, c or tL 
,." f ..., , oW ,tI fII 

81U'VBAllUnthnUA7» Uinla8n'hfJ8U;;fJnA8~anfrVtl1niiutvVJltJA116'U inf) 

11. Let's go for a gack in the country. 

a. trip b. talk c. walk d. work 

12. Mullin opened the book and read the quinmenl . 

a. book b. introduction c. front cover d. back cover 

13. We sat do'NI1 at a table in the billcock. 

a. tree b. lake c. cafe' d. class 

14. Martin was lying on the bed, grarifing the ceiling. 

a. painting b. talking to c. looking at d. listening to 
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E. Directions : Each numbered word can be replaced with one of the words in 

dark type. Write the number of the word next to the synonym 

that might replace it. The first one is done for example. 

,.. , 
,hnUA 1n luu"u::v'1:: rnA 

• • C;' 0 ~ ...t:f 

tlVA1ffflnn 

1. Tell tales helped people pass the time. Cowboys might spin tall tales around the 

1 2 

campfire. New England fishing people might tell them while they fished. 

3 

___ .2 ___ tell ___ .3 ___ as ___ 1 ___ stories 

2. Early one morning John and his sister, Mary, decided to go fishing. The children 

packed a lunch. Mary got the poles, hooks, and lines. "Don't forget to put on your 

waders ,"reminded Mother. "Last time both of you came back with wet pants and 

1 

shoes." 

All at once John began to shout, " I think I've caught a big one," he yelled. "It 

2 3 

feels like a whale! It must be that gigantic catfish Grandfather was telling us about." 

4 

"Wow! " exclaimed Mary. " I can't believe it. That fish is huge .. Too bad this 

isn't a fishing contest. The judges would give you the trophy for sure." 

5 

shouted ----- ______ prize started -------
_____ very large ______ higb rubber boot 



220 

Part 2 : Long short paragraph test 

A. Directions : Read the following passage and fill in the blanks with meaningful 

words by choosing from the words given below. 
, ... tI ., , .-

liiJJ;)lnfhn'UAlnD-71ulIBfJllJJln1AA11JJnlrnVlfU 

looked of sugar false to attractive 

toothache out decay tooth increased food 

Healthy teeth help us to chew our food.They also help us to look 1 __ _ 

Many people nowadays have to wear __ 2 __ teeth when they are middle-aged. 

Since the beginning of this century, ___ 3 decay has greatly increased. 

The amount ___ 4 __ sugar in our food has also ___ 5 __ _ . Doctor 

and dentists now know that ___ 6 ___ is the chief cause of tooth decay. 

Eskimos's teeth, for example, started to ___ 7 __ _ when they began to eat 

sweeter 8 ---

Long ago doctors did not like ___ 9 treat people's teeth. Barbers and 

blacksmith __ 10__ after people's teeth and pulled them __ 11 __ _ 

when 

they decayed. Some people thought 

gods. 

12 --- ---- was a punishment from the 
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B. Directions : Read the passage below and decide whether these statements are 

true or false. Put Tin front of each statement that is true. Put F in 

front of each statement that is false. 
,., r ... , ., II 

81UlIflAl1Untl1HUA1n m:nntJ1"JfU1l1118f111U1A vnnWHA fAllI;lJU T nUl 

.. ..: "" .... ~~ 
'fItJ'flgn lIa::ltllJU F nU1't18HNfI 

Keeping our teeth healthy 

It is very important to have healthy teeth. Good teeth help us to chew our food. They 

also help us to look nice. 

How does a tooth go bad? The decay begins in a little crack in the enamel covering of 

the tooth. This happens after germs and bits of food have collected there . Then the 

decay slowly spreads inside the tooth. Eventually, poison goes into the blood, and we 

may feel quite ill. 

How can we keep out teeth healthy? First, we oUght to visit our dentist twice a year. 

He can fill the small holes in our teeth before they destroy the teeth. He can examine 

our teeth to check that they are growing in the right way. Unfortunately, many people 

wait until they have toothache before they see a dentist. 

Secondly, we should brush our teeth with a toothbrush and fluoride toothpaste at least 

twice a day once after breakfast and once before we go to bed. We can also use 

wooden toothpicks to clean between our teeth after a meal. 

Thirdly, we should eat food that is good for our teeth and our body: milk, cheese, fish, 

brown bread, potatoes, red rice, raw vegetables and fresh fruit. Chocolate, sweets, 

biscuits and cakes are bad, especially when we eat them between meals. They are 

harmful because they stick to our teeth and cause decay. 
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............... 1. When food and genns collect in a small crack, our teeth begin to decay . 

......... ...... 2. A lot of people visit a dentist only when their teeth grow properly . 

............... 3. We ought to try to clean our teeth between meals . 

............... 4. We shouldn't eat a lot of sweets. 

C Directions: Read the story helow and do as instructions. 

First Night in a New Country 

I remember my first hours in Japan. 

My plane arrived in the evening. I waited in my seat until the plane stopped. 

Then I got up and followed the other passengers off the plane. 

Inside the terminal, I saw signs written in Japanese. I heard people speaking 

Japanese fluently. Even little children, only two or three years old, were speaking 

Japanese much better than I could. And I had been trying so hard to learn it! 

I was excited, but a little lonely and afraid. How happy I was when I heard two 

American friends who had come to meet me call out,"Mary! Mary! Long time no see!" 

My friends took me to their apartment. Form the car, I saw streets that were 

narrow and crowded with people and cars. I saw buses and trains everywhere. 

The apartment was very small. In fact, it was smaller than just the living room of 

my apartment in New York. I lived alone in that apartment; but in my friends' 

apartment three ofus had to live together. 

We took our shoes off at the door, sat dO\\<1l on the floor, and talked for an 

hour. Then we spread mats for sleeping on the floor. 

I was very tired from the long flight, but I couldn't fall asleep right away. I lay 

on my mat thinking about how different and how strange everything was. 
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The next morning when I woke up, I heard the" ting, ting, ting " of a wind 

chime. I sat up and looked out the window. Rain was falling softly over a beautiful 

garden. I knew I was going to like living in Japan. 

a. Directions : Write one word or expression in each blank by choosing from the 

words given above each part. 

A~f)fhff"';;ifhnUfl1; I;;JJa~1u~B~;lJ1;'~tll1U;{i1:UVlol fll:UI~~iitlnfUA 

crowded fluently terminal tried hard 

Mary's plane arrived in the evening. The 1 was 2 ---
with people who were speaking Japanese 3 . Mary 4 

~---

to understand what they were saying, but she couldn't understand one word. 

apartment everywhere narrow met 

The American friends 5 ------ Mary at the airport. They took her to 

their ___ 6__ . From the car, Mary saw ___ 7 __ _ streets filled with 

thousands of people. There were cars, buses and trains 8 ___ _ 

The apartment was very small. Mary and her friends took off their shoes,sat 

down on the floor, and talked for about an hour before they went to bed. 

different right away strange woke up 

Mary was tired, but she couldn't sleep ___ 9 __ _ because she was 

thinking about how ___ 10 and ___ 11 ___ everything was. 

The next morning it was raining when Mary ___ 12 __ _ . She looked 

out the window and saw a beautiful garden, and she heard a wind chime ringing. 

Mary knew that she was going to like living in Japan. 
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b. Directions : Put tile events in the proper order according to the story. 1 has 

been entered in front of the event that happened first. Now write 2 

infront of the event that happened second, and so on. 
, . ~ , ., 

.... ~I ~..,.., 1 t' ..,. " G.J' ..,. .... .ct 
A1tJ~u,g:8lJflntll'HUA H 1~I1JlJUnJJllJli:JlI 1, 2, •••••• 5 fll:Ui}l~UJln9Jnl'fJl."m~lIU 

, • ., ~, fJI , .,-,., ..... 

1Jlm;tHnthYJUfll" AH'?tll1fU;;lnAWU~hi1Jn 1 7vrla711YJIIlJ11Uf)1:::Rll1thflfJ1J 

................ 1. It was her first time in Japan . 

................ 2. She didn't study Japanese before coming to Japan . 

................ 3. She felt good when she heard a wind chime and saw a garden the next 

momrng . 

........ 1.. .... 4. Mary lived alone in her apartment in New York. 

............... 5. She felt excited at the terminal. 

c. Directions: According to the story above, decide whetlter these statements are 

true or false. Put Tin front of each statement that is true. Put Fin 

front of each statement that is false. 
:1" "til' ," ... 

111mW.JnnlHUA1H 7HUm;tJUnV110nJl 118fJJlu7VJf}nn;eiiVl TAfJlWtJU T nUl 
... I .. 01 t 

....cI ""'''''' 1I8ngtl Ui:I:::I''IItJU F HU111vnHA 

1. Mary got up from her seat before the plane stopped. 

2. Mary spoke more Japanese than small children did. 

3. Mary was riding in a car on the way to her friends' apartment. 

4. The apartment in Japan is big enough for three people 

5. Mary didn't like the wind chime, the rain,and the garden. 



ANSWER SHEET POST-TEST 

GUESSING MEANINGS FROM CONTEXT CLUES 

NAME ................................................................. CLASS 21 .. ................... NO ...... .. 

Part 1 Sentence and short paragraph test 

A-D Choose the best correct choice. 

ABC D 

1 2 3 4 5 6 7 8 9 10 11 12 13 14 

a. [][][] [][][ 1 [][][][] [][][][ 1 

b. [][][] [][][] [J[][][] [][][][] 

c. [](][] [][][] [][][][] [][][][ J 

d. [][][] [][][] [][][][] []£][][] 

E. Write the number of the word. 

1 stories 1. 2 tell 3 ___ as ------
2. shouted -- prize 

~-

started --

__ very large ___ high rubber boots 

Part II Long short paragraph test 

A. Read the passage and fill in the blanks with the meaningful words. 

1._~ __ ~_ 2. _____ _ 3. ______ _ 

4. _____ _ 5. _____ _ 6. ______ _ 

7. _____ _ 8. _____ _ 9. _______ _ 

10. ------ 11. _____ _ 12. ______ _ 

B. Read the passage and put Tor F in front of each statement. 

1. ___ 2. ___ 3. ___ 4. __ _ 
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C Read the story and do as instruction. 

a. Write one word or expression in each blank by choosing from the words given for 

each part. 

1. 2. 3. 

4. 5. 6. 

7. 8. 9. 

10. II. 12. 

b. Put the events in the proper order according to the story. 

1. ____ 2. ____ 3. ____ 4. ____ _ 5. ___ _ 

c. Put T or F in front of each statement. 

L ___ _ 2. ___ _ 3. ___ _ 4. ___ _ 5. ____ _ 



APPENDIX 3 

ATTITUDE QUESTIONNAIRE 



QUESTIONNAIRE 

Studenes name .......................... '" ........................ Class 21 .......... No ............... . 

Instruction : When you face difficulties in reading, there is more than one way to 

solve the problem. Tick '/' to show the frequency of strategies you 

use. 

Reading Strategies 

1. What do you do if you don't know 

a word meaning? 

a. SOWld it out. 

b. Spell it out. 

c. Guess the meaning from other 

words 3fOWld it. 

d. Pass the word and wait for any 

explanation, definition, and so on. 

2. What do you do if you don't know 

what a sentence means? 

a. Read it again. 

b. Use a dictional)' to get all the meanings 

of the words in the sentence. 

c. Use sentences around it to help get 

the meaning. 

d. Completely not pay attention to the 

sentence. 

Always Sometimes Seldom Never 

[] [] [] [] 

[] [] [] [] 

[] [] [] [] 

[] [J [] [J 

[] [] [] [] 

[] [] [] [] 

[] [] [] [] 

[] [] [] [] 
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Reading Strategies Always Sometimes Seldom Never 

3. Before beginning reading, it is a good idea to : 

a. Look up all the unknown words in 

the dictionary. [ ] [ ] [ ] [ J 

b. Make some guesses about what you 

think will happen in the story. [ ] [ ] [ ] [ ] 

c. Count how many pages are in the story. [ ] [ ] [ ] [ ] 

d. Look at the pictures to see what 

the story is about. [ ] [ ] [ ] [ ] 

4. While you read which of these are important? 

a. Know when you understand and when 

you don't understand key idea. [ ] [ ] [ ] [ ] 

h. Know what it is that you know in relation 

to what is being read. [ ] [ ] [ ] [ ] 

c. Know that the difficult part can be 

ignored. [ ] [ J [ ] [ 1 

d. Know that different reading strategies 

can be used to help understand the idea. [ ] [ ] [ ] [ ] 

5. When you get stuck on the difficult part, what do you do? 

a. Check to see how many of the words 

you have understood. ( ] [ ] [ ] [ J 

h. Reread the part you understand again. [ ] [ ] [ ] [ I 

c. Reread the part you don't understand. [ ] [ ] [ ] [ 1 
d. Check to see if you can find a meaning 

from the general context. [ ] [ ] [ ] [ ] 
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Reading Strategies Always Sometimes Seldom Never 

6. You can fmd a word meaning by : 

a. Relating to what you know about the world 

with the infonnation you understand from 

the passage. [ ] [ ] [ ] [ J 

b. Deciding to get the meaning from 

a different text. [ ] [ ] [ ] [ ] 

c. Using an outside source, such as a 

dictionary or an expert. [ ] [ ] [ ] [ ] 

d. Ignore the word. [ ] [ ] [ ] [ ] 

7. You know that some words : 

a. Have no meaning. [ ] [ ] [ ] [ ] 

b. Have different meanings in 

different sentences. [ ] [ ] [ ] [ ] 

c. Have more than one meaning. [ ] [ ] [ ] [ J 

d. Can be found only from a dictionary. [ ] [ ] [ ] [ ] 



MARKED UP QUESTIONNAIRE 

Student's name .. '" ................................................ Class 2/ .......... No ............... . 

Instruction : When you face difficulties in reading, there is more than one way to 

solve the problem. Tick 'I' to show the frequency of strategies you 

use. 

Reading Strategies 

1. What do you do if you don't know 

a word meaning? 

- a. Sound it out. 

- b. Spell it out. 

+ c. Guess the meaning from other 

words around it. 

+ d. Pass the word and wait for any 

explanation, defmition, and so on. 

2. What do you do if you don't know 

what a sentence means? 

+ a. Read it again. 

- b. Use a dictionary to get all the meanings 

of the words in the sentence. 

+ c. Use sentences around it to help get 

the meaning. 

- d. Completely not pay attention to the 

sentence. 

Always Sometimes Seldom Never 

[ ] 

[ ] 

[] [] 

] [ [ ] 

[] [] [] [] 

[] [] [] [] 

[] [] [] [] 

[] [] [] [I 

[] [] (] [] 

[] [) [] [J 



232 

Reading Strategies Always Sometimes Seldom Never 

3. Before begimring reading, it is a good idea to : 

- a. Look up all the unknown words in 

the dictionary. [ ] [ ] [ ] [ ] 

+ b. Make some guesses about what you 

think will happen in the story. [ ] [ ] [ ] [ ] 

- c. Count how many pages are in the story. [ ] [ ] [ ] [ ] 

+ d. Look at the pictures to see what 

the story is about. [ ] [ ] [ ] [ ] 

4. While you read which of these are important? 

+ a. Know when you understand and when 

you don't understand key idea. [ ] [ ] [ ] [ ] 

+ b. Know what it is that you know in relation 

to what is being read. [ ] [ ] [ ] [ ] 

- c. Know that the difficult part can be 

ignored. [ ] [ ] [ ] [ ] 

+ d. Know that different reading strategies 

can be used to help understand the idea. [ ] [ ] [ ] [ ] 

5. When you get stuck on the difficult part, what do you do? 

a. Check to see how many of the words 

you have understood. [ ] [ ] r ] [ ] 

- b. Reread the part you understand again. [ ] [ ] [ ] 

+ c. Reread the part you don't understand. [ ] [ ] [ ] [ ] 

+ d. Check to see if you can find a meaning 

from the general context. [ ] [ ] [ ] [ ] 
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Reading Strategies Always Sometimes Seldom Never 

6. You can find a word meaning by : 

+ a. Relating to what you know about the world 

with the infonnation you understand from 

the passage. [ ] [ ] [ ] [ ] 

- b. Deciding to get the meaning from 

a different text. [ ] [ ] [ ] [ ] 

+c. Using an outside source, such as a 

dictionary or an expert. [ J [ ] [ ] [ ) 

- d. Ignore the word. [ 1 [ ] [ ] [ ] 

7. You know that some words : 

- a. Have no meaning. [ ] [ ] [ ] [ ] 

+ b. Have different meanings in 

different sentences. [ ] [ ] [ ] [ ] 

+ c. Have more than one meaning. [ ] [ ] [ ] r ] 

- d. Can be found only from a dictionary. [ ] [ ] [ ] [ ] 
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