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1-Q:

NGMILLIINN 1N
THE ESSENCE OF BUDDHISM FOR THAI STUDENTS®

(Ten Oft-Asked Questions with Answers)

Suppose you meet a foreigner who asks you : "What exactly did the
Buddha teach?

This is a big subject which can be answered from many different
points of view. We can say first of all: He taught us to tread the

middle way . to be neither too strict nor too slack, to go to neither

one extreme nor the other. The Middle Way consists of striking the
golden mean. Knowing causes, knowing effects, knowing oneself,
knowing how much is enough, knowing the right company, knowing people.
This is one way of answering the question.

Another way of answering is to say: The Buddha taught that
eve:ything_is caused and conditioned. Everything happens in
consequence of causes and conditions, and in accordance with law.

The Buddha teaches thus: Each thing arises from a cause. We must know
the cause of that thing and the cessation of the cause of that thing.
Hence, the principle of Dhamma is scientific in nature, and we can say
that the principles of Buddhism agree with the principles of science.

To answer yet another way: As a rule of practice, the Buddha

taught: "Avoid evil, do good, purify the mind." Avoiding evil and

doing good need no explainihg. Making the mind pure meéans this: If ohe

*An abridged and modified version of Buddhadasa's Talk on "Buddha
Dhamma for Students.'
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2-Q:

goes about grasping and clinging, even to goodness, the mind develops
impurities. These include fear of not receiving good, or being
deprived of existing good, anxiety and worry. Grasping and clinging
to that as “mine' also produce suffering. Even though we may have
successfully avoided evil and done good, we still must know how to
render the mind free. Do not grasp at or cling to anything as being
self or as belonging to self. It will be misery, it will be a heavy
burden, it will be suffering (dukkha).

Following on this we may be asked: "what is the basic message of
Buddhism?"

This can be answered in one very short sentence, a saying of the
Buddha himself: "Nothing whatsoever should be grasped at or clung
to.”

That nothing should be grasped at or clung to is a handy maxim
from the mouth of the Buddha himself. This tells us that to grasp at
things and cling to them is suffering (dukkha). When we have come to
know this, we can be said to know all the utterances of the Buddha,
the entire eighty-four thousand Dhamma topics. To have put this into
practice is to have practised Dhamma completely, in every phase and
aspect.

The Buddha was a man who grasped at absolutely nothing. The
Dhamma teaches the practice and the fruits of non-grasping. The

Sangha (Order of monks) consists of men who practise non-grasping.
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3-Q:

4-Q:

When people asked the Buddha whether his entire teaching could
be summarized in a single sentence, he answered that it could, and

said: "Nothing whatesoever should be grasped at or clung to."

Now we may be asked next: "Where can one learn, where can one study?"
We can answer this by quoting the Buddha once again. "With our very
own fathom-long body together with perceptions and mental activities.”

That is to say, we learn in this fathom-long body, which, being
alive, is accompanied by perceptions and mental activities, and goes
to make up “the man.'

Learn here. Don't learn in a school, in a cave, in a forest, on
a mountain, or in a monastery; these places are outside. Build a
school inside, build a university within the body. Then examine,
study, investigate, find the truth: how the world arises; how it comes
to be a source of suffering; how there may be complete extinction of
suffering.

So if asked where to learn, say: "We learn in this fathom-long

body, together with perceptions and mental activities."”

Now, suppose you are then asked: "Whom ought we to believe?"
If you are asked this, then answer with the Buddha's instruction
in the Kalama Sutta.  We are to believe what we clearly see for

ourselves to be the case.” In Buddhiém we are taught not to believe
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anything, without having seen clearly for ourselves that it is so.
We are warned not to believe reports or rumours, not to believe what
has been reasoned out, not to believe even a teacher!

Not believing a teacher, not believing reports or rumours, etc.
have a hidden meaning. It means not to believe blindly (what we
hear), relying on people or on reasoning; but rather to believe what
we see clearly for ourselves. The Buddha told us not to believe
anything until we have put it to the test and have come to see it
clearly. Then we may believe it.

For instance, the Buddha taught that greed, anger, and
misunderstanding are the causes that give rise to suffering. If we
ourselves are not yet acquainted with greed, anger, and misunder-
standing, then there is no way we can believe this, there is no
need to believe it. When we know for ourselves what greed is like
and what anger is like, then we can believe it on the basis of our

own experience.

Another often asked question by foreigners is : "Which is the
shortest path?"

We might answer: "The Noble Eight-fold Path"”, namely: right
understanding. right thought, right speech. right action, right
livelihood, right effort, right mindfulness, and right concentration.
This is the most important principle of Dhamma,
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6—Q:

The Bhuddha taught that we have to note the six sense organs
—-the eyes, ears, mose, tongue, body, and mind. Each of these six
organs has five aspects. In the case of the eyes the first is the eyes
themselves; the second is the visual object that makes contact with the
eyes; the third is the consciousness that comes to know the visual
object making contact with the eyes; the fourth is the action of
contact effected between consciousness, the eyes, and the visual
object; and the fifth is the pleasurable or painful mental feeling
that may arise as a result of the contact.

The ears, nose, tongue, body and mind also have these five
aspects. BEach one of these has a part to play in causing us to
become unmindful, and so, to grasp at and cling to eye-conscious-
ness, ear-consciousnes, etc. as being selfhood. Sometimes a
beautiful object contacts the eyes and we grasp at the awareness
of it as being self. Sometimes a melodious sound comes to the
ears and we grasp at the melody as being self. As soon as we
grasp and cling, suffering results. It is deception. By keeping
constant watch, we can come to see that none of these is a self,
and the Noble Enght-fold Path will come into existence in us at

the same moment.
Now we may be asked about one word in Buddhism: "What is Kamma?"
Many westerners have written books on Buddhisi, and the ehapters

they are most proud of are those dealing with kamma (karma) and
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rebirth. Unfortunately, their explanations are quite wrong. All
they really say is that good kamma is good and evil kamma is evil.
"Do good, receive good; do evil, receive evil”, and nothing more.
This is exactly the same doctrine as is found in every religion.
This is not kamma as it is in Buddhism.

The Buddhist principle deals with the cessation of kamma,
not just with kamma itself and its effects.

The Buddha taught that kamma ceases with the cessation of
craving, aversion, arnd delusion (raga, dosa, and moha). Kamma
ceases when craving, aversion, and delusion cease; that is, when
the mental defilements cease. When craving, aversion, and delusion
cease, 0ld kamma ceases; no present kamma is produced; and no new
or future kamma is produced; thus past, present, and future kamma,
ceases. When a person puts an end to craving, aversion, and

delusion, kamma ceases. This is how it must be explained. -

Here is another question: "What is right livelihood?"

"Right livelihood"” really has a special meaning of its own. To
live right is simply to maintain condition such that the mental
defilements (kilesa) cannot obtain nourishment or develop. Hence
it is nothing other than living all the time with a mind that is
free and empty (cit wang); that is, a mind that views the entire
world as something empty and does not grab at anything as being

self or belonging to self. Living like this is known as living
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8-Q:

rightly. In other words, living rightly is living in such a
way that the defilements have no means of arising; no means of
obtaining nourishment.

If we live rightly as described, the defilements become
undernourished. They fall away of their own accord and become

completely extinct. There is no way they can arise.

The next question is: "What does the world consist of?"
According to the Buddha, "This world is full of empty things.
This world is empty. There no ‘selves' or ‘self'”.

So don't be satisfied with saying simply: "In the world
there is only suffering, there is nothing that is not a source
of suffering.” This is certainly a correct statement but it is
ambiguous, and liable to be misinterpreted. Those same things,
if one doesn't go grasping at and clinging to them, are not a
source of suffering at all.

What is the world full of? Look at it from one point of
view and you say: "It is full of suffering,” or simply, "It is
suffering.” From another point of view it is nothing but an
endless process of arising, persisting, ceasing, arising,
persisting, ceasing... If we grasp at and cling to it, suffering
will be produced. If we do not grasp at and cling to it, then it

simply continues arising, persisting, and ceasing.
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What is the world full of? It is full of things that arise,
persist, and cease. Grasp at and cling to them, and they produce
suffering. Don't grasp and cling, and they do not produce

suffering.

This brings us to another question: "Where can we put an end to
suf fering?"

We don't put an end to suffering in a monastery, in a forest, in
the house, or on a mountain. We have to put an end to suffering
right at the cause of suffering itself. What we have to do is
investigate and find out in what way suffering arises in us each
day and from what root it originates. Then we have to cut off
that particular root.

It is usually proclaimed eloquently, also mistakenly and
misleadingly, that birth, aging, and death are suffering, but
birth is mot suffering, aging is not suffering; death is not
suffering, in a case where there is no grasping at ‘my’ birth,
‘my' aging, ‘my' death. If we don't grasp, they are not
suffering; they are only bodily changes.

Thus when the Buddha said: "Birth is suffering, aging is
suffering, death is suffering,” the majority of people, almost
all in fact, misunderstand it. They point to the condition of
birth, the condition of aging and the condition of death as being

suffering.
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Put an end to suffering where it arises; eliminate it

right there!

Now the final gquestion is: "What were the Buddha's last
instructions to us?"

As everyone knows, a person who is about to die usually makes out
a will; a set of last instructions. When the Buddha was on the
point of dying, he said these last words: "All campounded things
are subject to decay. Be well equipped with heedfulness!"

That is to say, all things are nothing but perpetual flowing-
on. All things are anicca, they change incessantly, flow on
endlessly. That perpetual flux is devoid of any self or anything
belonging to self.

The whole essence of the Teaching can be summed up as freedom
from suffering through simply not grasping or clinging. Hence non-
grasping, non-clinging, and the absence of any idea of self is the
most important teaching. Please bare well in mind one single word
that reveals the entire dhamma, the word wang (empty, free), which
in Pali is sunnata, as the core of Buddhism. Buddha, dhamma, sangha
are summed up in the word wang, free, empty. When cit (mind) wang
has been attained, the defilements are absent and concentration is
at its best. When one has come to see things, the world, as empty,

one doesn't grasp at or cling to any of it; one has full insight.
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AGMIUDIN T

THE PRACTICE OF MINDFULNESS OF BREATHING

(ANAPANASATI EXERCISES) *

The practice of mindfulness of breathing is the effort made
by the meditator to observe the true nature of the ‘psycho-physical
phenomena’ taking place in his or her own body. These phenomena are
acts of awarenress or consciousness (nama) and a group of material
qualities (rupa) that we percieve all around us wherever they are

seen, heard, smelt, tasted, touched, or thought of. We muét make

ourselves aware of them by observing them and noting them thus:
‘seeing-seeing’, ‘hearing-hearing’, ‘smelling-smelling’, ‘tasting-
tasting’, ‘touching-touching’, or ‘thinking-thinking'.

Every time you see, hear, smell, taste, touch, or think, you
should make a note of it. While breathing, take note as you breathe
in; when you breathe out, note it too. Do not alter the natural manner
of your breathing. Breathe steadily as usual and note it mentally,
not verbally.

Your mind may wander elsewhere while you are noting the IN
and OUT of your breathing; this must also be noted by mentally saying
‘wandering-wandering'. When this has been noted once or twice or

even many times, the mind will stop wandering, in which case you

*an abridged and modified version of Mahasi Sayadaw's method of insight
meditation.
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should go back to noting the act of your breathing. If the mind
reaches somewhere, note it as ‘reaching-reaching'. 1f you imagine
meeting or talking to someone, note this as “meeting—meeting’, and
‘talking-talking'. Then go back to the basic act of breathing!

In short, whatever thought or reflection occurs should be
noted. After we take note of each and every act of consciousness as
it arises, it tends to disappear. In the long run, samadhi (concentra-

tion) can be developed, and insight will follow.

Sadhu (well done)! Sadhu! Sadhu!

- -
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NEW DIRECTION OF SLA RESEARCH: THE NRI

MEDITATIONAL APPROACH TO ENGLISH AS A SECOND
LANGUAGE

Prapart Brudhiprabha
Assistant Vice-President for Research Affairs
Srinakharinwirot University at Prasarnmit
Bangkok, Thailand

Abstract: This paper will propose a new direction
of SLA  research based on the results of the
Nama-Rupa (Mental-Physical)Integration
Approach to Thai as a Sccond Language for pre-
school children. Some meditational exercises will
be added to an experiment in teaching English as
a Second Language to adults. Its implications for
SLA Research & Development will be discussed
and recommended for future second language
teaching.

“Braving the SLA Storm”

There’ll be some changes made today
There’ll be some changes made.

For there’s a change in the weather
There’s a change in the sea--

So from now on there’ll be a change in me.

There’ll be some changes made today
There’ll be some changes made.

For there’s a change in politics
There’s a change in academics

So there’ll be a change in linguistics
vis-a-vis SLA inquiries--

Including you & me!

P.B. Prabha
(Adapted from, Billy Higgins’ Lyrics)
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1. PREAMBLE: THEORIZING ABOUT SLA

Second language acquisition (SLA) research has been
flourished for nearly two decades now. The upserge of interest in
SLA dates to the early 1970's. Theorizing about SLA is increasing;
and research literature is voluminous. However, conflicting
evidence is by and large apparent. This is a healthy sign. Although
a psycho-neurolinguistic lamp has already shed some soft light,
the so-called learner's ‘black-box’ is still dimly lit. Our last
frontier, i.e., the brain, practically remains terra incognita! Hence
what I can perhaps do in this short paper is simply to look back in
order to provide an alternative orientation in SLA research--and
then to look ahead for new hypotheses or theories. I submit that
the field of SLA requires different research perspectives; this is the
only way we can progress in science! And in this way it will be
possible to work towards an integrated model of second language
development in the classroom (for a detailed review of research,
sce Ellis 1984).

My purpose is not to argue that one approach is better than
another. Rather, I wish to share with you my theoretical stance

and, hopefully to give some food for thought about SLA.

2. NEW DIRECTION OF SLA RESEARCH

- There are at present, as you may be well aware, two major
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approaches to theory building: the theory-then-research
approach, and vice versa. However, "there is no consensus about
the overall direction that SLA research should follow" (Ellis 1986;
290). The former is a 'hypothesis-testing' investigation in a
natural science, while the latter is a 'hypothesis-generating'
inquiry in the humanities. In addition, I would argue for both as
well as something in between, i.e. using the 'black-and-white-
and-shades-of-gray' analogy, so to speak. In other words, to
strike a middle ground with a four-fold system of logic, namely a
theory either is, or is not, or both is and is not, or neither is nor is
not! (See Burns 1965)

During the past two decades, advances in linguistics and its
related disciplines have prepared the solid groundwork for SLA
theory building as well as contributed to SLA research (see e.g.,
Lightbown 1984; McLaughlin 1987). Because SLA studies have
from the outset owed a great deal to the methodology and theory
of first language acquisition, it is not surprising that "one of the
biding issues in SLA research has been the L2 = L1 hypothesis"
(Ellis 1986: 284). Consequently, a number of SLA theories have
been developed and evaluated (for discussion see McLaughlin
1987; Numan 1987). A series of new insights into what motivates
SLA have emerged from some research findings which have

assumed a central place in SLA theories. Psycholinguistics has, to



a large extent, contributed to our understanding of SLA. Also in
recent years, neurolinguistics has generated some useful
information.

It should be noted in passing that there is some theoretical,
methodological, and practical evidence to support the L2 = L1
hypothesis in terms of both the ‘process’ and the ‘product’ of
acquisition--if and only if, all other things being equal! The notions
of ‘informal’ and ‘formal’ learning also play an important part.
"The extent to which the L1 = L2 acquisition hypothesis can be
supported, therefore," Ellis (1985 : 22) maintains, "will depend on
the extent to which the L2 learner engages in informal and formal
learning.”

In sum, what I have so far discussed has stimulated SLA
research as well as provided a frame of reference and new
direction towards a composite picture of SLA. In this connection,

Ellis (1986: 276) offers the following model:

Situational Factors l

Learner Processes —————p»=! Linguistic Output —

Linguistic Input

!

Learner Differences

All these aspects reflect the key issues in SLA inquiries and
need to be thoroughly considered and investigated. But it is

beyond the scope of this paper.



3. PSYCHO-NEUROLINGUISTIC PERSPECTIVES

Psycholinguistically speaking, the basic premise of SLA
model is the so-called Language Acquisition Device (LAD), or the
mental organ devoted to language and speech (see Chomsky
1975)--particularly the areas of the left hemisphere known as
Wernicke's Area and Broca's Area. Clinical studies provide some
indications that the former is closely associated with lqnguage
comprehension, while the latter is responsible for speech
production (for example, see Aitchison 1983).

It should be pointed out that from a linguistic point of view,
“language and speech are not synonymous. Languagé is a mental
phenomenon--a body of abstract linguistic knowledge which
resides in the brain. Speech is a physical act--the production of
concrete actual utterances" put forth by the brain (Brudhiprabha
1989: 54).

The neurolinguistic research goes a little further. In addition
to the left hemisphere, it attempts to look into the right
hemisphere in terms of neurofunctional account of SLA as well.
Even a neuro- functional theory of SLA has been formulated (see
Lamendella 1977). In short, a recent evaluation provided by Ellis

(1986: 275) lucidly serves as a basis for further research:

Neurolinguistic and neurofunctional explanations
are perhaps best treated as affording additional
understanding about SLA, rather than an
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explanation of it. However, in the long run it will
be useful if psycholinguistic constructs used to
explain SLA can be matched up with

neurofunctional mechanisms,

4. SLA HYPOTHESIS
I shall now summarize briefly some developments in SLA
hypotheses and present only what I think is the best

generalizations based on the available data to date.

4.1 THE DIN HYPOTHESIS
The Din Hypothesis is based entirely on anecdotal and self-
reported data, particularly Barber (1980) has vividly described a

phenomenon in her SLA experience as follows:

I had studied Russian ten years ago and had read

it some since, but I had never spoken it much ...

It turned out that the curators I was working with
... spoke nothing but Russian. The first day I was
tongue-tied, but by the third, I was getting along
well enough. ...the linguist in me was noticing a
rising din of Russian in my head: words, sounds,
intonations, phrases, all swimming about in the
voices of the people I talked with. This din blocked
out all my other languages to a degree inversely
proportional to how well I knew them. ... The
sounds in my head become so intense after five
days that I found myself chewing on them, like so
much linguistic cud, to the rhythm of my own
footsteps as I walked the streets and museums.
Whertever I noticed this din, the linguist in me
would demand to know what I was saying. Half
the time I had to look what I was saying up, or
somehow reconstruct what it meant from the
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context in which I had heard it hours or days
earlier. The constant rehearsal of these phrases of
course was making it easier and easier to speak
quickly; things popped out as prefabricated chunks.
But I had ne control over what my subconscious
fed into my “chewer” each day. It fed me what it
considered maximally useful. Nonetheless, my
overall command of Russian improved more in a
single week than it would have in a month or two
of intensive reading. (cited in Krashen 1985b: 36-

37).

Hence in consistent with this report, the Din Hypothesis is

stated that:

The Din is a result of stimulation of the LAD;
and it takes a considerable dose of comprehensible
input as well as interaction to get the LAD moving.

4.2 THEINPUT HYPOTHESIS

It is hypothesized by Krashen (1982) that we acquire
language in only one way: by obtaining comprehensible input, or
by understanding messages supplied in good quality, great
quantity, and a good deal of variety. According to the Input
Hypothesis, “real language production happens only after the
acquirer has built up competence via input” by means of listening
or reading for meaning. That is to say, we do not acquire
language by speaking. Krashen (1985b: 39) insists that: "speaking
can help indirectly in that it encourages people to talk to you".

This hypothesis is clearly consistent with the Din Hypothesis
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because the Din is also set off by compréhensible input as well as

by interaction.

4.3 THENAMA-RUPA HYPOTHESIS

It should be noted in passing that the mind (nama)-
body(rupa) relationship has been discussed from time
immemorial, and many positions proposed (for a recent review,
see Steiberg 1982)

Hence at the outset, I would like to argue for the powers of
mind by making a distinction between to ‘conscize’ and to
‘subconscize’ language which is quite similar, if not identical, to
Krashen's notions of to ‘learn’ and to ‘acquire’ language (1985a),
and to Chomsky's concepts of to ‘know’ and to 'cognize’ (1975).

The conscious-subconscious distinction is presented in the

following model:

UNOCCUPIED
adidndOo0

INPUT

The NRI Conscious-Subconscious Model



To ‘conscize’ is operationally defined as to perceive
meaningful information when the mind is unoccupied(sussa).
That is to say, when one is concentrated on or mindful of only
ONE particular thing! By 'subconscize' is meant to perceive
meaningful information round the clock.

In other words, comprehensible input can directly enter the
subconscious mind (bhavangacitta) all the time; but this input can
be retrieved by the conscious mind(cetanacitta) only when it is
unoccupied. The subconscious mind, so to speak, collects all data,
puts t}lem into order and stores them up for further reference.

In general, however, the conscious mind is always pre-
occupied with many things. That is to say, in Krashen’s words
(1985b : 28) “Language acquirers may have a mental block that
prevents input from reaching the Language Acquisition Device.”
The praétice of meditation(samadhi) is a means to make it
unoccupied so that desirable information can feed back or get into
it (cf. Jumsai Na Ayudhaya 1990).

From these concepts one can ‘acquire’ both what is
accessible to conscious and subconscious mind. Hence
comprehensible linguistic input can either be ‘conscized’ or
‘subconscized’ in any settings--artificial as well as natural.

From the NRI conscious-subconscious model of second

language acquisition proposed above, I submit that the mind and
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body must be integrated in order to concentrate on a certain thing-
-in this case a second language to be acquired. Indeed, meditation
is a practical means to bring the mind and body together, 1 present

now a central hypothesis concerning the nama-riipa phenomenon:

1.  Language acquisition is both a conscious and,
subconscious process.

2.  The integrated nama-riipa will set off if enough
comprehensible linguistic input reaches the LAD.

This hypothesis has one vorollary, i.e., the nama-ripa is
integrated through samadhi.

5. ENVOI: APPLICATIONS FOR TESL

Although many researchers are reluctant to apply the results
of SLA research to SL teaching, my experience has given me
enough confidence to make a few positive applications. The
language teaching model in the classroom proposed by Ellis (1984:
193) below, with all its components are considered in our
experiment.

Policy

v

Approach

v

Syllabus

Y

Materials

Y

Learner  |———P| The Classroom |[*¢———| Teacher
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This small-scale study comparing the Audiolingual
Approach with my NRI Approach to Thai as a second language for
pre-school children was conducted during the scholastic year

1986-1987. It was reported that:

During the first few weeks up to the first month
or even more, they are completely confused --
without any understanding. The second and third
months are the silent period--with a sign of some
understanding, while the fourth and fifth months
show a good deal of comprehension. From the
sixth month and thenceforth true second
language production begins to emerge. Although
the length of time for each stage is not clear-cut, it
is evident that they undergo this gradual
development with very few exceptions. -
(Brudhiprabha 1989: 58).

The final analysis of data indicates that better acquisition
has revealed and overall proficiency in Thai has increased. Hence
the NRI Approach appears to be superior to the Audiolingual
Approach.

What is this NRI Approach ? Briefly put, the step-by-step

NRI principles are as follows:

1. Get the acquirer's mind and body ready by
means of communicative activities.

2. Provide sufficient comprehensible linguistic
input for the acquirer's LAD.

3. Emphasizc comprehension before production
or simultaneously sometimes, but not vice versa.
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4. Practice in meaningful contexts.

5. Use Thai across the curriculum
(see Brudhiprabha 1985).

6. Allow considerable time for the Thai language
to develop.

7. Integrate the acquirer's mind and body with
realistic communication.

From these NRI principles, I submit that some meditational
exercises can be added to ESL classroom teaching for adults. A
number of studies on the effects of meditation on scholastic
achievement have been reported with some statistic significance
(see e.g., Thanasiri 1990; Wancham 1987). Also, the success of yoga
relaxation exercises in suggestopedia is consistent with this
interpretation (see, for example, Bushman and Madsen 1976;
Dhority 1984). This is not any more unique than a scientific
experiment. Meditation, Capra (1988: 23) confirms, is not less
sophisticated than experiments in modern physics either,
"although its sophistication is of a different kind.” The Western
scientists conduct observable experiments, while the Eastern
mystics develop intuitive insights in the privacy of meditation!

At this point, let me digress a little bit and say a few word
about a Thai philosophy of education. I have proposed elsewhere
(Brudhiprabha 1973) that Tri-Sikkha (sila-samadhi-pafifia) --the

summum bonum of Buddhism--is both accountable for and
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relevant to Thai philosophical foundations. For our purposes
here, the samadhi-sikkha approach shall be put into classroom
practice.

As far as studying is concerned, Somdet Phra Nanasamvara
(1982: 95-96), our present Supreme Patriarch asserts that we need

samadhi in studying as well as working;:

For example, in reading, the body must be ready
to read. The book must be opened, the eyes must
be on the letters and the mind must also read. It
won't do if the eyes alone read but the mind does
not. If the mind thinks about something else, the
eyes that look at the letters will stay fixed. The
eyes do not recognise the letters and do not get the
message. It is necessary that the mind reads too.
When the mind as well as the eyes read, then one
gets the message from what one is reading...
When the mind and the eyes read in co-ordination,
that is in a state of togetherness or collectedness,
the reading will be fast, the message will be
quickly understood and well-remembered... The
same thing happens in writing. To succeed well in
writing one must write with one's mind while the
hand is writing.

Hence I am confident that my NRI Meditational Approach
to ESL will result in better acquisition and better retention of
English for Thai speakers.

Finally, I would like to use the words of Hiil and Stone

(1977:274) as my counsel for all second language acquirers:

You are the most important living person.
For you are a mind and a body. ... And your
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mind consists of dual, invisible gigantic powers;
the conscious and subconscious. One is a giant
that never sleeps. It is called the subconscious
mind. The other is a giant which when asleep is
powerless, When awakened, his potential power
is unlimited. This giant is known as the conscious
mind. When the two work in harmony, they can
affect, use, control or harmonize with all known
and unknown powers.

So, awaken the sleeping giant within you! Now!

Last but not least, I have put forward at the very beginning
of this paper that there's a change in the weather, there's a
change in the sea . However, it remains to be seen whether from
now on there will be a change in SLA inquiries! Hence let’s hope
that we can en route recite the old proverb: “The caravan passes,

the dogs bark.”
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