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CHAPTER 1

TIRODUCTION

A child is bora into a social system. le occupios a status
in which he plays his roles, As he plays his roles, his idoas,
intorests and attitudes are shaped, And as each status end role is
different, 80 each individuala' ideas, interests and attitude avre
formed Aiff2rently,

nAttitude" is an ebstract tem, derived from Latin gpninug.

IV means "fitness" or "adaptedness" wiich implies a subjective or
nental stete of preparation for act‘ian. The earliest psychiologists,
such 2a Herbort Spencer (1862) reported that 4t has two meérd:*agsc

The firat one is preserved in the phrase "mental attitude" and the
second meaning in "molor ettitude.® But in recent years, the meaning
6f this term has been chanmeds It connotes "a neurcpsychie state of
readiness for mental and physieal activity, "'1

Veny paycholorists (e.z. Ach, 1905, Bartlett, 1932) stated
theat attitudes operate in an individuals'! perception, Judpgnent,
nemory, learning and thought, They further write that aititudes
deternine for each individusal what he will see and hear, what he will
think and do, In William James' words, attitudes "engender meaning
upon the world.® And Washburn (1916) defined atiitude as "static

noverent system® within the organs of body and of brain,

i
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Ao;::nniiw; to the soclalo:ista! point of view, atiitudes and
values are much the gano phenomanone Sines attitu’e is dirveted towvard
gone object, 1t noy be rogaxded as "a l‘taﬁ of mind of the individual
toverd vl And villues ere oblocts of covvon Mogd on a part of

soclalizod men, much as monsy fane and pollileal dootrine, ek,

The coneapt of atititula does not lagply any ane specific rexnonne
of en dndlviduad onlye It 13 an abalractl n from nany rolated acts or
remonaes whilich are consistent toward the objoeta or situationa. That
13 o say Lls slolaynis and action concarning oLjnotis or altualinng

are famravcle or wlasmralle,

Tid defiuition of atiitudas mocording to Allpsrt (1735) 43 ¢

"a mantel and meural state of roudincss emrting a directive inTlnence
upon e Indicl 11.213'1:‘9::_?*;115“3 to ell ohjscts and sltualliong with
uitich 1% 43 relaiod,”

From llis, 4t 13 apparent tlal Uie oeonoopt of attituls is
dolornined by a conslotensy or predicability of varlety of individuslas?®
Teahanscs 0 some soclul obl2ets or silualliong,

Atiitules as unlerctosd are a part of an Individuals personality
wiich are allocled by thw atiliudes and bohavior of the group or groups
wiln wrdch he agsoclaless In olhier words, attitudes arve hman qualities
congiiuctod oul of the Lnllvidual's previsus emerionces, accarpanied
by leellng tonese Atiltude:, nalurally hawe thelr bases in individuel's

Inner urocg,

P__—_—_
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ttitudes are exproased through a person's bechavior. They
operate in avecific behavior patterns and are closely related with
enotinnel reactions, They may be determined as dynanic forces in
hunan eetivities. Attitudes have degree or intensiiy in operaling
behavior, In a conflict situvation, the strength of the motive resulis
from the high intensity of attitude,

Attitudes of ehildren in the early siage camol be gharply

iffcrentiated, They have an attitude o general favorableness towerd

gll objecte indiscriminately, Their favoreble atibitudes mean "good™
and they want to arproach, Thelr unfevorable ones mean "evil® and they
try to avoid, It takes them many years in thelir socialization Lo leamn
the process of differentiation and integration, Then, gpecilic favora-

ble and speciflic unfavorable ettltudes ere organized in ithem,

The childls school life is a source o sociel living, He
i3erus o associale with hils pecrs and teacherse He has an opportunity
to experience gatisfzction es well as trovhlesone conflict, Attitudes
are ovganiszced througn these experdences wiich affect his personality
end aciion, lig requires in the school eifustion the response petterns
or tenuoxcies €0 act in a particular way toward his school. e may
regard vhe school as a pleasant placs and like 1o siend most of his
time at schools Then, he willingly scrves the school in every vay he
can, even &aller he lcaves the school, Conversely, if the school envi-

)

renmene causes ndm pain, bshavior problems mey aprear, Very often,
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school teachors cxperience such problems as trusncy, general lack of
interest ia school work, boredom with partlcular subjects and rebellious
reactions, Thede probleng muy ladicate that there is somelhing wrong
in the gchosl which haa given riss Yo a negative atilitude In the child
toward scheol,

Stondler and Youny surcest thet “the mejority of children at
the besinning of ebtending school like scliool very much, but since they
reach the sixth or seventh grade, thelr attitudes toward school have been
changed considercbly, Tenenboum finds that by this tine only about Two-
thirds € girls end sli htly less than half of boys still like school,
Those who like it do not congider polng to school a pleazant activiiy.
Thay llke i blbocmﬁao they belleve that en education would help them in
later 1lifTe,"

In the study of attitudes of sdolescents, Garrison saya, "unfa-
vorabla ettitudes of adolesconte toward school result from teachers
wio lack an understanding of adolescents, a school curriculum out of
narnony with the interests and goals ¢f many adolescents, and procedures
of an authoritarisn noture that fail tz furnish the gtudents with opnor-
tunities to preserve end erhance eco."

hildren lcern nany of thd r attitudes from their parents,

their teachers and their cther associatea. In school, the teacher's

Hourhton Mifflir Company, Boston,
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owa personality, emotions and attitudes groatly influence children's
feclings., In some cases, the teachers thieasclves create In children
guch sttitudes as sportamanship, democratic feeling, neatness and the
like, Ohildroﬁ's diglike of school may result from nogetive feelings

to the behavior of the teachera, The function of the teacher 1is to
stinmulate gstudents toward acquisition of etiitudes that are individually
and socially acceptable.

In Theiland about thirty years azo, children were afraid of
going %o schools They foared severe punisimont fron teachers, Teachers
at that tinme were likely to frishien pupils. DPrpils hardly ever met
friendly relationship with their tcacherse The Pringry Education Act
played a grect port in children's school-1life; and meny were forced by
parents o aliend schools During thelr schocl-life, such children feld
umhappy, and wail for the time they mizht leave school. Truancy was a
great pronlem in schools But noy the situatlon at school is ilnaproving.
Seeing thelr peers going Lo school everyday, most children imagine that
it is & pleccunt thing to dos They like to o 10 school, Most cihildren,
wihen Uiey reacii tae age of five or six, will follow thelir friends to
school withoui the force of Primery Fducaticn Act or parente' persussion,
In general, children have a favorable attitude toward school,

And wo-day in Thelland, adulie ropard school as the plaees where

ci:ildren can ba trained in merners and habits, aag well as obtaining a

conduct; and parcnis hope t0 depend on the help of the school in training

their cuildren.s They lock uron teachers es eandles giving light te thelr



children, And to-dony, adults who have never atiended scliool lose soctal

statug,

The purpoges of the present study arei-

1) to wescover positive and negetive atiitudes of chlldren to
sciiool as compared -

(1) between soxea
(2) awong praden
(3) with school achlevenent,

2) to deternine whether the averas o reu_suses to the disiributed
eo ones o) the sehool (as measured by teat form I) are in
agreenent with the responges to the school as a whole (as
neasured by test form II),

3) to invesiigate the rank orier of desirable aspects of children's
"best" school in order to determine some of the most important
factbora that conuwripute to the children's positive attitude
boward school and

L) to explore children's attitudes toward school in each grade.

le3 Simlflcance of the Siuds

This study is performed to illustrote how to measure the children's
atlitudes toward schoocl, It 1s wvalusnble in the field of education, parti-
cularly for teachers to study their students! attitudes toward some other
cujects or situationg., As attitudes can be caught and changed, teachers

should study them in order to elininate or lessen unfavorable attitudes



and erecte the more pleagant ones or to change them whenever neceasarys
This accomplishment may be one way to motivate children to attend sciwol
regularly and to prevent stubbormness and some other problems.

Grecne says, "the resulis from the measurament of attitudes are
useful in e variety of ways both in school and in social situations,
for cortainly ettitude changes occur as one type of instructionel
oucone and t.helat titudes of pupils undoubtedly influence their adjustment

in the eschoocl,."
pi

Cronbach susrests that aluiiude measurmment is used In school

for evnluaticn of teachins, particularly in the field of citizenship

w2

ducation, He expresses his view that the major purpose of educalling
children is o fom shtitudes which apply to such characterigtics es
apnreciation of literature, scientiflc onen-nindedness toward debaleble
problen. To be sure that fovorable attituvdes function in children, the

gchcocol nugt mecasire themn,

14

survey of lelated Litergture

The study of attitude and its meammm;nt has been performed
by meny investlizgatorse Amonz these, Thurstone with his associates
worked out a metiicd of equal appesring inltervels, This method was

first apnlied to the congiruction of a scale of atititude toward the

churche They ccllected 130 items believed to represent all degrees

<
R %
Creene, Harry A., VMocagurenent ond Pwaluation in the Rleng
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Cronbach, Lee J., ntial of Pavcholoa~ical Tegtins, Harper & Brothers,
; Publighers, lew York, 1949, pp. 3cl-352,

Rewconb, Theodore M., Socin) Psveholoryv, The Dryden Presa, Publishers,
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of favorine or ornssing the churche, These siatements, each were writien
on senarcte cords, Then each subject was eaved to clasaify these liens
into aloven classifleatisns vanzing in order from exiremely pro-church {o
extranely anti-church statements, From this sivdy Thurstore foumd thai
moat judres acreed resmsonably well in the classifying mosl of the
gtatonents, By this procedure the scaling of attitude has been sssigned
by Thursione, And therepfier Likert (1932) developed his own one, i.c.

|

tha five-point scalo,
Lﬁcert-'slfive—point scales! aln is to place an individuesl atl a
gnecificd point or & continuum ranping from fevorable to unfevercble
ettilndes, The difierence between Likert sccle and Thursione scule is
thet Likert scsle wveluesg are influenced by the degree to which subject
fevor or ernoae attitude sitstements, The Likert scale was first epplied
Lo mengure a2ltitude towrrd the ¥egro. The ilems are presented io sube
jects in the systems SA (strorcly egree), A (agree), ? (uncertain),
D (disogree) snd SO (strensly disagree). subjectis sre asked to encircle
one of these gmbol eccording Lo ‘heir opiniong o the slatemenis, "The
gLaicments8 collected are ell favorable eand unfavorable ones. Stotements
thourht to be "neutr:s1* ere not included., In scoring, responses to the
favorably worded steterents eare scored as followss 34 = 5, A = 4,

t1=3,D=2, 8 =1, HReasponses to unfavorably worded glatements are

scored In reverse mouners, as followss SA =1, A=2, 7= 3,D =4,

O w5,
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Monroe L, Spivak of Barringer liizh School, New Jersey studied

the school problems as reported by two proups of children., One group
consisted of 130 students who entered the junior high achool at the
seventh-rrade level and $the other consisted of 135 students who entered
the same school &bt the ninth-grade levol,

Tho purpose of this study was Lo expldre the reaction of these
two groups to the silualions in this schoole The teat was adninistered
to studenis one ronth aftor they had entsred the school,

The data obtained were 714 problems checked by the seventh-grade
children, end €23 provlems by the ninth-grade children,

In thae analysis Spivak attenpied to diascover whether there was
any cdifference in the kinds of problemns reporved by liese two groupa
of children,

in the conclucion he sugpested that the nrinth praders need for
nore help in erpressing tiengelves in writing and in clags recitations
he sevenll preders need some mnore individuasl help and more training in
now to study. They evpressed their marked dissatisfactory feeling with
their teachers, and n;ed nore interest in them from the teachers.

Crow arnd Crow wrilte in thelr work that the suceess of the school
in eduecating punil is the ealablish’ng favorable stiitude in hin, To
neet this purposgs, the teachers must behiave in the way that t.h.ie expression

of thsir atiltudes is worthy to imitate, They must help him to meet his

i
Spivek, Monroe L., "Sciosl Problems Reported by Seventh and Wineth-Grade
Children Entering the Sare Tunior Mirh Saliool,® £ Doucge

tional Research, 501 €31-623, April 1957.

J oI

2

Crow, Lester D,, and Alice Crow, Montrl YHyriene, McGraw-Fill Boock Company
Inc.y, Rew York, 1951, rp. 130-101.
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needs in a gocially acceptable waly, Aul the school administration mugt
sotiafy him, Thery further eonfira that thae atlractiveness of the school
huildingg a lizht and airy room; the teachers! kindness and aympathy to
rupilay a learning task in which they con succeed are important factors
that organize desirable attitudes to school in children, I he 1s
gicceasful in his achool-work, he will have a joy in it. OGatislactlon
n his work will develop in hin a foverable atiilude Lo learning,
Remmors states that "the develsrment of childrents attitudes
invelves intesration of apeeilic resnonses of sindlar {yps, OSuch atll-
tudes affect the adjustmont of the individusl to school, If a child is
frustrated by his clags-room teacher and bolieves that the leacher is
not in favor of hhim, he *;,ri%l tond 40 react mesatively to the teacher

hingelf and his teaching,¥
2

Feasler of Universiiy of Nothinchan, in surmary of hls Uthesls,
pointas out attitundes toward, and interesats in, educational toplcs of
504 rirla azed 15 - 18 years, Students were classified according 1o
are ard ability, The work wag carried out dwring normal toecling sescions
over a period of three yeerse The toples diascussed were, [or example,
attitude to school life, stiitnde to eo-education, attitude to further
edueation, atlitude %o curriculum, ete. The results sugrest thats

1) Favorable reactions to schosl life are more prevalent than

unfaoranle ones.

snd Fvalugtion, Harper & Erolners

-.*-I P -

Pul _;.i':.?.:.::f, m.r ,...4..., 1725, m. )f 1313 e

2
Fesaler, Audrey M., "The Attitudes and Interests of Girls Attending a
Day Continuation C*‘""'ﬂ""ﬁ'," The Pritish IJoarma # Tiducatlona
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2) Attitude to co-education ig predominantly favorable, especially
emon~at those who have experienced it.

3) In discusslon of curriculum, Dumesiic sclence, Unglish and
Physical education were claimed to be The most popular subjeets and social
gtudies the least popular.

Frie:}ma.nnlof Child Guidonce Clinle, City of Oxford comncolos the
role of attitudes in comprehension. Forty-nine subjects were drawn from
an vndergraduate end graduate population, The experinental materlal
congizts of short political statements collected from pollitical party
pamphletse &mong theae gtatemenis, some were easy, some averaye and some
very difficult, This study was held to find out the relation belween
ettitudes and understanding. Subjects! intelligence and polliticul know-
ledse were held constante A comprehengion teat was constructed by aaking
subjeets to explain in detail, vherever pogsible with concrete examples,
in as sinple tems as possible, what the statements meant. To ascertaln
whother attitudes inlluence on understanding statements, subjecis were
asked to judpe immediately afiter reading a statemont by puttling a mark
to show how much they liked or disliked that statement. After the analy-
sig of data he reports that these experimental results do not show the
relation between comprehension of statements and direction of gubjects’

atltitudes toward themne In addition he says that one should be cautious

in generalizing these results, since the sample was relatively small,

“f
Friedmerm, 8., "The Role of Attitudes in Comprechension,®
Journnl of Psycholozy, 493 222-229, August, 19538,
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1 |
Dath of Utkal University, India, studied the trends and shifts

in ettitudes and opinions of a group of college students toward alx
gocio~cultural, three educational issues, oend three state nationalities
belonsing to three neighbouring states nanely the Bem_;'llia, the Biharis,
and the Telurus, The questionnaire is formulated on a five-point scole
ranging fron the most favorable to most unfavorable atiitudes, with an
undecided opinion in the middle. The following example is ;iven by way
of illuatration,

1) I en very much in favor of co-education,

2) I am moderately in favor of co-education,

3) I am wndeecided about co-;education.

) I am moderately opposed to co-education,

5) I am very much opposed to co-education,
A gonple of 450 students were tested in 1956, The scores of this sample
wvere compared with those of the somple which wag also tested exnctly in
he sinmilar menner in 1952. The resulis from this investigation reveal
that the correlations between the teat and retest scores were positively
simificant in all cases except for Basic Education of which the correla-
vion wag negatively significant,

J oaephmza:ano*mcod that the achool environment is the breeding
ground for both positive and negative attitude growths If the outstanding

attitndes of the world around the pupil have been hostile, unfriendly,

L

Roth, ’-i., "A Comparison of Attitude ocores on Some Soclo-cultural end
Lducationsl Issues between two Sarplea of C’)]. ni@ dtudonts Alter
An Interval of Four Yoers,® 1.2 Journ: 31 Pavcholo?Z
5031 57-63, Au:..,_,ust 1959

2
Josephina, Sister, "A Study of Attitude in the Elementary Grados,® 12
Journzl of Ed& S-ciolory, 333 56-60, October, 1959

LC".{ I-H'Ir'-"‘;.




i3

digsatisfied, he will view his enviromment in a gimilar manner,
ghe used the School Attitude Questionnaire, the scale construcled
by Tencnbeum to examine the attitudes of pupils in the elementary schools
in lNew York City, ﬁlis gscale was administered to 900 pupils in grades 5
throuzh 8 in nine parochial schools, Only the 4 following Hems from the
School Attitude Cuestionnaire have been selected for an annlyais:-
l. I like nmy present teacher
&e VEry nmuch
b, a lotb
ce pretby much
de don't like her
e, hate her
f. no responge
2¢ My best lilted subject iSecesceccecsersccccccee
Je My loagt liked subject i9ccececccercccccerens
e I 1ike 85Ch00lseecessessssececcesscccsascccens
v or I do not like 8choOleseeccecovccocvenenrscas
In evaluating their present teecher, the children's replies to
iten "I lLike my teacher very much® noted that girls showed a larger per
cent than bovs in each grade. Studying the responses for "hate her",
the boys in grades 5, 6 and 7 showed rather amell findinga while the
girls gave no response to this ltem, For item "don't like her", the
larrest per cent of both boya'! and girls' roesponses arpeared in grade 5.
In over-all per cents of respongses, it indicates that boyas in oll grades
tend to be more moderate in the dermree of expressing their likes to their

’Geac!‘:.er. |
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For the "best® and "least™ liked school subjects, they claimed
pany auhjscta, but the throe "hest liked" subjects for all grades are
spallins, aritmetic, and higtory. For English as their "best liked”
gubjecet, the percentage ia small,

For the percentages of responses to the "least liked" subjects,
aritimetiec end Mrlich are the fivast two rank positions. The element of
arill and prormessive dilficnity connected with English and erithmetic may
be the cause,.

Tne recearcher condluded that the subjiect preiference of pupils
depends upon the personality of the teacher, Fer knowledge of gubject
and use of the tachnimuies in presenting it have & sigmificent influence
tpon the pupils?! liking or digliking a speciflic learning, Again, the
succees or failure in & learning situation will form attitude for thatl
gubject in pupils.

For item "lile or dislike gschool," 1t appeared that the girls
exceedsd the boys in each grade by a simiflecant higher percentage in
"liking school™, and conversely pgove a lower percentage for "dislike

achool,®

l.5 Definition of Terng Used in this S4ud

i. "machyon"s "gecondary prade”: in this gtudy is abbreviated
ag "m",

ii. "Attitude" is defined a2s "a generally consistent expression
of feelings toward persons, objects or sitnations, An attitude may be
pesliilve, negalive or neutral®,

iii, "Attitude toward aschool® mentioned in this study msang



attitude toward achool in general.™

iv. "School in general" means thie wvarious ascecta concerning
the 3(:31051 s such as school-building, teachers, pupils, learming project,
goclal relationaohip among individuals and the like,

v. "Secondary school in Banglkok" means the city school.

vie "School echiovencnt® means thae averaze achool marks the
pupils ochtained in the firat and second term-examination of the year
1959,
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CHAPIER 11

METEODS AID TECHNIQUES

The writer developed the test used in the study following a

- sugrestion of the research committee, A pre-~test wes given to primary
grade children, £8 a result of it, the writer found out that these
chiidren were Loo young to comprehend the test thoroughly., Therefore,
he chose secondary grade children to be subjects for this investigation,

2.2 The Sapla
The socio~economic beckground of children's families wes conai-

dered to be the imporiant variable in the educationa]l situatlon. It wes
thought that the school selected for this investigation shouwld represent
the aversge soclo-economie beckground of Bangkok people. 7The wrlier
chose a school in which the mejority of pupils come from families of
average socio-econonic gtatus.

Yo determine the socio~eccononic status of parenis of e¢hildren
attending the schoole, the method of "jury techmique" wss used, i.e,
those schools were classified into three levels, higher, eversge and
lower by persons from the teaching profession in Bangkok, the students
of the twilight-gchool of the College of Edueation, Preganmitr,

liearby co-educational schools were selected.

One school wzs sclected st random from the schools that met the

eriteria for the etudy.
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This sciccizd school arrances that boys sit seperately {rom
eirls, It uses a two-shiit system and the morning shift closses were

chogen,

Zable &
Number of Subjects Seleected for this Study

Mathyon Boys Girls
1 32 ' 39
36 l 40

6 27 | 40
Totel 95 \ 119

A8 a rule, each class hes forty-five students, but the figures
above show the numbers of siudents who did two forms of test completely
ot Vw0 visitg.

The number of boys in mathyom 6 is gmaller than the mumber of
boys or girls in other clusses, This was because, the second form of
the test was given to then on the duy just after they finished their
term-exomination. HMany boys were absent and thus misszed the sscond form
of tesl.
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Age Digiribution in Six Experinentcl Classes

Girle | Boys Girls

g8/6 - 9/5 2 1 - - - - 3

9/6 = 10/5 7 | 5 - - ~ - 12
10/6 - 11/5 8 l 11 ¢ - - | = 20
11/6 = 12/5 6 14 7 2 - - 29
12/6 - 13/5 9 l é 9 .9 “« | a | 33
13/6 = 14/5 - | = | 10 Y |- - 2
14/6 = 15/5 - 2 7 0 |1 1 21
15/6 - 16/5 - - 2 | 5 1 1 12 20
16/6 - 37/5 | - - - - ! 12 : 13 | 25
17/6 - 18/5 - - | - | = | 9 ' 7 i 17
18/6-19/5 | = | = | = -3 kT
19/56 - 20/5 - | = 1= | =l 21 2| 3
et | 32 | 3 3 o oz w

| i

i i

dbrereze  |11/5 | 11/6 t 131 | W |11/5 (11/10 | 1/3

Teble 2 shows that the age-range of girls in mathyom 1 is greater
than that of boys In the sume class. The reason is thzt some older
chiidren repeated the class. Conversely, the age-renge of bays in
meihyom 3 extends further to the lower erd than that of girls., This is

because some parents serd their children to schocl at en eurlier age.

A ——— W T oy, e
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For mothyom 6, the toble shows that the age-runge of boys and girls is
equzl. But the real situstion is not so. A few older boys were excluded,

beszuge 'they did orly one form of test.

2e3 20 ENt U athao oo D¢

The present stuly was eonducted by using two fomms of test.

F"om I is a teat adepted from a Likert-type scale., The subjocls
were zaked to express their judguents on the stetements by mecns of {ive-
point sciles. AL each point the nuabers ere assigned 1o show the intensily
of attitudes. The figuwre 1 and 2 at the lelt hand side show the megative
shtitudes while the figure 4 ard 5 et the right herd side, the posilive
eand 3 et the middle, the neutral. On both extreme sides, the phrases
"least favorzble" and "most fovorable"” are menilicned.

The statements given in Thai, as followdi=-

1) How do you feel towzrd your school-building?

2) How do you feel toward your school-compound?

3) How do you feel toward the method of teaching in genercl?

L) How do you feel toward the teacher-pupil relstionship?

5) How do you feel toward the pupil-pupil relaticnship?

6) How do you feel towsrd the co-cwrricular activiiics?

7) Do you. like to do your homework?

8) Do you like to learn the methemziics?

$) Do you like to learn the Thzd lanpusre?

10} Do you like to learn the English language?

i
11) Do yeu like to lecrn science?

|

The iz!str::.c‘:.%rmot:.i the scale test sheet are shown in Appendix E,
Pp. q "'1 0-
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Form il consists of two open~-ended questions and one flve-point
scale, The subjec' s are agked to answer the questions and ehock a mark
10 expresa thelr opinions sbout thelr school &8 a whole,

Tho guestliong given greg=-

(1) Give the deseription of a "best" school ascording to your
opinion,

(2) If the "best" school you mentioned in (1) comes et this point,

1 2 3

'———-——-—-— 4

Wwhere would your preassrt school be?
1
(3) Give the rensons uwhy your present school is et that point,

The gubjects were tested in e group.

Both forms of tesl wers given to pupils separately with one

week intervel,

?——————-—_—-———-_______.
o

The Ing'ruction und the pnswer sheet ere gshown in the Apperndix E, pp- 101 -102



CIAPTER IIX

THE RESULTS OF THE SriLY

The enclysis in this step is to calculate the average responaes
of children in easch c¢lass, Firstly, the numeriecal wvelues that expross

the childrent's attitudes towerd seversl aspects of school-life lisled

in Forn I are tabulated, The outcomes indicate the ettlitudes of cehildren

to each aspect concerning the school. The resulis are shown in Table 3,

The term "itema" used in the following enalysis mesn the glote
ments mentioned under the sub-heading "Procedure of Gathoring Data" in

Chapter 11,
By the method of analysis of variance, the means of children's

responsed in each class are significantly different et ,05 level of

confidence. This means that there is significant difference among the
average responses of children in each class. The differences of means
thet give significance are also indicated in Taeble 3. For example, in

mathyom 1 (boys), any pair of means among the eleven means that is over

«39 of difference is a true difference. In casse of item 2 and 7, the
difference of .60 is significant, but in item 10 and 11, the difference

of .31 is not.
The values of "t" shown in Table 3 are ell greater than ¢ o< .05,

This sugrests the trend thet children in each grade have gttitudes toward
the school=-building (item 1) than they did toward the other aspects,

however in scme grz=des, they show negative ettitudes, e.g. in item 2
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which is concerned with the school-compounds The science-learning

(item 11) is one which ehildren show high degree of favopableness.

Toble

Average Responges of Children per Item and per Class




<3

3eleled

Ag il1lustraled in Table 4, the average responses of girls to each item
?Tehighar then those of boyse The resulls ere slso shown in Figure 1, 1t is

seen that the curve showing the responses of girls is superior to that of
boyse This indicaztes that the intenslty of boys' attitudes consiastently
differ from girls! in esch item., The differences of meens of responses
iniens 2, 3, Ts 9, 10 and 11 sre significont at 05 lovel of conlifence,

Bovs show less favorableness to the method of teaching of their
teacher than girls. This mey be becauge they do not like teaching per-
formed by female teachers. In the school sclected for this investigatilon,
most female teachers are arranged to teach in methyom 1 - 2 avd 3. Children
are bound to hzve contacht with them every doy. DBoys somelimes want to be
teught by man=-teschers,

ltems 9, 10 and 11 ere concerned with learming Thuoil langusge,
English langucge end science, respectively. Girls ere more favorable to
these ectivities thon boyse Valentine reporis that "for children the
special interest taken in some specific subjects neturally affecis thelr
reletions to the teschers coneerned.“lﬁs girlis expressed their high degree
of favorableness to teachers! method of teaching (item 3), they heve ten-
dency to like subjectis which are tsught by Lhose leachers. And houework
(item 7) which is equivalent to subject-leerning is more fevorable to

girls than to boys.

i
Velentine, CoWey Thg JSgrmel Ch31d, Whitefriars Press Lid., London, 1956,
Fi 15.:3-




For mathyom 3 the data are presented in Teble 5 and Figure 2. The
average responses ol cnlidren in this class glightly differ from those of
chiidren in mathyom 1. However, the girla! sverage responses are grester
than boys', except in items 5, 8 and 11, Although the bovea'! meauns of
regponsed in items 5 and 11 ere higher than girls', the differsnces are
not significont, This means that there 1s no rezl difference betwesn

them, In item &, boys'! meang are bigrer than girlas', and the difference
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is gsirnificent (t = 2434 > t o< 05). This item is concerned with
methematics lezrninre Bova in this age gonerally are more succesalul
in methemetics then girls. The school achievement give the evidence
for thig fact. The successful task often ereates favorable attiludes
to the task in individusla, This may be the reeson why boys like lo
learn methematices more than girlsg do.

in items 3, 4, 7 end 10, girla' mesns of responses are greatler
than boyst!. The differences between boys! meens cf responses and girls
in these 4 items are significrnt (b = 542, 4.53, 3.62, 2,40 > ¢ o 05),
Ttens3 and 4 ere concerned with method of teaching end relationship with
teachers respectively, The femclie teachers may get elong quite well with
girls avd sometimes they ignore boys. The children's like or dlslike of
teachers may result in fuvorableneas end unfevorahleness toward their
teacher's work.

- Concerning the homework (item 7) and learning Thai and English
lenguege (items 9 snd 10) girls are more fevorable then boys. Only the
difference in liking of learning Thal lenguecge between boys and girls
in this class is not statisticelly significant. (t = 1.36 < t < ,05)



Tad

Compariacn of Averagre Responses Between Bova and Girls in mathyom 3

of G-{Tlﬂ Diffl
N = 40 G- B

Table © and Figure 3 show the average respons:zs of boys and of

giris in mathyom 6. In this e¢lass, girla® average responses are still
supcrior to boya', except in ilems 2 and 8, But the differences of boys'
means of responaes asnd girls' in theess two mentiioned items sre not
significant (t = 1440 and 1,02 £ ¢ < J05)s Girls' means of responscs
are bigger ihan boys' significantly 4in items 1, 3, 4, 5 and 9 (t = 3.96,

2:12’ 2505’ Biy{» az}-i 2.24 7 t O“c .;5}1
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Item 1 is concerned with the school-building of which the atiracw
tiveness is more meeningful to girls then it is to boys. It is interesting
that both boys and pirls show negative responses to the school-compound
(item 2). Older children mey have more critical thinl«:ingi than the.

FOULZEr ONcSe

In methyom 6, the teachers of both sexes mey have beller intere

ection with girls than boys. Girls respond that the- are more favorable

toward the relationship with teachers than boys do. (item L)e The good
interaction between pupils and teachers causes the pupils to favor the
method of teaching of their teachers as well (item 3).

Item 5 is concerned with the releationship emong friends. Girls
gshow more fovorable ettitudes toward this aspect than boys. When boys
end girls are erranged to sit in separate class-room, they have much
opportunity to interact with friends of the sume sex. And culture
perhaps does nol permit femele adolescents to have close contact wilh
male adolescents., If 80, the soclalization among girls is going on
quite well, while the interaction among boys sometimes is poorer.

Girles still show higher degree of favorebleness of learning

Thei language (item 9) then boys.



Compsrison of Average Responses Between Boys and Girls in mathyom 6

3eleled Compzrison of Eesponscs of Pova avd of Girls in Three

The comparison between the means of the responses of boys and of
girls is also provided in Teble 7 end Figure 4. The aversge responses
of boys in three classcs are compsred with those of girls in three classes.
When the responses of children of the seme sex are combined together, it
appears that the girls' means are greczter than boys' in every item., From

Figure 4, it is secen that both curves tend to run horiszontally, with slight
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irrepnlarities. The curves drop et item 2, i.e. the children's respcnscs
to the school-compourd are very low., In the real situation, the school=-
compouny! is teco narrow and does not facilitete the children's playing
arourd resting.

Aecordins to the statisticsl procedures, it is found thst ihae
differences betveen means of boys' and girls' responses to items 1, 3,

Ly 7, 9 and 10 ave significent at .05 level of confidence (t = 4.02,
C4a97, 3449, 431, 2.99 ard 2,56 respectively > % o< 05), This means
that pirls' sttitudes towanrd those six asspects differ significantly
from boys!.

Girls in three classes have most favorable attituvdes towanrd the
atiractivencss of the school-building, and their means are signif{icently
higher than boys's In a cose like this, girls may appreciate the
attractiveness of the school~building more than boys.

From Tables 5 and 6, the resulis are in sgrecment with that in
Table 7 for items 3 end 4. This means ihat the favorable feelings of
children towerd their teachers reflect their attitudes to the teachers'
methods of teaching. And these feelings come from good relotionship
belwecen teachers and pupils. Ordinerily, girls tend to pay more sttention
and to be more respectful to teachers than boys. This may be the reason
why the relationship between girls end teachers is more desirable than
the relastionship between boys and teachers.

Girls show more favorable attitudes toward homework than boys
(item 7)e One factor mey be that boys have e lot of opportunities for
outdoors activities and they went to have time to enjoy them, But home-

work agsigned by teachers keeps them awey from enjoyable activities.



For girls, homework, moy be considered o3 activity ln the house.and
thevefare etbrachive, Ancther factor may be Lhat girls conformm to school=-
reculations, Doinz homework is a mean of conf omjngl Lo the regulaltlons,

Girls are more fovorable to learning Thai and English languapes
than boys (items 9 sad 10). In many sludlies coucerning ihe langusge
usage of children it huas been found that girls' verbal skilils are
sisnificantly superior to boya'es OStroud and Lindquiatl(l‘)ﬂ) revesl
the regulta of their study that giria! scores are higher on reading
comprehension, work study skiils, and basle lunguage gkills. Arad in
ch'tlan'sz(J.‘}B'?) comperison of high school senior boys and girls in Uorth
Carolina on two roading teste, glrls were superior to boys. The success
in lesrnirg langusge mey be ore foctor that creates favorable attitude
tovard lecrning lanrusge in girls.

In the present situstion, it eppecrs thet boys ere fonder of
leerning gcience thern are girls., But in this study Lhe resuliis show that
boya! mezns of responseca in item 11 is lower than girls', Fowever, the
difference cof means of respons<s is not significent.

Ir the study eoncucted by Poffenberger end Hor‘r_.on3 in the summer
of 1955 et University of Celifornia, it is revesled that there i3 a
tondency for men Lo like malhematics more thun do women, The group

which indicated strong dislike for mathematics consisted of 3G% males

end 6% femsles. “he present study boys in mathyom 3 end 6 indicate

1

Carmichzel, Leonard, editor, Mzausl of Crild Pavehalogy, John Wiley &
Sons, Inc., Kew York, 1954, p. 1070,

2

Ibi’i, Pe 1071-

-

f Educes

“

Poffenberger, Thom=s end Korton Donald, "Factors in the Formation of
Attitudes Toward Mathematics" Jourp tionzl Resesnrgl
£21172, January, 1959,
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that they like mathanatics more than giris do. In mathyom 3 only, is

the differencs batwsen boys' moans of responses and girls' significant

(£ = 2.3, > t < ,04).

Comnarigon Between Average Responses of Boys and of Girls in Three

Closses Combined

boll, beSL 37 402 2 <05
254 295 ell 15 < W05

3.73 b o R0 53 4,57 > W05

3.09 elb o7 49 | 2 W05
3.73 3694 . ecd 1.8 < W05
3468 379 oll 83 < W02

3.09 belD o> Ao Il > 05

3663 407 o 24, 1.76 £ 05
4o U5 be306 o351 Lo DALY,
10 367 4y s 09 A 2.56 > W05
11 o3 4e36 13 1.3 | € W05
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Succesaive Gredes
3.1.2.1 RBgyg' Regponses to 1l ite

Table 8 and Figure 5 demonstrate how boys' atiitude
vary in successive grades. It is obvious that the mean scores drop
according to ircreasing grades. HMostly, the curve of mathyom 1 lies
above, the curve of mathyom 3 et the middle and the curve of mathyom 6
undermost, except in items 5 and 11 for mathyom 1 and in items 7 end 8
for mathyom 3. Among the differences of mesns in these four items, only
the difference of means in item 5 is significant., This item is concerned
with relationship with friends. Boys in mathyom 1 had ettended this
schogl for five months only up te the day the writer gave the test.
They hed not hed encugh time to interact with one another, Another
reason may be thet, this school hes a two—-shift arrangement., The
classas sclected for this study were morning-shift classes., Children
hove to leave school immediately after the class finishes. They have
ro opportunity to play with one another at school. They are not es

closely related as they should be. Consequently, they give low

responses to this item,



Table 8

Comparison of Average Responses of Boyg in Successive Grades to 11 itens

* The figures in round brackets show the value of V4! which

than Ps 05

Noo 0f| mel | 2e 3 | me 6 Dire. Diff, Diff,
items (32] (36) (27) me 1 & 3 m, 3&6 me L & 6
1 L34 b o8 3,70 o 0 58 04
(3.22) (3.16) (3.53)
2 3,15 263 252 033 o 31 o063
(3.01)
3 403 3.64 352 39 12 51
(2.15) (2.41)
- 4.03 | 2.53 | 3.52 .50 .01 51
| (2.67) (2.24)
5 34547 4-05 3-63 | - 053 -42 - .16
(3.02) (2.01)
6 3.9, | 3.83 | 3.19 11 A 75 |
(2,81 (3.01) ;
7 3'75 3ﬂ64 3-70 .ll -'t06 oOS i
3 403 | 3.69 | 3.4 .34 - 33 ,22 ;
9 432 | 4.4 | 3.8 .02 .29 27
| ! |
10 3.94 | 3.75 55 \19 20 | 3
11 Le25 | 4el2 | 3.96 w X7 Lo 29
(2.46)

are greater



The dule presented in Table 9 and Figure & show the
e¢irig' sverage responzes to each item, The mesn scores and the curve
showing the girls! responses are in t‘bo some pattern of boys' as pre-
viously stated. That is to say, the mears of responses of puplls
decrease with the inereasging grades. In item 5 only, the mean scorea
of pupils in mcthyom 6 are significantly higher than those of pupils in
mathyom 1 and 3 (t = 3,21, 2,51 > t o ,05). 48 mentioned in 3.1.2.1,
girls in mathyom 1 28 well as boys hed attended this school for 2 few
montha only, and because of thes two-shift system of the school, they
did not have enough copportuniily to get Ecquninted with one enother ’
especially in playing togelher which 13' important for children of this
age. For girls in mathyom 6, who are in the adolescent period, are
exrrenged to sit separately from boys 1n the class-room., Theae girls
ray get along quite well ameng thenselves., By thls reesson, they respond
thet, they have more favorable atiitudes townrd the relationship among

p‘v’.lpilﬂ ¢



¥ The figures in round brackets show the wvalue of ¢!

bell

£ e 26

4 e56
4438

4e 7

4e32

332

09
006

26
25

7
(2,91)

- ¢52 - o}
(2.51) (3e21)
60 83
(3e04) (3.43)
047 15
(2492) (3e41)
75 &1
(3.07) (3.36)
.05 31
134 -60

(3.04)
32 <79
(5.13)

vhich are greater
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» Sane Grede Conbined

The results shown in Table 10 end Figure 7 are the means scores

obtainoed from the combination of the responses of boys and girls within

the same prede. Comparing the responses of chlldren In successive grades,
it arpears that children in higher grade gilve lower responses to school
than thoss in the lower grades, This 1s obviously seen in comparing between
the means of responses of mathyom 1 end mathyom 6. Except in item 9 only,
the means of responses in every item of the two gredes differ significantly.,
Qlder childven have many other social sctivities., And these sctivitics
more or leas attract them, They have a tendency to tuke more inlereast

in ectivities and situations outside the school than they do in school
gituations, More over, school situalions, such as punisiment, sarcasm,
scolding, lack of teachers' understanding etc., sometimes frustrate

them, The longer they stay in schogl, the more frustrating situations

they receive, Frustrating situations are considered as one factor that

caused the change in childrena' attitudes.

From the two preceding amd present tobles and figures, it evidently
indicotes that the intensily of children's attitudes toward seversl easpecis
concerning school change conversely with grzdes, From this study, the
chznge in boys' eititudes 1s not as much as that of girlas' attitudes.
Attitules of boys in methyom 6 differ significantly from those of boys
in mathyom 1 in five items, while attitudes of girls in these same grades
differ significently in nine items (see Tables 8 and 9).
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T ‘ﬁ.?ﬂ .

Average Kesponses of Boys Comblined with those of Girls in tlie

seme Grode, as Compared in Successive Grades.

4 4‘!]-8 3!93 3174 .25 .19 .7:,
(2.50) (6.92)

g 3.60 | 3.91 | 4.04 31 13 okl
(2.29) (3.19)
6 4'05 3-'87 3126 01‘3 i(.ﬁl ;79
(3.72) (4.57)

7 LJl3 | 3,99 | 3,78 o1k 21 35
i | (242)

|8 4.2 1 3,99 | 3,65 ey, o34 o5
l (1.96) (3.41
9 | 1.36 Le?2 | L.08 .06 14 o2

I
10 413 | 3.9 i 3.68 ok o 2b o7k
; | (5:7§)
11 LeSh | A4.36 3,98 .18 3% .56
i (3.11) (4460)
® The fix

¢ ilgure in round brackeis show the value of 41 winich are grester

then pe 05
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loyement

The eomperison of children's attituies toward school with

l-!"l'ir"\' A ‘j 1 A6 "' - .'

301.3 ANDNAari1scy o

their school echievement is made in order to see how attituwles and learning
are relsted, In other words, this comparlson reveals any diiferences in
a‘titude toward school smong good and poor learners. Most teachers,
generally believe that ehildren who hove positive atiitudes touaﬁ school
get betier schocl echievement than those who have negalive altitudea,

In this sludy, children in each cluss were classified into three
levels accordiﬁg to the achoul- achievement, At above 75 percentile,
Bs 25 = 75 percentile and O3 below 25 percentile level. But only the
tuo groups at both ends were studied, The averzge scores of the first
and the third rgroum were computed and cc':»mpured. The reaults are giiown
in Tables 11, 12, 13, 14, 15 and 1G. It is found that 1n many iteus
for esch class the mean scores of the por;:r learners (below 25% ile level)
&re+ hiczher thaﬁ those of the good leamai‘l (above 75% ile level). The
values of differences with mipus symbol in the six following taeblss
show that the mean scores of the third group is higher then those of
the first groub. And In some ilems the ﬁoen scores of the good lesarners
ere higher. However, the difflerences ere not significant, except in
items 1, 4 end 10 for girls in mothyom 3 (Table 14/ In items 1 exd 10,
the mean scores of the good learners ere superior to those of the poor
learners and in item 4, their scores conversely change., However, these
are not statistically sufficlent to support the hypothesis that real

diff{crences in attitwies between good and poor learners exist.
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lable 12
Averace Responses of Cirlg In methyveom 1 Classified According to

Schiool Achievement

above 75% ile 5 Diff.
x1 (8 =7) - %2 t
1 4T be33 0.38 1.00
2 4el3 4.57 - 024 73
3 bo5T bo22 035 1.09
A 3.71 byold, - 0,73 1.58
5 3.3 3.56 - 0.13 30
g 4400 lyolid, 044 1.09
7 4e29 ko33 0.04 15
g I A by old, 0.30 .96
9 3.856 ko56 0.70 1.57
10 bl boll 0.18 &5
11 4T 4 o56 .15 045
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Average Eesrmonscs of Bovs ip mothyom 3 Clessified According to

Sabhnnl Achievement

Ro. of above 75% ile below 257 ile

itens L (B = 11) 32 (Il = 9) ’
1 Lo ko2 - 0.C4 0l
2 291 2456 0e35 1,06
3 3.64 3456 0.08 25
4 3.54 3.67 - 0,13 o7
5 3.91 4.1l - 0420 oal
6 3654 3.89 - (¢35 28
7 3.91 3456 0.3 oJ7
& 373 3.89 - 0,15 033
9 3.91 b o56 0.65 2402

10 TANS 3423 C.20 055

11 4 00 456 0.56 1490
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Teb
Average Responses of Boys _in mothvom € Classified According teo
School Achievement

No. of ebove 75% ile below 25% ile

items x1 (N = 8) x2 (8 = 3) )
1 3.50 3433 0,17 25
2 2.50 2,00 0450 87
3 3e38 3433 0.05 ol3
4 375 4y o 00 - 0425 e 35
5 3,75 3,00 0475 51
6 3612 3633 - 0ol N
7 Z,«00 3.33 0.67 1.08
& Lel2 333 C.79 1.33
S 3.62 AR - 032 1420

13 3475 3.67 C.08 o9

11 bol2 3.67 045 1400



51

Average Responses of

Schicel Achievement

below 25% ile
2 (N = 3) :
1 Lo6:2 4 67 - 0,05 16
2 2,19 2,67 - 045 85
3 L 0% 4,00 0406 018
A 3,68 433 - 0465 59
5 bo25 467 - Qul2 73
5 3425 3.00 0425 ¢33
7 4«00 be33 - 027 7L,
g 4419 3.67 0.52 .78
9 348 L33 - 0u45 o83
10 419 3.00 1.19 1.61
11 L e25 433 - 0,08 018
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Tables 17 and 18 show the everage scores of boys and those of
girls in thres grades combined, OComparing the means, it appears that
in items 1 and 10 for glrls (Table 18), the differences are gtatisiically
gimmificant (t = 2,31, 3.53 > t o< ,05), Table 19 presents the average
scores of both boys and girls in three classes combined, The differenccs

tween two means in items 4, 9 and 10 are not sufficiently significont

to give a definite indiecation that children at eny level have more
degirable attitudes towsrd school then those al other levels., Boll
high-marked and lowemarked children may have either favorabie or un-
favorable attitudes towmrd schools High or low intengily of favorahloncss
in school moy equally funclion in children of both levelas., The findings
of this section do not revenl differences in attitudes between good and
PoOr leaxnoers.

flowever, one polnt gives rise to interest that in item 1C
(learning English langusge), Lhe aversge responses of good learners ere
nigher then those of lhe poor learners in each ecomperison. Some show
statistically significance (iables 14, 18 eard 19), This may indicate
thet ehilcdren vho ere succescful in this subject, tend to have more

favoreble aittitudes towerd it than ones who get lower marks.,
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Teble 17

Average Responses of Buys in Thye
According to School Achlievement

Combined Classified

Fo. of above 75% ile below 25% ile Diff.

itens =1 (N = 27) x2 (H = 20) | Xl - x2 ’
1 4 o07 430 - 0.23 1,28
2 2,78 2,80 - 0.02 .08
3 3456 3.80 - 0,24 1e43
4 | 3457 3.90 -~ 0.33 1.48
> i 3414 3655 0.19 1

|
6 WA 3.60 i - 0.32 .90
7 II 3,74 3.65 ’ 0.09 037
|

g 3.96 3.90 l 0.06 | W16
9 3485 | 4-20 F - 0.35 \ 1,62

10 3493 3.80 0.13 l L2

]—1 4.75 4-45 0.30 1.59
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Average LResponscs of Combined

Glassified According to School Achievement

No. of above 75% ile below 258 ile Dire,
itens 2 (8 = 63) 32 (N = 40) Xl - %2 ’
1 Le38 4 e 30 0.08 719,
2 23 3403 - 0.2 1.28
3 | 3439 4405 - 0,16 | 1,07
4 3.78 Lel3 - 045 2eZD D P05
5 l 3,92 3468 0424 | 1.3
6 331 3.88 - 0.07 33
7 | 398 5403 I = 0.05 o J1
g lolds | 4eO8 i 0.06 o297
9 3491 Le26 | = 0.35 | 2,18 >P.0S
10 bell, 3.65 049 255 2P ,05

11 4"56 4*: 0506 h’fps
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In this step of analysis, the average reaponaa;l to distributed
aspects of the school of each child in each clusa were eomputed, The
responses of children to the school es a whole, 1.e, the responses %o
question 2 from Test Form 1I are tabulated, The data are given in
Appendix A, The mesna of these data are celeulated in Table 20,

Comparing the meens of the responses oblalned from Test Form 1
with those from Test Form II, it indicates that the differences of moans
of each e¢lass are not significant (t = 1.59, 0.19, 0.17, 1.18, 0.90,
1e64 ¢ & o< o05)e From this it is found that there is no real difference
between the results from Teat Form I ard those from Test Form II,

However, the differences between means of both forms of test are
not significunt, but it is inieresting to see that the means of Form II
ere superior to those of Form I in five classes. Mathyom 3 (girls) only
s exceptional,

Statistlicelly, the dixTerences of means of both forms are not
Bignificant-



Table 2
Comparison of Aversge Lesponses of Children to Distributed

Agpects of Schocl with the Responses to School as a Whole

mathyom 3. mathyom 6
Statistic

xl 3.£0 Lol3 | 3454 | 3.78
02 3,83 LoOL | 363 | 3.89
Dife, 0,12 | 0,09 | 0.11
(52 - x1)

1, 1,18 | 090 | 1.6

X1 = The average responses of children to distributed aspects of the
school (Test Form I)

s
.

x72 = The averecpe respcases of children to the school as a whole

(Question 2 Test Form II)

3!3 Ronk Order qf D-'E}f"ﬂ'. tgncetg of drﬁn’l “Ezrnﬁx“ "':--. QFQ“]
10 deternine some of the most important factors that eontribule

toc children's favorable feolings toward schocl, the secord form of test

was applied. The data cbtained from children's open-ended responses to
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1
question 1 were clessified into categories &s follows i~

1, Human factors
1.1 Teecchers
lelol Quelification
1l,1.,2 Teaching
l1,1,3 Keletionship with puplls
l.1.4 Relatlionship with others
1.1.5 Olher charscters aud/or personalily traits
12 Studemnis
leZsl Quaslities of class leaders
Le2e2 RQuelities of other gludenis
1.3 Qualibies of janitors
Re Physical envirommentis and services
el Facilities
Led SeIVices
2e¢3 Accessibility
<e¢f, Building end grourd
2¢5 Privacy
3. Contrel and regulastion

The next step of anzlysis was to count the frequencies of
chiidren's responses distribuied according to those eategories. Then,
the means end percentages of these frequencies were computed, The

resuits were shown in Appendix D. " Now the percenteges of responses of

1

For the example of children's answers vhich are under these categories
erd sub-categories soe Appendix B and C,
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the following characteristics wore rankedi=
l.1 Teschers
l.2 Studeris
1.3 Qualities of janitors
2el Facllities
2e2 Services
R¢3 Accessibility
¢4 Bullding and ground
2.5 Privacy
3.0 Control and regulaiuion

When the perceuntuges of frequeoncies of children's responses to
the nine above characteristica werse ranked, the first two characteristics
that recelived highest percenteogea of responscs were studied. If the
percenteages of the characleristic in the third order were nearly equal
to thicse in the gecond, the characteristic in the third order was
included,

Bolh boys znd girls in mothyom 1 gave the highest frequencies
of respouses to the quelities of students (Tebles 21 and 22), They
enswered Lhuat siudenis should have good conduct, heve good discipline,
huve good knowledge, etc,s They fecl that good qualities of pupils is
toe most imrortant factor that determines the thest' school. NRext to
the qualities of the students, boys mentioned the vorious services that
the school should glve to lhem, and girls menticned the quelitics of
teccherss In Table 22, it is seen that there is 2 wide gaep (36.03 = 12.,91)
vetween the percentzges of responses to gqualities of stulents and those

of teachers., Thls meens thit girls conecentrate on qualities of students
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much more then they do on those of teachers. And boys reted the qualitles
of teachers in the fourth order (Table 21).

Young children, ordinerily, have a narrow range of interest and
thinking, They hove a centre at themselves more than the other socicl
characteristies. Another point mey be that the influence of morality
teaching of the teachers at school makes the children become aware of
the teaching.

Boys gave rolher high frequencies of responses to school services
(Teble 21)., They took interest in the eleanliness of the school-building,
in health examination, in rooms for the sicks end sufficient clean water

for drink mg 3

Tokle 2
Rank Order of Desirasble Aspects of the "Best" School of Bqvs in Mathyom 1

Noe. of
Categories

Categories

Students

Services

Fecillties

Teachers

Building erd grourd
Control and regulation
Lecessibility




1 3

L)

Rark Order of Desirable Aspects of the "Best" School of (irls

in Mathyom 1

No. of

1.2 - Students 1.02 36.03
1.1 Teachers 53 18.91
e | Services o IO 13.51
2ol Facilitics o35 13.51
3.0 " Control and regulastion o5 9.00
2ol Building and grourd 15 540
2e3 Accesaibility . 07 2470

- For mathyom 3 axd 6, both boys and girls geve highsst frequencies

of reaponses to the wverlious facilities the school should manzge for them
(Tables 23, 24, 25 end 2t), When the frequencies of responses of boys

in three classes z:xd of girls in three clesses were combined (Tables 27
and 2C) and when the frequencies of responses of all boys erd girls in
three classes were combined (Table 29), it appears that the frequencies
of responses to the facilities ecme first, Concerning these facilities,
children were apt to mention rooms for specisl subjects, a large play=
grouxd, rich teaching spparatus, spaclous school compourd, school library,
e big school house, big class-room with electriec fan, a fence around the

school eompound ete.
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Older children have enough opportunity te interact things or
social situstions that facilitate them. As they interact, they develop
attitudes toward those feeilitating things or situstions, They wiet that
every society in which they participete should have facilitatlies, Anolher
reagon 18 that older children are more aware of prestige. They may
rogard the facilities in school as prestige for both Lhe school aud
theussclives.,

NKext to the facilitics, boys in mathyom 3 end & aud girls in
mathyom 6 mentionzd the qualities of teachers (Tebles 23, 25 and 20).
And the combined results from mathyom 1, 3 end &6 for boys (Table 27),
mathyom 1, 3 and 6 for girls (Table 23), and mathyom 1, 3 and 6 for boys
and girlas combined (Teble 29), elso point out the same thing, They
respended that teachers must heve high quelification, good knowledpes,
They frecuently emphasized the teachera' teaching, such as serious
teaching, making lessons clearly understood. The other desirable
qualities in a tescher are good relatlionship wilh pupils end a good
personality. They reported that teachers must understand pupils, speak
nicely with pupils and have a ¢oo0l and calm disposition,

Possibly, ehildren understard that school is a place which
offers everything students want, and teachers are one of the main parts
of the achool. Students eare only products that are shaped by teachers.
Therefore, teachers must pogses high qualities., Another interesting
point may be the children's own projection. They look et the other
people’s qualities a3 the messurement of the qualitiss of the group they
essoclate. They gave rather low frequencies of responses to quelities

of students, such 23 boys in methyom 3 ard girls in methyom 6 (Tables 23
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ard 26). For mathyom 6 (boys), the difference botween percentages of
frequencies of responses to teachers' qualities and those to studentis!
qualitics is rother big (8.43), though the latier ecomes in the third
crder {Table 27),

For girls in mathyem 3, the frequencies of responses to the
school services ere rarked in Lhe second order (Talde 24), bui the
percentages of the frequencies of responses are nearly equal to thoase
of the qualitiss of lesachers,

in summary, it is apparent thet, from children's point of view,
the mesl importenl factors that delermine the "best" school msy be
grouped a8 {ollovas=

- facilities provided in school for childrens

- ¢ualitles of teachers who take much responsibilitys

- quelitics of sludernts and

- schoul services,

Tgble £
Renk Order of Desirable Aspects of the "Best" School of Boye

in Mathyom 3

CaEZéogies Categories
2.1 Fecilities 1.86 33
1.1 Tecchers 130 Ry o 22,
Leh Puilding erd groud 65 12,37
el Services 61 11.34
) Y. Students 052 979
2e3 Accessibility 13 257

1.3 Quelities of jaritors 02 .51



Rank Order of Desirable Aspecis of the "Best" School of Girls

in Methyom 3

c;;goﬁ os Categories x %
- 3% | Facilities 147 23,88
2ol Services 1,32 2L 45
1.1 Teachers 1.25 20 o 24
1,2 Student s 1,05 17.00
2 oly Building erxd ground 60 971
1.3 Qualities of janitors o 17 283
3.0 Control and reguletion 15 2eb2
Red Frivacy 12 202
Le3 Accessibility 02 WAS
ioble 22

Rank Order of Desirsble Aspectis of the "Best"™ School of Boys

in Methyom 6
IIIIIIIIIiHHH%%HHHHIIIIIIIIIIIIIIIII'“IIIE:'II'“II':IIII"

No. Of

Cetegories
2el Faucilities 1.59 25490
5 % Teachers 1.51 24, «69
1.2 Students 1.00 16,26
242 Services o 77 12.65
3.0 Control and regulation odp 7o
243 Acceesibility 033 8 A2
2e5 Priveo 028 4,81
2ed building snd ground A FRVAY

1.3 Qualitlies of janitors o0 60




Tghle 2§

Rark Order of Desireble Aspects of the "Best"™ School of Girls
in Mathyom 6

50 of
Categories i -_

2el Faclilties 2¢20
1.1 Teachers 1.07
2e2 Services 7
2ol Building and ground o57
Re3 Accessibility A
1.2 Studenis .
3.0 Control and regulstion 20
25 Privacy o1
y P, Quelities of janitors 10
Teble 27

Rerk Order of Desirable fspects of the "Best" School of Boys
in Three Grades

as & Categorics
Cetegories got

2l Facilities 1.31 27423
1.1 Teachers 1.07 2R 622
162 Students &1 16,77
202 Services 68 14 .16
A Building end ground WAy 8.27
340 Control end regulstion .88
2¢3 hceesaibllity 15 3.26
265 Priveoy 08 174

1.3 Qualities of janitors .02 ol
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Rank Order of Desirable Aspects of the "Best" School of Girls
in Three Gradcs

oo
Catagofieg Cateburies

Facilitles 30.06
Teachers 18,03
Services 16,93
Students 15466
Building and ground 8,38
Control snd regulotion 3.79
Acceegsibility 3.48
Qualities of janitor 1,89
Privacy 1.7

Toable

Renk Order of Desirable Aspectis of the "Best" School of
Boys gnd Givla in Three Grades

- . e -
Noe 0OF ) |

2ol Facilities 1okt 25 427
1.1 Teachers 1.00 19.79
1.2 Students 82 16,57
2e2 Services €0 15,76
2oy Building ard ground o4y B.34
3.0 Control axmd regulation o ol & .67
2e3 Accesaibility oL7 3¢39
2¢5 Privacy 09 1.74

1.3 Cuelities of jenitor .06 1.27
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ool in €ach Grode

Question 3 from Test Form II wes given to students to give thelr
cpinions toward their school in terms of lack. 7Thelr responses to this
cquestion were clz2ssified into caltegorles in the seme patiern of those to
question 1 (see pages 81-9] ): The frecuencies of responses to these
characteristics were counted and the means erd percentages of the
frequancies of responges were computed. The deta are presented in
Appendix D,

" The percen.ages of frequencies of responses of children in each
ciass are presented in table 30 to demonstrate what characteristico
concerning the school the children mention most and whel characteristica
‘they mention least. Yor some characteristics, such as quelities of
janitors and privacy, boys end girls in methyom 6 end girlas in mathyom 3
cnly, gave the answers, The characteristics thetwere mentioned moct
frecuently by children in each class were studlied snd are shown in
Table 31,

From Taeble 31, it 1s seen lhalt boys and girles in mathyom 1 give
high frequencies of responses 1o the lack of qualilies of punils, Girlas
emphaglge this charactlerigliie more than boys do, They state that gome
pupils have bad habits, some are disobedient to the teacliers, some do not
talk politely ete. For boys in this class, the lack of feacilities is
frequently mentioned and they elso take more interest in the lack of
school services, but thoy never stute the qualities of teachers at all.

It is girls that express their opinions about the teachers,

*

For the example of children's snswers which ere urnder these categories
end sub-celegories see Appendix B ard C,
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In steting the desirable espects of the best school, boys and
girlas in mathyom 1 mentioned the qualities of studenis es the most
important factors and in stating the undesirable aspects, they agnin
mentioned the lack of qualities of pupils.

For boys and girls in mothyom 3, thelr opinions slightly change,
They mentioned much more the lack of the faclilities the school provided
for them, Doys gave more freguencies of responses to this charscteristie
then girls did. They often mentlioned the lack of & play ground, of a
meeting hall, of a permanent dining room, of & school library etc,

Girls sre more interest~d in the qualities of pupils than are boys, bul
boys are more interested in the quelities of teachers than girls,

For methyom 6, both boys and girls gave the highest frequencies
of responses to the characteriastics concerning the lack of facilities
the school offers them. Thelr patitern of responses were different from
those of children in the lower classes. They complalned of the lack of
roon for special subjecis, of teaching aids, of sports-equipmeni, of
co-curricular sctivities, of opportunity for fleld trips etc.

It is interesting that boys in this e¢lass show more frequencies
of responses to characiteristic concerning the teschers than ehildren in
other classes do., They mostly mentloned the lack of relationship wilh
pupils, such es, teachers are unfriendly with pupils, they do not under=-
sterd pupils, there are many teachers with whom the pupils are not quite
satisfied. OSome pupils state thet some teachers have good knowledge but

bad morel standerd.

Congidering the espect of the leck of students' qualiiies, boys

in methyom 6 es well es girls rarely mentioned it.
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Porcontages of Frequencies of Children's Responses in Each Class
to Question 3 from Test Form 2 Distribuled According to Various Charao-

teristica,

(Summarized from Appendix D6)

NO: Of
Categorises
Categories
1.1 Teachers - B0 | 9.08 | 464 (1323 | T.14
1 l2 S'budellt o l]—i 050 62 185 16 $ 36 27- 32 2 -40 3 iOE.)
1.3 Qualities of - e - 1.16 | 2.40 | 255
janitors
2ol Focilities 30,00 [17.14 |61.81 [41.86 [60.24 | 60,71
2R Services 20.00 | 8,57 | 3463 19,76 | 7.22 | 7.65
2-3 AQCBSSibilit-y - - 1.81 - 2.1’0 y 1
2ol Building & 250 | R.85 565 | 2432 - 0.51
Ground
2D FPrivacy - - | - Lo 32 6.02I 1479
3.0 Control & - e 1,81 | 058 | 6,02 1,02
hegulation

Totzal 100 100 100 100 100 100
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Tgble 31

Percenicoges of Frequencies of Children's Responses in Each Clssa
to Cuestion 3 from Test Form II Distiributed According to Four Charno-

teristics.

(Sumaerized from Appendix DO)

lios of
Categorics

Cateporics

Teacners

4‘6\4 13123 7-.110

tudents L7.50 [62.85 |16.35

27432 | 2440 | 3.06

Facilities 30,00 |17.14 |6Le8) |41.56 |60.24 | G071

oervices 857 3!63 19-76 7 o 4. 7.&5

Totel 9750 197,12 | 90.88 | 93,58 | €3.09 | 73.5



CEAPTER IV

CORCLUSION AlD RECOMMELIDATION

is gititude is peperally krnown a8 & consistent expression of
feelings of irdividuel townrd persgong or situctions. This experimentel
study wes corducted to revesl how ettitudes operate in school children's
behavior patterns. This idea leeds to the study of their aliitudea lownrd
their schocl. The scheol situctlon may produce eithexl pesitlve or negoative
attitwles in childrens If children develop fevorable atlltudes, they will
react to Their school positively. On the other hand, if they dewvalcep
unfavorable feelings towsrd their schliool they mey react negatively.
Therefsosre, one of the moat importont dutieas for the teachers is to tay

his best to develon fuovorable gttitudes in children.

4.2 s | f the Meth

A sample of 214, 95 boys and 119 girls were drawn from matliyom 1,
3 and 6 of one co-educationsl sceondary school of aversge soclo-ecoromie
status in Penghok. The children's sge-range was 11/5 = 17/0 exd their
svercge ege wes 14/3.

In gathering dala, Likert's five point scales and open-ended
questiions were epplied. Eleven staiementis were given to subjects to
Judge by means of Likert scales. One who scored below 3, shows negntive
attitude and above 3, a positive. The sversge responses of subjects

were studied, In the open-ended questions, the responses of subjects
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were categorized and the percenlages of the responses to those charuc-

terigtics were studied.

Le3 Sumnary of the Findincs
The results of the present study cen be summerised as follows:-

le Children in each grode show favoreble aititudes toward each
sapoct concerning the school mentioned in the test, except boys in
methyom 3 end 6 and girls in mathyom 6 show unfavorable atiitudes toward
the school-compound,

2¢ Comparing boys' atiitudes with girls', in each comparison it
is seen thet girls have a higher degree of favoreble aititude toward
school then boys heve, In some items, the differences of means of their
regponseg are significant, in some they ere not. In the comparison
botween the attiluwes of boys and of girls in methyom 3 toward learning
meithematices (1tem &), boys show a higher degree of favorable attitude
than girls do.

3¢ A comparison of ehildren's attitudes toward school in successive
grades revesls that enhildren in the lower prode ere more favorzbhle toward
e8pccts concerning ihe scnool than children in the higher grade. The
children's means of responses te eschocl decrecse wilh advancing grade.
Childrern in methyom 6 like school significantly less than those in
mathyom 1.

Le The findings of this sludy reveal no correlation between
aetiitudes toward school and achlevement., There is no statlisticzlly significant
difference in attliiude toward school betlwecen the high-marked erd low-merked
eaildren. Dbolh gcod and poor learners mey have either favorsble or

unfaevorsble a.titudes towerd school as well,
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But it is interesting to see that in lesrning English lenguege,
the good learners show higher degree of favorable atiitude %o this aspect

than the poor learners,

5, Children's everage responses to disiributed aspecis of the
school (as messured by Test Form I) do not differ significantly from
those to the school es a whole (as measured by question 2 from Test
Form I1I)

6, The investigation of the rank order of the desirable saspecla
of children's best school, shows that the qualities of studenis ere ranked
as the most importent faclor by boys end girls in mathyom 1, end the
facilities the school provides are ranked in the first order by boys in
mathyonm 3 and 6 and girls in mathyom 6. In short, children mention
facilities managed in school, cualitlies of teachera, qualities of studenis
end school services as important factors contributing to the best school.

7« For espects lacking in the school, boys and girls in methyom 1
list quelities of pupils and boys also mention the lsck of facilities more
frequently. Boys end girls in methyom 3 and € concentrate on the inade=-

quacy of feecilitiles the school provides for them.

404 macndat

A8 this study is performed in a certzin school, the resulis are
confined to a specific situnation end eannot be generslized for any other
school.

The statements in the test~items of this study were constructed,
intending that they should be aspecis for measuring asttitudes. For
further investigation it should be improved by using item enalysis.
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One point should be menlionud is that the invesiigator has had
to be cautions in epplying this kind of tests to children in school.
if the teachers of the school do not understand what it means in research
working, it will lead to lhe misunderstanding that the researchers are
going to find faults in them, The researchera' humen relaiionship and
positive alliludes toward the teachers are important to solve thias
problen,

The most eppropriste occasion for the contact with scheol to
give tests Vo pupils is the beginning of the gecord term, i.e. in
Scplember or Octobere In this investigetion the writer contacted the
school in November, when the time for the termeexumination was drawing
nears 1iesving, somellnes wuslies their lesason<hours, especially the time

they prepare for the exmmiration.
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Appencix &

Average Responses of Children in Mathyom 1 to Distributled

dgpects of School and their Responses ito the School &8s a whole

No. of Girls

1 - - | 454 | 5.0
2 4000 | 5.0 | 3.81 | 440
3 - - | 4418 | 4.5
4 - « | 4409 | 5.0
5 381 (40 | = -
4 3,90 |40 | 4403 | 45
7 | = | = | 4.0 ’ I
8 | - = | 4427 | 45
9 | - - j beT2 | 45

10 | 409 |45 | 3063 | 405

11 ' 3472 | 445 ‘ 3063 | 4.0

12 3.81 | 4.0 | = + -

13 - | = | 43| 50

14 % 4:09 | he5 | 4a00 | 5.0

15 | o277 fl..o | 3.90 ; 4.0

16 3490 | 4.0 | 4409 | 4.0

17 Lad5 145 | = | -

12 3.81 | 4.0 | - .

19 418 | 4e5 | = -

To be continued on pege 76.
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L = The average responses of
each child to distributed
espeets of the school

(Test Form I).

E2 = The responsecs of each ¢hild
to the school &8s a whole

(Question 2 Test Form 11).



Appondix Ag
Average Responses of Children in Mathyom 3 to Disiributed

kgspecis of Scnool end the Hesponses o the School ss a whole

(i

Ss X1 R2 R2
1 3.81 |4.0 | - -
. 390 | 440 | 4el5 | 4.0
3 3690 | 4sO | 2472 | 45
4 3445 | 560 | 4eh5 | 4eO
5 372 | 440 | 4409 | 4.0
6 381 | LD | 4436 | 445
7 4000 | 3.0 | 4409 | 440
8 = = | 436 |45
9 £e09 | 40 | 4.00 | 3.5
10 - 3454 | 440
11 509 [ 4:0 | 4ubS | 4.0
12 4,18 | 4.0 | = -
13 390 | 3.0 | 3.27 | 4.0
14, be? ‘z..o £e09 | 4,5
15 4409 | 3.0 | 4,09 | 445
15 4eC9 | 4.0 | 3,36 | 4.0
17 327 | 2.0 | 454 | 4.5
18 - | - Le27 | 45
19 3.36 | 4.0 | 445 | 3.0
20 S3e54 | 4.0 be36 | 40
21 345 | 440 | 3.90 | 4.5

To bte continued on pege 72.
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22 365 | 4e5 | 463 | 345
23 4409 | 440 3690 | 45
2L, 3e54 | 445 - -
25 3e30 | 3.0 | 4eh5 | 44O
26 - - 3.36 | 4.0
<7 3009 | 4.0 | 4418 | 365
26 372 | 440 3¢90 | 345
29 4.18 | 4.0 4a30 | 4.0
30 3681 | 4.0 bold | 440
21 3.90 | 40 | 4,09 | 445
32 Sedyd | 3e5 Lehd | 345
33 LeGO | 440 | LedD | A5
3/ Lall | LoD LoDl | 45
35 345 | 44O loC X1 = The avarage responses of
25 3436 | 345 | 40 esch child to distribuled
- My | #a¥ el * sapects of the school
35 3672 | 44D 4,0
Test Form I).
39 - - 3461 | 40
10 _ _ 2.00 | 2.0 RZ2 = The responses of each child
41 3.50 | 3.5 L od5 | 5.5 to the echool as a vwhole
L2 w | = L9 | 2. (Juestion 2 Test Form II).
43 I - | - 3.36 | 3.5




Average KResponses of Children in Mathyom 6 to Distributed

Aspects of School and the Responses to the School as a whole

Girl B

1 390 |40 | 3445 | 345
2 - - bel8 | 4.0
3 ~ - 381 | 345
2 372 | 440 - -
5 3.72 | 345 - -
6 - - Le2T | 4.0
7/ - - 409 | 440
g 381 | 3.0 | 3,63 | 345
9 3¢54 | 4.0 - -
10 - ~ 3.90 | 345
L1 3.63 |40 | 3.54 | 3.5
12 - - - o
13 372 440 | 3,81 |40
14 - - 3.90 | 3.5
55 | o |- | sus |2
16 3:72 (4.0 | 381 | 3.5
17 3.12 |40 | 3.81 | 3.5
13 - - 3.%1 1 4.0
19 - - 3¢5 | 345
20 - - Le356 | 3.5
21 3.90 |30 | 3.72 [ 4.0

To be eontinued on peage 20,
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330
Ded3
3.09
3e&5

3e&h

3.13

3e45

3.18

3.0

3¢5

Gilrls

%

3454

2404
3eL7
3490

be36

3.0
4«0
3¢5
4«0
3¢5
JANS

4o

80

Xl = The average responses of
each child to distributed
espects of the school

(Test Form I),

R2 = The responses of each child

to the gchool as a whole

(Question 2 Tegt Form 1I).
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The children's responses to question l ard 3 from Test Form 11,
i.2s (1) give ihe description of a "best" schoolj
(3) give the recsons why your present school is at that polntj
are categoriéed ag follows:=-
1. Humen foct
l.l Ioacheors
lelal

(1) 1. High gualificeationg

2o Good knowledges

3. Highly quelified heed teacher =~ having been on cbservation

tour ebroad;
(3) 1. Very few qualified teachers;
lole2 Tepching

(1) 1. Tekes teaching seriouslys

2. Does not feel fed up with teaching

3« Glves advice to students when problems ariscs

Le Well-experienced leuchers;

5+ Makeg lessons clearly understoodj

6. Help studentis know axactly what he teaches;

7. Gives clear answers to the students' questions;

8. Gives an opportunity for the studenis to express their view points;

9. Glves a test to studenis every month;

10. Orgznizes co-curricular ectivities sowme of the time}
(3) 1. No good method of teaching;



(1) 1. Loves studenis;
2. Understands students}
3¢ Encourages a‘;;udents $
L. Talks nicely with siudents;
5. Does not cuntrol with absolute powerj
6., Does not £ind fault with the students too ofieng
7. Devotes time for the studontis;
§. Tekes interest in ihe students}
(3) 1. Is unfriendly with pupils;
2+ Does not understand pupils;
3. There are many teachers with whom the pupils are not quite

gatisfieds

Le The Ycacher does not gympaihlze with the pupilsg

1.1 tlf Relats

(1) 1. Has relationship with the students' parenta
2 Is able to contact succesafully with (people other than parents
of studentsg) ithe o’ siders;

3. I3 a widely known person {popular)

leleb Qther characterg ard vergont] 14 ndt
(1) 1; 18 cool end calm in dispositionj
2. 18 not en easily irritated personj
3. 18 ghrevd or profound in thoughtj

Le I8 careful, kira, well-behaved and polite}

5. BEzs treits characteristic of a leaderj



(3) 1.
2.

(1) 1.
2.
R

(3)

(1) 1.

5.

6s

7o

8.

%o

10,

(3) 1.
2.

De

Some teachers act mostly out of thelr emotlcong

Good knowledpe but bed morel standard;

1.2 SI‘;U‘B%
1.,2.1 Qualiticg of closg lecaders
Is a guldej

Can take care of the class in ploce of the teacher;
Is kindg

Has good knowledges

loRe” CQualitics of othor gtidentsg
Are well-bechaved, exd have good conduelsg

Follow the teacher's instruction
Have good diseliplines

Have geod knowledge, good habits
Are interested in school lessong
Dress themsclves piroperly;
Cooperative with each other;
Speek polilelys

Keep reputation of the schoolj
Attend school diligentlys

Some stucents are in bad heblt, don't dress clesnly ard properly;
Some students are disobedient to the teacher;

Scme students ere not well=-beheved, and don't cooperate with
each olherj

Some slucenis don't talk polilely and are not very respectful;

Scme students don't take interest in thelr lessons;



1.3 Queliticg of Jjenitors
(1) 1. Has e good corducty

de 18 Industirious;

3. Is interecicd in his jobj
(3} 1, Is idle;

2. 18 ot well-bechaved;

3. 18 carelesss

Le 18 notl iInterested in his Job;

2¢ Phvgleal environment and gerviceg
el Tocilitbicsg
(1) 1. A gpacious schcol compound;
2; A blipg school house wilh a meeting hallj
3. Big cleso~roons}
Le Rooms for special subjeccts such as, science and geography}
5e Mocern apperaiuss
6. A1l sorts of eaulpmenis that are needed;
7. A fence around the school compound;
3. A play groundj
¢ Sports equipnmentss
10. A permenents dining room;
(3) 1. School compound is small;
2. There are no trees under vhich the stuldentis ¢ar rest during
the days
3¢ There is no pley ground;
Le There i@ o meeting hells

e There 18 no permanent dining roomj
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6. School building are not adequate for the demand of students;
7. There is no library;
8., There 18 no room for special subjects;
9. Lack of teaching aidsj
10, Lack of sports equipment;
11. Leck of co-curricular activities;
12, There is only e six~year course of secondary education of which
the finsl grade, M. 6, should be extended to M. 8j
13, Two=shift operation results in less learning opportunity for
the studentsg

14. There is no opportunity for studenis to teke a fleld trip;

2.2 Servicesg
(1) 1. A clean end well-arranged school compounds
2. A clean vwater-closet;
3¢ Clean water gufficient for drinking;
Le Clean food for scle}
5 Food service menaged by the school;
6. Sick-rooms and hezlth examinstion;
7. A reception room;
(3) 1. Sick-room is untidys
2. There 18 no exsmination of children's healthsy
3¢ Drinking water is not sufficiently availablej
Le Food is not quite hygienic; it cannot be relied upon &8 & clewn
meal 3
5+ Water=closet is filthy and is very close to the school building,
it gives out bed smell;

6. There is no reception room.



(1) 1. The school loeated near the road, end easily accessible;
2, The school nob located in the place where there are disturbences;
3. The school located In the place where there is fresh airj
L. The school not loecated ian the place where there are hooligunsj
(3) 1, Pathway to school is perrow and is found to be lnconvenienis
2, The school is locaied nesr the river which may be a danger to

the childrsn who play around it

244 Bullding apc grourd
(1) 1. Attractive school building;

2e¢ School compound besutified with trees end floweras;

(3) 1. The school compound is full of things scattered about without

orders

2, Classroom arrangement is not so atiractives

2¢5 Privecy
(L) 1. Fo interference or trespassing into school by the outaiders}
2+ Mo disturbing nolssj
3. No bad smellj
(3) 1. The outsiders trespess on the school ground;
2+ There are noise from the fzclory end noise from the houses

guch as a loud noise from rediog

(1) 1, Rigid rule and regulation;

Ze Good dlacipline both ingide and outside school;
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3. N¥o corporal punishments
4e The one who does wrong, not the entire group, should be punishedj
5. Bovs and girls not be placed in the same classroom}
6o Moral instruction should be given everyday;
(3) 1. Students' frezdom is limited;
2« Corporel punishmont of students is employeds

3¢ Rlles and rogulations are loosey

W
The mmbers in brackets show the mmber of questions,
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Frequercies of Children's Responses to Question 1 from Test Form 1l

Categories

l. Human Factors
1.l Toachers

lel.1 Qualificatior

1.1.2 Teaching

1.1.3 Relationship
th pupils
lele4 Relatlionship
with othsrs
Loloe 5 Others
chayaciers

P TR pewEw 1 ]

1'2 St'lﬂe.ﬂts
le2el Cuealities of

class leader

1 % 2. 2 Qﬂﬂiti@ﬂ Of

ENCE NN A N R

(45)1(62) | (67) | (99) | (69)|(64) | (181)] (2
(143 | () | (47) | (50) | (41)|(43)

25)| (406)
(102)| (114)| (215)

obher studenls

1.3 Quolities of
janitors

2o PJ’WBJ.C&I envie
ron!'t and
service

2.1 Facilitles

2ed ScTViCES
Re3 Accegaibility

Rely Building &
ground
2.5 Privacy

Totel

g | 7 | 10 | 17| 16 27| 34| 61
71 27 | 17 | 12 L6 | 40| @6

51 6 | 13 | 10 19| 25| 244

el - | - 1 1 1 2

1| 7 | 10 1 9 | 14| 23

(31) ] (40) | (19) (42) (27) 1(17) | (77) [(99) | (276)
29 | 40 | 19 | 42 | 27 75 | 97 | 172
- 1| 1 7 | 1 2 |12 14

lll 194 247 1166 | 274 632 [1091
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Lppandix D
Average of Frequencies of Children's Responses to Question 1

from Test Form 11

Gategories = | =
’ B |G a I
(32) [(39) (? ) | (£0) (2 (119)] (214)

1. Human Factors

(2447)|(2455) .60)

(1425)|1.52)2.07)

l.1l Teachers

Illl Gu.liflcatiOT 109 .25 .62- tAO & & 12%
1.1-2’T0aching o2l -42 144- .LD 135 tAO
11113 RClEILiOﬁTI"lp .09 032 037 117 o o 20

with pupila

1.1.4 Relationship | - 03| 02 008 | 009

with olhers
1.105 Other Chﬂr&c :03 t25 nOB t06' ol .10

Ter

-y~ 4

112-3ﬁUﬁent3

14201 Quﬂlities ﬂf 106 oo 105 002 1017 -019
closs leader
) Quﬂlitiﬁﬂ of D4 1#05 1.0 037 el i81 lSO
gLner stuwient s
113 Q&Elitiea Of - 117 003 -lO t02 110 t06
janitor |
ce Phiyaical envie J(5.05) {264 3.2l) 2,96
ron!t and ( ) ( :)(r ( )

SOrVices

2,1 Fecilities 290 | 1321 |1.59 (147
2.2 Services B AR R N 480
2.3 hocessibility | 45| 15 | 18 | 417
2.4 Puilding & 1 o57 | 40 | 44 | W42
ground
2.5 Privacy U8B




Avvendix D

Percentages of Frequencies of Children's Kesponsea to Quesilion 1

from Teat Form 11

Re 1 z > >

1, Human Factora [(45.45)(55.85){34.53)(40.08)[(4156){(23:35)(3943)[(35.60)|(37.21)
1.1 Teachers (14.12)(18.,91

l.1.1 Qualificatio: 5eE9

lele2 Tﬁﬂ.ciling 7-89

1.1.3 Relatlionship 4403
with pupils

l.1l./ Relalionship - .19
vith others

lele5 Other charsc« 1.C1 <09

ters

1.2 Students (31.30)(36.03)| (9.79)(17.00)(16.26) (6.,20)(16.77) (15.6«13)(16.57)

le2el Qualities of | R.02 072 | 0,42
clzgs lauder - ~ ' '
le242 Quaiities of | 29.29 | 36,03 | 9,79 | 17.00 | 16,26 | 5.47 | 16.33
other students
l.3 Qualities cof -
janitors

2e PhyﬁiC:l rvie
ron!t ard
servioe

2-1 FﬂCilitieﬂ

Red Services

23 Accessibility

grournd
e 5 Prive '

1321

3- cO-ﬁﬁTOl &

Rezulation

Totel 100 100 100 100 100 100 100 100 100



Categories X. Be - = =
Lo &5 3
S le (s [als oo e
1. Humen Factors | (19)|(25) [(14) | (57) | (15) ((25) | (48) |(207) [(355)
1.1 Teachers - | (3)] (5)| (2)|(11) (14) | (15) 25) | (41)
l.1.1 Qualification = 1 - 1 1 4 1 6 7
lelo2 Teaching o 2 A A 5 2 9 8 17
l.1.3 Helationghip | = - - 3 3 A 3 7 10
with pupils |
lole4 Relationship | = - | - - - | - - - -
wivh others
l.1.5 Other chare - 1 - 2 A 3 A v
ters
1.2 Students (13)1(22) | (9) | (&47) | (=) | (6) | (20) | (75) |(105)
1-211 QUllll‘Lie3 Of - - gl e v = wa Y e
class leader
le2e2 Qualitics £ | 19 | 22 9 LT 2 6 30 75 | 105
other gtudents
1.3 Quelities of - - - 2 2 g 2 7 9
jeriivors |

2¢ Paysiccl envie

(169) ] (124) ] (293) | (417)

ron't ard
SErvices
2.1 Faciilties 119 96 | 197 | 233
2.2 Scrvices 6 15 16 52 £3
2e3 Accessibilily 2 5 3 5 3
2+, Building & 1 A €| 10
. grourd

3¢ Control &
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Appendix DS
Average of Freqguencies of Children's Responses to Quesiion 3

from Test Form 11

(w3 T w3 Taé
Categories
. )| (36) (40) (97) (40)

1, Hunan Factors (159) i()lo-) U}B) (1142) (055)(4'62) (

1.1 Teachers - o12) | (20)] (20)|(35) [(426) [(421) [(419)
l.l.l Quelification = 02 | .03
l.1,2 Teaching = 10 | .18
lele3 Relaotionship| = O7 | 11
with pupils

1l.1l.4 Relationship| =
with others

1l.1.5 Other charact =
Ters

Bl A b de S e A PR el SR e R K 2 2 b 2 r

1.2 stadents | (.59(e56)(.25) [(La?) | Ceomla1s) 1¢30) 1(.63) 1(oa7)

l.2.1 Quaiities of | =
clasgs lecder

leled thli'tiea of .59 o L7 07 163 047
other students
1.3 Qualities of - 05 | O7 «05 | 03

Janitors

2, Physical envie |(o65)(o25)/(1.22)0(225)(2.33)1(4+22) (1430)1(246) (1.94)
run.t and

AeTvices
. nl F acjlitiea

0Ok | 1.80 | 1.85 | 2.97| 1.0 | 1.65

2.2 Services 051 .85 I 22 | W37| 6| A3 W3

2.3 Aecessibility 02 = | 07| 12 03| 04! <03

2;4.. B‘ujlding & -Ogi 10 - o U2 104 p05 ﬁ -04
ground |

2.5 Privacy - J0 | 281 72| .05 27] .16

3. Contrcl &
Regulation

02 .02' Jd8 | .05 .o.éi 021 oL




Percentages of Frequencics of Chilidren's Responses Lo Question 3

froa Test Form Il

l. nl'bm FElCtOI's (47050) - ?5 t.;;.)) 13313)(18 G?) (1 7!")( 6‘9{)(2,‘0"') (:{).(J?

1.1 Tezchers - (.J._,,.;) (9,08)] (4:640(13.23) (7.12) (3.92) (6420)| (7.05)
111.1 Quallficatio ™ 2;5‘}5 - OQJCI ..n..o 504. 0. 1.1;.3 .20
1l.1.2 Teaching - B8¢TL | 727 | 2e32| 6,02 1s02] 5.05| 1.98| 2,92
1,1.3 Relatlicnship - = e 174 | 36601 ] 204 ) 168 1.73| 1l.72

© with pupils '

lllzf fel&tl@flﬂﬂlp - - - - - = - tn o

with others

0115 Uther chara = - 1.81 o 2.40 2.04 1168 00?‘9 1120
ters -

R - iereen

1.2 Students  |(47.50)[(62.85)((16.36)((27.32)| (2.40) (3906)(1.0-4))(.Lu.(l)(lgcfﬁ)

i2.1 Quﬂl.l.'tlea of - v - - -
- eclass leeader

lede Q'.]J.].i" ies ol lp? 50 6&2.85 16096 27 32 2-40 3.06 16;85 lgoi}l 18.07
Lher students |

1.3 Qualitvies of - - - 1,16 | 240 2655 1.2 1,73 1.54
janitors |

2. Physical envi~ [{52.500(22«57)(72.720(66427)(7590)(86.422){ 69466)(72.70)
ron't and

(71.77)

lervice -
2r.1rFac;§i:ica 30400 | 17.14 | OL.EL | 41.86 | 60,24 | 60.71 | 53.93 | 42.89 | 50443
242 Scrvices 20,0C | 8457 3463[ 16,76 | Te22| 7.65| 8,98 | 12,90 | 11,70
b3 - - | 181 - | 240 2550 1.62] 1.2 1.37
ReS0| ReE5| 545 | 232 - CeBl | 224 | 148 | 1le72

2-32 6-02 14#79 2-80 E.lf‘ f.uf:a‘fp
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