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CHAPTER 1

INTRODUCTION

Background

At present, English is used as the world's leading language and is generally spoken

in many countries. Apparently, the number of English native speakers is estimated to be

over 350 million and more than 300 million for those as second language (L2) speakers

(Tawilapakui. 2001: 1). At the international level, English is used in many significant aspects

such as commerce, foreign affairs, tourism, and a medium for advanced academia.

Currently, there has been an increasing number of international and multi-national business

organizations in Thailand and these enterprises have expanded their markets to foreign

countries for global competition. Simultanoeusly, Thailand has developed its competitive

potentials in every dimension for its competitiveness. In developing this performance,

businesses today need 1o go globally and keep in pace with the changing world. Therefore,

the importance of a major foreign language like English is multiplied. Particularly in the

business environment, English is used in many aspects such as a tool for negotiation,

correspondence, marketing, international coordination and trading. Therefore, communication
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through the English language is a channel for passing on information worldwide and it is

imperative to develop communicative English skills into expertise. This is because good

communication is important for the efficient and effective functioning of a business when

communicating with people inside and outside the organization.

In language use, although the four basic communication skills of English: listening,

speaking, reading, and writing, are equally important, writing skill is still mainly used in

several organizations in a more formal level. Therefore, communication through documents

is not only essential as a permanent record of general information but it is also used in

functional areas of business in interacting in both external and internal contact. Also,

business letters are used in business organizations worldwide as a means of major

communication channel (Manamuti. 1998: 1). Moreover, written communication is essential

as a representation to spoken language and events and a medium for distant and formal

communication in case no one can see one another, and oral communication may be

misled through time and the number of message senders. Consequently, writing is a

communication channel that should be flawless.

Focusing on writing in a foreign language like English, wriling is a complex cognitive

activity related to the demonstration of wordings, sentences, formats, punciuations, spellings,



paragraphs, textual integrations and other grammatical rules. Nevertheless, the writing skill

of non-native English learners is still a common concern of many English-speaking based

organizations. Their inadequacy in foreign language writing proficiency can affect

effectiveness in communication and operation in these enterprises. Therefore, for effective

writing, there were studies conducting error investigation on writings in various aspects.

For example, Abdulsata (2000) investigated errors in English majors’ compositions. The

study revealed that there were respectively 6 major types of grammaticai errors at the

sentential level: relative clauses, tenses, singular and plural nouns, punctuations, subject-verb

agreement, and fragments and run—ons and there were 4 error types at the word level:

articles, prepositions, diction and adjectives. This study suggested that some typological

differences between Thai and English were one of the major plausible sources of errors

found in the compositions.

Another research is on errors in English abstracts of graduates. Noojan (1999)

analyzed absiracts of theses in Thai literature and educational measurement. The errors

found were analyzed at two levels: sentential and word. In the sentential level, the abstracts

of 2 programs had similar types of errors: verb agreement with the number of the subjects,

relative clauses, parallelism, past participle, fragments and run-ons, and punctuations. In the



word level, these 2 groups produced errors in common. These types of errors were adverbs,
adjectives, articles, prepositions, diction and misspelling. The major possible source of these
errors was the different characteristics between Thai and English. Moreover, the translators
were not aware of the proper linguistic rules: lexical and syntactic rules and writing styles.

Yam-Im (2002) studied syntactic errors in business letters writtén by college
students. In conducting this study, application letters, replying complaint letters and enquiry
letters were defined as clues for conducting the test. The error investigation to all the
business letters from the test was conducted and the errors found were 8 kinds. The
frequency of investigated errors was displayed beginning from the most frequent to the least:
pronoun, preposition, fragment, part of speech, tense, run-on sentence, article and word
order. Moreover, letter of complaint replying contained the most frequent errors,

According to the previous studies mentioned, it can be seen that for those who are
not native speakers, errors in writing are mainly regarded as L1 transfer and this transfer
normally occurs when the target language differs greatly from their native language like
Thai and English. However, if the knowledge of syntactic structure of Engiish is grounded,
this should be helpful. This is because syntax is a study of the relationship among each

constituent to indicate which sentences or texts accurately constitute grammatical structures



and which do not. Consequently, the common syntactic errors should be investigated so that

the problems can be resolved. Although there have been studies conducting in this area,

they did not cover all types and levels of syntactic errors. Therefore, this study was

conducted to discover errors in written discourse particularly in syntax (sentential) and text

syntax (intersentential) which few studies had conducted before.

Research Questions

This study attempted to answer the following research questions:

1. What syntactic errors do the M.A, students in Business English for

international Communication Program make in their business report assignments?

2. What are the three most frequent syntactic errors?

Significance of the Study

This study aimed to analyze business report assignmenis of graduate students for

syntactic errors at the sentential and intersentential levels. The results of this study indicated

weaknesses in business written works simulated from real business contact. 1t also provided

a classification system for syntactic error analysis evaluating business written works as well

as other written production. Therefore, it provided an error type-based analysis method

whose results caused the awareness of correct understanding of English grammatical



structures and this method can be applied to further remedial teaching and correct grounding.

Scope of the Study

The scope of the study is as follows.

1. This study aimed to analyze 30 business reports of the course entitled

The Seminar in Advanced Writing Style (BEN 621} written as first drafts by 11 graduates of

Business English for International Communication Program.

2. The analysis focused on syntactic errors: sentential and intersentential levels.

3. In the error analysis of this study, heading, specific names, paragraph topics,

lexis, misspelling, format, font types, abbreviations, statistical items, punctuation, and ending

parts of all the drafts were not included.

4. All the data of this study were written under business contacl-simulated

situations.

Definition of Terms

The specific terms of this study are as follows.

1. An analysis used in this study is a way of examining errors of

English syntactic structures at the levels of sentential: phrasal and clausal errors, and



intersentential; reference, substitution, ellipsis, conjunction and lexical cohesion errors

{James. 1998; 156-161).

2. Syntactic errors are structural or grammatical formation errors that occur

in the sentential and intersentential levels.

3. Business reports are 30 assignments of the course Seminar in Advanced

Writing Style (BEN 621) written by 11 graduates of Business English for Communication

Program.

In summary, this study aimed to analyze syntactic errors and investigate the three

most frequent ones that could be found in the collected business report assignments by

advanced learners of English, the graduates of Business English for International

Communication Program. This study does not only benefit teachers as an indicator to errors

in writing for remedial pedagegy but also raises awareness in the language usage to learners

of English.



CHAPTER 2

LITERATURE REVIEW

The main purpose of this research is to analyze business writing for syntactic errors.

To do an analysis, related literature is reviewed as an important background. This chapter is

divided into four sections as follows.

1. Second Language Acquisition (SLA)

2. Error Analysis (EA)

3. Grammatical Errors

4. Related Studies

Second Language Acquisition (SLA)

Comprehending what errors can occur in language production is as important as

what the causes of errors are. At this point, the aspect of SLA can provide explanations on

how a second language (L2) is acquired and what basic hypotheses of errors in language

use are,

The concept of natural order of English learning reveals steps and plausible

problems in English language learning (Chumchaiyo. 2002a, 2001, 2002b). According to



the concept derived from her own experience in teaching and studying abroad, Chumchaiyo

proved that learning a new language involves consciousness and instinct. Effective English

language learning involves learning through interaction with native speakers. She also

believed that learning English as a foreign language (EFL) in schools is not quite successful

because it is an analytical learning in terms of structure and grammar — the crossover of the

natural language learning of human beings. According to Krashen (n.d.: Online), foreign

fanguage acquisition does not require serious learning of analytical language rules, firm

grammatical knowledge, and tedious skills. It naturally begins with comprehensive and

meaningful interaction or input in the target language (TL). Foreign language learning should

be gradual and continual. Information in the target language has to be received in the

process of routine experience where EFL learners have parlicipations.

In other words, L2 learning begins from acquiring information in a new language and

the information mentioned is from interaction with native speakers or media similar to the way

children begin to learn their first language (L1). In this process, learners will gradually collect

passed-on informalion. That means these learners are creating their L2 program in their

brains for permanent memorization. Then, their L2 knowledge will be arranged as a system

called grammar or structural rules. Similar to L1 acquisition, L2 learning starts from listening



and speaking or imitation. No rule and structure analysis should be taught at the beginning.

This development will support writing and reading skills in a higher level of language learning.

When leamers have directly acquired a new language for a period of time, they are able to

communicate automatically in that language without thinking and translating from their L1

because their L2 programs are perfectly built. The L2 knowledge has to be learned by

coilecting from experience and interaction, not rote memory. When listening and speaking

skills are well-grounded, this wilt lead to the evolution of writing and reading skills.

Nevertheless, there are existing problems in EFL learning and they can lead to

syntactic errors in writing. Regarding English study in Thai education, it emphasizes

analytical and grammatical rule learning as the first step but not for communicative purposes.

This implicates difficulties in EFL learning for Thai learners. The result is that no matter the

higher degree they study in, they cannot communicate effectively and naturally.

Furthermore, language distance or different language structures are another factor

leading to words for words translation in L2 production. Language structural difference

between L1 and L2 is an aspect that EFL learners have to realize. In the case of English

and Thai, Thai is a language whose subject ellipsis is allowed but this cannot apply to

English. In English, a structure solidly consists of subject, verb, and abject (plus place and



time) or the detail of what, when, where, why, and how as major elements. Therefore,
subjects are required in every sentence in English except imperative and exclamation
sentences. For Thai, the tanguage rule is not so strict as English. Some elements such as
subjects can be omitted.

In another case, as the sentential structure of English is much different from that of
the Thai language, in learning English as an | 2, learners may produce interlanguage
structures, as shown below due to words for words translation.

thamld duily dhamlaily dSualild

{Tha khun pai chan kor pai, tha khun mai pai chan kor mai pai)

- If you go, | go. If you no go, | no go. (Thai structure)

- If you go, | wili go. If you don’t go, | won't go. (English structure)

Regarding the different usage of Thai and English, there are 2 critical aspects: type
of nouns and articles.  In English, there are 2 main types of nouns: countable and
uncountable but this ruie does not apply to Thai. In English syntactic feature, although
speakers do not identify number or amount of what they say, types of nouns can tell what
they say is either countable or uncountable (singuiar or plural). For plural nouns, their forms

can be changed by putting -s- or -es- at the end. Moreover, the use of articles does not
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apply to Thai, therefore learners of English may not recognize this rule and it resulls in

syntactic errors.

Besides language distance of L1 and L2, there are internal factors affecting this SLA

process: emotional stale and motivation (Dulay, Burt, and Krashen. 1982: 4-5). These factors

are considered as an affective filter, This filter is a control to further mental process in the

acquisition. The next aspect after this mentioned factor is the organizer. This filter funclions

in grammatical or structural iearning whereby it organizes the TL in the learned order.

However, monitoring, the last internal filter in language learning, deals with language use

editing while communicating. . Through the three main SLA processors: alfeclive fiiler,

organizer, and monitoring, learners themselves are major mediums in SLA quality. The

learner’s personality trails and age can affect L2 performance. For example, as grounded by

the three processors, the learners with extrovert personality may be less aware of making

errors than those with low confidence. Also, adult learners may have a better organized use

of words than the younger.

Regarding patterns in SLA influencing interlanguage forms, Parker and Riley {1994:

228-234) state the following.
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1. Phonology

it is possible, in phonology, that the L1 phonological structure may be

transferred fo the L2 when a phonemic distinction not existing in the L2 is made by learners

with different native language (NL). This problem can be considered interference. For

exampie, in Japanese, there is no difference between the allomorphs {i] and [r] for phoneme

Irl while English maintains this difference. This is problematic to Japarese learners of

English in that they have to be aware of this phonemic distinction which does not exist in

their L1. Therefore, the TL with this embedded distinction of L1 that learners use is

interlanguage. But the distinction, in this case, does not affect English learners of Japanese.

to produce interlanguage with L1 phonological background.

2. Morphology

In morphological dimension, it was found that children and adults of different

L1 acquire L2 in the same way as well as native speakers do, particularly grammatical

morpheme acquisition. Nevertheless, in the acquisition of derivational morphology by L2

learners, the derivational complexity is both positive and negative 1o non-native learners.

This is apparent in case of prefix usage. For example, as prefix ‘in’ means ‘not’ (as in

‘inconvenient’ and ‘informal’), this helps L2 learners easily understand meanings of other
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words preceded with ‘in’. But some case of morphology leads to misunderstanding due to
deceptive transparency of non-native L2 learners. For example, saying ‘hand-out’ may be
understood as keeping your hands out. Also, ‘offset’ may be interpreted as ‘not being set
before’.
3. Syntax

Syntax is the mostly studied area in SLA for error detection since Chomsky
created syntactic theory which studies the structure of language and how each unit relates to
one another. Parker and Riley (1994: 230-231) proposed information as an evidence that
transfer between different language structures is a cause of syntactic errors. Take the
different usage of some English and Thai words, in English, the verb ‘listen’ always requires a
preposition (listen to something) while the equivalent Thai verb ‘Wy' (Fang) does not.
Therefore, Thai learners of English may produce a sentence 'l listen the radio.’ rather than |
flisten to the radio. For another case of Thai and English syntactic comparison related to L2
learning, there is the rule of auxiliary verb for some English sentence pattern but it is not
found in Thai. For example, the sentence ‘I am studying here.’ is accepted as an English

sentence but ‘I studying here.” (Thai structure) is not. This is because present progressive



tense or tense system does not exist in Thai. Therefore, this is also problematic to L2
learning.

Syntax is not a study of sentence interpretation or semantics (Culicover.
1976: 3). It is a study of how sentences are formed according to grammatical rules. For
example,

1. English is spoken in a few countries.

2. Spoken is in a few English countries.

The first sentence is correctly made. Its structure is syntactically ordered but
it is an impossible statement. This is because, focusing on interpretation, it is known that
English is spoken worldwide as a universal language. 1t is accepted as a sentence of
English because of its structure and syntax does not concern whether a sentence is factual
and logical or not. Considering sentence two, this is not accepted as an English sentence
because of its structure error. [n English informative sentences, a verb cannot be placed at
the preceding position. If this sentence is standardized with syntax, it is not a sentence of

English as its formation is far distorted from symactic structure of English.

4. Semantics

Semantics is under the SLA scope and is related to the appropriate use of



words for right meanings. However, there are several strategies that non-native learners of

the TL employ in their learning. They may employ the overgeneralization of superordinates

and overgeneralization as their vocabulary that they have acquired is inadequate.

Also, this inadequacy can lead to the inappropriate use of synonyms. It can

be seen that some words may share similar meanings but different in selectional restrictions,

subcategorization restrictions, connotations and register restrictions. The reciprocal relation

of words is one of semantic difficulties in L2 learning, for example, fend and borrow, and go

and come. Learners may hesitate about what is a proper word to select from this relation for

a situation.

Another strategy involving with semantic difficulty is the use of

circumlocutions. This is a case in that [earners substitute a word for an unknown word and it

can cause misunderstanding. For example, learners who do not know the word ‘enter the

priesthood’ write 'l will live with monks in a temple to learn Dhamma.’ Idioms are also the

semantic difficulty as their meanings are difficult to interpret according to each component

consisted.

Finally, confusion of words with similar sounds or spelling can cause

confusion to learners. Take the sentences ‘Many people immigrate (emigrate) from their



regions after the Tsunami.” and "Your car is sheeper (cheaper) than mine’, the underlined

errors can iead to misunderstanding in reading and build a memory of wrong use of words.

Sources of errors are also classified as follows (Brown. 1980: 173-181; Parker

and Riley. 1994: 224-225).

1. Interlingual Transfer

The difference of language structures is partly an influential factor to L2

learning from either interaction with native speakers or fanguage imitation. It is possible that

foreign language learners mishypothesize the target language by relying on their mother

tongue. For example, Thai students may have a mixing use of language between two

structures while communicating. Thai students may say “In this university has many trees.”

This difficulty can be defined as negative transfer. On the other hand, if the L1 and L2

structures well support each other, for example of the structure order, this can be referred as

positive transfer. These two types of language transfer is the interlanguage transfer which

influences on the development of SLA,

2. Intralingual Transfer

Language transfer does not always occur in the interlanguage character.
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Transfer of the rules of the TL can occur with L2 learners. This type of transfer is

intralingual transfer. This can be considered as negative transfer. Although this source of

errors does not provide conlrastive language structure analysis between the L1 and L2, the

intralingual transfer can pinpoint what language rules are a difficulty to L2 learners. This is

the confusion to the TL system. Most error units can be often found in terms of

overgeneralization, as studied by Brown (1980: 174). That is, L2 learners may produce

sentences like “She taked a bath”, “I know what do you do last week” and “Do you will go

with us?”

3. Context of Learning

Another source of errors overlaping both interlingual and intralingual

transfer is context of learning. This is an issue related to the environment of L2 learning

such as in-class atmosphere, teaching method, materials and social interaction. If L2

learners receive faully information in the TL from the classes so often that it is rooted, this

will cause false concept in SLA leading to fossilization. in the classroom case, it is possible

for these learners to get bookish communication rather than natural communication.

4. Communication Strategies

This issue of error source overlaps interlingual, intralingual and acquisition



context. Communication strategies can be considered as message sending methods that

communicators employ in different ways while their precise communicative forms are for

some reason not promptly available at some point in interaction. There are five classified

types of these strategies:

- Avoidance

Avoidance is the utilization of substitution of words without awareness to

sense of word and semantics. Many L2 iearners employ this technique because they

mishypothesize the use of word and grammatical rules or just to avoid hard-to-pronounce

words by synonymizing such items with different patterns of communicative units which do

not make sense. For example, it is possible to hear an L2 learner says “we should solve the

repeatation by reducing some administration process”. From this example, the use of

“repeatation” is mishypothesized although the sentence mean “redundancy”.

- Prefabricated Patterns

This is a communication strategy dealing with roteness. This approach

can be found in case foretgners memorize stock sentences or L2 learners rote sentences

from textbooks and use them while in interaction. As a result, roters will benefit the rotely

memorized language but not {anguage structure knowledge of how sentences are made.
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Although the language pattern they learn makes sense and is accurately grammatical and

what they say means, what they know is not from the knowledge of the TL but from the rote

nalure for a specific purpose. The problem is that if learners are not in an appropriate

situation where what they have learned by rote fits in, they cannot communicate well and will

make several levels of errors as from the lack of language structure knowledge.

- Cogpnitive and Personality Styles

Personality styles or thinking styles of iearners can be a source of errors.

Learners with reflective and conservative personality are very careful about their speech and

very hesitant. This results that although errors can occur in every speech in all TL, speech

errors produced by this kind of learners are a few and types of errors mostly found are in

terms of over-formality. Learners with emphatic personality do emphasize the insight

to the TL structure and meanings. Although they are deeply knowledgeable on language

structure, they may produce surface structure errors. The last personality that commits more

errors is a high self-esteem personality. Learners with this style are not worried about the

accuracy of sent messages. What they have in mind is not only the enthusiasm to pass on

information. Therefore, most types of errors can be frequently found in the area of

low-anxiety personalily.
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- Appeal to Authority

Authority in this issue means consultatives that L2 learners can rely on

when they are stuck or hesitate about a particular communicative item. Authority can be a

native speaker or a bilingual dictionary. In the latter case, learners rely too much on words

for words transiation in the TL. Problems that can be found are the lack of sense of words,

knowledge and misleading.

- Language Switch

When the mentioned strategies fail to utilize in some situation, L2 learners

cannot produce any meaningful utterances. [n this case, they may use their own L1 without

the awareness of whether audiences understand the TL sentence. If this strategy is put to

use, this means the language improvement of learners is not perfectly mature. It may be

risky to develop to words for words transiation habit.

From the above information and theories presented, it can be concluded that SLA

process should start from an L2 language imitation or interaction with native speakers of the

TL. At this point, an L2 will be assimilated naturally from routine speaking and listening as a

primary stage. But, this will not fully work if learners have mental block and are not in the

right language environment. This acquisition is in the procedure of conscious study which
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emphasizes as a first step before developing to writing and reading skills. Besides mental
block that can affect SLA, language environment where learners learn their L2 from is also
important. If learners are in the context that does not support their SLA, their L2 skills
cannot be effectively developed and their L2 communication will not be naturally utilized.
This problem has an impact on more complex communication: writing and reading.
Difficulties frequently found are in terms of grammatical errors. Mainly, these learners may
produce an interlanguage derived from negative L2 transfer and this cause of errors is
mostly found in non-native L2 speakers proven from written works. Therefore, o make
direct-to-point solutions on this matter, EA is created as a tool for detecting these
grammatical errors for further pedagogical and usage improvement purposes.
Error Analysis

tt was presented by Corder (1981: 5-6, 10-11) that errors were unavoidable
by-products of the language learning process as found from standard works on the modern
language teaching. In the methodology related to learners’ errors, there were 2 major
schools of thought. The first school was a concept that inadequate teaching technique
implicated errors in language learning. The concept of the second school was that living in a

context not supporting L2 practice resulted to errors in spite of effort. Therefore, we should
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concentrate on technigues for dealing with errors.

However, besides that, learners’ errors reflected something wrong in the learnt

language system, errors were significant in three ways. They, firstly, reflected to teachers

that how far learners had mastered their L2 and what learners were to learn more.

Secondly, they provided researchers the result of how L2 was learnt and this led to what L2

learning strategies they adopted. Thirdly, errors were a factor for learners to correct system

and mishypotheses of their TL.

Kleinmann {Arbor. 1996; citing Kleimann. 1977: 363) states thal there are two

analytical approaches to analyze difficulty of second language learning: contrastive analysis

(CA) and error anaiysis (EA).

The first approach is CA. This analysis aims to explore the difficulty and

nondifficulty in L2 learning. Comparison between the linguistic systems of the learner's

native language (NL) and that of the TL is the way of exploration in this analysis. From this

analysis, it is claimed thai some features of the TL sharing similarity to the learner's NL

benefit the acquisition rather than some that are different. In other words, CA emphasizes

the difference and the similarity of L1 and L2
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EA, the second approach, is created to examine errors in the TL produced by L2
learners and indicate their causes. In this process, only the errors occurring in TL
by-products are analyzed for exploring causes of them. Differences between the NL and TL,
overgeneralization, strategies of learning and communication and other sources are out-puts
of this approach.

From the presented approaches, it is apparent in that CA is a one-sided analysis
with the belief that different language structures are the only source of difficulty in TL
learning. However, CA is not practical as errors in TL can imply other possibilities rather than
different language structures, eventhough, that TL learners have mastered them.
Consequently, language teachers have applied EA for decades. They have studied
their students’ mistakes, categorized them and used them as the basis for lesson
improvement and remedial teaching.

Brown {1980: 167-171) proposes that in analyzing errors in communication,
production or comprehension data are more appropriate to analyze than abstract information
like language system that CA prefers. Therefore, as supported by Arbor (Arbor. 1996: citing
Kleinmann. 1977: 363), EA is much more effective than CA. In doing EA, there are

procedures as follows.
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- Identifying which sentences are well-formed and sense-made and which are not.

In this step, the beginning is to consider the grammatical string of a sentence and sense

of interpretation latter as major elements for consideration. Most teachers and researchers

follow this procedure in doing EA.

- Describing which errors can be categorized into addition, omission, substitution

and ordering. Addition is the use of excessive words to complete a sentence. Omission is

missing to place necessary item(s) in a sentence. Substitution is the aspect of using a

wrong word with different meaning for word previotuisly mentioned. Word order is the

difficulty or confusion with how to arrange grammatical items to be understandable. After

these procedures, leveis of errors are to be classified: phonology, lexicon, grammar, and

discourse. However, language use errors can be considered occurring at different three

stages: presystematic, systematic and post systematic. If errors occur at the presystematic

stage, this means learners may, occasionally, produce grammaticai sentences and

ungrammaticals although well-grounded. For example, learners may say “she can swim” but

in some occasions, the sentence “she cans swim” can be heard. At this stage, these

learners cannot explain why they use a distorted structure and cannot correct

ungrammaticals themselves.
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When learners have developed to the systematic stage, they begin to be more
careful about the language structure although there are fewer errors produced. They learn
more rules and items but errors are unavoidable and they cannot correct them. They
can explain their errors in the sense of providing alternative messages to make their
interaction understandable.

In the last stage, postsystematic, learners are more consistent in their speech.
Errors are not frequent. But, if they produce errors, they know how to correct and explain
them.

Richards (1971: 172-188) classifies errors into three types:

1. Interference Errors
The influence of learners’ NL has an impact to the TL to cause
interlanguage. If the NL is similar to the TL in structure, problems will not be found. But, if
the NL is considerably different from the TL, the negative will occur and this will cause
interference errors.
2. Intralingual Errors
Complex language rules and the difficulty within the TL structure can lead to

intralingual errors. Errors occurred in this type are possibly characterized by



overgeneralization, incomplete application of rules and failure to learn conditions for rule

application.

3. Developmental Errors

False hypotheses can arise along the development in the TL learning based

on limited exposure. The long-rooted misunderstanding about the TL features and rules may

be a strategy leading to developmental errors.

He also studied several types of structural errors observed in the acquisition of

English as an L2, Below are the examples of structural errors taken from studies of Engiish

errors produced by speakers of Japanese, Chinese, Burmese, French, Czech, Polish,

Tagalog, Maori, Maltese, Indian, and west African languages.

- Errors in the production of verbs

She is speaks (speaks) Japanese.

They are closed (closed) the window.

He did not listens (did not listen) to me.

They can to finish (can finish} their work.

We interested in (are interested in) this exhibition.

A new car model was_unvail (was unveiled) yesterday.
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A racer attempting (is attempting) to win his previous speed record.

The manager want (wants) to know details of a new promotion.

- Errors in the use of prepositions

| met with my advisor (met my advisor) yesterday.

Our members will fravel in Sweden (travel to Sweden).

We went at China (went to China) last year.

My car is washed once for four weeks (once in four weeks).

He paid attention too much on this presentation (to this presentation).

He cannot explain any reason of conlracl termination (any reason for contract

termination).

The police arrived to (-} the scene immediately.

- Errors in the use of articles

The sun rises in ___ (the) east.

The some (Some) information is irrelevant.

A (The) best student is absent today.

The economic downturn was a (-) bad news for Thai people.

____{A) new condominium will be constructed here.
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- Errors in the use of guestions

What you are doing (are you doing) here?

What __ (are) you walching?

How __ (do) you present your research information?

Do {Does) she buys (buy) a new car?

Grammatical Errors

As this study is based on synlactic error analysis, grammatical error aspect is the

scope of this study. Grammatical errors are errors of sentence transformation, combination

and language usage. Therefore, grammatical errors can be classified into two major types:

morphological and syntactic errors (James. 1998: 154).

1. Morphological Errors

Morpheme is the smallest unit in grammatical description and component of

word sfructure. It cannot be analyzed in deeper detail like other grammatical units. For

example, the word unsuccessful, there are three morphemes: ‘un’, ‘success’ and ‘ful’. If

the bound morpheme ‘un’ is misused as 'in’ for ‘insuccessful’, this will be accounted as a

morphological error. Success is the free morpheme while the other two are bound

morphemes {Aarts and Aarts. 1982: 17).



According to grammatical rules, errors at morphemes can appear in all
lexical word types: nouns, verbs, adjectives, adverbs and prepositions. It can be considered
as errors of word structure transformation. Errors of this type can be seen in terms of
misuse of affixes which are bound morphemes.

2. Syniactic Errors

Syntax can be interpreted into two meanings. First, it refers to a study
of communicative patterns, their structures and functions. Second, syntax involves
communicative unit constructing. In syntactic analysis approach, structural syntax is to set
up a method, classify different analysis patterns and investigate for the theory and test-
based outcorﬁes. However, the scope of syntax covers linguistic principles and how smalil
communicative units form farger units. Therefore, it can be inferred that syntax is a branch
of grammar study related to word combination, sentence structures and texts.

From the above information, syntactic errors are errors deviant from the
normal grammar rule in terms of structure and appearing at phrase, clause, sentence and
intersentence levels.

According to James (1998: 156-161), he classifies syntactic errors as follows.
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1. Phrasal Errors

A phrase is a group of words without verb form and acts as only a part of a

sentence, even a single word can be accounted as a phrase. In a sentence, phrases can

function as, for example, subject, verb and object. Phrases can be classified into five types:

noun, verb, adjective, adverb and preposition phrases. Therefore, errors can be found at all

of these phrase types for examples:

- There are many animal (animals} in the zoo.

- The incumbent of this position have to (has to) be responsible for legal

documents.

- You are the activest (the most active) student.

- She always comes late as usual (---).

- We will attend a seminar at 1.00 p.m. in the aflernoon (--).

2. Clausal Errors

A clause is a grammatical unit consisted of phrases but it acts as either

dependent or independent clause and it cannot be a complete sentence. Although a clause

is an important part of a sentence, errors can appear in the following forms.
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2.1 Superfiuousness

A type of sentential errors in which there are too many items unnecessary.

- This is a report which is more easier than the previous one. (which is

easier than the previous one.)

2.2 Omission

A type of sentential errors that can occur in form of leaving out some

grammatical item(s) necessary.

- If you have any problems, do not hesitate to contact . (do not

hesitate to contact our office.)

2.3 Misselection

The use of wrong words or words which are unsuitable.

- That is a man that | work for. (who [ work for.)

2.4 Misordering

An error type that can occur in terms of arranging items in wrong places or

not in a grammatical string.

- No sooner than | finish pending assignments, a group of customers

come to contact me. (No sooner I finish pending assignments, than a greup of customers
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come to contact me.)

2.5 Blend

This error type can be called hybrid. It is an error type that can be

corrected in two ways.

- You will be most likely get a trophy (You will likely get a trophy/ You will

be to get a trophy), if you win the race.

3. Sentential Errors

Sentential errors deal with the detection to how clauses are selected and

combined into larger units. Errors of this case are possibly caused by misuse of clause

markers and incorrect form of elementary clauses conjoined. Moreover, sentential errors

can be in terms of consolidation errors and this type of errors can be divided into two

subtypes: coordination and subordination (James. 1998: citing Shoughnessy. 1997).

Coordination errors are the misformations of clausal conjoining which

syntactic equals and unequals can be joined. The example below shows the broken

coordination or errors at this level.

They believe they can become an excellent sales team and higher

turnover.



Although both of these items are predicator compliment to the verb

“believe”, they are unequally coordinated in terms of category. The correct sentence

should be “They believe they can become an excellent sales team and make a higher

turnover.”

Subordination is the other type of consolidation errors. This efror type

involves relative clause formation, for example:

1. Mr. Sondhi, who criticizes the Prime Minister's administration, is a media

tycoon.

2. Mr. Sondhi, who is a media tycoon, criticizes the Prime Minister's

administration.

Both of these sentences contain the same information but different in the

way they presenl. Errors of this case occur in terms of textual syntax. The first sentence

focuses on that Mr. Sondhi is a media tycoon while the other presents what Mr. Sondhi did.

Focusing on these examples, nothing is wrong but to judge how they are errornoeus, it

depends on the whole context and whether any of these sentences irrelevant to the text or

not.
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4. Intersentential Errors

This error type is concerned with cohesive link in the whole text. There are

five subtypes of this aspect: reference, substitution, ellipsis, conjunction and lexical cohesion.

These involve the logical relations among sentences of a text.

In analyzing errors in writing, there are several levels of error analysis patterns to

be applied: substance error, text error, lexical error, grammatical error and discourse error

analysis. As this research is based on grammatical error analysis of business writing, the

researcher will apply syntactic error analysis, which is a part of the grammatical error level,

to analyze errors appearing in writing assignments.

Related Studies

With reference to syntactic error analysis, there have been several aspects which

have been studied. For example, there is a study exploring errors in business writing (Chen.

1996: Online). Her study aimed to demonstrate the ease of a computer software in use with

writing class and how it was heipful to writing ability improvement. The fact of these aspects

revealed through the analysis of different writing abilities between males and females

whereby the mentioned computer software was put to use. The sample group was second

year Taiwanese students in international trade department of Feng-Chia University. The
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total number of students was 201: 84 were maie and 117 were female. The assignments

were written on types of application, inquiry, response, trade negotiation and complaint

letters. All of these data were on-disk documents. in the experiment, the researcher used the

QBL (Quick Business Letters) software as a tool for the analysis. This software addressed

problems that EFL teachers frequently faced in writing classes in the scope of general

grammatical rules and usage. The general finding was that the male group had more overall

percentage of errors than the other.

A psycholinguistic study of English compositions for error analysis was also studied

(Brudhiprapha. 1972). The researcher collected 150 compositions written by Thai college

students. It was found that errors in these writings were from overgeneralization, violation of

rule restrictions, incomplete application of rules and hypothesizing of false concepts.

There was a hypothesis that common errors were not always caused by the first

language interference but they were possibly caused by performance-memory lapses,

physical states and etc. However, another hypothesis presented that many errors were

caused by overgeneralization of pattern, language form and function interference and

psychological causes. Duskova (Arbor. 1996; citing Duskova. 1969), therefore, examined

these assumptions based on EA by using a homogeneous sample of Czech adult learners of
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English. The informants were fifty postgraduates. They were asked to correct English

letters, brief their last journey abroad and write conclusions of a scientific article. It was

found from the study that interference from the mother tongue was not the only one factor of

errors. The characteristic of German language system was also the cause.

Errors in written English of the college students of education were studied by

Nithipong (1973). In this study, the sample group was 37 fourth year students of B.A.

degree majoring English of seven colleges of education: Prasanmit, Bangsaen, Patumwan,

Pitsanulok, Mahasarakam, Phranakorn and Songkhla campuses. The tools for collecting

data were multiple-choice tests and essay tests. In the multiple choice tests, there were 4

parts: grammatical structure, vocabulary and idiomatic usage, spelling, and punctuation. It

was found that the studenis had the most problem on vocabulary and idiomatic usage,

spelling, grammatical structure and punctuation respectively.

A study of errors in English written works of Thai students in teachers’ training

colleges was conducted by Saptaweepholbun (1973). The informants of this study were 213

students of ten teachers’ training colleges. They were from Nakonpathom, Yala, Songkhla,

Petburi, Phranakornsri-ayuttaya, Nakornsawan, Chiangmai, Sakonnakorn, Mahasarakam and

Nakornraichaseema campuses of teachers' training college. The tools for collecting data of
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this research were English tests consisting of grammar, vocabulary and idiom, spelling,

mechanics and writing. The findings were classified according to each type of tests as

follows.

1. Grammar Test

In this test, the result was that the students made most errors on the use

of pronouns and the least on active and passive voices.

2. Vocabulary and ldioms

The students made two types of errors respectively: vocabulary meaning

and idiom usage.

3. Spelling Test

The students made two errors on failure to double the final conscnant

before adding a suffix, words often misspelled, confusion of ie and ei, failure to drop and use

the final ‘e’ before adding suffixes, failure to use the initial consonants after adding prefixes.

4. Mechanics

Frequent errors that the studenis made were semicolon, comma,

apostrophe, full stop and question mark.



5. Writing

The total number of sentences in this section of the test was 1,270

sentences. Students had most problems on sentence correction, combining and composing

interrogative and informative sentences. For grammar: prepositions were the most

problematic, whereas long and complicated structures were the least problematic.

The relationship between the knowledge of English grammatical structure and the

ability to apply it in writing of the students was studied by Ammarachiwa (1974). The

informants of this study were 290 sophomore students of seven campuses of the college of

education. The tools for collecting data were multiple-choice grammatical structure tests and

writing ability tests. The result of her analysis was presented in two parts:

1. Grammatical Test

The grammar usages that the students were knowledgeable the most to

the least were sentence connectors, parallelism, clauses, articles, noun and pronoun,

reference, tenses, verbals, prepositions, sentence fragments, subject and verb agreements,

modifiers, passive voice and word order.

2. Writing Ability Test

The language rules that the students applied the most accurately in writing
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were: parallelism, sentence connectors, sentence fragments, noun and pronoun reference,

articles, verbals, word order, modifiers, subject and verb agreements, clauses, passive voice,

tenses and prepositions.

[t was found that students who were grammar-wise did not always have a very

good writing ability. These students got better points on the grammatical structure test than

those of writing ability test. Also, the problems they mostly faced were articles, subject and

verb agreements, word order, clauses, sentence fragments, sentence connectors, noun and

pronoun reference, prepositions and tenses. These problems were the reflection of misuse,

misunderstanding and confusion between the L1 structure and the target language structure.

This was because they acquired mainly the theory section of language but had no chance to

apply it in daily use. In addition, they paid attention to some grammatical structures that

they thought very important in language learning, for example, they focused on tenses,

modifiers, verbal or parallelism but ignored articles, prepositions and sentence connectors.

These problems lead to the fact that they had only recognition skill but lacked production

skill.

English abstracts of graduate students were studied for error analysis by Noojan

(1999). The purpose of her research was to analyze errors found in English abstracts of
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Thai literature and educational measurement theses. In conducting this study, the data were

abstracts of the two graduate programs with the total number of 12 for Thai literature and 24

for educational measurement. The errors were investigated and analyzed at two levels:

sentence and word. The research resuits displayed 11 major types of errors found in the

Thai liferature abstracts. There were errors at the sentential ievel: tense, the agreement

of verb and subject, the relative clause, parallelism, past participle, fragment and run-on and

punctuation. In the word level, there were errors at adverb and adjective, article,

preposition, diction, and misspelling. In educational measurements, the errors found were,

sentential level, relative clause, punctuation, past participial phrase, parallel structure,

fragment and run-on, and subject-verb agreement and tense. In the word level, the error

found were modifier including adverb and adjective, article, preposition, diction and

misspelling. The major plausible source of errors found was the language difference

between English and Thai. The factors leading these students committed errors were

ignorance of the proper linguistic features, technical terms and writing style required in

abstract writing.

Error analysis of students’ compositions was studied by Abdulsata (2000}, In his

research, the sample group was fifty five second-year students majoring English. The aim



was to analyze errors at sentential and word levels which could be found in written works.

The data for this study were essays. The total number of these assignments was 82. From

error investigation, the result was that there were six types of errors at the sentential level:

relative clause, tense, singular and plural nouns, punctuation, subject-verb agreement and

fragments, and run-ons. Also, in the word level, there were errors of article, preposition,

diction arid adjective.

It was concluded that differences between Thai and English languages were the

major sources of errors in these compositions. Therefore, these students made a verbatim

translation from Thai o English without the awareness of structural differences and rules of

these two languages.

Syntactic errors in business letter writing was studied by Yam-im (2002). The toocls

for the study were business letters: application letter, replying complaint letter and replying

enquiry letter and conducted with 31 college students. The result revealed that there were

respectively eight kinds of errors found: pronouns, prepositions, parts of speech, tenses,

articles, sentence fragments, run-on sentences, and word order. In addition, ietter of

complaint replying contained the most errors followed by appiication letter and enguiry letter.
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In summary, the study of Chen (1996) focused on gender difference in Taiwan

business writing errors of English by using QBL (Quick Business Letter) software. |t aimed

to evaluate writing ability between male and female students. The informants were

Taiwanese university students of second year. The data were different types of business

letters. The result presented that the male students committed more errors in grammar,

punctuation and convention than the female did. It is in the scope of error analysis in terms

of investigation for general written errors for comparison. The error analysis in case of

psycholinguistic study of Thai English compositions conducted by Brudhiprapa (1972) was

based on composition writing. The informants were Thai college students. The aim was to

investigate causes of errors rather than types of errors in detail. The causes were

overgeneralization, violation of rule restrictions, incomplete application of rules and

hypothesizing of false concepts. In an error analysis by Duskova (Arbor. 1996; citing

Duskova. 1969) whose aim was to prove the two linguistic hypotheses: one believed that

errors were from learners' performance but the other proposed that different form and

interference were the causes of errors. His study was conducted by using homogeneous

samples of Czech adult fearners of English. [t was a text-correction and composition based

study. H was an error analysis to investigate what could be the real cause of errors in
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writing. From his study, he found that interference from the first language had an influence

on the latter learned language. The study of errors in written English conducted by

Nithipong (1973) was a test-based study. With the undergraduates, the multiple choice test

classified into four parts: grammar, vocabulary and idiom, spelling and punctuation and the

essay lest, she found that these informants committed the most problems on vocabulary and

idiom, spelling, grammar and punctuation respectively. Saptaweepholbun {1973) conducted

her study in the same area and the same method as Nithipong (1973) did. The informants

were the same level but the informant number of this study was larger than that of Nithipong

(1973). The tool of this study was the test classified into five parts: grammar, vocabulary

and idiom, spelling, mechanics and writing. Errors were found in all paris like those of

Nithipong (1973) but different in proportion. However, these twin studies were conducted by

testing 1o investigate general written errors. Noojan {1999) studied errors in English

abstracts of non-English majored graduates. With 36 abstracts and the framework set for

sentential and word levels, she found that major errors they committed were tense, subject-

verb agreement, relative clause, parallelism, past participte, fragment, run-on and

punctuation for the sentential level and there were adjective, adverb, article, preposition,

diction and misspelling errors in the word level. This error analysis did not pinpoint syntactic



errors but it presented additional information about the causes of errors in writing. It

proposed that ignorance of the proper linguistic features, technical terms and writing style in

abstract writing lead to errors.

There is another composition-based study conducted by Abdulsata (2000). The

study of error analysis of students’ compositions aimed to focus on sentential and word

errors in compositions. This study was conducted in the same way as Noojan (1999) did,

especially the framework set for the sentential and word levels, but the data collecting tools

were like those of Brudhiprapa (1972). The informants were English majored

undergraduates. After the error analysis, the results were quite similar to those of Noojan

(1999). In the sentential level, there were relative clause, tense, singular and plural noun,

punctuation, subject-verb agreement, fragment and run-on errors. In the word level, there

were article, preposition, diction and adjective errors. He also presented the causes of

errors in writing that word for word translation without the structural and language rule

different awareness were factors to errors.

It can be inferred that none of the above studies did focus on syntax. All were

investigated for general grammatical errors. Not related to grammatical structure errors,

convention and punctuation errors were included in some studies, also causes of errors,
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However, all the above studies were in the scope of error analysis and they were direct to

writing problems and implied ways for improvement. For these reasons, the study of

syntactic errors in business letter of college students by Yam-im (2002) was proposed. This

study was conducted with four types of business letters. The resuits showed that the

replying to complaint letters contained the most errors. There were pronoun, preposition,

part of speech, tense, article, fragment, run-on and word order errors. It investigated ine

assignments for syntactic errors and then categorized them. Ammarachiwa (1974)

conducted a study on the relationship between knowledge of English grammatical structure

and the ability to apply in writing of the students. The aim of this study was to prove

whether grammar-wise people mastered writing skills or not. The informants were

undergraduate students. The iools were a test classified into two parts: grammar and

writing. The grammar part was set to evaluate the knowledge of the informants and the

other part intended to prove how these students apply the grammar knowledge to the written

works. She found that the informants got better points on the grammar part and it was

difficult to build a standard that the grammar-wiser learners were, the more they could write

effectively. She also proposed that misuse, misunderstanding and contfusion between their

first language and the second language structure partly were causes of errors. Moreover,



47

the students paid an importance to only some grammatical structures that were always used

rather than those seldom used or thought unimportant. However, if what they had learned

had been usually practiced or they had had chances to practice, errors would have been

lesser.

From the above brief details of the related studies, the current study will provide

deeper syntactic analysis and more detailed framework for effective analysis. Also, this

study will be conducted only on business writing assignments of Master Degree students of

English. Moreover, as the previous ones studied with informants with a certain level of

English knowledge, this study develops to use different and more precise framework,

advanced level informants and more formal business writing materials to indicate errors in a

different area of writing and provide an insight on syntactic analysis. Besides syntax, this

study provides text syntax or intersentential error investigation which few studies have

mentioned.



CHAPTER 3

METHODOLOGY

This study attempted to analyze business report assignments wrilten by graduate

students for syntactic errors and to explore the three most frequent syntactic errors in two

levels: sentential and intersentential. This study was conducted as follows.

Error Taxonomy

In setting the framework for error classification, the contents of syntaclic errors of

James (1998) were applied for EA of this study. The three error types: phrasal, clausal

and sentential errors previously proposed by James (1998) were adapted for more

appropriate arrangement and direct-to-point analysis.

James focuses on clausal errors in sentences rather than sentences themselves.

He proposed coordination and subordination errors which are related to errors of clauses in

sentences and the way relative clauses link the whole contextual concept.

From the above reason, as a sentence consists of phrases and clauses, if errors

occur at a phrase or a clause, a whole sentence cannot communicate perfectly. It will lead

to misunderstanding and ambiguity which are communication barriers. Therefore, the
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researcher combined the above mentioned errors into the same scope.

Sentential errors in this study mean any types of error that occur in a sentence in
terms of phrasal and clausal errors. In the level of phrasal errors, there are noun, verbal,
adjectival, adverbial and prepositional erors. In details, error identification of each category
as classified was done on the aspects of superfluousness, omission, misselection, and
misordering.

In clausat level, classifying clauses into dependent and independent clauses is very
broad as there are noun, adjective, and adverb clauses inside the dependent and the
independent can be placed alone. Therefore, errors in the independent were judged into
phrasal level and errors in the dependent were judged and classified into the three
mentioned categories: noun, adjectival and adverbial clauses. In order to analyze errors
appearing at clauses, the mentioned error aspects as used by James (1998),
superfluousness, omission, misselection, and misordering, were applied.

In EA and arranging etrors into the framework, explanation for each error aspect is
as follows (Jackson. 1982: 66-105).

- Superfluousness

Superfluousness is a type of sentential errors in which there are too many
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items or components unnecessary. The errors found in this type can be redundancy and

over-addition.

- Omission

Omission is a type of sententiai errors that can occur in terms of leaving out

grammatical items and components. Errors of this type can affect complete structure of

sentences and effective communication.

- Misselection

Misselection is the use of wrong words or unsuitable words to communicate.

This error type can be considered as misformation.

- Misordering

Misordering is an error type that can occur in terms of arranging grammatical

items in wrong places or not in a grammatical order. Misplacement of sentential items and

word order are accounted.

in order to do an error analysis, the framework of sentential level, phrasal and

clausal classes of errors, was set as follows.

1. Phrasai Errors

Phrase is a group of words combining to a larger unit and having no verb



form within its group. Also, only single word can be accounted as a phrase. Therefore,
phrasal errors are errors appearing in a group of words with several types and in terms of
wrong word form. Types of phrasal errors are as follows.

1.1 Noun Phrase

Noun phrase is a group of words combining as a noun or it can be a
single word and it functions as a subject or an object. In case of word grouping, a noun
phrase consists of three parts. There are head, pre-modifiers and post-modifiers. In doing
an error analysis, the framework for noun phrase errors was set as the following examples.

- Superfiuousness .

The student office center (officefcenter) is a place for students to contact.

- Omission

There are many tree (trees) in this university.

- Misselection

Thank you for your considering {consideration).

- Misordering

We are assigned to write an organized well composition (well-organized

composition).



1.2 Verb Phrase

Verb phrase is a single lexical verb or a group of verbs combining as an
action part of a sentence. There are lexical verbs with modifiers. But in prepositional verb,
prepositions attached are included as a lexical verb unit, not modifiers. The framework o
analyze errors of this type is defined as follows.

- Superfluousness

I can be able to write (can write} better after learning this subject.

- Omission

The course instructor not decide {does not decide) to postpone the mid-term
test to next week.

- Misselection

Our company is established (was established) ten years ago..

- Misordering

A secretary fakes back a minute (takes a minute back) to edit.

1.3 Adjective Phrase

Adjective phrase is a type of phrases consisting of several kinds of words or

a single adjective functioning as a modifter to a noun phrase and a complement to a verb



phrase. These functions can be defined as attributive and predicative functions respectively.

To analyze errors of adjective phrases appearing in the sentential level, the framework for

error analysis is defined in the following aspects:

- Superfluousness

This car is the most expensive than (the most expensive) among its rivals.

- Omission

The proposed campaign will contribute the turnover higher (than} the

first trimester.

- Misselection

The Thai society is bad (worse) than before.

- Misordering

These equipments are heavier two kilograms {two kilograms heavier) than

another,

1.4 Adverb Phrase

Adverb phrase is a word or a group of various kinds of words forming a

modifier to a verb, an adverb, and an adjective. The minimal form of adverbs, single adverb,

is also accounted as a phrase. In a sentence, errors at adverb phrase can be found in the
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use as time, place and manner indicator, for example. The following framework of error

aspects was used for this error analysis.
- Superflucusness

The ordered items are dispatched more earlier than (earlier than) the

informed delivery date and time.

- Omission

The trainees work dedicatedly than (more dedicatedly than) their supervisor.

- Misselection
She can speak French very good (well).
- Misordering
This bank cannct effectively manage its mutual funds enocugh (effectively
enough) to trust.
1.5 Preposition Phrase
Preposition phrase is a word or a grotp of words functioning as a modifier
To a whole sentence in terms of manner, reason, and purpose, for example. This phrase
type cannot be used alone. It has lo be placed in a sentence with a noun phrase or an

adverb phrase as its main component. This is the special character of this phrase type.



However, errors at this level can be possibly found and the framework is set as follows.

- Superflucusness

We have a meeting with customers at 8.00 a.m. in the morning (--).

- Omission

With reference ___ (to) your application letter, | would like to make an

appointment with you for an interview.

- Misselection

The seminar is held at 1.00 p.m. in {on) Sunday.

- Misordering

Because partly of (Partly because of) parents, children are spoiled.

2. Clausal Errors

A clause is a grammatical unit consisting of phrases but it is not a complete

senteiice. It needs another sentence to modify or fulfill its meaning. In the clausal category,

clauses are classified into noun, adjective, and adverb clauses and errors can occur in these

following forms.

2.1 Noun Clause

Noun clause is a type of clauses consisting of phrases and can be used as
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a noun or instead of a noun phrase in a sentence. Although its form is like a sentence but it

functions as a part of a sentence, dependent clause. However, errors at this clausal type

can occur and be analyzed through the framework as follows.

- Superfluousness

| do not know that is why my recommendation on the computer system

improvement has not been considered (why my recommendation on the computer system

improvement has not been considered).

- Omission

No one can decide the action plan should be continued or be

adjusted (whether the action plan shouid be continued or be adjusted).

- Misselection

It is a must to count how much times you cut the class (how many times

you cut the class).

- Misordering

That our company will close because of SARS outbreak temporarily (That

our company will temporarily close because of SARS outbreak) is possible.



2.2 Adjective Clause

Adjective clause is a dependent clause consisting of several phrase types

and forms like a sentence but it is placed in a sentence as a modifier instead of using an

adjective phrase or a single adjective. It cannot be used alone as it is a dependent clause.

it has to be used to modify a noun or a noun phrase no matter what functions of that noun

are. Also, this clause type has fo be preceded with referent connectors. Ermor aspects of

the use of adjective clause can be analyzed through the framework as follows.

- Superfluousness

The man to whom | falked to (to whom [ talked) yesterday is a doctor.

- Omission

It is time to provide overall checks for mammogram machines which have

been leased for more two years (which have been leased for more than two years).

- Misselection

Our company will be moved to a new location where is more comfortable to

urban travel (where is more comfortable for urban travel).

- Misordering

There are pending assignments that take time so much to accomplish (that
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take so much time to accomplish).

2.3 Adverb Clause

Adverb clause is a clause consisting of phrases and forms like a sentence

but functions as a modifier. As it is a dependent clause, it cannot be placed alone. It can

be used in terms of “when?”, “where?”, “why?”, “with what goalfresult?” and “under what

conditions?” (Megginson. 1996: Online). This type of clause is preceded by unomittable

clause markers in terms of logical order. In error analysis, errors appearing in this clause

type can occur and be analyzed through the following framework.

- Superfluousness

Seat belt law was introduced so that traffic accidents would be less

reduced (so that the traffic accidents would be reduced).

- Omission

I have to seek for a new job so that | can escape the discomfiture

of this current job (so that | can escape from the discomfiture of this current job).

- Misselection

Our company will send you a technician team later they come back from

service trips in up-country (after they come back from service trips in up-country).
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- Misordering

Because there often have been complaints on the Internet system of the

library (Because there have often been complaints on the Internet system of the library), the
director makes a budgeting plan for the improvement.
For intersentential errors, they are errors occurring at all level of textuai cohesion.
This error type is involved with the ways in which sentences combine into a cohesive chunk
or it can be called textsyntax (Jackson. 1982). In this research, the framework of James
(1998) was drawn to analyzed the collected data without any changes.
In textual cohesion, there are five error aspects that can occur in a text: reference,
substitution, ellipsis, conjunction and lexical cohesion errors.
1. Reference
A method of using words by means of pronouns (eg. it, mine, and yours)
demonstratives (eg. this, that, those and thesé) or comparative terms (eg. such) to refer to
things or people mentioned before. However, the wrong use of reference may not only
defect the text structure but also detract the textual cohesiveness. For examples,
- The students’ vote is considered as a final step. Theirs (Their vote) will be

kept as a statistic to improve our service.
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- The shipment will be delivered next week. This problem (no previous

reference) causes retard in our maintenance process.

2. Substitution

A substitution is a method of building an in-text grammatical relation by

using a different word in form or meaning, unlike reference whose sets of words are in kind

of verbatim third person indication. Substitution occurs in terms of nominals (eg. one, ones,

and the same), verbals (eg. auxiliary ‘do’), and clausals (eg. so). This intersentential method

is used to avoid the redundance of in-text lexical items and place any grammatical item as a

replacement for a longer or mentioned one. For examples,

- Our new product unveiling exposition will be held next week. Doing that

(Doing so) will not be interesting if we do nol invite some celebrities.

- As a primary step, we have to launch a branding plan to make our

company better-known. In doing that {In doing so}, our marketing manager proposes creating

a mascot.

3. Ellipsis

Another intersentential method of substituting a word, which is said, by

nothing is ellipsis. The omitted item can be nominals, verbals and clausals. However,
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eflipsis cannot affect textual understanding because this is a way to avoid redundancy by

leaving out some previously mentioned word which does not affect the maintaining of the

understandable state of a text. However, the misuse of eltipsis can affect the language

structure. For example,

- His project proposal is submitted today. Whether the Chair Advisor

approve ___ (it) or not is unknown.

4. Conjuncticn

Conjunction is the use of transition words to link ideas between sentences.

This intersentential method can build a logical relation in a whole text. However, misleading

or misunderstanding can occur if an inappropriate transition word is used. For example,

- All drivers know driving through the red light is illegal otherwise (but) there

are few people doing that.

5. Lexical Cohesion

Lexical cohesion is a method of using synonymeus words to organize

cohesively logical relation in a whole text. It can recall a sense of a previously covered

instance. However, it is not only a relation between pairs of words but it is also typically

operated in terms of lexical chains (Shi. 2004: Online). As this technique is generally
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utitized, possible errors found in this type are the excessive repeat in successive or the

use of misleading words. For example,

- After we received your letter via fax, | made one copy of this letter (this

document) for the assistant manager. Then, | had to summarize important details of this

letter {your letter) and issue a letter of guarantee following contents and provisions in the

ietter {(as informed). After that, your lelier (the letter) would be attached with the issued

guarantee document to authorized officers to sign and your letter would be fited as our

reference.

Procedure

The procedure for conducting this study is as follows.

Data Collection

Business writing assignments of the course entitled “Seminar in Advanced

Writing Style (BEN 621)” from 11 second-year graduate students of Business English for

International Communication in the academic year 2002 were collected. in this course, there

were 13 assignments clustered into 5 groups:

1. Action Minutes and Minutes

2. Unsolicited Proposal (Seminar)
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3. Report (PM's Visit, Performance, Campus Problem Letter, and Campus

Problem Memo)

4. Replying Memo (Award Diner, Schedule Change, Provident Fund, Budget,

and Shipping Probiem)

5. Informing Memo (Situation Brief)

All of these 13 written works were the students’ first drafts based on supposed

situations except minutes and action minutes which referred to in-class sessions.

Random Selection

After collecting the assignments, the total number was 127. There were 3

stages to select the data for this research (see tables in Appendix 1).

In stage 1, the density of information was a factor to randomize. Any

assignments containing less information density than others were removed: Award Diner,

and Schedule Change which were replying memoranda. Therefore, there were the

remaining after this stage with the total number of 107 as follows.

1. Action Minutes and Minutes

2. Unsolicited Proposal (Seminar)
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3. Report (PM's Visit, Performance, Campus Problem Letter and Campus
Problem Memo)

4. Replying Memo (Provident Fund, Budget, and Shipping Problem)

5. Informing Memo (Situation Brief)

In stage 2, any assignments with purposes that could not be arranged into any
group were removed: Seminar and Situation Brief. Therefore, the total number was 86. The
remaining was as follows.

1. Action Minutes and Action Minutes

2. Report (PM's Visit, Performance, Campus Problem Leiter, and Campus
Problem Memo)

3. Replying Memo (Provident Fund, Budget, and Shipping Problem)

in stage 3, the largest group of assignments was selected. The data were PM's
Visit, Performance, Campus Problem Letter, and Campus Problem Memo. However, PM's
Visit was removed as it was examined by classmate’s correction while three remaining
were checked by the course instructor. This was for the reliability reason. The total number

of the data for research was 30.
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Data Analysis

The data of this study were 30 first drafts of business reports of The Seminar in

Advanced Writing Styles Course (BEN 621) in the summer semester, academic year 2002.

They were written by 11 second year Masler of Arts students in Business English for

International Communication Program at a university in Bangkok.

In this process, as all the documents were previously checked by the course

instructor, all the assignment's correction was erased for making them clean copies. For the

reliability reason, these copies of the assignments were then corrected by two qualified

raters: Filipino and Thai, who work in the English skill-required atmosphere, especially the

Filipino who used to be a columnist of an English language newspaper.

Error Categorization

In this study, error categories were drawn and adapted from James’s syntax

errors (1998). As the data were examined by different raters, if the errors found were not in

agreement, the researcher would make a judgement to put them into the most reasonable

categories. However, in this analytical process, heading, specific names, paragraph topics,

lexis, misspelling, format, font types, abbreviations, statistical items, punctuation, and ending

parts were not accounted in this study.
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Statistical Treatment

After error classification, the total number of errors in each category and

subcategory in each level was calculated in percentage but separated according to each

error type. Then, the three most frequent errors were discussed afterwards.



CHAPTER 4

RESULTS AND DISCUSSION

In this chapter, the findings are presented in tabular forms. Table 1 displays the

frequency of syntactic errors of the informants’ business report writing. The three most

frequent errors are presented separately in Table 2, 3, and 4.
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TABLE 1 DISTRIBUTION OF SYNTACTIC ERRORS (BUSINESS REPORTS/N = 30)

Error Type Frequency

Sentential Errors { SF) (0) (MS) { MO}

Phrasat Errors

1. Noun Phrase (NFP) 137 259 100 8

2. Verb Phrase (VP) 9 13 100 3

3. Adjective Phrase (AP) 13 15 11 2

4. Adverb Phrase (AVP) 6 3 2 2

5. Preposition Phrase (PP) 64 72 52 2

Clausal Errors

1. Noun Clause (NC} 27 47 53 4

2. Adjective Clause (AC) 13 24 17 4

3. Adverb Clause (AVC) 32 51 48 5

Total Erfors 301 484 383 30

Percentage 2353%  37.84% 29.94% 2.34%
Intersentential Errors (R) (E) {S) (C) {LC)
Total Errors 50 1 16 14
Percentage 3.90% 0.07% 1.25% 1.09%
Total Errors 1,279 (100%)
{Sentential and Intersentential)
Note: SF = Superfluousness

O = Omission
MS
MO = Misordering

Misselection

Reference

m 0
i

Ellipsis
S = Substitution

C = Conjunction

LC = Lexical Cohesion
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As shown in Table 1, the three most frequent errors were in sentential level. The

most frequent types of errors was omission (37.84%), followed by misselection (29.94%),

and superfluousness (23.53%).

TABLE 2 FREQUENCY OF OMISSION ERRORS

Omission Errors Frequency

Sentential Errors (0)

Phrasal Errors

1. Noun Phrase (NP} 259
2, Verb Phrase (VP) 13
3. Adjective Phrase (AP} 15
4. Adverb Phrase {AVP) 3

5. Preposition Phrase (PP} 72

Clausal Errors

1. Noun Clause (NC) 47

2. Adjective Clause (AC) 24

3. Adverb Clause (AVC} 5
Total Errors 484
Percentage 37.84%
Total Errors 1,279 {100%)

(Sentential and Intersentential}

Note: O = Omission

As shown in Table 2, 37.84% of syntactic errors were omission errors (301 out of

1,279 errors). Noun phrase was the most frequent sub-type with a large number of the

wrong use of articles. Omission errors were found in several cases as follows.
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1. Articles

Examples

- An important communication channel is (the) Internet.

- Our problems are facilities, limited parking lots and schedules. (The) Problems

need to be solved immediately.

As known, “the” is used as a definite article. When something is subsequently

mentioned or there is only one thing in a situation, “the” is needed. In addition, words for

invention or technological instruments are always used with “the”. This language rule is

different from that of the Thai language in that there is no article usage in Thai to say things

generally or specifically. Therefore, omission errors couid be frequently seen in written

works by Thai students.

2. Collocations

Examples

- This awkward process is embarrassing (to) the students.

- The students feel that they are not cared (for) and left alone.

Collocations are words that go together. According to the structures of the

phrases, both ‘embarassing’ and ' cared’ require ‘to’ and ‘for’ as restrictive elements.
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3. Comparison

Examples

- It is not (as) productive to accept the siluation as it is.

- It will be easier and (more) convenient to discuss in a room.

Regarding the rules of comparison, there are three levels: equal, comparative

and superlative. All these levels need word variation and collocation words. in the first

example, the ‘as...as’ structure is not complete when saying something is equal to

something in quality, one preceding an adjective or adverb and the other after that adjective

or adverb or preceding a next clause. For the comparative, most adjeclives and adverbs

with more than two syllables require “more” but to compare to something, “than” is required.

4. Auxiliary Verbs

Example

- No good quality copy machine (is) provided.

It is restrictive in English that auxiliary verbs are required for interrogative,

negative and passive sentences. In this example, a passive construction without an auxiliary
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verb defects the whole structure. In this example, if “is” is omitted, this will become a noun

phrase.

5. Objects

Examples

- It is quite hard to borrow {something).

- | was abie to develop my logical thinking and apply (it} to my writing.

in English, a sentence structure is consisted of a subject, verb and object as
major components. Some verbs are transitive and require an object. In Thai, the structure
is flexible. A sentence without an object is accepted.

6. Parallelism

Examples

- | got good scores on participation(s) and class activities.

- All my recommendation can solve the problems and {make) improvement.

if one item in a sentence is made plural, singular or in any forms, another item
in the same word class must also be made in the same way. This is the rule of parallelism

in English.
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7. Prepositional Complements

Examples

- The participants must attend the class not less than 80% (of the time).

- My performance is satisfied because | can make it better than (in) the past.

In English language structure, besides the major elements of a sentence,

prepositions are also needed to extend and fulfill a sentence. However, filling them

into a sentence depends on whether the major elements require them or not. From the

examples, when the first sentence ends without the prepositional complement, it is hard to

interpret as the modifier is left out. In the second sentence, a preposition is needed in a

structure like this. This is because the comparison is not between “make it better” and "the

past” but rather “make it better” at present than doing this “in the past’.

8. Relative Clauses

Examples

- The differences cause difficulties (that) can be classified into three problems.

- The faculty should have the staff who (is) responsible for the graduate

students in the evening and holidays.

Relative clauses modify ideas or express clearer meanings to sentences. In
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these clauses, omission errors occurred at different positions even clause markers. In fact,
these clauses are sentences but act as subordinates. However, the informants may
understand them as modifying phrases or it may be because of the difficulty of its use.

9. Singular-Plural Forms

Examples

- The students in this university encounter several problem(s) today.

- The graduate students take their own car(s) to the university.

Mostly, countable nouns can be made plural by adding “s" after them. This
linguistic rule does not appear in Thai. Therefore, this is the detailed usage which is

problematic to foreign language learners whose first language is different from English.



TABLE 3 FREQUENCY OF MISSELECTION ERRORS

Missetection Errors Freguency

Sentential Errors { MS )

Phrasal Errors

1. Noun Phrase (NP) 100
2. Verb Phrase (VP) 100
3. Adjective Phrase {AP) 11
4. Adverb Phrase (AVP) 2
5. Preposition Phrase (PP} 52

Clausal Errors

1. Noun Clause (NC) 53

2. Adjective Clause (AC) 17

3. Adverb Clause (AVC) 48
Total Errors 383
Percentage 29.94%
Total Errors 1,279 (100%)

(Sentential and Intersentential)

Note: MS = Misselection

As shown in Table 3, 29.94% of errors were misselection errors (383 out of

1,279 errors). The following are examples of misseiection errors that the informants

comimitted.

1. Articles

Examples

- Srinakharinwirot University is the (a) famous state organization.

- As the (a) result, | had to register my enrclment at the university.
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Misselection of articles may be due to the difference between language rules of

Thai and English. In Thai, when talking about something generally or specifically, there is

no identifying item for this case. Contrary to English, there are articles to be used for

different levels of specifying. “A” and “an” are used to refer to a noun in general to inform

there is one thing in a situation but “the” is used in more specific meaning.

2. Active-Passive Voices

Examples

- The number of students in the second year will reduce (will be reduced).

- The students atlempt to access the information online but it was failed (fails).

In the case of active-passive voices, it may be that the Thai language is

attributable to the errors. This is because Thai structure is flexible. Although some

sentences are not written in passive construction, they can be interpreted as that. In

contrast, in English, passive voice is required to use when something said cannot do an

action by itself, whereas aclive voice is used for general sentences to identify a doer in a

situation.
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3. Collocations

Example

- The addressed problems for (of) the graduate students are distinctive.

Collocations are words that co-occur and sound right to the native speakers.

These errors are problematic to most L2 learners whose first language is distant from the

target language. In English, there is a variety of collocations and each combination nas

different meanings. This is similar to the collocation rules in Thai in the case of prepositional

coliocation.

4. Countable and Uncountable Nouns

Example

- It will be more convenient for the students if there is someone appointed as an

administrative staff (officer) for the evening program students.

In English, there are two major types of nouns: countable and uncountable.

Contrary to Thai, nouns are not classified accordingly. Therefore, this is problematic to Thai

learners to use them correctly. In addition, the intrinsic difficulty of English countable and

uncountable noun classification is confusing. For example, the sentence is defected
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because the informant may misunderstand the type of words and this ieads to the wrong use

of noun and arlicle.

5. Gerunds

Examples

- This problem can be called lacking (fack} of information.

- | have no chance to write these documents in my daily working (work).

Generally, gerund is made from a verb and used as a singular noun. £rom the

example, these errors may derive from Thai interference as gerund means an action or

doing something. The informants may misunderstand that it is always used to replace a

noun.

6. If Clauses

Example

- They said that it would take (would have taken) more time if they conduct (had

conducted} courses in English.

This is a rule that is different from Thai conditional sentences. Thai conditional

sentences are not classified into past, present or future meaning. In English, conditional
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sentences are classified into 3 types and these confuse Thai learners in their usage as each
has its own structure.

7. Participle Usage

Example

- The first problem is the facilities included (including) services.

Participte usage is the use of clause reduction. The problem that the informants
committed was the confusion between past and present participle. Past participle is used as

a passive voice modifier, whereas present participle is for modifying something similar to the

use of adjeclive.

8. Phrasal Verbs

Examples

- These difficulties are classified to {into) 3 problems.

- The students couldn't adapt themselves with (to) a hard study.

This is very problematic to the informants as there is no such rule in Thai.
Phrasal verb errors may be attributabie to the misunderstanding to what are the right

prepositions to be used with verbs. This error type defects a whole sentence structure.



9. Relative Clauses

Example

- 1 do not only want a native speaker who can speak English but also the

subject matter of the course that (in which) | enroll.

In Thai, relative clauses are not very detailed in usage like English. Different

clauses require different clause markers. There are a few clause markers used in Thai but

they can be used with several types of clauses. In English, clause markers such as what,

where, and which (plus a preposition for more formai) are selections to modify sentences.

10. Specifying Genitives

Examples

- They don't have time to check every (all) news.

- This {these) scores are not good.

This error type may be resulted from the different use of words. In structure,

uncountable nouns cannot be used with some specifying genitives but there is not such a

rule and classification of nouns like this in Thai.
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11. Subject-Verb Agreement

Examples

- These facilities becomes (are/become) necessary.

- The staff seem (seems) frustrated.

From the data, this error type frequently occurred. As the Thai language has no
rule like this, the informants may be careless in the use of different structure of English.
This may be due to their first language transfer as well as the intrinsic difficulty of English.

12. Tenses

Examples

- They discovered their needs are (were) not MBA.

- | have learned business writing in many aspects that | have never known (did

not know) before.

The use of tenses is problematic to the learners when learning English. In Thai,

there is no conjugation of tenses. Contrary 1o English, each tense has its own structure and

different usage. It also happens in terms of unparallel structures and event misordering.



13. Verb Forms

Examples

- We were assigned to writing (to write) minutes.

- | always come to the class on time and no absent (am never absent).

The strict verb form of English is problematic to the informants as the Thai

structure is flexible. This can result in the wrong use of verb form. In the first example,

the infinitive “to” requires a simple verb form.

14. Word Parts

Examples

- | can summary (summarize) the three problems as follows.

- | had some importance (important) job.

A number of the informants were confused by word parts. A noun, for example,

is used different from a verb or an adjective. The informants may be confused how to vary a

word correctly or it may be due to their carelessness. It is also possible that some

informants used a noun as a verb because the word form is almost the same in writing.



TABLE 4 FREQUENCY OF SUPERFLOUSNESS ERRORS

Superflousness Errors Frequency

Sentential Errors { SF)

Phragal Errors

1. Noun Fhrase (NP} 137
2. Verb Phrase (VP) )
3. Adjective Phrase (AP} 13
4. Adverb Phrase (AVP) 6
5. Preposition Phrase (PP} 64

Clausal Errors

1. Noun Clause {NC) 27

2. Adjective Clause (AC} 13

3. Adverb Clause (AVC) 32
Total Errors 301
Percentage 23.53%
Total Errors 1,279 (100%)

(Sentential and Intersentential)

Note: SF = Superfiuousness

As shown in the Table 4, superflousness errors accounted for 23.53% of the

total errors. Examples of this type of errors are as follows.

1. Articles

Examples

- The university's image is creditable enough to make the peopie believe this is

a leading universily.

- The students encounter a several problems.
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Generally, articles are required in English. However, sometimes, an article is

not required, for example, for plural and uncountable nouns.

2. Overmodification

Examples

- Many students already complaint about these matters.

- The writing knowledge from this course will be profitable for my future career

life.

- By doing so, the university will be greatly meet the students’ satisfaction.

Overmodification means a way of putting excessive items in a sentence without

any meaning to convey or clarify any sense. This may be a lack of awareness in sentence

structures and tenses. Some words are nol needed to use as modifiers in some tenses. In

the last two examples, there is no need to fill an additional word to clarify the sentence

meaning but defect the sentence structure.

3. Phrasal Verbs

Examples

- They directly affect io the students’ satisfaction.



- This will make most students lack of confidence in the service.

This error type occurred because the informants may be too much concerned

about omission errors or they may be confused about which word requires a preposition.

4. Redundancy

Examples

- The faculty should provide a builetin board at a place where it is easy to

notice the board.

- This makes many students have to walk far in order to find food at shops

around here.

This problem mostly occurred in clauses. It may be because the informants

were too concerned if their sentence components were completed. Also, it may be

attributable to the first language interference as the Thai language is often spoken in this

way. In English, these excessive sfructural items are not required.

5. Singular-Plural Forms

Examples

- There should be some more conveniences provided.

- The responsibilities of the committee’s staffs are as follows.
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Generally, most countable nouns can be added with “s” to make them plural but

“s” cannot be added to uncountable nouns as they are always considered as singular nouns.

They are absliract nouns or cannot be made into units. In Thai, it is not mentioned

whether nouns can be counted or not. Convenience is abstract and it cannot be counted

into units and staff means a group of people with plural meaning but singular form.

The results of this study revealed the three most problematic syntactic errors found

in business report writing and various cases of errors. The most frequent error was

omission followed by misselection and superfluousness. These findings support the

information on the natural order and problems in second language learning by Brown (1980),

Chumchaiyo (2002a, 2001, 2002b), Krashen (n.d.: Online), Parker and Riley (1994) and

Richards (1871) in that although the sampling group was advanced learners, they still made

some syntactic errors. These may derive from L1 interference which causes words for

words translation and misformation as well as the intrinsic factor which refers to the difficuity

of the target language itself. The different structures between Thai and English and some

language rules that are not available in the L1 are the negative transfer implicating these

errors. Moreover, the context of learning which refers to the crossover of natural crder may

have an impact on native language proficiency. In error analysis, it can be inferred that
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inadequate teaching and environment supporting L2 learning are factors leading to long-

rooted errors. Communication strategies may also lead to the wrong use of syntactic

structure. However, the context of learning and communication strategies are resulted from

the interference and the intrinsic factor. If the L1 and L2 interference problems are solved,

using language without structure awareness may be decreased.

In addition, this study supports the study of Ammarachiwa (1974) in that English

grammar was still problematic to advanced L2 learners. However, the studies of Abdulsata

(2000), Brudhiprapha (1972), Noojan (1999), and Yam-im (2002) cannot be comparable to

this current study in terms of error classification. Moreover, the studies of Nithipong (1973}

and Saptaweepholbun {(1973) are very different from this study in relation to research

methodology as they were test-based but the findings are quite simifar to this study in some

error types at the sentential level.



CHAPTER 5

CONCLUSION

This chapter concludes the study with its applications and limitations.

Recommendations for further studies are also presented.

Conclusion

This study aimed to analyze syniactic errors and investigate the three most

frequent errors. The data were 30 drafts of business report writing written by 11 graduate

students in Business English for International Communication Program. The error taxonomy

was classified into 9 error types: superfluousness, omission, misselection and misordering for

the sentential level and reference, ellipsis, substitution, conjunction and lexical cohesion for

the intersentential level. The results revealed that syntactic errors were found in all types of

errors except the ellipsis (see Table 1 in Chapter 4). The three most frequent errors were

omission (37.84%) followed by misselection (29.94%), and superfluousness (23.53%).

It is possible that these errors were mainly attributable to the mix of first language

interference and the intrinsic difficulty of the second language (the major sources of errors)

which implicate the informants’ carelessness {Brown. 1980, Chumchaiye. 2002a, 2001,
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2002b; Krashen. n.d.: Online; Parker and Riley. 1994; Richards. 1971). The different

structures between Thai and English and some language rules that are not available in the

L1 are the negative transfer implicating these errors. Communication Strategies of the

iearners are also the error channel after the L1 interference and L2 intrinsic difficulty. In

terms of learning contexts, it is recommended that the accurate understanding of syntactic

differences between Thai and English languages should be well grounded so that the first

language interference would be reduced when learning a foreign language. However,

grammar-wise learners are not always good at writing (Ammarachiwa. 1974).

Application

This study can be applied to second language teaching and learning as follows:

1. tn writing, instructors should ground grammatical rules to students to make it clear

about the different language structures between Thai and English. This is because the

different systems of the language may interfere the use of language communication.

Teaching should start from ‘how morphemes constitute a word’ to ‘how words constitute a

sentence’ and to ‘how sentences constitute a text’ respectively as some common syntactic

errors are still found in advanced English learners’ written production.

2. In English fearning, syntax cannot be weli-grounded by only reading through a
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text. Error identification practices, the same way as this study was conducted, are more

helpful. This is to improve the knowledge of the accuracy English structure.

Limitation

This study was conducted under the limitation that the data were derived from

eleven graduate students of Business English for International Communication Program.

With the small data, the results of this study may not be generalized to other fields of study.

Suggestions for Future Studies

1. As this study initiated a framework in the intersentential level for error analysis, it

is possible that there are studies investigating errors of this level in depth. For example, in

this study, the word ‘otherwise’ is used for the word ‘but’ with the misunderstanding that

conjunctions in the same group can be always used in the same way. It is possible that, as

there is still confusion and misunderstanding toward the use of each conjunction in the

group of, such as, addition, contrast, and purpose, learners may apply some words in a

group for ones in another without the true understanding of their meanings.

2. There should be a study investigating what teaching styles or methods are the

most effective teaching method to syntax grounding for a good writing.
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APPENDIX 1

Assignment Randomization Stages



ALL ASSIGNMENTS BEFORE RANDOMIZATION

97

Students 1 2 3 4 5 6 7 8 9 10 11 Total
Assignments

1. Action Minutes d d d dd d d d d d 10
2. Minutes d d d d d d d d d 9
3. Unsolicited Proposal (Seminar) d d d ddddddd d "
4. Report (PM's Visit) d d d ddddddd d 11
5. Report {Performance) d d d d d d d dd d 10
6. Report (Campus Problem Letter) d d d ddddddd d M
7. Report {Campus Problem Meme) d d d d d d d d d 8§
8. Replying Memo {Award Diner) d d d dddddd d 10
9. Replying Memo (Schedule Change) d d d d d d d d d d 10
10. Replying Memo (Provident Fund) d d d d d d d 7
11. Replying Memo (Budget) d d d dddd d d d 10
12. Replying Memo (Shipping Problem) d d d d d d d d d 8
13, Informing Memo {Situation Brief) d d d d d d d d d d 10
Assighments per student 13 13 11 11 13 13 12 5 12 11 13 127

Note: d = 1 draft
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ASSIGNMENT RANDOMIZATION STAGE 1

Students 1 2 3 4 5 6 7 8 9 10 11 Tofal
Assignments

1. Action Minutes d d d d d d d ¢ d d 10
2. Minutes d d d d d d d d d 9
3. Unsolicited Proposal (Seminar) d d dddddddd d 1
4. Report (PM's Visit) d ddddddddd d 11
5. Report {Performance) d d d d d d d dd d4 10
6. Report (Campus Problem Letter) d d d ddddddd d M1
7. Report (Campus Problem Memo) d d d d d d d d d 9
8. Replying Memo (Provident Fund) d d d d d d d 7
9. Replying Memo {Budget) d d d dd d d d d d 10
10. Replying Memo (Shipping Problem}) d d d d d d d d d 9
11. Informing Memo (Situation Brief) d d d d d d d d d d 10
Assignments per student 11119 9 1111 104 1010 11 107

Note: d = 1 draft



ASSIGNMENT RANDOMIZATION STAGE 2

99

Students 1 2 4 5 6 7 9 10 M
Assignments

1. Action Minutes d d d d d d d d d
2. Minutes d d d d d d d d d
3. Report (PM's Visit) d d d d d d d d d
4. Report (Performance) d d d d d d d d
5. Report {Campus Problem Letter) d d d d d d d d d
6. Report (Campus Problem Memo) d d d d d d d d d
7..Replying Memo (Provident Fund) d d d d d d
8. Replying Memo (Budget) d d d d d d d d d
9. Replying Memo (Shipping Problem) d d d d d d d d
Assignments per student 9 9 79 9 8 8 8 9

Total

10

11

10

11

10

86

Note: d = 1 draft



ASSIGNMENT RANDOMIZATION STAGE 3

100

Students

Assignments

1. Report (Performance)

2. Report {Campus Problem Letter)
3. Report (Campus Problem Memo)

Assignments per student

10 M
d d
d d
d d
3 3

Total

10
11

30

Note: d = 1 draft



APPENDIX 2

The Frequency of Errors of Each Individual Participant



02

Student 1's Assignments

Sentential Errors ( SF) (0O) (MS) { MO}

Phrasal Errors

1. Noun Phrase (NP) 23 32 17

2. Verb Phrase (VP) 3 6 18

3. Adiective Phrase (AP) 1 2 1

4. Adverb Phrase (AVP) 1 1

5. Preposition Phrase (PP) 8 1 10 1

Clausal Errors

1. Noun Clause (NC) 4 2 10

2. Adjective Clause (AC) 2 4 1

3. Adverb Clause (AVC) 7 g 10 3

Tctzi Errers 49 €e g4 &
intersentential Errors (R) (E) {(S) (C) (LC)
Totat Errors o 10 1

Note: SF = Superfluousness

O = Omission

MS = Misselection

MO = Misordering

R = Reference

E = Ellipsis

S = Substitution

C = Conjunction

LC = Lexica! Cohesion
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Student 2's Assignments

Sentential Errors ( SF) (0) (MS ) (MO )
Phrasal Errors
1. Noun Phrase (NP) 20 28 12 1
2. Verb Phrase (VP) 3 4 9 1
3. Adjective Phrase (AP) 4 1 1
4. Adverb Phrase (AVP) 1 1
5. Preposition Phrase (PP) 5 8 7
Clausal Errors
1. Noun Clause (NC) 6 12 11 2
2. Adjective Clause (AC) 4 2 2 1
3. Adverb Clause (AVC) 9 12 13 1
Total Errors 52 67 56 8
Intersentential Errors (R) (E) ($) {C) (LC)
Total Errors 5 1 4
Noie: SF = Superfluousness
O = Omission
MS = Misselection
MO = Misordering

R = Reference
E = Ellipsis

S = Substitution
C = Conjunction

LC = Lexical Cohesion
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Student 3's Assignments

Sentential Errors (SF) {0) (MS) (MO )

Phrasal Errors

1. Noun Phrase (NP) 8 41 5 3

2. Verb Phrase (VP) 15

3. Adjective Phrase {AP) 2 2

4, Adverb Phrase (AVP)

5. Preposition Phrase (PP) 3 10 3

Clausal Errors

1. Noun Clause (NC) 3 I 2

2. Adjective Clause {AC) 2 4 2

3. Adverb Clause (AVC) 3 6 4

Total Errors 19 70 33 3
Intersentential Errors (R) (E) (S) {C) {LC)
Total Errors 6 1 2

Note: SF = Superflucusness
O = Omission
MS
MO = Misordering

Misselection

A
i

Reference

m
1l

Ellipsis
S = Substitution
C = Conjunction

LC = Lexical Cohesion
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Student 4's Assignments

Sentential Errors { SF) {0) {MS) { MG )

Phrasal Errors

1. Noun Phrase (NP} 14 38 14

2. Verb Phrase (VP) 2 14 1
3. Adjective Phrase (AP} 3 1

4. Adverb Phrase {AVP) 2

5. Preposition Phrase {PP) 10 9 5

Clausal Errors

1. Noun Clause (NC} 4 5 7

2. Adjective Clause (AC) 2 1

3. Adverb Clause (AVC) 1 1 5

Total Errors 31 60 47 1

Intersentential Errors {R) (E) (S} (C) {LC)
Total Errors 1 2 3

Note: SF = Superfluousness
G = Omission
MS = Misselection
MO = Misordering
R

Reference

I

E = Ellipsis

S = Substitution

C = Conjunction

LC = Lexical Cohesion
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Student 5's Assignments

Sentential Errors (SF) (0) { MS) ({ MO)
Phrasal Errors

1. Noun Phrase (NP) 6 23 16

2. Verb Phrase (VP) 1 4

3. Adjective Phrase (AP) 1 1 1

4. Adverb Phrase (AVP) 1

5. Preposition Phrase (PP) 5 4 3

Clausal Errors

1. Noun Clause (NC) 1 2

2. Adjective Clause (AC) 2 1 2 1

3. Adverb Clause (AVC)

Total Errors 16 29 27 2
Intersentential Errors {R)} (E} (S) (C) (LC)
Total Errors

Note: SF = Superfluousness
0

1l

Omission

MS = Misselection
MO = Misordering
R

Reference
E = Ellipsis

S = Substitution
C = Conjunction

LC = Lexical Cohesion
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Student 6's Assignments

Sentential Errors (SF) ({O) (MS) { MO )
Phrasal Errors

1. Noun Phrase (NP) 18 12 13 1

2. Verb Phrase (VP) 1 7

3. Adjective Phrase (AP) 1 2 2

4. Adverb Phrase (AVP) 1

5. Prepcsition Phrase {PP) 12 1" 7

Clausal Errors

1. Noun Clause {NC)

2. Adjective Clause (AC) 1 4 5

3. Adverb Clause (AVC) 7 12 5

Total Errors 40 41 39 2
Intersentential Errors (R) (E) {S) (C) (LC)
Total Errors 4

Note: SF = Superfluousness

O = Omission
MS = Misselection
MO = Misordering
R = Reference
E = Ellipsis

S = Substitution
C = Conjunction
LC = Lexical Cohesion



108

Student 7's Assignments

Sentential Errors ( SF) (0) (MS) (MO )

Phrasal Errors

1. Noun Phrase (NP) 16 20 5] 3
2. Verb Phrase {VP) 1 11 1
3. Adjective Phrase (AP) 2 1 3
4. Adverb Phrase (AVP) L 1 2
5. Preposition Phrase (PP) 10 4 9

Clausal Errors

1. Noun Clause (NC) 5 7 7 1

2. Adjective Clause (AC) 2

3. Adverb Clause (AVC) 3 6 5

Total Errors 37 40 43 7

Intersentential Errors {R) (E) (S) {C) (LC)
Total Errers 22 1 3

Note: SF = Superfluousness

O = Omission
MS = Misselection
MO = Misordering
R = Reference
E = Eliipsis

S = Substitution
C = Conjunction

LC = Lexical Cohesion
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Student 8's Assignments

Sentential Errors (SF) (O) (MS) { MO )

Phrasal Errors

1. Noun Phrase (NP} 9 19 6
2. Verb Phrase (VP) 7
3. Adjective Phrase (AP) 1
4. Adverb Phrase (AVP) 1

5. Preposition Phrase (PP) 2 4 1

Clausal Errors
1. Noun Clause (NC) 1 4 7

2. Adjective Clause (AC)

3. Adverb Clause (AVC) 1

Total Errors 13 28 22 1

Intersentential Errors (R) (E) (S) {C) (LC)
Total Errors

Note: SF = Superfluousness
O
MS
MO = Misordering

Omission

Misselection

Reference

A
11

E = Ellipsis
S = Substitution
C = Conjunction

LC = Lexical Cohesion



110

Student 9's Assignments

Sentential Errors (SF) (0) (MS) { MO)
Phrasal Errors

1. Noun Phrase (NP) 12 15 2

2. Verb Phrase (VP) 5

3. Adjective Phrase (AP) 2

4. Adverb Phrase (AVP)

5. Preposition Phrase (PP) 2 1

Clausal Errors

1. Noun Clause (NC) 3 2

2. Adjective Clause {(AC) 1 3

3. Adverb Clause (AVC) 1 1

Total Errors 17 25 10

Intersentential Errors (R) (E) (S) {C) (LC}

Total Errors

Note: SF = Superfluousness
O = Omission
MS = Misselection
MO = Misordering
= Reference
= Ellipsis
= Substitution
= Conjunction

LC = Lexical Cohesion
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Student 10's Assignmenis

Sentential Errors (SF ) (0) {MS) (MO)
Phrasal Errors

1. Noun Phrase (NP) 9 28 8

2. Verb Phrase {(VP) 10

3. Adjective Phrase (AP) 3 1 1

4. Adverb Phrase (AVP) 1

5. Preposition Phrase {PP) 9 7 5 1
Clausal Errors

1. Noun Clause (NC) 8 7

2. Adjective Clause (AC) 3 1

3. Adverb Clause (AVC) 3 4

Total Errors 22 50 35 2
Intersentential Errors (R) (EY (S) {C) (LC)Y
Total Errors 2 2

Note: SF = Superfluousness

O = Omission
MS = Misselection
MO = Misordering
R = Reference
E = Ellipsis

S = Substitution

C = Conjunction

LC = Lexical Cohesion
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Student 11's Assignments

Sentential Errors { SF} (O) (MS) (MO)

Phrasal Errors

1. Noun Phrase (NP} 2 3 5
2. Verb Phrase (VP) 1 2
3. Adjective Phrase (AP) 1

4. Adverb Phrase (AVP) 1

5. Preposition Phrase (PP) 2 1

Clausal Errors

1. Noun Clause (NC) 1

2. Adjective Clause (AC) 1 1

3. Adverb Clause {AVC) 1 2 1

Total Errors 5 8 7 2

Intersentential Errors (R) (E) (S (C) (LC)

Total Errors

Note: SF = Superfluousness
O = Omission
MS = Misselection
MO = Misordering
= Reference
= Ellipsis
= Substitution
= Conjunction

LC = Lexical Cohesion



APPENDIX 3

The Assignments Containing the Most Omission Errors
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Road

2 May 2003

University

[

ATTENTION:  Dr. ,Deanof Faculty of -~

INTRODUCTORY SUMMARY
Mg (tw [ following) PP #3 (oIFP o (Hhe) PP
Based on your request_at my memo of problem analysis repog dated on

26 Apnl 2003. This is my recommendation about Facilities Problen 1n the
University in three points:  Ms (thesedNp  ms(oredyp o(4 SOINP sl faci \;{‘y),wp o (#S) NP
s Cf:lasﬁf'" ed o Computer in the Library o(+5) NP
i) AP, Opening and Closing times at'Computer Center o (le) np
e Information Counter <S¢ (4iwme)np

o (The) Np

sfF &-OPP

COMPUTER IN THE LIBRARY
O (45 NP ps Cove) VP o(+SINP o (+S)NP
o(for) N Computer in the library is the most important equipment for student
to use for searching the detait of books thai kept in the library. o (+5) NP o(ar&) AC
But there are only fifteen computers in six floors-and some computers
are ouf of order. The University has to buy another ten computers !
(10,000Baht) and should repair the old one, Also, should check computer Le Cthewm)
twice a year, o (the)np : QC+sINP  ©CThe library oFFicers)Np
£ A p The Computer Center in 1™ floor of the library is for student to a(+SINP
. ghegzi]f the information 1n the Internet, make ?}?&lﬁg@"a@{ Ho homework.

Itis also not enough for them, because there are only twenty compuiers
hut many students alwzys use there, The University should buy twenty ol them)Avc
computers { 10.000bahs). Some computers don’t have nmportamt programs - )
such as a giammar chegking prograri, $0 it should add this progrpamgtro all R (feckm c1ans [@{'-F.ceks)
computers. Set the same Microsofi version to cach computer and up-date
the old one 10 avoid slow and hang problems.

o (Thay Also) NP

OPENING AND CLOSING TIMES AT COMPUTER CENTER

o({hedNnp _ : o (fha) NP
The opening an gog._ing time at Computer Center js not suitahle
A Lomputer Lenter

for prodiste students nyevenmg program because afler they finish classes
mphto it closed. Some students who don't have computers and printers @

home have problems. They have 10 go 10 other places o do homewark o5 repors
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5k Chrme S RINE H3Csepareteddne o Cqhe)np
The University should set the separate computer room for graduate students only
and change the times which match tg evening program thst is 4-9 p.m. from M5 Cw“"'l(c hes) AC SF(~)A¢
Friday to Saturday (Normal co and rrday to Sund (Sumrrger course). © (4574 C o(from ~4
This ghould be us.)éf(ul‘\J and convf:iegnt for'g, a&gz?lgas}:udcnts;;i _Lliepér_in{aepd PaApET o (+3)PP AC
or other extra facilities, the University can charge 1o student but it should be at &
reasonable price. _ ' SEMIPP o L+sINP

INFORMATION COUNTER

N . _‘SF('NL\D)AC 0(1'3)4('
The liprary should have an information -co%qtgx;w'  some staff that

separated from'Borrow & Re glsogmtccg}, Meﬁ _ﬂ3_£ 3tu ““‘50‘??}’,‘2\}%‘“ 10 ask

focrJ ﬁﬁ)ﬂ;ﬂﬁ jon about books.3f f6searches’and other related Gocument, the staff

-

£ . s . .
at counter can help or give advice and 1 ation to them. Because
I found that oc(\:%l Nféocn' had émpty d%€§r§?% si&afi@; Jl;{ﬁmk they should
- set.one or two floor for the Information Copnter t gontact-and help when
%ﬁaég Tave problem about wo@ M room to discuss the assigned
tk in small groap. 0 (#SINC 0 (el NC OCAINC 4 ¢ 32 piront )
° : , A o (uporated swmall reowdnp
e(t%_?)!;; For ¢xample, g}m&é’z{‘f&_ﬁi&.a swall separated room to discuss the report, £ (=) NP oC+5) NP
project or research in py 1t Will be meore easy and convenient to discuss in @ py¢ (eosier JAP Ofmer)A
~ specific room so that they don’t disturb others and can find information, and pick
up some references that can’t.borrow to find related topic for the assigned work.

s (vt be b ortorved) AVC o (+5)4ve

CONCLUSIONS

, CsCEDH PP . O(*5INP '
From my three paints of recommendation that I gave,” Computer inthe o (he) NP

Library, Opening and closing time. at Computer center, and Information Counter, o ¢ fie) NP
[ think: these can resolve the Facilities Problems that students encounter, {t can § F( fac S *)‘ INe o C'fhe_)
improve the University'sfacilities and services to satisfy students’ needs. R (These) NC

oCth NP
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MEMO

TO:

Course Manager
FROM:

I_g}SN62_ 1 participant
DATE: 2 May 2003
SUBJECT: Progress Report in BEN621

INTRODUCTORY SUMMARY

< ] have studied BEN621: Seminar in Advanced Writing Style,

ol O)NP . . .. . :
I have chance to practice and improve the principles of English business .
writing style. The course includes planning, drafting and editing the SF GINP
common business documents such as memos, e-mail, minutes, proposals,
informal and formal reports. o of the) NP MS (have gain ed) VP

I have now completed most course, 1 gain more knowledge and
learn how to write Academie and Business Writing effectively.
m3 (learned I VP

COURSE COMPLETED
s ( Frowd PP Ms (prociiad)Ve
1In week 1 to 6, L had praticed and leamned a lot of business writing
in various styles. 1 can improve. my writing skill and can use in my
current jobs, g op MS ( iraprovet)Vp 7 o(what 1 learned)NT
- Last }Gvo weeks I completed three common business documents .
that usually use in the business world: memos, e-mail, and minutes. [t ms(are “5“"“[4\)’ w1
is very useful for me because in my current jobs.I have to write these ¢
documents. Thiggourse’s €Q ts such as ABC Format, KISS Structure,
S S

and SCCAPA Sty ?ggg%}l:; P BT Sied business writing.

R{he)s orz}etimes [ know thesg concepts but when [ have to write, 1 think
.. M5(are 3“% - M Cgp‘veggv]P ' . .

it is quite difficult so this colirsegave’a lot of exercises for plannming,
drafting, and editing the business wntng.

SE(-)NP

ATTENDANCE, CLASS PARTICIPATION AND
WRITING PROJECT SCORES
« Attendance o( the ) NP hs (O Mever)
I got 15 0r 94%. [ always arrive class on time andno P
absent.
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e Class Participant
I got 33 or 9.2%, 1 got this part from my class
exercises -of grammer and vocabulary.
e Project Writing . M$( ThesNp  ms(aredve
s »kgot 35.3/25.2/42%, This scores is not good because
Ghe? misunderstood in 'Situatiorib jef and problem.memo
) - them A
assignments. Although I sent _iL on mgrﬂl'.mdn't separate
the situation brief 'R‘ogehtpage and problem mem ixgvi Q}%’ler
ms(h""uf)%l‘é%.l have to odo 2 Yo ce’lgsi nments. and setid ra?:r o (GSINP
. = s { hayv en ¥ 9IDAVC :
again, so [ didn’t got 11y s¢ rg}xt%t.,l found that before
o (B¢ class finished, I have 345k and confirm with my friends
to clarify the assignments that . __ gave to us.
SF (N

WRITING PERFORMANCE

oC1w) PP mo (1 do same writing well} NP
S(wyiia My writing performramcs, somc;(writing 1 do well and some are not good
‘because when I do, | always write i a [org sentencesand__ advised (0 o(me JNP

e = )
°s%$'§f§'ty‘mto short sentences. Shorf, sentences make readers understand easily

{ Vs ™

and clearly. 1 alsg use pronouns 100 much {3 avoid nouns. . ve some Mo (oo mary
S et e o0, Wi teren, Pt

comments .;?husg S0 fitst fitne and 2-3 pronouns then restat® i different
words buf, Ak idaning. It will make writing interesting. Also, meke it short,

————

simple and clear. R {(Thase)

CONCLUSION

: s (g IWSIVP.
My progress report gave me lot of advantages because [ can evaluate

rayself and know my mistakes and apply for thee pext writings. Ghhewd AVC MS(HeY Ave
I would be glad to hear any comumients ot suggestions you may have SE{wrikinglavc
about my work on the rest of the course. Thank you very much.



APPENDIX 4

The Assignments Containing the Most Misselection and Superfluousness Errors
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To: , Class Manager
From: ~, Graduate Student Representative
Date: 21 April 2003
Sub: Graduate Student Problems at
SE (D AVNC
As we were assigned to survey the problems of the Graduate
Students admission year 2002 at , we found that the university had

many problems thatneededthe immediate attention in solving.
sp(-yp SFC- N C
We distributed the 1,000 questionnaéres to studen}s in, 15 different
_ — SB(-INp s (mod e YA'C F(HAC
faculties to ask about the problems that make them feel uncomfortable
and want the universily to improve. We listed the 3 major problems

according to the graduate students’ opinion as, follow:
o(+3)fp o (*SIPf

Lacking of Graduate student Advisor:
pe GV .emst'fy occuyr)VP

As the university is a large and complex institution,

misunderstanding and conflicts can occur easily. Achorg‘in)% to our ® (W‘_L‘f .
survey, 800 students think that the college doesn’t provide? (fhe acdvisory hyers:

¢ommittee to aliow them to consuit when théy have the problems with

the instructors, department or registration office. ° F(-) N

SFE-INC
sy mg N o (the)N¢ o+ IANC

o(*s)Achhen problem arise in the relatlonshlgsaetween instructor ana

- wiear L ) AV s Mscus
student, both of them tr JIQ gesolve them inforisinfemel WATE s, I Ll s sign)
probiem remains unresolved, then they don’t know whom they should run

to. Sometimes, students requests or complains are also denied without

any explanation from the concerned department. '3 Ceomp lorimts) Np

e ¢
p.(These Pfobl?v"‘ﬂ)h:\j’((m;ﬁe)wp o (For)NC

s (-)pp This problem makes the students feel that they are not cared and left
alone. ] ' ’
one mhei:ﬂrmt)leglcface with any problem, they just don 't know what to

do, and whom they can contact for help. So, lacl-:jngS ¢ g)rgguate student oCalNe

problem advisory committee is becoming the big problem for them.

Msia) NP
ms(deesn RV () Ave ) s ( Comprisesd Ave

If the university don’t set the organization which comprised
gradate students and graduate facuity from departiments across camnpus,
o (4hedave .
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o('FkGJITVP o(+sINP
students cannot take their problem to people who can provide the best
solution for them.
o(+SIAC
Library:
o(eInp 0 (fhe) Ny

The university library is yery crtical place for graduate students
because they have to use its resources to be profitable to their research M9 g&‘" )
projects. There are about SOO—graql-J? %§Wents visiting the Graduate
Library every day but a lot of graduate students agree that the fibrary
should be improved in order to servemare needed information of the
students. L¢ Cthew) ms ($o)AvC

ws Clistvp
We listed the problems that the graduate students face when they use

the resources in the library as follow: o(+s>PP

. SE(INe spCaNp
e The limitation of books and updated information which will
be useful for students’ research and thesgs, o are limited)vp

o (+$)INP rs{arel yp
¢ The operation hour of the library is too short,

a( +sINP
® The librarians can not provide the information about material,
which 3re needed,

$9€ (-)Np
® The limitation number of computers that allow students to

access the Internet for research, o (s Vwited)vp
()P S (<5)Np
* The period for borrowing the book is very short,
MS (wam ber J v p
* The limitation of the seats for students ©is \imited) WP

o(iIyp
* No good quality copy machine provided, and

* The books and many materials are difficult to find.

_ ¢k (<) Avp | Ms (o) pPp
Many students already compiained about these matters 1n the ms Chas  been

Opsm'on 'bO)ﬁ in the library, buE nothing has d%ne Lo improve the librarv

FCServie)AY < Clys CI&; - ] AVC
Services. LE%A iPE\/ery semestef,‘gp Faduate” Stdens are chargea 1,000.- dowe)
baht as the’service using fee, so they feel the library stifl can not provide

the services upon their demands. ¢C bat) Mo( canmet sf;ll Provid'e YAVC

SE(-)AP
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Canteen:

When 500 students in 15 different faculties have the same lunch
hour break at 12.00 p.m., the university canteen seems to be a smal] place
for them. After we checked with the canteen supervisor, we found that the
canteen had fewer seats than the number of students. During the crowdind G ronded) pp
period, students must stand and wait until _the other students finish, then

they can have a seat for their lunches. G (=) NP
s(fneip  SF(-) AV oles) Avc SECIPP SF (NP
Moreover, students have onty 1 hour during the lunch break but they
have to waste their time in queuing to buy food about 25 — 35 minutes
MS Cape} ANE SF (=) Avd

SF(-)Np
because there 1s°a few shops open on Saturday and Sémday. This makes sF {~)YP
== . IR
many students hg\ge tc; walk far in order to find food a the shop around e (+ )PP
- . o '
the university with I_i‘l_@_ ﬁ]gher Cost and no sanitary guarantee because they
don’t want to e late for the next class.
o(The) NP ‘ sE(-)Np o(4SINP
sk ()np Students also complain about the cleanliness of the tabie and the

: (-INP .

canteen 1itself, ﬁe cleaner o_&lf\{ cgean the crathesgx 2 times a day, at 7.30
[«] . - L= - v

a.m. and 5.00 p.m. Tabies are 141t dirty and the g h bins are full without

¢
] fﬁncﬁ‘.es)\f € .
anybody to take care. ID.L{ akes the students feel that canteen is not a
good piace for their lunch. & (These iguortd problems) oCthe)N¢

Conclusion:
. ‘ o(thelNp
As discussed above, none of these problems make students teel
: ) . o OCliVES)INP —
happy with their unversity life. However, the problems are not too
dlfflcu;‘zsf;og) tf{’lg university to solve. One way to improve the situation is
setting the group of committee to investigate the problems as soon as
possible. We think that information that we gathered from this survey will
be useful for further solution. © (thelnc
GRPLE ms (deeshie Mo (sverfosl) v
We recommend that the Academic Committee should not Jook over
these problems because all of these problems are directly affect to every ms (all) Avc

graduate students as a whole. L C (+h ey} SRC-)AVC SE(HAVC
SE(=)ANC




29 April 2003

_ University

e e e e Lt et e ke e s

Arttention: Dr. sDeanof . . Department

Graduate Students’ Problem
Recommendation
Mg (This H?er,s%o)r’f’ ms (TorI NP SEG)ONE 0l4SINE Mg ($e) Np
As per your request toour . Group on finding the solution for graduate
fi {in our recent surveyv. We think thal
S e)r}}? problems that our gro“?g’affw%’;[li? . v k

Lack"ofagraduate student © advisary 1s becorriing one of the most scrious probicm) e (+5) Wp

that ngeded o tovmeditde attention frem the Academic Commitiee.

ms(need YN the basis that we have icamed so far, we would like 10 recommend that the

muversity should set the Graduate Student's Advison Committee te build cooperative

5(5»2!47 . m%agﬁc . . o -

fesolution and ennch the education experience 1o students across the campus. This

organized comminee should be able 10 provide confidential and intormel assisiance in
resolving conflicts and promote fair treatment within the Universiiy.

.

Role of the Advisory Committee;

The Advisory Commitiee should be an impartial. independent and coptidentiai
office, which can also help 1o affect positive change by bringing thgﬁpcr-}tﬁgms and
complaints to appropriate senior officers. The purpose of the Advisorn Committee js
to mnsure that the graduate students’ complaint is heard and their probiems can receive
impartial attention. OCSINC sl e Ine

Advisory Committee’s Responsibilities:
Mg(,'_o‘fy CASSIVP
The Advisory Commintee office should listen 1o students concerns, clarify
procedures, discusses options and zc1 as an intermediary between the eonilje: purtics,
fhe responsibilities of the commitee s staffs are: SECstaff) Np s (rowft.'cf.'ns) NP

2 UV Listen compisints und prodicms sg(-ynp o( +3) NP
» Hedp imawvidey) student discuss e conflict 1ssues and ed ot salutiop
SF(“’)NPg_piionh. & (45)NP MQCCOV““"cﬁng )Nr’ R BN

* Open channels of Communicaion |
ola)ip. Serve as neutral panty in conflict resolution
* Suggest for managing conflict

ol solutiovsIpng
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Based on our analysis we would like to conclude that the Academic Commitice 123

should ma (everlogkdNC M Q@lNC R they) M (affectINE sk CINC
ot look over this problems because it directly affects 1o every pradate student as a SF - ne
whole. Launching the Advisory Committee with the characteristics of confidentiality.
neutrality, independence and flexibility should be one of the best solutions in handling
problems effectively.

hr\s(_womh:{ be arrr{c“oﬂ!'ca{)\fp .
We appreciate to provide any further information concerning this matter upon

your request. We hope that recommendation will be useful for the resolution of the
probiem in the future. o (dne)nc o(+sIN¢ My (fadNC
o(+9INC '

Sincerely Yours,

, Leader

Group
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Memorandum
To: —, Course Manager
From: - , Class Participant
Date: 29 April 2003 |
Subject: My Performance on BEN 621

SPF (-2ANC
Uhave just passed the 6th week of the Seminar in Advanced Writing Stvle (BEN
621). . Al lessons and assigninents went as you and all the participants agreed and
planned, with a few delay caused by the cancelled class an the public holidays
olaHhoughdAuC ©C+33ANC o (+€s)ANC
The past six seminar sessions are held according to the following schedules:
Mmycwertdyp
Week I:
* Course Introduction
* Introduction to Business Writing Style:
* From Academic Writing to Business Writing
« Commonality of Style/Diversity of Forms
* The Business Writing Process
* Note Taking and Minutes Writing

Week 2:
e Document Presentation
*  Writing Memoranda

* Week 3:
¢ Writing Memoranda and E-mail

Week 4:
* Report Writing Guidelines
* Writing Problem Analysis Reports

Week 5;
* Writing Recommendation Reports

Week 6; o
* Writing Progress Reports
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This course includes planning, drafting and editing the most commonly
produced bustness documents familiar to the business sectors, in which the senunar

participants work or intend t0 work1o. sp (-} AC
s (iS)vp SFINp

-JN . . .
58 () @,carmng to write memos, e-mail and reports ffom the course are 1he new VA
V<

(hings to me because | have no chance 10.wiite these documents in my daily working, ms (work
Jowever, I realize that the writing knowledge from this course wil! be profitable for
my future career life if I work in the, multinational company as | plan.
TR NC s (o) NL MscauoHS)VP .

The course content also allaw me to know the basic principles of English
business writing style and teach me 10 write effective business documents
demonstrating generally accepted international business style. Ms teoches) VP

olas awWNP . Ms({xf(c‘hal) NC sp (NP

| feel that I have learned more than | expect from the course, The comments
mor Xpe= — SEC-) VP SF(-) NP

from the course manager and colleagues on my assignments make me improve my "

writing 2 lot. 1c¢an learn from my own mistakes on grammar usage and style writing, Mo (writing
which help me not to make those mistakes again. [ begin to be more careful in my NPp
writing by planning well before i sm going to write. All the commems that I get from SF (-)epP

the course are very valuable thing for my performance improvement.
o(+s/) NP

Performance Evaluation:

The course evaluation is based on three sections:

e Participation & Class Activities 10%
e Project Writing 60%
¢ Final Examination 10%

Total 100%

Afier | have atiended the class and completed almost 70% of the - class
assignments and atsten(d_a)%g, I think I gain a lot of new knowledge from the course
This program heip3 ?ne_tg Improve my language skills on discovering and practicing
the principle of English business writing styte. N‘3(’°7) re

ol+3Ipp ms (oFX PP
R(fhew 0 evaluate my performance and progress on my stwdyiag in this course.

+

check it with the final erade of my assignments and BarticiEation which has the detai) o(4g) AC

tisted below: o (45)PP o (+5)PP ms (hovt JA ¢

Lo C+sINP
Participation & Class Activities 93
Project Writing
- Luncheon Edited Memo 7.3

. - UNOCAL Edited Memo 8.7
- Provident Fund Reply Memo 8.3
- Station Brief Memo 9.0

- Problem Memo 83

Style)
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Page 3 of 3

+ Unfulfilled Assignments
- Schedule Change Memo
- Analysis Report -
- Action Minutes
ms (faglAvc¢ o (el Ave _ ’
o(+¢5)PP1 11y 1o attend every class of the seminar and submit every assignment on time

so that I will not L lagged behind other participants. 1 went late in the first three
class of the seminar because | had some importange job, which needed to be cleared at M$ ("""j""'f““")

my office before went to the class. However, I try my best in not ¢oming to the class AV ¢
late after that.  ms ( cowing)AVC Sp(=)AvC se(dpp Ms(te come) wp
o (the) Np

The Schedule Change Memo, Analysis on Graduate Student Problem Report,
and Action Minutes are the three assignments that I have to correct the drafls and
submit for the final grade on Saturday, 3 May 2003. sp(-YAc

I find that the project writing assignments are very profitable in improving my
business writing skull.  You, as the class manager, help me_to improve my grammar a SE () AP
lot. 1 can notice that the grade of my assignments begins to improve after 1 get the

comments and recommendations from you. Mms ( hove e N
A gur) N Ms(ga‘i)ﬁc

Concfusion;

The knowledge that I get from this course will be a good foundation for me to
improve my writing skilt in the future. T know that my grades on the assignments are
not quite gaad but I have the willing to develop myself and work harder in the rest of
the seminar session, M (i [lTngness I AvC

©(+3) AL c(*S)N{'

I'would be glad to hear any further recommendation you may have about my
performance and work on the rest of the project writlng. I 1 have any particular
problem in language usinz that need to be improve, please do not hesitate to lei me

know, o GSIAYC  mg (usedAVC < C-"-MronW’ODf‘WC

Me (Writing Projec _
AC
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Passanant Unnanantn. (2006). An Analysis of Syntactic Emors: A Case Study in
Business Report Writing. Master's Project, M.A. (Business English for International
Communication). Bangkok: Graduate School, Srinakharinwirot  University.

Project Advisor: Dr. Saengchan Hemchua.

This study aimed to analyze business reports written by graduate students for
syntactic errors and investigate the three most frequent syntactic errors. The informants were
11 graduate students of Business English for International Communication Program at a

university in Bangkok. Their three topics of business report assignments were analyzed.

The error taxoromy was classified into nine categories under two main levels:
sentential and intersentential.  They were superfluousness, omission, misselection and
misordering for the sentential errors and reference, substitution, ellipsis, conjunction and
lexical cohesion for the intersentential errors. The analysis revealed that the three most
frequent errors were all in the sentential level. Omission was the most frequent error
(37.84%) followed by misselection (29.94%) and superfluousness (23.53%). For omission
and superfluousness, the wrong use of arlicles had the highest frequency of errors, whereas

articles and active-passive voices were the highest errors for misselection.
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