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CHAPTER 1
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The maih purpoée' of teaching any subject is to help the

students master the learning objectives. But durlng teaching the
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teacher often finds that some students enjoy high aohelvement
A6
Whlle others are left behind or have deflclen01es in learning certaln
elme™ N oty o ;."

asbects of the subJect matter. If the teacher goes on teachlng
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without helplng the students to overcome thelr problems she/he will
5070 dn
create more and more fallure for the students (Boonohom 2523 : 8).
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So it is the rééponszblllty of the teacher to pay attentlon to the’
Qeapac e bies ﬁ)b*‘“il

learners snd 1f 90551b1e, try '}o 1dent1fy the puplls deflOlencles
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and their causes and then prébld r/med;a%m}nstructlon or work to
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help them succeed in the learning task. The Ministry of Education
has approved this idea and provides guidelines for teachers at both
primary and secondary levels, as in the GEvaluation Regulations for
1981 (revised edition 1882). They are: |

1. The teacher should agggegllthe learners” abilities or
skills before starting a course to determine whether the student is
ready or lacks prerequisite skill or knowledge essential for the
course. If the pupil is below the intended level, the teacher should
provide corrective instruction.

2. During the teaching process, the teacher should assess
the students to determine whether they succeed in learning. Remedial
work or instruction must be given to anyone who does not master the
objectives of the course (Evaluation Regulations for 1981 : revised
~edition 1892 : 18-19).

These two guidelines resemble the statement of Bloom, Hasting

and Madaus (1871 : 15) sbout diagnostic evaluation. They cite two



purposes of diagnostic evaluation :

%‘;T? /place the student’propé¥¥gﬁﬁat the beginnning of the
instrué%igﬂi/ This can be done to
a. determine whether the learner possesses the prerequisite
skills or behaviors necessary for the planned course
b. determine whether the pupil has already mastered the
objectives of the course
¢. classify the student’s certain characteristics, e.g.
interest, background , aptitude, related to the teaching
method
Bloom and his collegues are -interested in diagnosing the
learners” level of ability before entry to the program for they
believe that the students possess certain characteristics when they
come to class and the teacher has to identify what the students have.
They note‘that some students fail in learning because they lack basic
skills or prerequisite abilities. They point out that ... If
instruction for all students starts at the same point, the result
can be that those who have already mastered objectives well beyond
this point beccne bored and disinterested, while those who do not yet
possess the prerequisites become discouraged and’frustrated (Bloom
Hasting and Madaus. 1871 : 93). So if the teacher knows the readiness
of the learner, he cannot only place him/her at the proper position
in the course but alsc plan special preparation and orientation
before starting the course.
2. To discover the underlying cause of deficiencies in
students” learning.

This is done during the instructional process. If the teacher

wishes the students to succeed in their learning, she/he should



- identify  the learners’ deficiencies and provide corrective
instruction in order to remedy or get rid of the weakness that blocks
progress in leafning.

The instrument that serves the purpose of diagnostic
evaluation is a diagnostic test.

Conningham (1988 : 18) outlines the usefulness of the diagnos-
tic test.

1. It provides information about students’ strengths and weak-
nesses.

2. It provides effectiveness for the teachers’ instruction.

Lindquist (1968) lists some uses of this kind of test.

1. Analysing the learners’ deficiencies.

2. Identifying the important parts of the course, instruc—
tional segquence, and difficulties.

3. Saving teacher ‘s time and energy in teaching so she/he
can have more time to pay attention to each learner.

4. Making students aware of their deficiencies and enabling
them to overcome them.

Gronlund (1878 : 484) also suppcrts these use while Nunnslly
(1958 : 282) thinks it is necessary to have a diagnostic test to help
understand learnjfpf W??fé?f?ﬁiﬂ(\ﬁjk\ / o ;1 3} oo

Now it is commdnly accepted that the major objective of
foreign language learning is commnication. Many English courses are
provided in school curriculs to serve this point. In a vocational
college where students are expected tobhave ability to communicate
with foreigners when finishing their study, courses in speaking and
writing are given as options for the third-year students. The

courses in speaking are more popular as students suppose them to be



~useful for their real life, when furthering their study, when being
in an interview for Jjobs, or some may get jobs that have to use
English as a neans to’ communicate with foreigners. One of the
problems the writer faces while teaching the spgaking courses is
having students with different level of ability in listening and
speaking skills which are important in learning. Being aware of the
uses of the disgnostic test mentioned above, the writer is interested
in disgnosing lesrners’ abilities in listening and speaking
before entering the course for the writer thinks it seems unfair for
every student to start at the same point, as Bloom ana his collegues
have said. Rnowing the learners’ abilities can help in preparing
materials and teaching methodologies that suit them. But when
considering most published diagnostic tests, the writer finds they
are limited to areas of reading and arithemstic, none is on listening
and speaking. So the writer decides to study and design a diagnostic
test to assess the abilities in listening and speaking for nonnative
speaker students. The result of this study will indicate potential
problem areas that can be useful for preparing materials, teaching
methodologies  and improving the outlines of thke course "#wy 33@3

Conversation 1".
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The purpéggé of this study are :

1. To specify possible test formats for the desisning of a
disgnostic test for the course "ﬂﬂm.SSBQ Conversatioﬁ 1" which is for
| the third-year students in Depsartment of Vocational Education (DOVE)
colleges

2. To develop a disgnostic test following the test formats



identified  in 1 to.éVaiuate the abilities in listening and speaking
of the students who are sbout to take the course "Iwu 3308 Conversa-

tion 1" . ,qaabadﬁwww%z
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1. To know the stropg—end Weak p01nts in . listening and
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speaking abllltles of tbe subJects of the study
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2. To indicate potentis 1 ?blem areas that are useful for
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preparing materials, teaching methodologies, and 1mprov1ng the course

outline o
\\\\\,

3. To prov1de guidelines for the design of further dlagnostlc

tests for the course "Uwl 3339 Conversation 1"

Scope of the Study

1. The population of this study are third-year students of
vocational colleges who are going to take the v 33389 Conversation
1" in the Department of Vocational Education, Ministry Education.

2. Subject of the study are vocational students in the
Fducational region 5 (i.e. Phetchaburi, Suphanburi, Ratchaburi
Kanchanaburi). These students are going to take the course "fwy 3349
Conversation 1" in 19%4.

3. The content of the test is based on the course description
of the course "“dwWl 3339 Conversation 1" provided by the Supervisory

Unit, DOVE.

Definiti
A diagnostic test mesns a test aimed to determine the starting

point for learners at the beginning of instruction only.



CHAPTER 2

For efficienoy in designing and developing a diagnostic test
to assess the listening and speaking abilitieg, the relevant
literature has been studied under the following categories

1. What is a diagnostic test?

2. Characteristics of a diagnostic test

3. Uses of a dizgnostic test

4. How to construct a diagnostic test

5. Studies on diagnostic tests

8. Concepts on Testing Listening

7. Concepts on Testing Speaking

1. What is a diagnostic test 2

Several educators have given definitions of diagnostic tests,
e.g. Ebel (1865 : 445)"... a disgnostic test 1is designed to reveal
specific ' weakness or failure to learn some subject...". Others
give quite similar definitions (Lindquist. 1866 : 20; Adams and
Torgerson 1984 : 33-48). Some other educators, namely Anastasi
(1868 : 484> Brown (1878 : 223), Ahmann and Glock (1987 : 492-494),
and Hughes (18839 : 13) are interestedA in information about the
learner’s problems, strengths, weaknesses and causes for these help
the teacher to plan an activity For the students to overcome their
difficulties. This kind of activity is referred to by several terms
like “rémedial action”, a term used by Hopkins and Anfes (1885 : 469)
and also Payne (1968 : 187), while Bloom ef al. (18971 : 98) uses
"remedial treatment"”, and Adams and Torgerson (1984 : 471j

"correction instruction”. The idea of remediation is supported by



Noll (1957 : 168), Thorndike and Hagen (1969 : 845), Gronlund (1978 :
4343, and Mahrens (18984 : 418).
Pimsleur proposed a diagnosing of the audiolingual ability
of learners in a language class.

we may want a diasgnostic instrument}tb help us find the
overachiever, the student with especially good audiolingual
ability. Or as 1is more 1likely, we may want to diagnose the
underachiever. It may be possible to help such students if we can
identify them in advance before they have got so far behind the
class that it is impossible to catch up and before they have
developed such a block where language learning is concerned that
even the best teacher éannot reach them ... (Pimsleur. 1366 :
177-1783.

Pimsleur, 1like BRloom, uses the term "block" for problems
occurring in learning.

While most educators are interested in using diagnostic tests
to reveal learner’s difficulties in certain aspects of learning, the
causes and how to overcome them, Bloom, Madaus and Hastings (1981 :
19) suggest that the diagnostic tegt is not limited to use during
teaching but the teacher should disgnose students at the beginning
of ‘a course or lesson. They note that in real life students come to
class with some background knowledge or problems from their previous
1earning. Some may lack certain skills or knowledge necessary for
the course, so the problems found during instruction may not come
from the teaching. To place the student at the proper step in the
leérning sequence can help poor students and to £einforce the good
by moving them to san advanced level, so that they do not feel

bored with what they have already mastered. Moreover, Gronlund



"believes that the diagnostic test result is slso useful for revising
learning objectives and modifying instructional plans to fit the
needs of learners.

It can be concluded that a diagnostic test has two major
purposes : to determine students-at the proper starting place in the
learning sequence at the beginning of instruction, or to identify
difficulties and their causes so that remedial work can be planned.

As said before, the Wrifer is interested in finding the proper
starting point of the learners in listening and speaking skill. So
in this study the focus is only on diagnosing students at the
beginning of instruction for knowing this can help in preparing

materials, activities or even improving the course outline.

2. C] terists . i ti !
Before constructing or developing a diagnostic test, the
teacher should consider some criteria to make the test most effec-
tive. These are recommended by several specialists. Lindquist
(1886 : 37), for example, sugéests
"l. The disgnostic tests must be an integral part of the -
curriculum, emphasizing and clarifying the important objectives.
2. The test items should regquire vresponses to be made to
situations approximating as closely as possible the functional.
3. The test must be analytical and based on experimental
evidence of learning difficulties and misunderstandings.
4. The test should reveal the mental processes of the learner
sufficiently to détect point of error.
5. The test should suggest or provide specific remedial

procedures of each error detected.



8. The test should be designed to cover a long sequence of
learning systematically.

7. The test should be designed to check forgetting by constant
review of difficult ’elements as well as to detect faulty learning.

8. Pupils progress should be revealed in objeétive terms."

Payne (1968 : 187) shows agreement with some of Lindguist’ s
criteria like clarifying curriculum objectives, covering learning
sequences, and remedial procedure, but he says nothing about the
mental process, or checking forgetting .

Gronlund (1876 : 139) thinks that the test can only indicate
difficulties, not causes, while others, like Lindquist, Payne, Ebel
and Adams and 'Torgerson believe that the test can aiso provide the
cause of errors. But he suggests that some causes can be discovered
from considering the errors found, observation, and asking the
learner.

Mahrems (1984 : 412) argues that a test can be valid if it
focuses on a singlé type of errér each time and provides reliasble
scores. He emphasizes reliable scores because he has found that =
major weakness of diagnostic tests is low reliability, whioh is
particularly significant in some of the short diagnostic tests.

Singha (1974 : 202) agrees that a test has to be long enough
to make the test sufficiently reliable and because the teacher needs
more data toc analyse the leérner ‘s difficulties.

The focus on a single type of error and low reliasbility are
also found in Adams and Torgerson's writing (1964 : 472), while
Brown (1878 : 33) and Bloom et al. (1971 : 97) talk sbout using
subtests to assess each error type singly.

Concerning the wvalidity of diagnostic tests Black and



Broadfoot (1982 : 56) point out that one of the essential features of
a good diagnostic test is content validity : ... unless the items
are content wvalid it will be impossible to-draw s valid inference
from the result and so the whole process will become pointless ...

This 1idea of content validity is also suppofted by Ahmann and
Glock (1967 : 384). Hopkins and Antes (1980 : 34) further suggest
that a diagnostic test should be in a format where the student has to
give his/her own response in order to avoid the problem of guessing
ahd so that the given answers can indicate the causes of errors
found. This is similar to Spolsky’s advice (Spolsky 1972 : 260 -21)
that the appropriate formats of a diagnostic test should be ;fill—in“
or ”constructedyresponse“ techniques as in "true-false" and "multiple
choice” tests the student has "the probability of correct response
by chance”. For a 'true-false" item the student has a 58% chance
of answering the item correctly without having any knowledde in that
aspect. So the fewer options an item gives, the higher the probabi-
lity of giving correct answer by guessing.

Another point suggested by Hopkins and Antes (1885 : 34)
concerns observation. They believe that observation is a means to
ascertain the learner’s difficulty and that a diagnostic test is to
be used when observation cannot be used. Gronlund (1876 : 138)
however thinks that the test should be used to identify the learner’s
problem and then followed by‘observation to find the cause of that
error.

Hopkins and Antes also point out that a diagnostic test cannot
provide a measure of overall proficiency (Hopkins and Antes 1885 :
34)

Because different points are made on the characteristics of



11

diagnostic test, it éeems difficult to come to a conclusion of
the main characteristics. So some considered relevant to this study
are used

1. Validity

Though  seversl suggestions are given on how to make a
diagnostic test valid, the idea of content validity is considered
because in this study the focus is on finding out what the studenﬁs
know and what they do not of the prerequisite skills necessary for
the course they are going to take. Thus the test has to cover the
content, objectives, skills needed for mastering the course, and also
the previous skills or contents studied.

Though several educators said above about using subtests to
assess a single type of error each time, this point is not followed
in this study for it seems unsuitable for a speaking test, For
example in interviewing the interviewer does not péy attention on
either intonation, pronunciation, or the final sound once at a time
but he/she has to listen and see how well the interviewer can
communicate his/her answer.

Another point suggested 1is the test should be in format
that lets the learners give their own responses. This may help in
indiéating >the cause of errors and avoid the problem of guessing.

2. Reliability

It is believed that the long test’is more reliable than s
shorter one. This is so that we have enough responses or data to
analyse the students’ difficulties in mastering certain points of
learning.

In msking a test we must construct more test items so‘thaﬁ

after the reviewing of test we still have enough left.



3. On the point of the test result, it can be seen that
educators have two different ideas. The first group believes that
diagnostic tests can provide the cause of difficulties and suggdest
remedies. The second one thinks the tests only indicate the
difficulties not the causes. If we want to know the causes we have to
get more information on it, from observing the student while
learning, or from interviewing the learner.

In this study the writer follows the idea of the second group.
The purpose of this study is to find out the abilities (strong and
weak points) of learners in'listening and speaking. The study is not

designed to discover the causes of any difficulties.

3. 71 ¢ 8 di t3

The result of a test can be useful for both the teacher and
the students and also for designing or planning a course and
preparing the teaching approach and materials that snuit the class
and each student.

Black and Broadfoot (1882 : 52) state that the potential use
of the test is that it wiil help both the teacher and the students to
become aware of the area of learning. The teacher can identify which
objective is achieved by most learners and which is not and can be
supposed to be difficult for the class. This data leads to the
revision or improvement of the objectives, content, teaching
strategy, or even designing or planning the course for another
academic  year. Moreover, the teacher kﬁows who succeeds in a
certain aspect and who fails, so he/she can give appropriate tasks
for each individual. For the one who fails the teacher knows

the problem area and can provide remedisl tasks, while the one who
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has mastered the objective can be given extra work for reinforcement
so as not to make him/her feel bored with that lesson. This will
differentiate the teaching'style, content, and matefials to fit the
students individually. And each learner knows his/her ability in
that aspect, whether he/she is good or bad, what is his/her problem,
what 1is the cause , and how he/she can cope with it with the help
of the teacher.

In addition to knowing who has a problem ,what the problem is
and 1its cause, and how to remedy it; Singha (1984 : 188) suggests
that the test results can lead to prevention if the type of diffi-
culty met by students each year seems similar or comes from the same
causes. Gronlund (1981 : 497) alsoc believes in the idea of using a
careful analysis of the test results for preventing errors.

Now we can deduce that a diagnostic test is one of the
instruments that help the learning and teaching process for it
reveals the strong and weak points of learners and these lead to
remedial instruction, preparing materials and teaching strategies.
Although the writer agrees that the teacher csn help his/her students
succeed in their learning if he/she knows the stroﬁg and weak points
of the learners and renders them some assistance or remedial works to
overcome the difficulties, the writer is more interested in the idea
that students come to class with différent background knowledge and
problems. This study is aimed to diagnose students at the beginning
of the course in order that the course outline, materials and

activities can be prepared to suit them.
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4. How to construct a diagnostic test

Techniques in constructing a diagnostic test are suggdested
by several educators and test specialists.

Noll (1857 : 43) recommends the following steps :

“1. Analyse the learning objectives e.g. skill, knowledge, to
be measured.

2. Each objective should be assessed equally and adequately.”

These two steps are acccepted as important by Spolsky (1878 :
20), Singha (1874 : 282), and Payne (1968 : 187).

“3. Test items should be grouped in order to make analysis and
diagnosis essy."

In arranging the test items Singha (1874 : 281) stated that

in a diagnostic test it is always desirable to arrange them
(test items) around corresponding learning points which are sequenced
in order of their complexity ... ".

Thorndike and Hagen (1988 : 271) suggest that after analysing
the learning objectives and constructing the test the teacher should
review the test to ascertain that it can correctly reveal the
learner’s deficiency in each aspect.

Singha (1874 : 282) stated that though constructing a diagnos-—
tic test requires the same stages of preparation as other tests
i.e. planning, writing test items, assembling the test providing
directions, preparing the scoring key and marking scheﬁe, and
reviewing the test, it should be done with greater care because the
results of the test will indicate the learners’ deficiencies, and
the 1level of difficulty should be low since it is not for
discriminating among students. This point is also made by Gronlund

(1876 : 138), who thinks that high scores in the test Jjust indicate
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" that the learner does not have problems in that aspect (1876 :383).
The idea that a diagnostic test should have low level of difficulty
seem true for the during instruction test. None says abou£.the level
of difficulty for a test done at the beginning of the course.

Adams and Torgerson (1984 : 472) explain that the major
purpose of this kind of test is to find out what the student cannot
do ahd why, rather than to compare his achievement with grade
standards, so- norms are unimportant in his view.

The proposal of Brown in constructing a test is similar to
the above. The first step is to identify the learning ability
into components, then construct test items that can reveal different
types of error in each subtest. It is necessary that each subtest
should measure a single component (Brown 1983 : 272).

Considering the techniques given by educators and test
specialists we can come to a conclusion of steps in developing a
diagnostic test.

1. Analyse the learning objectives of the course and break
them down into components

2. Analyse each component td indicate skills to be mastered

3. Construct adequate test items that are able to measure each
ékill

4. Review the test to check whether it can correctly reveal
the learners’ strengths and weaknesses in learning that subject.

These are considerable steps in constructing a tesgl Thus in
this study, they are taken intq account when the writer developing a

diagnostic listening and spesking test.
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2. Studies op diagnostic tests

There are many published diagnostic tests but most of them are
in the areas of reading and mathématics. Two well-known commercial
diagnostic tests are the Stanford DiagnoStic Reading Test and the
Stanford Diagnostic Mathematics Test.

Apart from using commercial tests, some teachers or schools
have tfied to make their own tests to diagnose their students.
For example, the Geography Department of Broughton High School
in London has disgnosed their students on the topics bf "Weather"
(Black and Broadfoot 1382 : 35-33). |

Another example is the project '"Tour de France" developed by
the National 8S1/82 French Working Party of the Scottish Central
Committee for Modern Languages for the secondary school “French"
course (Black and Broadfoot 1982 : 48-58). This course focuses on
oral and aural communication. There are two topics in this course,
life in France and what pupils have been taught to do. Two diagnos—
tic tests are built for each topic, one for comprehension and other
for a listening and spesking test. The comprehension is an aural test
of 20-37 items for which at least 88% mastery is required. The
listening and speaking test for each topic is a mini interview (5-10
mins) between the students and the teacher, where utterances are
monitored under the headings : Content, Form, and Pronunciation.
Both of these tests are built on two conditions. First the content
of the test is very closely related to the specific objectives of
the course. Second the outcomes of the test will indicate whether
the next activity for the studénts is extension or remedial work.

Bloom, Madaus, and Hasting quote the work of Burt, Dulay, and

Hernadez who use a diagnostic test to diagnose the bilingual domi-
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" nance of oral proficiency of English for Spanish children, called
the Bilingual Syntax Measure (Bloom, Madaus, and Hasting 1881 :@ 142 ;
¢iting Burt, Dulay, and Hernandez 19768). This test is designed to
diagnose the <type of bilingual dominance only, rather than té
diagnose what the children do not know in order £o decide what to
teach or provide a remedy.

Some studies from Eric Papers 1982-1992 have used djagnostic
tests as one of the instruments to get desired information. Examples
concerned with English are as follows :

Tsouris (1993 : 23) studied the errors iﬁ tense formation and
usage made by Greek }earners of English by designing a diagnostic
test to predict difficulties experienced by learners in mastering
Fnglish tense, based on the concepts of interference and facilita-—
tion. |

Houston Community College (1999) used & diagnostic test as one
section in the curriculum guide for a Spanish and English as a Second
Language literacy unit for adult students. The purpose of the test
was to asses both literacy resdiness and actual reading and writing
| skills.

In Korea Han and his colleagues studied the development of
cognitive and affective characteristics of Korean students in order
to get information for developing the curriculum and texts, parti-
cularly for teaching English langusge (Han 1983).

Some dissertations deal with diagnostic tests. Sanchez (1888)
‘developed a disgnostic test to. assess the 'language and cqgnitive
skills of preschool limited-English-proficiency Spanish-speaking
children.

In Thailand Pholsaward (1988) alsc developed a diagnostic test
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- to investigate difficulties in reading English of Thai students. The
test was used to find out which domains cause most difficulty in
reading, lexis, syntax or discourse.

The only study that used a diagnostic test to study listening
skills is by Cha (1888). He deﬁeloped a 3J-item listening test to
determine the proficiency of Koréan FFL students in six listening
microQSkills : the ability to discriminate sounds, to recognise -
syntactic patterns and vocabulgry, to comprehend simple spoken
language, to make inferences ffom conversafion, and ﬁo understand
basic American culture. He also used a ten-item quesfionnaire to
determine the wvariation in listening ability from distriet to
district. The result of the test analysis showed that the students’
listening skills were low . They are weakest in the ability to
infer from conversation while their strength is the ability to
discriminate sounds. This study is aimed to determine the profi-
ciency in listening of the students and the outcomes show that the
students are good (strong) in some aspects and poor (weak) in certain
aspects so it seems, to the writer, to be a proficiency test rather
than a diagnostic test?

From the studies above it can be seen that diagnqstic tests
can be used to find data in several areas of English. 2 studies
concern  reading ﬁhich are favoured by most commercial English
diagnostic tests. One of them also studies the writing skill.
Another two focus on the cognitive skill. And 3 remsins are on tense
formation, listening and.speaking skills.

Since there is a little literature on diagnostic test of
listening and spéaking skills, the general ideas of testing listening

and speaking are studied instead in order to provide concepts of
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these tests that can be used as guidelines in constructing s

diagnostic test on such skills.

5. C l Testing Listen

It is commonly accepted that the primary goal of foreign
language teaching now is communication, and students are expected
to communicate in the target langnage and to be able to understand
messages in real situations. Many scholars (Groot 1975, Rivers 1978,
Ur 1984) emphasize that the listening skill has a significant role
in  communication. Rivers (1978 : 62) states that of all the time
spent in communicative activities, sadults devote 45% of their
energies to listening, 39% to speaking, 16% to reading, and 9% to
writing.

Linder (1986 : 5) says that communicative competence is mea-
sured by the degree of fluency With spoken language used in resal
life situations. She, like other schola:s (Heaton 1888, Finocchiaro
and Bonomo 1973, Asher 1972, and Rivers 1978}, believes that the
ability to understand does not only stem from what is known of the
phonology and semantics of language but that it is also necessary for
the teacher to focus on listening comprehension. They think that the
student must ﬁnderstand well in order to form sounds well. Asher
(1868 : 35) supports this idea by his Total Physical Response method.
In his study the students listen to commands in the target language
and respond to orders that begin with one-word imperatives and become
increasingly complex. Tﬁe result of the study shows that when
students are required to both listening and séeak their comprehension

of the target language is decresased.



Heaton (1988), Vinit (1876), and Vallette (19687) argue that
the listening skill requires proficiency in the areas of discrimina-
“tion, retéﬁtion, and. comprehension. Vallette thinks that discrimina-
tion may cause difficulty for foreign learners but once they broaden
their knowledge of structure and vocabulary, they will be able to
rely on context to help them discriminate troublesome phonemes.
Reteﬁtion is a serious problem for foreign beginners but once-
students have given a certain meaning to the words, they can remember
them easily, understand the langusge with little difficulty, and can
retain longer sentences. The main objective of liétening is to
evaluate the students’ comprehension. The degree of comprehension
will depend on the ability to discriminate phonemes, to recognize
stress and intonation patterns, and to retian what has been heard.
In conversation understanding the target language requires a
knowledge of vocasbulary and grammar.

Rivers (1978 : 142-143) concludes that listening to a foreign
language involves two levels of activities :

“1l. Recognition Level - the identification of words and
phrases in their structural interrelationship, time seguences and
logical modifying terms.

2. Level of Selection - listeners draw out from the communi-
cation those elements which seem to express t?e purpose of the
peaker or these which suit their own purposes.”

It is suggested that training at the recognition level should
begin from the first lesson. The teacher shouid concentrate on
teaching the apprehension of a segment of sound. At the advanced
level, the. teacher should allow students to listen to materials

unrelated to what they have learned to rapidly deduce meaning from
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context in a mental process of association.

Since in real 1life situations people face noise that
interferes with their listening, Linder (1888 : 1@)'suggested that in
making listening exercises the teacher should recorq background noise
so that the learners can learn how to pay attention only to the
message. Authentic materials of a variety of voices can be a benefit
and help learners comprehend more than when participating in reél
situations because hearing only one voice all the time does not occur
in real life. Playing tape recordings of authentic conversations from
the target language is a good way to express this.

For testing foreign language listening, Canale (1984) explains
that it is important to keep in mind that proficiency in the use of
receptive language skills cannot directly observed. Any tests of
listening are not based on the skill directly but on some kinds of
response dependent on that skill. To construct reliable, valid, and
economical tests for listening comprehension Groot (1875 : 45-58)
states that the teacher must be aware of the following suggestions :

“1. The questions in the test should measure comprehension not
the knowledge of particular lexical or syntactic elements from the
text.

2. The language 1in the test must be selected from conversa-
tion, and should be selected from recordings of talks between native
speakers.

3. In some real life listening situations listeners cannot be
in the position of having the message repeated. For this reason
it may be neccessary to present the text onceyonly.

4. Although both long term and short term memory affect

listening comprehension, it should not be heavily taxed in the test

114907



of s foreign language.

5. In order to eliminate interfering noise both inside and
outside class and to standardize acoustic conditions of presentation,
tests should be administered in the laboratory.

6. Multiple choice questions, if any, shoﬁld be presented
before the listening passage because this enables the learners to
listen selectively.

7. It is not considered advisable to allow the learners to
make any notes while listening because it decreases the attention
given to listening”.

Other suggestions that may be considered when making a
listening test are given by Harris (1988). He points out that

1. The content should be general to avoid the bias of some
students are familiar with the material.

2. A dialogue is more appropriate in testing comprehension
than an isolated statement for the context makes it easier and it
also suitable to test understanding of the relationship between
utterances and collogquisl language.

3. The vocabulary should be high-frenguency not the low—~
frequency for the purpose is to test comprehension not vocabulary.

4. Language should be informal, spoken, and normal in dia-
logues.

5. The 1length of the content, stimulus and choices should be
short. The lexicon and grammar should be simple to reduce the reading
factor.

Barrett (1972 : 191) suggests that before a listening test is
administered, the items should be checked by native speakers

representing both American and British dialects. This is because



_ there may be some vocabulary or grammar that is appropriate to one
dialect but not to the other. A tape recording is suggested to avoid
inadvertent slips “of the tongue and annoying hesitations which can
disrupt an otherwise smooth presentation of the oral cues, and if
more that one group is tested, it assures the samé presentation to
all groups.

Both Heaton (1888 : B85) and Harris (1888 : 35) believe that
the use of a  tape recorder can provide high reliability for it
ensures the uniformity of presentation, and where native speakers are
not easily available, it can be a perfect model of spoken language.

There is no doubt that listening is an important skill in
communication, and now more interest is put on listening comprehen-
sion for it indicates the learner’s knowledge of pronunciation,
vocabulary, and grammar. When developing a listening test, we should
take the following into account.

1. The test is to evaluate the ability to comprehend the
listening text.

2. The content should be general and not long.

3. The language should be authentic or informal.

4. A dialogue is better than an isolated statement.

5. A tape recorder is suggested to avoid slips of tongue,
ensure uniformity of presentation and be a model where native

speakers are not available.

7. ¢ I Tosti Speaki
When the goal of language teaching is communication, the
teacher should measure not only the exactness but also the fluency of

communication. Many educators like Bachman and Palmer (1883 : 81),
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Collaway (1983 : 182), Jones and Spolsky (1975 : 3@), Heaton (1988 :
88), Harris (1988 : 81) comment that scoring spoken tests is diffi-
cult because in oral tests, student use all the possible elements
of language that will help them express their message .

Components involved in the speech process arel:

1. Promunciation (including vowels, consonants, stress and
intonation)

2. Grammar

3. Vocabulary

4. Fluency

5. Comprehensibility

These components sare used as criteria when scoring oral
production. The teacher c¢an make unreliable subjective judgement
easily for lack of relisble criteria in scoring. To solve this
problem Mullen (1983) has studied "Rater Reliable and Oral
Proficiency Evaluation"”. His subjects were 98 nonnative speakers of
English, divided into six groups and rated on five scales-listening
comprehension, pronunciation, fluency, grammar, and overall
proficiency. Five interviewers are to form six groups. The result
shows that the average of the ratings by two judges is better in
measuring proficiency than rafing by one Jjudge only. Ratings on all
scales except grammar are similar for they were given approximately
equal weight.

Heaton (1988 : 88) points out another problem that some
students may maske errors in both phonology and syntax but they can
express themselves clearly. At this point he suggests concentrating
on what the students are doing with the target language and how they

are using it to achieve their purpose. He can be assumed to believe



- in language accuracy. Moreover, he adds that success of communi-
cation 1is also dependent on the listeners; a listener that shares
some common idea with the spesker may have a be£ter understanding
of what the speaker says. It is possible that two native speakers
can understand a foreign speaker to different degrees.

The 1interview as a test of speaking proficiency is advised by
several educators (Harris 1988, Heaton 1988, Mullen 1983, Bachman and
Palmer 1983, ete.). Weir (1998 : 77) believes that this procedure has
a high degree of content and face validity. Mullen shows that
the advantages of using the interview test are thaﬁ it can be
conducted rather quickly that’it can be adjusted to the ability of
the spesker, and that it resembles real life speaking situations. On
this last point it is argued by Heaton (1988 : 97) that this kind of
test is artificial and unrealistic for the students are placed not
in a natural, real-life speech situation but in a tense examination
situation. To solve this problem he suggests using the teacher not
an exXaminer in interviewing and, like Mullen (1883 : 93), that the
interviewer should put the students at ease as quickly as posible.
Socring an interview is highly subjective and thus sometimes is
considered to have low relisbility. Heaton suggests that each
studegtﬁmshouldwwbe» assessed not only oﬁ featuree Wef“the spoken
language such esugrammatical acceptability and\pronunciation but also
on aégéeeriacy and effectiveness of communication. ~In addition, the
interview should be scored only after the ;tudents have left the
room. His scoring scale is ranged from 1 to 8 (i.e. 1 = difficult to
understand, 2 = able to communicate in everyday topics only, 3 =

fairly satisfactory, 4 = satisfactory, 5 = very good, 6 zexcellent ).



Mullen (1983 : 94)‘uses a scale from 1 to 9 (1 = poor,.... 8
= excellent).

But’ the most popular interview scoring is assigned by Foreign
Service Institute (FSI) which gives the range of scores from 1 to 5 .

Now we can see that when deasling with testing épeaking, one of
the problems that we face is subjective judgement but this can be
solved by using more than one judge. Another is that while scoring
the judges have to take several features into consideration, because
in successful communication the séeaker has to use the language
accurately, Fluently and appropriately ‘to make the message
comprehensible.  All these features are used as criteria to ease the
scoring of spoken test.

From the above literature, now we realize that in constructing
a diagnostic test we need to know what the diagnostic test is, its
characteristics, uses, and how to construct one; moreover we must be
clear in the content we are going to test, and be able to analyse it
into  components or skills, and what is more; for the writer; the

ability in constructing listening and speaking test.



Chapter 3
Method of Study

Population and Subject

Population

The population of this study are third-year students of
vocational colleges who are going to take the course "#vm 3389
Conversation 1" in the Department of Vocation Education, Ministry of
Education. (

subiect.

Subject of the study are vocational students in the Educa-
tional Region 5 (i.e Phetchaburi, Suphanburi, Ratchaburi, Kanchana-
buri), who are going to take the course "uwi 3388 Conversation 1"

in 1884.

Steps in developing a diagnostic test
In developing a diagnostic test of listening and spesking for
the course "¥wu 3398 Conversation 1", following steps were followed
i. Defining the course content
The content of the course was defined from an analysis of
the course description and course objective (see Appendix 1 page
69-71).
2. Designing the test content
The content of the test was based on the course content
analysed under step 1 above
3. Designing the test format

3.1 Study the test formats used with listening  and



speaking
3.2 Select the format that suits the test content,

practical constraints

4. A scoring system was selected appropriately to the format
and is pratical 7 |

5. ¥Writing the test items and instructions

" 8. Checking the | content validity and the test format by
suitably gualified persons. The following was an example of the form

used to check

Content Fo:mat
ﬂﬂuﬁﬂﬁﬂtﬁanﬂusmELMUu LRNS ‘a1 a2 oeness| W [
13T L LN SRS B LNl | LRusLuS s | tduatus

Asking and giving

directions

— Mark the route vou

hear on the map

given

— Look at the map

and describe how

to go to the place

marked

7. Revise the test

8. Trying out with the second year students at Phetchaburi

Vocational College, as the representative of the population. Analyse



the results for each item, and check item difficulty.

8. Revise a second time

13. Prepare the test with instructions for administering the
test that are simple and clear

11. Use the test with the subjects



Chapter 4
Interpretation

In developing a diagnostic listening and speaking test for the
course "#wu 3339 Conversation 1" the follbwing steps were follows:-
1. Definiing the course content
Because no texts are prescribed for this course, the
course content is defined from an analysis of the course objective
and course description.
- 3308 fuminMEEInae 1
IUSTRIFAT WA
1. Wishansanan (83 19gndaa ua:ﬁﬁﬁaﬂﬂﬁﬁgnﬁwqﬂﬁhqmwnﬂnﬁunW$ﬂ
2. LﬁntﬁunﬂﬁLﬂ%ﬂuqL%ﬂuﬂﬁbﬂﬂiﬂﬂﬁhﬂﬁﬁﬁbnﬂuﬁunﬂ?ﬁﬂﬁaﬁaaﬁﬁ
AUTNIFAIIUTE LVFrLs
AnaSLNEI AT
Anvhuensiauscnvoan 188 ignfing ﬂ1sﬂﬁﬁﬁaﬂﬁﬁ§nﬁwﬂﬁuanﬁunﬁsﬂ
A9 7 NSV n’mtu:uﬁﬂutmuaznzﬁ"u NITIRRUINA ANTEAAMLUSUMURE RN
Husun nﬁﬁnéﬁdﬂﬁnQUﬁm—naﬁﬂu nﬂﬁﬁﬂﬁﬂﬁﬁﬁﬁ ATLBNVFVIS
The course content are greeting, introducing oneself and
others, making requests, making advice, thanking, apologising and
giving directions. The course objectives analysed are shown in
Appendix 1‘ page B838-71.
2. Designing the testrcontent
Because no texts are prescribed for this course, the
analysed course objectives and contént and the following texts were
used in deciding the content and scope of the test on the criteridn

of suitability to the level of the students’ ability.
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1. "Keep Talking” a text for listening and speaking skills
for M. 4 students.

2. "Getting through to People" a text for listening and
speaking skills for M. 6 students.

3. "Spoken English” a text for vocational students.

3. Designing the test format

3.1 Test formats used with listening and speaking are
suggested by several educators. The formats found in most texts on
listening are

Dictation

. Listen and answer

Note~taking

Dialogue

Form~-filling ete.
The popular Formats for a speaking test are

Interview

Reading aloud

Role play

Describing

Dialogue

Telling story etc.

Details of these formats are not given here for they are
accustomed by language teachers.

3.2 In selecting a suitasble test format for this
diagnostic test, the criterion is most direct to the listening and
speaking skills. The direet way to test listening is letting the
students listen and respond, here, by speaking as the focuses of this

course are listening and speaking. The aim of this listening test is



to find ocut the ability in listening so it is acceptable whether the
responses afe English or Thai on the condition that they are correct.
Tape recorders are used as instruments to collect the responses. The
direct way to test speaking is having the students speak. The
situations are prepared for subjects to respond. To’avoid the problem
of inappropriate responses caused by a failure to understand English
language inétruotion rather than inability to make an appropriate
response, the situations are given in Thai and subjects record their
responses on the tape.

4. A scoring system that is appropriate to the format and is
practical is rating scale. The purpose of_this study is to diagnose
the abilities in listening and speaking. A narrow range of scale is
used because the aim is to seé whether subjects know or do not know
Certain points not to discriminate among them. Scoring scales ranged
from @ to 2 (@ = no answer or incorrect answer, 1 = partly correct, 2
= correct) are used in both parts of the test. A more detailed
description of the scoring system of both tests are given in Appendix
1 page 72-73.

5. The test items and instructions are. prepared based on
information from 1-3 (See Appendix 1,2 page 89-83).

6. To check thé content wvalidity and the test format, 3
suitably qualified persons were selected with criteria that

a. they are teachers or supervisors of English.
b. they have st least 5 years experience in teaching or
dealing with teaching English.

In this study 1 teacher from Phetchaburi Vocational College
and 2 supervisors were selected. And because there is only one

supervisor of English at the Supervisory Unit at DOVE, the other was



from the English Supervisory Unit at Department of General Education.
The results of the responses of the gualified persons are everyone
indicated satisfaction on the content validity of the test and the
suitability of the test format. One suggestion given on the test
instruction is to change the time allowed to answer éaoh item from 39
seconds to 3 minutes. The writer does not follow for it seems too
long. There were suggestions on some test items. After consulting a
native English teacher, some were followed like item 4, 8 of the
listening test. Some were not followed because the native speaker
thought the items were cofrect. A good suggestion‘on dialogues was to
have a repetition»of the expression to help listening.

7. The results of the responses of the qualified persons were
used to revise the test. (Compare item 4,8 and tape scripts of the
dialogue for item 24-26 on Appendix 1 and Appendix 3).

8. The test booklets were printed. A tape was prepared by
recording a native speaker saying the test items of the listening
test. The test was tried out with 20 second year students at
Phetchaburi  Vocational College as the representative of the
population. The results of each item was analysed and the item
difficulty was checked. The results indicated that the Facility Index
was quite low. Time allowed for eéch item was too long. Subjects had
a problem with an English name on Item 4, 12 and 21.

3. In the second revision, time allowed for each items was
changed from 3 seconds to 15 seconds. Item 4, 12, 21 were changed to
things more accustom to subjects.

18. Test bocklets were reprinted and the tape was redone.
11. In this study the diagnostic listening and speaking test is

used with .lﬁg students from 3 vocational colleges. They are



Ratchaburi Technical College, Suphanburi Vocational College, and
Kanchanaburi Vocational College. The test consists of 2 parts.
Part 1 is a listening test. The éubjects have to listen to the tape
and in section 1 (Items 1-23) they record the responseé that they
think suitable for those expressions. They are allowed 15 seconds to
record each reéponse. In section 2 (Items 24-26) the subjects listen
to a conversation and by looking at a map provided indidate the
destinations.
Part 2 is a speaking test. The subjects read the situations given in
the test books and record the responses for each situation. The
situations are given in Thai to avoid the problem of inappropriate
responses caused by a failure to understand ZFEnglish language
instructions rather than an inability to make an appropriate response.

The results of the study are shown in Tables (1-8) below

Part 1 Listening Test

Part 2 Spesking Test

Part 3 Comparison of the Listening and Spesking test



Part 1 Listening T

Table 1

Number of students answering correctly, according to

listening test item and college

Number of students

Item 1

~3 O ;W

9ga

18a

11
12
13
14
15

R 3 K | £y F
N =33 |N =38|N =31

17 |38 | 3@ 85 | 8.85
8 |12 9 27 | 8.27
13 3 - 16 | 3.18
7 3 3 13 | 8.13
- 2 > 2 | 0.82
19 7 2 28 | .28
4 7 3 14 | 2.14
4 4 1 s | 2.29
2 2 1 5 | @.85
7 |11 - 18 | B.18
3 1 - 4 | g.04
3 2 - 5 | .05
- 1 - 1 | 8.81
- - 1 1 | @81
- 1 - 1 | g.01
- 1 - 1 | 2.81
- 1 - 1 {801

R=Ratchaburi Technical College
S=Suphanburi Vocational College
K=Kanchanaburi Vocational College

F-Facility Index



Table 1 (cont.)

Number of students
R | S | R | €| F
N =33 N =38|N =31
ItemiB| - 1 - 1 ®.81
171 5 18 5 26 3.28
8 3 11 2 22 B8.22
18] 17 12 | 8 35 @.35
201 21 14 8 44 @.44
21} 8 B - = 14 @ .14
221 9 3 N 18 @.18
231 1 2 3 8 | 8.06
241 17 15 17 48 ?.49
25 2 7 8 15 @.15
26 11 14 19 35 @.35

%=8.1 %=5.2 x=3.4 x=19.37

The’ results show that Item 1 has the largest number of correct
responses (85 %) followed by Item 24 for which 48 % of the subjects
can provide correct answers. Items 11-76 have the lowest number of
subjects (1 %) who can correctly answér each item. When comparing
among colleges, subjects from Ratchaburi get the highest méan score
(68.1) followéd by subjects from Suphanburi (5.8)and from Kanchanaburi
(3.4). The Facility Indices of the test range from @.91 to ©.85. Most

items have Facility Indices below 8.5 with only Item 1 above (3.85).



- Part. 2 Speaking Test

Table 2 Number of subjects per score for each item for the

appropriateness factor on the spesking test, according to college

1 No response |Aver
(- -age
Score
R| S| K|Total R| S| K|Total R K|Total Rf S| K|Total

1]28{21{15] 56 | 4| 9|15] 28 | 3 -1 7 {1} 5] 1] 7 {1.428.71
2112111} 91 32 | 6|14(28| 48 | 5 -{ 18 | 5{ 89| 2| 18 |1.88{8.53
3{14{211174 52 | 5{ 5{ -1 18 | 7 13{ 26 | 2] 7] 1] 10 |1.16]@.58
4| 6| 9] 6) 21 [1B|11] -] 21 | B 121 26 | 6{11{13| 37 |#.84(@.32
5 26 32122\ 88 | 1} 1} 2| 4 |- -1 141} 5|7 13 |1.87}8.83
8{12] 7| 3| 22.1 5} 3{ 3111 |5 13} 25 | 82212 49 |#.56|@.28
7141512111 4|55 14 |8 31 11 |14]2721| 62 |8.38)8.18
8| 512 3{ 28 | 1| 7| 6] 14 | 3 2| 10 |19]15|28| 54 |8.55]8.27
81312~ 5{7/113/111]4 1| 8 [14(35{27| 78 |8.21|8.10




Table 2 (cont.)

2 @ No response |Aver
-y -age| F
score
R{ S| K|Total R Total R} & Total R} S| K{Total

w3y - -1 - -1 4 .7 1) - 3 123138|27| 88 |3.97|8.83
11 “2 2] - 4 1 4 8 | 3|6 18 }18|27|22| 68 |&.18|0.08
121 81 21 1} 11 11 27 { 2] 8 12 | 7]20(21) 48 8.5 18.25
13114{18¢ 9| 35 |12 18 | 1} 5 11 | 511315 33 B;B@ @.45
141201251181 64 | 1 2 {213 7 | 5{18118} 25 {1.32}4.66
15| 5{11] 8} 22 | 2 2 {12113 35 |8 }5 15} 39 |3.468.23
18124 )29|17} 78 | - 11113 7 13| 7{18| 28 {1.4316.71
17125{31(18} 74 | - 11 -11 3 137118 28 {1.528.76
1812413522 81 | ~ -1 - - 2 {4 4] 7] 15 {1.85(8.82
18121126111} 52 | 1 1. 3} 9 19 | 3{1@4(13| 26 (1.67{8.53"




Table 2 (cont.)

2 1 @ No response jAver
(- -age| F
score

R{ S{ K|Total R} S| K|Total R| S| K|{Total R} S| K|Total

211 4181 6|18 | -~} 1} 1 |12|11} 9} 32 |12|28|15| 47 |8.37@.18

221111151 8} 34 | 9| 8] 7} 24 | 3} 2] 1| B8 | 5|14|15| 34 |#.93|@.46

238181 2]18 |4)2]2] 8|2 3|86} 11 |14]|28|21] 61 |B.44]8.22

241 7131 -1 18 | 4] 1] -] 55|78 28 |]12|28|23]| 63 [8.25]|8.12

251151131111 38 | 4| 6| 4] 14 | 3] 2| 3| 8 | 6{18{13] 37 |3.93] .48

26) 1)1} -) 2 1318 -|11 86| 5| 7| 18 |18]25(24] 687 |8.15| .87

x=33.88 x=11 %=13.5 %=39.6

The results of the appropriateness scores on the spesking test
show that the item with the highest number of subjects providing
a completely appropriate responses is Item 18 (81 subjects) followed
by Item 5 (82 subjects). None can provide a completely appropriate

response for Item 18, and 88 subjects cannot respond to this item.



Item 1 is the items that most subjects can respond to, only 7
subjects failing to respond and 7 subjects responding inappropriately.
The Facility Indices of items for this factor range from %.93 to ©.83.
Item 18 gets the lowest Facility Index (8.83) and ¥tem 5 the highest

(2.83).

Table 3 Number of subjects per score for each item for the accurscy

factor on the speaking test, according to college

2 1 -@ No response |Aver
(=2 -age| F
score

R} 5| KiTotal R} S} K|Total R| S| K|Total R| S| K|Total

1126424125} 75 | 118} 5} 18 | -} -} -] - | 1| 5] 1] 7 |1.69|3.84
2114121421} 56 | 8| 8] 8y 22 ) 1] 3] ~| 4 | 5|92 16 |1.38/8.68
3114121 1% 92 |12} 8, 8] 28 | -} 3| 7| 18 .2 71 1) 18 {1.32|8.66
413112} 9} 34| Q{14 5] 28 | -| 3} 4| 7 | 68{18{13| 29 |3.97|0.48

51281334221 81 | 1] 1)1} 3 |-} -} 1] 1 |1} 5| 7| 13 |1.68|@.84

B6{15) 6| -| 21 | 2| 8{1@| 28 | 5] 3} 8} 17 | 8|22]|12}| 4¥ |B#.836.31

7150 11 7 1785 28| 2|34 9 |14|27(21] 62 |@.348.17




Table 3 (cont.)

41

2 1 No response [Aver
(=) -age| F
score
R} S{ K{Total R| S Total R Total R| S{ K|Total

8i -] 5] 3 8 8117 29 3 7 119 15 23| 54 19.4518.22
81 2 - - 2 1181 3 16 2 4 114135127 76 |8.2818.14
@) 1] -7 - 1 27 - 3 2 8 |23|3827! 88 |0.65|0.842
11t 1 -] - 1 7y 7 14 1 15 19127221 68 18.168i8.88
121 21 3} 2 7 118112 37 1 8 7128121 48 B3.5218.26
1341154115) 7| 37 719 21 1 7 5113|15] 33 |#.9618.48
14126 125|118} B4 2{ 3 5 1 4 5{18 18] 25 11.353.87
151111171 6 24 8] 5 18 - <! g115|15] 38 [B.858.42
16123127117 87 215 g - 2 3] 7118 28 |1.4518.,72
17125431118] 75 | -1 1 2| - 1| 3| 7118| 28 |1.55|3.77
181233328 78 1] 2 B -~ 1 41 44 7] 15 11.81,8.88




Table 3 (cont

)

2 1 1% No response [|Aver
(=) ~age| F
sSeore
R{ S| K{Total R} & Total R| S| K|{Total R| S| K|Total
19123118 9| 58 11 18 | -{ -] 8] 8 | 3{18(13} 268 |1.18|3.59
24 (28121111 52 5 16 | -f 1] 4} 5 | Bj12|13} 31 |1.18]3.58
2111314} 81 32 3 11 | 1t 2! 5] 8 |12]|28|15| 47 |@.78} ©.38
22115(121 9| 38 12 24 | 2] 1} 1} 4 | 5|14]15] 3¢ 18.97|5.48
23} 7] 5} -} 12 6 18 | 1} 2| 8] 9 |14{28(21| 61 |8.40\6.20
24) 7| 3} -| 19 B8 1] 2] 2] 71 11 {12i28{23]| B3 |8.34|3.17
25{15| 71 8} 3@ 1@ 23 [ 21 4] 2! 8 | 8l18{13]| 37 |8.8418.42
28| -1 - -] - 5 12 | 4| g} B8] 19 [18125{24} 87 |3.12|0.05
%x=35.38 x=16.11 %=6.92 %=38.57

The results

of the accuracy scores on the speaking test show

that Item S5 has the largest number of subjects responding completely

accurately (81 subjects) followed by Item 18 (78 subjects).

None can



provide a completely accuréte response for Item 268. Item 18 has the
highest number of subjects that fail to respond (88 subjects are
unable to respond and 6 subjects respond inaccurately). The Facility
Indices of Items for this factor rangé from @.02 to 8.84. Item 10
gets the lowest Facility Index (#.82) and Item 1 and 5 the highest

(4.84).

Table 4 Number of subjects per score for each item for the

fluency factor on the spesking test, according to collede

2 1 % No response jAver
(-2 -age| F
score

Ri S| K{Total R} S| K|Total R| S| K|Total R} S| K|Total

11241281281 88 | 31 8} 21 11 | -| -] - - | 1} 5} 1| 7 |1.7416.87
2{14)27)28| 89 | 8y 3| 1} 12 | 1| -| ~-{ 1 [ 5{8) 2] 16 }1.53)8.76
3118|2524 | 65 {18{ 7| 4{ 21 | -] —-| 2 2 | 2} 7] 1|18 |1.54|B8.77
4114114112} 48 | 8|14} 4) 26 | -} 1| 2] 3 | 6]18|13] 28 {1.88|8.54
5(25(31122| 78 | 2] 32| 7 | -|-|-| - |1] 5] 7| 13 {1.66|3.83

B8l12) 7/12| 31 |18| 8| 5] 24 | -| 1{ 2| 3 | 822|12| 48 |8.878.43




- Table 4 (cont.)

i No response |Aver
> -age| F
score
R} S} K|Total R{ S Total R Total R| S| K{Total

718 1] 44 13 | 511 2 71 3 |14(27121| 62 |B.4610.23
81 5|12 71 24 | 4i11 17 | - 2 |13 18‘2@ 55 18.688.33
8y 4; 111} 6 |18] 3 15 | - 1 {14135{27| 768 {8.27]@.13
;16 1) 1t 1 3 4§ 3} - 4 |1 3 |23{38|27] 88 B;lg .25
111 3111 2] B8 | 8{18 18 | - B |19§27122) 88 |83.38)8.15
12171 8, 8 123 14| 9 25 | - 2 | 7128121 48 ,?2 .36
13114116 |13 ‘46 8] 8 21 11 4 | 5{13{15}| 33 |1.83|8.51
14121 127118| 87 | 1} 1 211 4 | 5118118 25 |1.38)8.69
1511128 9] 48 | 7| 4 4 |1 5 | 915115} 39 |8.85|8.47
16124 128119) 71 | 1 4 7 |- - | 3| 7|18 28 |1.52|8.76




Table 4 (cont.)

2 1 Q No response |Aver
(= -age
score
R} S| K|Total R} S Total S| K|{Total R} S} K|Total
1725132128 77 | -| - - -1 1 31 7118 28 11.5718.78
18{24134123| 81 | - 1 2 -1 - 4] 4} 7 15 |1.87|8.83
1812328114} 85 | 2] 1 3 -14] 4 3 lﬁ 13| 26 |1.35(8.87
28121125]15 81‘ 111 2 1] 3| 4 |sl12{13] 31 [1.28 6.63>
21121171111 48 | 3| 2 8 -1 4 12120115} 47 |8.878.43
2211512811687 51 | 71 5 12\ -1 - 5/14115} 34 |1.168|8.58
23] 71 8] 5] 28 | 515 12 -1 3 14(26 (21| 61 {#.5316.28
241817 3] 18 | 8|4 13 -1 4] 4 |12{28{23} 63 {8.5 |8.25
25117114115 42 | 5{11 18 -1 1 818j13| 37 |1.84|8.52
261 3] 221 7| 311 18 1) - 1812524 87 |6.33(3.18
x=43 x=12.73 x=2.85 x=39.8



The results of the fluency scores on the speaking test show
that the largest number of subjects respond completely fluently on
Item 18 (81 subjects) and Item 1 (88 subjects). Item 18 has the
largest number of subjects (88 subjects) that fail to respond
fluently. The Facility Indices of items for this factor range from

B.85 to ©.87. Item 1 has the highest Facility Index (8.87) and Item

19 has the lowest (3.45).

Table 5 Comparison of the Facility Indices of the Listening and

Speaking test, according to objective

Listening Speaking
Objective
Objective no Item no|{ F |Item no| F of F of F of
Appropri [Accuracy {Fluency
-ateness
1 1 @.71 @.84 @.87
2 .53 @.68 @.76
Greeting 2 1 .85
2 a.27
3 ?.16
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Table 5 (cont.)
Listening Speaking
Objective /
Objective no Item no| F (Item no| F of F of F of
Appropri |Accuracy Fiuenoy
-ateness |
3 4 @.13 5 8.83 6.84 3.83
5 B.02
B |3.28
Introduction 4 3 .58 .66 .77
4 3.32 @.48 B.54
5 7 @.14
8 ?.99
8 B .28 2.31 .43
7 .18 @.17 @.23
8 B.27 @.22 @.33
Request 7 Sa |@.85
b 8.18
1%a |6.04
1%b  18.85
8 19 .03 | 9.82 | 9.85
Advice 11 ?.28 ©.28 @.15
S 11 B.21 38 .19 2.13 @3.13
12 @.91] 12 @3.25 8.28 3.38




Table 5 (cont.)

Listening Speaking
Objective
Objective no Item noy F {Item no| F of | F of F of
Appropri jAccuracy |Fluency
—-ateness
18 13 B.81] 13 @.45 .48 @.51
Apologize 14 @.81) 14 ?.66 B.87 .69
11 15 @.81; 15 @.23 @.42 @3.47
18 .21 21 @.18 @.38 @.43
12 17 8.287 18 @.71 a.72 B.78
18 g.221 17 @.78 3.77 @3.78
Thanks 18 2.82 | .80 | .83
13 19 @.35] 19 @.53 @.58 B.87
20 @.44 20 @.58 @.58 .63
14 21 B.14} 22 B.48 @.48 @.58
Telephoning 22 @.18] 23 @.22 B.28 @.28
24 3.12 @.17 3.25
15 25 0.48 B.42 @.52
18 23 B.08) 26 B.97 ?.06 @.16
Direction 24 @.49
25 @2.15
28 3.35




It can be seen thét when the scores of items testing the same
objective are compared, Facility Indices of the speaking test items
are, with the exception of the objective "Directions and telephoning,”
consistently higher ’than those of the listening test. For example,
for objective 3 (Introducing oneself) the Facility !Indices of the 3
factors in the speaking test are .83, 8.84, ©.83 while the average
Facility Index of the listening test is #.14. It is to be noted that
there are differences in the Facility Indices of the items belonging
to the =same objective e.g. Ffor objective number 2, Item 1 has a

Facility Index of ©.85, but Item 2 has @.27 and Item 3 has only ©.16.



Table 8 Comparison of the average Facility Indices of the Listening

and Speaking test, according to objective

Speaking
Objectivei F
Objective no Listening| F F F
(App;) (Acc.) [(Flu.)
Greeting 1 @62 | ©.78 | @.81
2 #.42
3 3.14 7.83 | 6.84 | 8.83
Introducing 4 ﬂ.45_ .57 @.865
5 a.11
Reguest 8 @4.24 | 8.23 @.33
7 @.88
Advice 8 @.85 | 8.65 | 8.91
9 2.01 |0.17 | 0.18 | @.24
Apologize 163 @.01 @.55 | 8.57 | 4.8
11 #.81 A.20 @.44 3.45
Thanks 12 @.24 g.78 | 8.76 | 8.79
13 @.33 @.51 | 8.58 | 3.865
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Table 8 (cont.)

Speaking
Objective| F !

Objective no Liéggning F F F

(App. ) |(Acc.) |(Flu.)

Telephoning| 14 2.16 | @.26 | 3.28 | 3.38
Direction '~ 15 @.48 | .42 | B.52
16 @28 |0.97 |0.96 | 9.18

I

When the average Facility of items testing the same objective
are ccmparédf it can be seen that the average Facility Index of the
sgeaking | test are, with the exception of the objective 18
"Dlrecfions“} consistently higher than those of the listening test.
Ubjeﬂﬁyes 3, 18, and 12 are gocd examples that show most differences
befﬁéen the; average Facility Indices of both test. Objective 18 is
the only Jobjective that the listening test has the average Faciliﬁy

Inlex (@.28) higher than those of speaking test (8.87, 8.06, @.18).



Chapter 5
Implications and Discussion

Staf t of Obiecti

The purpose of this study are :

1. To specify a possible test format for the designing df‘a
a diagnostic test for the course "#dwi 33@9 Conversation 1" which is
for third-year students in Department of Vocational Education (DOVE)
colleges. |

2. To develop a diagnostic test following the test format
identified in 1 to evaluate the abilities in listening and spesking
of the students who are about to take the course “Zwu 3379

Conversation 1."

Subject

Subjeéts of this study are 188 vocational students in
Educational Region 5. There are 3% from Ratchaburi Technical College,
38 from Suphanburi Vocational ?ollege, and 31 from Kanchanéburi

Vocational College.

Instrupents for Collecting Data

An instrument used in this study is a diagnostic listening and
speaking test. The test consists of 2 parts. Part 1 is a listening
test. There are 28 items in this part. Part 2 is a speaking test

with 26 items.



The methodology deécribed in Chapter 3 was followed, then :

1. The writer contacted the English teachers of each college
tc ask for co—operétion and to arrange date, place, equipment and
students.

2. Subjects were individuszally tested using tape recordingds.
They listened to the tape and recorded their responses on the tape.
In the spesking test, they resd thersituations given in Thai and
recorded the responses on the tape. As msny subjects were tested at
the‘ same time as conditions allowed. Each subject took about 33-35
minutes to do both parts of the test.

3. The writer scored the test using the rating scores 2, 1, 9.

Some subjects did not respond so ' was used to separate them from

the subjects who got "@" because they provided incorrect responses.
Two tapes of subjects from Ratchaburi were broken on the speaking
part so they are ﬁot counted as subjects. This reduced the number of
subjects from Ratéhaburi to 28 in the spesking test and the total
number of subjects in the spesking test was 98 while the total

subjects in the listening part was 104.

Data Analysis

1. The mean score was calculated of the listening and speaking
test.

2. The Facility Index of both test and each factor of the

speaking test were calculated

Summary of the Study

The results of this study sre :



1. The test format selected on the criterion that it is most
direct for the listening test is "listen and speak" which the,
subjects listen to a tape and record the responses. For the.speaking
test, the most direct way is to let the subjgcts speak so the
situations are given and the subjects have to record the responses
that they think are most suitable for those situations.

2. The example of a revised disgnostic listening and speakihg

test for the course "dwu 3338 Conversation 1" is given in Appendix 2.

Di ;

1. The number of subjects responding correctly in this test
seems quite low. But this is as expécted previously for this test
is planning to find out what are skills or knowledgé the students
possess before taking this course. . The content of the test is based
on the content of the course and is mostly new +to the students, so
they are not expected to get high scores in this test.

2. In the speaking test, subjects can do better than the
listening test. When scores of items testing the same objective are
compared, the TFacility Indices of the speaking test items are, with
the exception of the objective "Telephoning" and "Direction”,
coﬁsistently higher than those of the listening test. This many be
because in the speaking test the subjects have to provide responses
to situations éiven in Thai, which, undoubtedly, causes no problem in
understanding. When scoring the speaking test, the writer found the
subjects made attempts to respond. If they did not know the
responses, some thought of what they said in Thai and translated into
English. For example, Item 6 subjects were supposed to ﬁake a

request to borrow a notebook from a friend, a subject responded that



"I borrow your lecture please." The writer thinks this many come
from Thai ”ﬁhﬁaﬁnﬂgﬂaﬂQﬁuwﬁaa.“ Item 12 subjects had to give advice
to Ben to see the aoctor. One responded that "Ben you go doctor."” and
Item 24 subjects were expected to ask the caller whether he/she
wanted to leave any massage for Mr.Rogers was not in, one subject
responded “Mr.Rogers is sabsent. Please give me your informatipn.
(Mr.Rogers Wagnsaw niaanuty)

The functions which the subjects get high scores in the
speaking test are ‘'greeting", "introducing oneself and others" and
“thanks". A simple reason is that the students have aiready learned
these so they are familisr with them and have no trouble when
dealing with them except some poor students forget them.

The responses of the subjects in the spesking test are scored
under three factors : appropriateness, accuracy, and fluency. The
results show that the average scores of these three factors are not
mach different.

3. Out of the 28 items in the listening test, only 2 items
(Item 1, 24) receive correct responses by half or more of the
subjects. Item 1 has the largest number c¥ subjects (85) responding
correctly. The function of Item 1 (Ch hi, how‘are you?) is greeting
which the students have learned and are familiar with. They use this
expression to greet the teacher at the beginning of the class every
time they study English. Item 24 receives correct responses from
49 subjects. This is beyond the expectation for the function of this
item is "giving directions” which is new to.the students. This item
is based on a conversation describing the route to a certain place.
When considering thé results, the writer finds that from those three

conversations, the one for Item 24 seems to be the essiest followed



by the third one (Item 26) and the second one (Item 25) is the most
difficult because in the first and the third conversation, the
vocabularies seem not difficult and there are cues to help them
guessing the answer. For example, the description ﬁor Item 24 is "Go
straight on, it is about three blocks down this street, on your
left." The subjects may not know "straight" but they have learned
"go" “three”" and "on the left" which helps them locate the
destination easily. Ancther thing that, the writer thinks, may help
the subjects get the correct answer is the opportunity in guessing.
Comparing these three items to the previocus ones, the sﬁbjeots have
no alternative choices for Items 1-23 while the last threg items are
provided answer for them to choose from. Though there are 8 choices,
the subjects have about a 12% chance of giving the correct answer
without understanding what is said. The choice of test formats
should be considered for it effects the results. This is a weak
point of this study. Hopkin and Antes (18985 : 34) and Spolsky
(1978 : 20-21) say that Ilearners can have a probability of giving
correct answer by chance if the test gives "choices”. To solve this
croblem Item 24-26 need to be revised. Spolsky (1978) suggests the
"fill-in" and ‘“constructed response” techniques. Instead of giving
4,B,C on the map, the destination should be a blank for subjects to
fill in the answer or subjects draw a line from a starting point to a
destination. This may cause confusion if there are several
destinations and the lines cross one another.
| It can be concluded that subjects experienced difficulties in
most functions in the listening test.
4. Considering the difficulties of the subjects in the

listening test, the writer thinks that the major problem that makes
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subjects get low scores in the new functions that they have not
studied yet e.g. giving advice, making apologies, giving directions
and telephoning. But functions like making requests, introducing
oneself and others or even some expressions in greeting which have
been studied previously, alsc do not receivevcorréct responses from
most subjects./ This may be because there are different expressions
used for the function. For example, in the function of making
requests, the expression in Item 18 "Do you mind if I use your
calculator?" is different from what the subjects have studied "May I
borrow vou book?" and what is more is the pattern "Do you mind.....
needs respons that contrast with Thai as in English the answer "yes"
mezns you do mind but in Théi it means you do not mind, and this is
why several subjects, though trying to respond by thinking in Thai
and translating into English, did not get the correct answer.

Apart from the effect of new functions and different
expressions, subjects show a low ability in listening. This problem
is shown clearly when comparing Item 5 of the listening test to Item
5 of the speaking test. These 2 items belong to the same objective
(Ubjective 3 : introducing oneself). In the listening test only 2
subjects can give correct responses while in the speaking test 80
subjects ‘respond correctly. This mesns that most of the subjects
know how to introduce themselves but they have problem with the
listeﬁing skill so they fail to respond. Another example to support
this is Objective 18 Item 13, 14. One explanation is that the
advantage of the speaking test is that situations are given in Thai,
and the task of the sujects is to find the correct responses only,
while 1in listening test the subjects have to understand the English

expressions heard, then decide what are suitable responses; If



they cannot comprehend the expression, no response can be provided.

One point that should be noted is that even in the same
objective of the same test e.g. Objective 2 of the listening test
different items show different Facility Indices, i.e. Item 1 has a
Facility Index of ©.85, while Item 2 has 8.27{ aﬁd Item 3 has only
g.18. When we look closely at each item, it is found that the
subjects have different opportunities to use these expressions. As
mentioned above, Item 1 is used nearly every day while Item 2
(Hello, how have you been?) and Item 3 (How do you do?) seem to be
used more rarely.

To diagnose causes of students’ difficulties, the writer
intereviewed some subjects after the test. Some complained sbout the
unfamiliar accent and the speed of the speaker, and the length of the
items. Several asked for a repetition of the tape. Some said they
were too excited to concentrate on‘the tape. When they cannot
comprehend or understand the whole expression, they use either a
word, or a phrase, as cues for guessing the answer. Many responses
are not related to the items. For example, Item 4 in the listening
test "Excuse me, are you Miss Saitarn Niyomkarn?" demands that the
subjects to introduce themselves. Some students catch only the name
"Saitarn Niyomkarn” who is an actress so they guess the speaker may
be asking about this actress, or whether they know her. The responses
they provide are "“Yes, I know", "Yes, I like her", "Yes, she is
beautiful™, "“She is a star", "She is an actress”. One subjects
catches only the word "Niyomkarn” and thinks it is the name of a shop
and that a foreigner 1is 1likely to ask how to get there, so she
responses in Thai " 12707 uliEnAR" (He asks the way to get to

Niyomkarn shop).



One limitation of this study is that the writer separated the
listening and the speaking skills. In real life these skills are
together. They are separated in this study because the purpose of
this study is to specify the problem areas and to know functions

cause difficulties to subjects.

) . ?;\

General :

1. The results show that students are poor in listening so the
teacher should provide more listening practice to help them overcome
this difficulty.

2. Some expressions that have been studied but the subjects
cannot respond correctly to like "Hello, how have you been ?" or "How
do you do?" need to be revised and practised more, while "Oh, hi, how
are you ?" can be omitted.

3; Native speakers should be provided to students as much as
possible for this helps them get accustomed to various sccents.
Ur (1886 : 20) suggests that “Learners who have some experience in
listening to and understanding a number of diffefent accents are more -
likely to be able to cope successfully with further ones than those
who have only heard one or two'. Tﬁere are many commercial language
tapes that can be used as a substitue for native speake£ input.

4. The functions like “giving advice, making apologies, giving
directions, and answering the telephone” are new to students and
certainly should be in the course content as well as different
expressions 1in ‘'requesting, introducing oneself and others." Soﬁe
functions 1like “greeting, thsnks, introducing oneself" which can be

responded to correctly by most of the subjects in both tests may be



ignored but if the teacher think that if they are not revised the
students may forget, then a quick revision should be performed to
save phe time for practising riew or difficult expressions.

5. Some objectives like Objective 4, which half of the
subjects can respond to correctly still need éttention from the
teacher for it seems unfair to omit it and let the other half of the
students still do not know. So the teacher needs a teaching strategy
that help the students who do not know without boring the students
who have already known.

o\

For further research : f} “

AN N A A
1. There should be another study on whether the students

succeed in this ogﬁﬁée}“ and whether the diffféulties found before

learning helps them improving their study. “p
e
2. There should be another study to diagnose problems found in
PRlE I ,,\,
;,( ( 5

other English courses e.g. correspondenoe
3." There should be another study that test llstenlng and
¢ I~ L ’_0-{"/!. f’\\
e
speaking at the szme time to compare whether the results ‘are same or

different.
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Appendix 1
A Questionaire for a qualified person to check

the content validity
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1. Students are able to greet friends/peers or
adults such as teachers, parents’ friends,

employers.
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. Students are asble to give appropriate

response when being greeted.

. Students are able to introduce themselves.

. Students are able to introduce friends/

peers, parents, teachers or employers to

friends, parents, teachers or employers.

. When being introduced students are able to

give an appropriate response.

. Students are able to make a request to ask

someone like friends to do or not to do

something such as borrowing books,

stationeries, or handing something or én

equipment.

. When being requested students are able to
give appropriate responses either granting

or refusing the request.

. Students are able to ask for advice on

simple things like what to buy as a

present, how to deal with people feeling.

. Students are able to give simple advice

when being asked.
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11.

12.

13.

14.

15.

16.

. Students are able to apologize to friends/

peers or adults such as parents, teachers
when they have done something wrong such
as coming late, accidentally hurt someone.
When being spologized students are able to
give appropriate responses.

Students are able to thank friends or-adults
for things or help they have got.

Students are able to respond appropriately
to thanks.

Students are able to participate in =
simple telephone conversation using basic
expressions.

Students are able to ask for directions to
certain placrns on a map.

Students are able to give response or

indicate places described on a map.
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Tape script for the listening test.

What do you say or respond when someone says
this expression to you. Record your answer
on the pause given, you will have 25 seconds

to record your answer.

ST |30 X |fe isuauus

davAsDy AT L3ush

1. Oh hi, how are you ? : 2

Your answer :
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. Hello, how have you been ?

Your answer :

. How do you do ?

Your answer :

. Excuse me, are you John Collins ?

You are not, so tell who you are :

. Can you introduce yourself ?

Your answer :

. I don't think we 've met. My name
is Robert Blackwood.

Your answer :

. I don’t think you’'ve met my
friend. This is Ben. He is an AFS
student from America.

Your snswer :

[l
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11,

12.

. Tom, this is my sister, Soraya.

And this is Tom, my classmate.

Your sister should say to Tom :

. Can I borrow your dictionary for

a minute ?
If you can lend it you say :

If you cannot you say :

. Do you mind if I use calculstor ?

If you can let the spesker use
it, you say :

If you cannot you say :

Im going to John’'s birthday

party next week. What do you

think I should give him ?

Your answer :

I went to English class late

again this morning, and Mr. Davison
was upset. What should I do ?

Your answer :
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13. Hey you 're standing on my foot ! 19
Your answer :
14. Excuse me, I think you give me 18
the wrong change.
Your answer :
15. I'm sorry to keep you waiting so 11
long.
Your answer :
18. May I apologize for forgetting 11
your bock ?
Your answer :
17. These are for you. And we hope 12
you'll get well soon.
Your answer :
18. May I help you with that bag ? 12

Your snswer :
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13.

21.

22.

23.

Oh, how nice. These flowers are
lovely. Thank you very much.

Your answer :

. Thank you very for helping me

with this work.

Your answer :

Hello. May I speak to Archan Alex,
please ?

Archan Alex is not in you say :

Hello. Could I speak to Somsri,
please ?

You are Somsri you say :

Excuse me, how can I get to Amarin
Hotel ?
You don 't know where it is

you say :

Part II Listen and indicate places

13

13

14

‘14

16

16




Part II

In this part you.will hear people describe the way to some places
on the map you have to find out which places are described. Write
only letter A, B, C,... in the block. Each description is started

Trom the same place {(indicated by a circle) on the map.

(Tape)

You are in a large town on your first visit.
: Excuse me how do I get to the station, please ?
: The railwy station ?

: Yes, that’s right.

W s W b

: Go straight on, it’s about three blocks down this street,
on your left.

A : Thanks a lot

You are asking for direction.

A : Excuse me. Can vyou help me ? I want to get to the Central
Department Store ?

3 : Ah... yes. Turn right. Take the secord turning on the left.

It’s on the left-hand side.

b

: Thank you and where’s the National Bank, please'?
B : It’s on this street, keep walking for two blocks and it’"s on the

corner on the right.

s

: Thank you very much.

W

: You're welcome.



Listen to the conversation and tell which place is described .

Write only 4, B, C,..... in the block for each of the 3 places described.

{a] L

Yoo

N

The railway station

- The Central Department Store

National Bank
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Appendix 2

A test book for a diagnostie listening and speaking test

of course "Mwa 3333 Conversation 1"
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Appendix 3

Tape Seript for the Listening test



Tape Script

Part I
What do you say or respond when some says this expression to you.
Record your answer on the pause given, you will have 15 seconds to

record answer.

1. Oh hi, how are you ?

2. Hello, how have you been ?

3. How do you do ?
4. Excuse me, are you Miss Saitarn Niyomkarn ?
5. Could you introduce yourself ?

6. I don’'t think we've met. My name is Robert Blackwood.
7. I don’t think you've met my friend. This is Ben. He is an
AFS student from America.
8. This is my sister Susan.
8a. You don’t want to lend you dictionary.
"Can I borrow your dictionary 2"
8b. You do want to %end‘your dictionary.
"Can I borrow your dictionary 2"
1¥a. You do not want to lend your calculator.
"Do you mind if I borrow your calculator ?"
1#b. You do want to lend your calculator ?"
"Do you mind if I borrow your calculator 2"
11. I'm going to John’s birthday party next week. What do you
think I should give him ?
12. T will have an English test next week, what do you think I

should do to prepare myself for the test ?



13.
14.
15.
18.

17.

18.

18.

21.
22.
23.

Part II

Hey you re standing on my foot!

Excuse me, I think you give me the wrong change.

I'm sorry to keep you waiting so long.

May I apologize for forgetting your book 7

These flowers are for you. And we hope you have a very
happy birthday.

May I help you with that bag ?

Oh, how nice!. These flowers are lovely. Thank you very much.

. Thank you very much for helping me with this work.

Hello. May I speak to the manager, please ?
Hello. Could I spesk to Somsri, please.

Excuse me, how can I get to the Amarin Hotel ?

In this part you will hear pecople describe the way to some places

on the map you have to find out which places are described. Write

only letter A, B, C ..... in the block. Each description is started

from the same place (indicated by a circle) on the map.

24.

You are in a large town on your first visit.

A : Excuse me how do I get to the station, please ?

B : The railway station ?

A : Yes, that’s right.

B : Go straght on, it’s about three blocks down this street,
on your left.

A : Three blocks down this street and it’s on the left.

B : Yes, it’'s on your left.

A : Thanks a lot.



25. You are asking for direction.
A : Excuse me. Can you help me? I want to get to the
Central Department Store.
B : Ah... yes, Turn right. Take the second turning on the
left. And it’'s on the left-hand side./

A : Turn right, take the second turning on the left. It’s

B : It's on the left. Central Department Store is on your
left.
A : Thank you very much.

B : You're welcome.

26. You are a tourist and you are looking for a bank.
A : Excuse me. Can you tell me the way to the National Bank,
please ?
B : It’s on this street, keep walking for two blocks, and
you'll see the bank on the corner on the right.
A : On the corner of the second black on the right.
Thank you very much.

B : That’s all right.
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The purpose of this test was to develop and trial a diagnostic
listening and speaking test for a course "7wu 33@8 Conversation 1" in
vocational colleges. It was designed to diagnose abilities and
problem areas in listening and speaking for students who are going to
take this course so that suitable teaching strategies and materials
can be prepared. Subjects of this study were l@é students from 3
vocational colleges in Educational Region 5 i.e Ratchaburi Teéﬁnical
College, Suphanburi Vocational College and Kanchanaburi Vocational
College.

The test was developed from the course description and
consisted of 2 parts. In a 28-item Listening test, subjects listened
to short expressions and dialogs and recorded verbal responses. In a
26-item Speaking test, subjects recorded responses to situations
prepared in written form.

The content validity of this test was checked by qualified
persons on the consisﬁency between items, form, objectives and course
description. The results showed that this test had content validity.

The results of this study indicated that subjects did better
in the speaking test. The difficulties in listening were in the
functions of introducing oneself and others, making requgsts, giving
advice, apologising, telephoning, and giving directions. The results
of the speaking test showed no appreciable difference in the aspects
of appropriateness, accuracy and fluency. The difficulties in
speaking were in the functions of making requests, giving advice,
apologising, telephoning and giving directions.

The Facility Indices of the listening test ranged from 8.85 to
B3.83. The Facility Indices of the spesking test for appropriateness
ranged from 8.03 to @.83, for accuracy ranged from @.82 toc 9.84, and
for fluency ranged from @.85 to 8.87. In both tests Facility Indices

were generally low.
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