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The purposes of the study were to analyze the amount of vocabulary used as
well as morphological crrors found in second-year and third-year BA English major
students’ compositions. Forty second year English majors and another 40 third-year
English majors at Srinakharinwirot University were asked to write a composition in a
two-hour session. The software program VocabProfile grouped words into four word
lists: Base List One including the first 1,000 most frequently-used words; Base List
Two including the next 1,000 most frequently-used words; Base List Three including
words which were frequently used in the upper secondary and university texts, and
List Four composing of words which were not found in any of the three Base Lists.
The vocabulary discrepancy between the two groups of informants was investigated.
Statistically significant differences regarding the vocabulary size and morphological
errors were calculated using the #-test. The results revealed that the third-year
students’ vocabulary was richer than the second-year students’ vocabulary in Base
Lists 2 and 3. 54.05% of the words in Base List One were used by both groups.
39.31% of all types of errors in incorrect derivational suffixes were found the most by
both groups. The third-year students’ morphological errors were a lower number than

those found in the second year-students.
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Chapter 1

Introduction

Background

Vocabulary and morphological errors play a significant role in the quality of
EFL or ESL students’ writing. A number of vocabulary items used in EFL/ESL
students which can show the ability of EFL/ESL students’ knowledge. Therefore,
EFL/ESL students’ vocabulary size analyzed by inany methods has been studied
(Nation, 2001; Coxhead, 2000; Sujan, 2000; Laufer & Nation, 1995). One of the
methods for measuring vocabulary size is by using the VocabProfile program
developed by Nation (1995). This program can count the number of types of words to
account for the quality of essay writing.

Another major factor affecting the quality of EFL or ESL students’ written
work is morphological errors in EFL/ESL students’ compositions. There are two
classes of morphemes: “free morphemes and bound morphemes” such as un, s, ed,
able, anti, and ism (Carter, 1987: 9). The main reason for studying morphological
errors in EFL/ESL students’ writing is that “Thai is an uninflected language, whereas
English is an inflected one and therefore English morphemes do not have
corresponding constructions in Thai” (Pongpairoj, 2002: 83). Morphological errors
can be divided into five types: “using an incorrect suffix, omitting grammatical
morphemes, double marking, regularizing, and incorrect pronoun morphemes”
(Pongpairoj, 2002: 85). The results of morphological errors in 100 Thai
undergraduate students revealed that there were a total of 87 errors of plural

morphemes. Not only an inadequate knowledge of vocabulary use but also
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morphological errors can cause writing difficulties for EFL and ESL students
(Dawson, 1998; Rivers, 1968).

So far, no research has been done to analyze vocabulary use and
morphological errors at Srinakharinwirot University (henceforth SWU). Therefore,
the present study intended to investigate Thai students’ vocabulary use and

morphological errors among second and third-year English majors at SWU.

Objectives of the Study

The objectives were as follows:

1. to analyze the amount of vocabulary in the compositions written by
second and third-year English majors at SWU. The study was conducted in the
following regards:

1.1 the size
1.2 types
1.3 frequency
2. to analyze morphological errors found in the compositions written by both
groups of informants. The analysis covered the following:
2.1 types of errors
2.2 frequency
3. to investigate vocabulary development between both groups of informants

(i.e., second and third-year English majors of SWU.)

Significance of the Study

The research results maybe beneficial in the following respects:



1. They will enable researchers and teachers of English to gain insights into
Thai students’ acquisition of English vocabulary and to enable them to give an
explanétory account of Thai students’ morphological errors.

2. They will be useful for researchers and teachers who would like to have a
model to analyze students’ texts to study vocabulary and errors.

3. The VocabProfile program measuring word tokens, word types, and word

families can be used as a research tool as well as a teaching aid.

Scope of the Study

Eighty compositions written by the second and the third year SWU English
majors of the academic year 2003 were analyzed in the following areas:

1. The software program VocabProfile (Nation, 1995) was used in this study
to explore the amount of vocabulary in the compositions.

2. Morphological errors in terms of using incorrect suffixes, omission of
grammatical morphemes, double marking, regularizing, and pronoun morphemes in
80 compositions were studied.

3. Spelling (e.g., necesary for necessary) and collocation errors (e.g. enjoy

with) were not included in the study.

Definition of Terms

1. Word token

An occurrence of a word in a text is counted as one word token. For example,
in the sentence, “We emerged on the other side of the field to find another red arrow
guiding us deeper into the woods along what’s known by country folk” (Blank, 1996).

There are 27 word tokens.



2. Word type

The occurrence of a word in a text is counted as one word type no matter how.
many times it appears in the text. For instance, in the sample sentence given above,
there are 24 words appearing once: we, emerged, on, other, side, of, field, to, find,
another, red, arrow, guiding, us, deeper, into, woods, along, what, is, known, by,
country and folk. One word: the appears three times. Thus, there are 25 word types in
the text.

3. Word family

A word family is defined as a headword With its inflected forms, and its
closely related derived forms. For example, sign, design, signature, assign, and
designate are counted as one word family with the headword sign (Nation, 2001;
Nattinger, 1988; Bowen, Madsen, & Hilferty, 1985).

4. Vocabulary §ize

The vocabulary size in VocabProfile program is divided into two types. One
is the number of words in word tokens, word types, and word families. The other 1s
the number of words in Base List One, Two, Three, and Four. All of the words in the
two types were found in each informant’s composition.

5. VocabProfile program

A computer program developed by Nation (1995) was used in the study.
Standard word families of different types included in the first, second, and third lists
(henceforth Base Lists One, Two, and Three, respectively). There is a fourth set of
terms containing words that appeared in the compositi;)ns, but they are not covered by
the three VocabProfile lists. The three lists are further explained aforementioned lists

as follows:



1.1 The first list includes the 1,000 most frequently used words of English
such as a able, about, above, and accept (see Appendix C).

1.2 The second list includes the next 1,000 most frequently used words such
as abroad, absence, absent, absolute, and absolutely (see Appendix C).

1.3 The third list includes words which are not among the first 2,000 words
of English but are frequently used in the upper secondary and university texts in a
wide range of subjects such as abandon, abnormal, absorb, abstract, and academic
(see Appendix C).

1.4 The fourth set of terms (not listed) ihcludes word tokens and word types
which are not in any of the three aforementioned lists. Words such as proper nouns
and acronyms are categorized into this list. However, word families are not included
in this list.

6. Morphological error

Morphological errors are classified into two categories: errors with
derivational and inflectional morphemes. Derivational morphemes include both the
prefix and suffix. They change the underlying form of a word to make it into an
adjective, an adverb, or another part of speech. For example, -fu/ is a morpheme that
changes nouns into adjectives (beauty becomes beautiful). Inflectional morphemes
are suffixes only. They include “tense markers (such as —ed), plural markers, and the
third-person singular present-tense verb ending —s” as in she walks (Owens & Bacon,
1992: 21). In addition, “the comparative morpheme —er” applies to many adjectives
and adverbs (Hatch & Brown, 1995: 265). For instance, He is taller than his brother.
Incorrect use of morphological errors are categorized into five types: 1) using an
incorrect derivational suffix; 2) omission grammatical morphemes; 3) using double

marking; 4) using over-generalized grammatical rule; and 5) using incorrect
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pronominal case. The definitions and examples of each type of morphological errors
in compositions written by second to the third-year SWU English majors of the
academic year 2003 were presented as follows:

6.1 A word with an incorrect derivational suffix.

If a student misused a suffix by adding a wrong morpheme to a part of speech,
it would be considered an incorrect suffix.

For example: * My home is my happily [happy] place.

6.2 A word without a grammatical morpheme

If a student did not add a required suffix fo a part of speech, it would be
considered an omission of grammatical morpheme.

For example: *She always give [gives] me encouragement.

6.3 A word with double marking

If a student used two inflected forms when only one was required, it would be
considered double marking.

For example: *She is the most loveliest teacher.

Correction: She is the loveliest teacher.

6.4 A word with an over-generalized grammatical rule

If a student generalized one grammatical rule to a place which did not need it,
it would be considered an over-generalized grammatical rule.

For example: *I wanted to pass this temple fastly [fast].

6.5 A word with an incorrect pronominal case

If a student used an incorrect pronoun, it would be considered an incorrect
pronominal case.

For example: *The secret was between our [us].



6. Vocabulary development

In this study, vocabulary development is defined as the sequential increase of
the vocabulary size and the sequential decrease of morphological errors found in the
writing of the second and the third year English Majors at Srinakharinwirot
University.

In brief, chapter one includes research objectives, significance and scope of
the study, and definition of terms. In the objectives, the research aimed at analyzing
the size, types and frequency of vocabulary as well as morphological errors used by
second and third-year English majors at SWU. The research is signiﬁcaht in the sense
that researchers and teachers of English will gain insights into Thai students’
acquisition of English vocabulary and gain more understanding of morphological
errors. In the scope of the study, the software program VocabProfile (Nation, 1995)
to explore the amount of vocabulary was used and five types of morphological errors
were studied. Finally, word tokens, word types, word families, vocabulary size,

VocabProfile program, and morphological errors were defined in this chapter.



Chapter 2

Review of the Literature

The review of the related literature is divided into four main parts. The first
part focuses on vocabulary learning, knowledge, size, and use. Second,
characteristics of English vocabulary for EFL/ESL students are presented. Third,
vocabulary strategies and techniques of teaching and learning ESL or EFL are
discussed. Finally, some related research involving errors of EFL/ESL students in

Thailand and foreign countries is reviewed in this chapter.

1. Vocabulary learning, knowledge, size, and use

A number of studies on vocabulary learning, knowledge, size, and use among
EFL/ESL students have been discussed to determine the degree of students’
vocabulary acquisition achievement in this section.

In vocabulary learning, there are different concepts of intentional and
incidental learning. The intentional concept involves learning as being planned for,
designed, or intended by teachers or students (Hatch & Brown, 1995). Incidental
learning is a “by-product” of doing or learning something else that focuses on the use
of language (Hulstijn, 2001: 266). Regarding vocabulary items, EFL/ESL students
acquire them as a by-product while they are being ¢ngaged in a listening, reading,
speaking, or writing activity (Hulstijn, 2001). Moreover, vocabulary with incidental
learning is also acquired through reading. Distinctive definitions between “intensive
and extensive reading” are classified (Nation, 2001: 149-150). Intensive reading

involves “the close deliberate study of short texts, but usually around 300-500 words



long” (Nation, 2001: 149). Extensive reading involves “vocabulary growth” in which
texts provide repetition of unknown vocabulary and “fluency development” in which
texts contain little or no unknown vocabulary (Nation, 2001: 150). 'The vocabulary
coverage in both types of reading shows the percentage of EFL or ESL students’
goals. In intensive reading, the percentage of EFL or ESL students’ goals is less than
95%. On the other hand, the percentage of EFL or ESL students’ goals of extensive
reading is 99-100%. Three plausible reasons that EFL or ESL can perceive their
vocabulary learning through extensive reading are 1) unlimited different levels of
EFL or ESL students; 2) learning outside the claslsroom; and 3) motivation of learning
(Nation, 2001). Therefore, extensive reading can yield a higher rate of achievement
in terms of vocabuiary acquisition.

After perceiving the learning of vocabulary in EFL or ESL students,
vocabulary size is an essential indicator of their learning ability. To measure a
vocabulary size, there are two major methods suggested by Nation (2001). Oneis
based on “sampling from a dictionary” and the second is based on “a frequency list
from a corpus” (Nation, 2001: 363). The dictionary method involves choosing a
dictionary which is large enough to contain all the words. A representative sample of
words is taken from the dictionary and the students are tested on those words. Asa
result, the proportion of words known in the sample is then converted to the
proportion in the whole dictionary. Regarding a frequency list from a corpus, this
method is preferable because the sampling involves arranging the vocabulary into
frequency based groups such as West’s (1953) General Service List. In West’s (1953)
General Service List, there are 2,000 word families. About 165 word families in this
list are function words such as a, some, two, because, and to. The rest are content

words such as nouns, verbs, adjectives, and adverbs. In the Thai context, Sujan’s



10

(2000) study, the amount of vocabulary used by 146 Thai undergraduate individuals
in the first-year English majors’ writing in Rajabhat Institute Mahasarakham was
around 2,379 word tokens and 286 word families. In Yodnil’s (1980) study, the
amount of vocabulary used in the freshmen’s writing at SWU was 1,700 word tokens
which were less than Sujan’s (2000) results.

After acquiring the vocabulary size, the use of vocabulary is divided into
“productive and receptive vocabulary” (Nation, 1990: 24). Productive vocabulary use
involves “wanting to express a meaning through speaking or writing and retrieving
and producing the appropriate spoken or written Word form” (Nation, 1990: 25).
Receptive vocabulary use involves “perceiving the form of a word while listening or
reading and retrieving its meaning” (Nation, 1990: 24-25). Nevertheless, the
terminologies of productive and receptive are not completely suitable because there
are productive features in the receptive skills (Nation, 1990). That is, the students
produce meaning when listening and reading. Therefore, the terms of “active and
passive” are sometimes used as synonyms for “productive” and “receptive” (Nation,
1990: 24). “Active vocabulary” can be activated by other words because it has many.
incoming and outgoing links with other words, while “passive vocabulary” consists of
1tems which can only be activated by external stimuli (Meara, 1990: 151-154). That
is, they are activated by hearing or seeing their forms, but not through associational
links to other words. Furthermore, the terms active and passive are explained by
Corson (1995). Passive vocabulary includes the active vocabulary and three other
kinds of vocabulary: known words, low-frequency words, and avoided words
(Corson, 1995: 44-45). Therefore, EFL or ESL students have a larger receptive than
productive vocabulary because they cannot easily produce vocabulary in a speech or

writing. Although producing new words seems difficult to these students, they can



receive new words from the receptive vocabulary by reading and then recognizing
them in other contexts such as interacting with the teacher or reading a text.

In sum, the EFL/ESL students can apply vocabulary in intentional and
incidental learning which consists of the size and the use of vocabulary to make their

learning of English efficient.

2. Characteristics of English vocabulary for EFL/ESL students

The main characteristics of English vocabulary such as polysyms, homonyms,
synonyms, antonyms, hyponyms, parts of speech; idiomatic expressions, and
collocations are necessary for EFL/ESL students’ learning (Navasumrit. 1989).
Without proper understanding of these characteristics, EFL or ESL students tend to
make more errors in their compositions.

1. Polysymy means several different words with closely related meanings such
as spend and use. For example:

- I spend time.

- I spend money.

- I use money.
These three samples are commonly used; however, they have different meanings in
different contexts. Spend can be used with both time and money, while use is
frequently used with money but not with time.

2. Homonymy is a relationship between two or more words which have the
same sound and/or spelling as another, but their meanings are different. For instance,
the bear could not bear the hot weather. The first use of the word bear is a noun,

while the second one is a verb.
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3. Synonymy refers to words with the same meaning such as frightened and
afraid (Macmillan, 2002; 1457). For example:

- I am frightened of spiders.

- He’s afraid of flying.

Both the synonyms i.e., frightened and afraid can be used alternately.

4. Antonymy covers a number of relationships often thought of as opposites.
For instance, import-export and internal-external are the converse of one term which
implies the other.

5. Hyponymy means “a relationship of inclusion” (Wilkins, 1978: 124). For
example, Vehicle

\:
Bus
\2
Car
In the above example, bus and car are grouped in the word “vehicle.”

6. Parts of speech can be subdivided into variable parts (i.e., nouns, adjectives,
pronouns, and verbs) and invariable parts (i.e., adverbs, prepositions, conjunctions,
and interjections). Variable parts can change in many ways, including changing into
other forms through prefixes and suffixes (Jackson, 2002). For example, three
samples of the same head words are different from each other in terms of noun, verb,
and adjective forms.

- She wrote a note to her teacher. (n.)

- The policeman noted the footprints in the kitchen.  (v.)

- His father is a noted pianist.  (adj.)
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From the first sample, note is a noun which means a short letter. Next, noted
1s a verb which means notice, observe, or pay more attention. The last sample noted
is an adjective which means famous.

7. Idiomatic expressions can cause a problem to EFL/ESL students because
they do not understand connotative meaning or “an additional idea or emotion that is
not part of its usual meaning” of idiomatic expressions (Macmillan, 2002: 293).
Moreover, the meaning of idioms cannot be directly translated from one language to
another such as kick the bucket means “to die” (Schmitt, 2000: 78).

8. Collocation is a group of words which haturally co-occur. For example, do
research and make a mistake 1s a fixed collocation. Often, ESL/EFL students make
errors such as make research or do a mistake.

In short, all of these characteristics of English vocabulary can often cause
problems in EFL/ESL students’ compositions. Therefore, studying all of these

characteristics leads to a better understanding of EFL/ESL students’ errors.

3. Techniques of teaching and learning vocabulary for EFL and ESL students

There are a number of techniques of teaching vocabulary for teachers such as
planned and unplanned vocabulary teaching and learning vocabulary. These
techniques involve using dictionaries, word parts, word cards, contexts, and
vocabulary notebooks.

Vocabulary teaching is divided into planned and unplanned activities (Seal,
1991: 298-300). In planned vocabulary teaching, teachers go into the classroom with
an item or a set of vocabulary items that they have decided beforehand during the
course of the lesson. Unplanned vocabulary teaching happens when the student

requests a meaning for a vocabulary item during a lesson, or when the teacher realizes
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that a word that has just come up needs to be clarified. However, there are two great
dangers in unplanned vocabulary teaching. That is, the teacher may not go far enough
in dealing with the new word; therefore, the students still do not understand the
meaning of the word. Also, the teacher may go too far and get carried away with the
word the students do not know, and devote an excessive amount of time to the other
related words (Seal, 1991). Therefore, to avoid these dangers of unplanned
vocabulary teaching, the three C’s techniques are used. The first oneis “conveying
the meaning” via mime, synonyms, or an anecdote. The second one is “checking the
meaning” by a series of questions. The third one.is “consolidation the information” is
to make the students relate the word to another context or personal experience (Seal,
1991: 301-303). For example, role-play is one of the consolidation activities that the
students often use in their learning. These techniques can certainly help teachers
teach vocabulary to EFL/ESL students.

In addition, other techniques efficiently make EFL/ESL students learn more
vocabulary including using dictionaries, word parts, word cards, contexts, and
vocabulary notebooks (Evert, 2002; Fowle, 2002; Nation, 2002; Nation, 2001,
Christianson, 1997; Carter & McCarthy, 1988; Blanchowicz, 1986).
| 1. Using a dictionary is necessary for EFL/ESL students. It contains a great
deal of information such as syllabification, meaning, grammar, collocations, register
appropriateness, frequency, and advice on common errors (Nation, 1990). Several
reasons to use a dictionary are divided into the percentage as described by Harvey and
Yuill (1997). That is, the most common reasons, in order of frequency, for using a
~ dictionary were: to find the correct spelling 24.4%, to check on a meaning 18.3%, to
see 1f the word exists 12.8%, to find a synonym 10.6%, and to check on the grammar

(10.5%). Thus, training in the use of dictionaries is essential to EFL/ESL students in
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vocabulary learning. A wide range of purposes in using dictionaries involves
comprehension (listening and reading) and production (speaking and writing). For
example, in listening and reading, the students look up the meaning of a word. They
are trained in the following steps. First, they get information from the context where
the word occurs: Second, the students find the dictionary entry. Then, they choosé
the right sub-entry. Finally, they relate the meaning to the context and decide if it fits
(Nation, 2001: 285-286). Additionally, in speaking and writing, the students should
follow these steps. First, they find the wanted word form. Next, they check that there
are no unwanted constraints on the use of the wofd. Then, they work out the grammar
and collocations of the word. Lastly, they check the spelling or pronunciation of the
word before using it (Nation, 2001: 287-288).

2. The knowledge of using “word parts (i.e., affixes and roots)” has two values
for EFL or ESL students (Nation, 2001: 264). First, it can be used to help the learning
of unfamiliar words by relating these words to known words or to known prefixes and
suffixes. Second, it can be used as a way of checking whether an unfamiliar word has
been successfully guessed from context. Thus, using word parts to help EFL of ESL
students remember new words is a major vocabulary learning technique.

3. Using “word cards” is beneficial to EFL/ESL students’ vocabulary learning
(Nation, 2001: 302). It allows the students, consciously, to focus on an aspect of
word knowledge that is not easily gained from context or dictionary use. Also, when
the students use word cards, they can save their time in searching for the meaning of
words from dictionaries. Hence, this technique is a useful and effective part of
vocabulary learning.

4. “Guessing from context” focuses on the particular reference of a word as

determined by the context rather than on its underlying meaning (Nation, 2002: 271).



To understand more how to guess meaning from context, Clarke and Nation (1980)
give five-steps in guessing meaning from context. First, when the students are not
familiar with unknown words, the teacher should tell them to decide on their parts of
speech. Second, they should look at the immediate context of the word and simplify
1t grammatically and then adjoining sentences or clauses. After that, they have to
guess and look up the word in the dictionary to check the guess. This technique is
still the most important way that the EFL or ESL students can increase their
vocabulary.

5. Using vocabulary notebooks can be seén as a way of helping EFL/ESL
students to engage more meaningfully with new words that they were being exposed
to in their language learning experience (Fowle, 2002; Blanchowicz, 1986). They can
jot down new words in their vocabulary notebooks in order to use them whenever
they want. Furthermore, this technique enhances the students’ independence. It could
be implied that using vocabulary notebooks seem to assist in building the EFL or ESL
students’ confidence as language learners.

To sum up, techniques of planned/unplanned vocabulary teaching,
dictionaries, word parts, word cards, context, and vocabulary notebooks are necessary

to teachers and EFL/ESL students in both teaching and learming English vocabulary.

4. Previous studies on errors in EFL/ESL students’ compositions

There are a variety of error analyses in EFL or ESL students’ compositions
which involve grammatical or structural and lexical errors. Many researchers have
reviewed these errors’ results in Thailand and other countries as follows.

Three researchers have analyzed errors in EFL students’ essays in Thailand.



Pongpairoj (2002) conducted a study to analyze the syntactic and
morphological errors, including problems of word usage, written by 100 first-year
Faculty of Arts students at Chulalongkorn Untversity. The principal method is
contrastive analysis. The findings revealed that errors in inflectional morphemes: the
present tense was found to be highest at 53.56%, while comparative/superlative and
possessive morphemes were found to be lowest at 0.62%. The author does not state
whether there were any significant differences among types of errors.

Sujan (2000) conducted research on lexical errors: subject-verb agreement,
plural form, parts of speech, meaning, and colloc.ations in essays written by English
majors students. Forty papers from each level from the first- year to the fourth- year
at Rajabhat Institute Mahasarakham were collected. The cross-sectional results
indicated that tense errors were most frequent at 31.7%. Meaning errors were found at
21.4%, and parts of speech errors were found at 17.7%. Errors of extra/omitted words
were found at 5.9% followed by collocation errors (5.8%). Based on the ANOVA,
method of statistical analysis, there were significant differences in tense errors,
extra/omitted words and meaning among the groups of informants.

Ubol (1981) conducted research on errors written by first versus third-year
English majors at Prince of Songkhla University. The findings revealed that the third-
year English majors had more errors in terms of parts of speech than did the first-year
students because the third-year students often produced more complex sentences.

Apart from studies in Thailand, three studies conducted in other countries
were reviewed.

Kroll (1990) examined difference bétween students’ writing in class under
time constraints and writing done at home without time constraints. Kroll gave

accuracy scores on the basis of total words and total number of errors. The findings
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revealed that there were no significant differences in terms of error ratios between the
two tasks.

Scott and Tucker (1973) examined ten error types: finite verbs, prepositions,
articles, relative clauses, nouns, pronouns, word order, quantifiers, adverbs, and
adjectives in essays written by 22 non-native students, who studied in a low
intermediate intensive English course at the American University of Beirut (AUB).
The results showed that errors in finite verbs were found to be highest at 2.59%, while
errors in adjectives were lowest at 0.16%.

Vann, Meyer, and Lorenz (1984) studied .1 0 types of errors: articles, comma
splice, prepositions, pronoun agreement, subject-verb agreement, word choice,
relative clauses, tense, it-deletion, and word order in essays written by 440 non-native
students of English at Iowa State University. The results showed that article errors
were found to be highest at 3.07 while word order errors were lowest at 1.84.
Nevertheless, informants based on age and academic discipline vary predictably in
their opinions on certain errors.

In summary, it can be concluded from error analyses in Thailand and in
foreign countries that most EFL/ESL students at different levels still make a variety of
errors in their compositions. In particular, tense, subject-verb agreement, and article
are the errors mostly found in EFL/ESL students’ compositions in Thailand and in

other countries.



Chapter 3

Methodology

This chapter consists of three main sections: 1) informants and data collection,
2) instrument, and 3) data analysis. In the informants and data collection, the
numbers, levels, and writing courses of informants as well as the process of data
collection are described. Then the instrument the VocabProfile program is presented,
and the data analysis involving the vocabulary siie as well as morphological errors is

discussed.

1. Informants and data collection

1.1 Informants

There are two groups of informants in this study. The first group consisted of
40 second-year English majors studying a required writing course: Basic Writing (EN
231) in the first semester of the academic year 2003 at Srinakharinwirot University in
Bangkok, Thailand. The second group included 40 third-year English majors
studying a required writing course: Composition I (EN 331) in the first semester of
the academic year 2003 at the same; university. There are two main reas‘ons for
recruiting the two groups of informants in the study. First, both groups represented
the English majors at their level. Normally, there are about 80 English majors
admitted each year into SWU. These students are randomly classified into four
groups. In this study, two groups of each level were included. Second, both were
taking required writing courses. According to SWU English major curriculum,

writing is not required in the first and fourth years. Rather it is taken as an elective,
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on a voluntary basis. Volunteers are known to have different characteristics from
non-volunteers (Borg & Gall, 1983: 205). At least, students who choose writing as an
elective course should have a higher motivation level than do those taking writing as a
requirement. As such, students taking writing as a required course should be studied
against those in another required course. Therefore, only students in the two different
levels of required courses were included in the research.

1.2 Data collection

The eighty informants were asked to write an essay on the topic “Is it better to
enjoy your money when you earn it, or is it bettef to save your money for some time
in the future?,” in a two-hour session. A cross-sectional rather than a longitudina}
method was selected mainly because of the time constraint. At SWU, after finishing
basic writing, the second-year students in the study had to wait for another year to
enroll in EN 331: Composition I, in the third year. In the mean time, some informants
might drop out or transfer to other majors. Therefore, had the longitudinal study been
adopted, the research study might have suffered from the loss of the informants,
which, in turn, may bias the research results. Therefore, a cross-sectional method was

adopted to avoid the potential problem concerning the time constraint.

2. Instrument

The main instrument of research applied in this study was the VocabProfile
software package. The software program VocabProfile was developed by Nation
(1995). The program groups words into four frequency levels as previously discussed
in Chapter One.

All of the base lists include the base forms of words. The word forms in the

base lists can originate word families under a headword. For example, the word
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stimulate (Base List Three) has the following family members stimulated, stimulates,
stimulating, stimulation, stimulant, and stimulative (Schmitt & McCarthy, 1997). The
words 1n Base Lists One, Two, and Three are taken from 4 General Service List of
English Words (West, 1953) and The University Word List (Xue & Nation, 1984).

These word lists are included in Appendix C.

3. Data analysis

3.1 Analysis of vocabulary size

To analyze the amount of vocabulary used in the informants’ compositions,
the software program VocabProfile (Nation, 1995) was applied. The results revealed
the number and percentage of frequency of occurrences of word tokens, word types,
and word families based on each word list. These results were further used to
investigate if there were differénces or similarities in the number of word tokens,
word types, and word families between the second and the third-year English majors.

3.1.1 The steps in the analysis of vocabulary size were as follows:

1. The 80 compositions were keyed into the computer.

2. The vocabulary in the compositions was grouped into four lists.

3. The numbers of words in each base list were calculated in percentage terms
using the following formula:

Percentage of word tokens = Total number of word tokens in each Base List x 100

Total number of word tokens in all informants

Percentage of word types = Total number of word types in each Base List x 100

Total number of word types in all informants

Percentage of word families = Total number of word families in each Base List x 100

Total number of word families in all informants
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3.2 Analysis of morphological errors
The steps of the analysis of morphological errors were as follows:

3.2.1 The errors analyzed by the researcher covered five categories:
morphological errors such as 1) incorrect suffix, 2) omission grammatical -
morphemes, 3) double marking, 4) regularizing, and 5) pronoun morphemes
(Pongpairoj, 2002).

3.2.2 The number of errors of each type was counted.

3.2.3 The frequency of occurrence of errors in each composition was
calculated in percentage terms using the followiﬁg formula:

Percentage of each type of error = Total number of errors x 100
Total number of word tokens in each composition

3.3 Investigation of Vocabulary Development

In order to see whether there was vocabulary development of the second and
the third-year students in terms of vocabulary use, a statistical analysis of vocabulary
use and morphological errors were conducted.

3.3.1 To examine the amount 6f vocabulary in the writing of each group of
informants, the means and standard deviation of the following data were calculated:

- Word tokens

- Word types

- Word families

- Word types found in Base List One

- Word types found in Base List Two

- Word types found in Base List Three

- Word types found in List Four

- Word families found in Base List One
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- Word families found in Base List Two

- Word families found in Base List Three

3.3.2 To analyze the morphological errors in the informants’ writing, the
means and standard deviation of each error type were calculated.

3.3.3 The means of the above data were compared using the ¢ test (the
difference between two averages) to see whether the second and the third-year
English majors would be significantly different from each other in terms of
vocabulary use and morphological errors.

In short, vocabulary use and morphologiéal errors in the second and the third-
yeiir English majors’ compositions were calculated in percentage and means. Then,
the ¢ test, which compared the differences between two groups of informants, was

used.



Chapter 4

Findings

This chapter presents the findings of the study, which are organized according
to the following obj ectives stated in Chapter One.

1. The amount of vocabulary (i.e., word tokens, word types, and word
families) in the compositions written by second and third-year English majors at SWU
was analyzed.

2. Types and frequency of morphological errors found in both groups of
informants’ compositions were investigated.

3. Vocabulary development between both groups of informants was

analyzed.

1. Vocabulary size
In order to study the amount of the vocabulary used by each level of students,
word tokens in the informants’ compositions were enumerated. The results are

presented in Table 1.

Table 1. The Total Number of Word Tokens in All Informants’ Compositions

Level Number of word tokens

Second year 13,097

Third year ' 15,403
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Table 1 displays the number of word tokens found in the compositions of the
second and the third-year English majors. They were 13,097 and 15,403 word tokens
respectively. It can be seen that the number of vocabulary items used in the third-year
students’ compositions was higher than that in the second-year students. On the
whole, the third-year students could use about 2,000 word tokens more than the
second-year students in their compositions.

To examine in detail what kinds of words were used by the informants, the
word tokens used in the compositions were counted and then divided into four Base

List groups. The results are shown in Table 2.

Table 2. Number of Word Tokens in Informants’ Writing Grouped into Each Word

List
Level Base List One Base List Two Base List Three List Four
No. % No. % No. % No. %
2™ year 12,230 934 484 8.7 140 | 4 243 1.9
39year 14,322  93.0 565 3.7 237 1.5 279 1.8

It can be seen from Table 2 that the majority of the words in Base List One
were produced by both groups of students. That is, the second-year students used
12,230 (93.4%) while the third-year students used 14,322 (93.0%) word tokens in
Base List One. In Base List Two, both groups used 484 and 565 word tokens
respectively which were of the same percentage at 3.7%. In Base List Three, the
second-year students used 140 (1.1%) word tokens, whereas the third-year students

used 237 (1.5%). In the fourth set of words, there were different word tokens between
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both groups of informants. The second-year students used 243-(1.9%) word tokens,
but the third-year students used 279 (1.8%) word tokens from the fourth set.

It can be said that both groups of students were rather familiar with basic and
simple word tokens in Base List One. Words contained in Base List One are mostly
elementary terms that allow a person to communicate at a basic level. In other words,
by mastering Base List One, an individual can get along reasonably well in everyday
life. However, with a level of vocabulary limited to Base List One, an individual will
find 1t difficult to interact with English speakers in a professional context. Therefore,
acquiring knowledge of English at a professionai level would require mastering a
large part of the items in Base List Two. Based on the evidence available, SWU
English majors, even in their third year have a rather elementary level of English
vocabulary. Compared vocabulary items. between Base List One and Three, the third-
year students could produce word tokens in Base List One fewer than the second-year
students, but they could produce word tokens in Base List Three better than the
second-year students. In other words, the third-year students were familiar with using
academic words in Base List Three, whereas the second-year students were used to
producing basic words in Base List One.

In order to examine further the number of the informants’ vocabulary items,
the vocabulary used in their compositions was categorized into word types. Table 3

shows the number of word types found in the informants’ essays.

Table 3. The Total Number of Word Types in All Informants’ Compositions

Level Number of word types

Second year 5,002

Third year 6,001
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As can be seen in Table 3, the number of word types (the occurrence of a word
counted as only one word type although it appears twice in a text) used in the second
and the third-year students’ compositions were 5,002 and 6,001 respectively. While
the level of vocabulary was largely elementary (mostly from Base List One) for both
the second and the third-year students, Table 4 shows an improvement from one year
to the next in vocabulary items used. This is shown by an increase of more than 1,000
word types between the two levels. Apparently, there is an improvement of
vocabulary use by adding new vocabulary items.

To examine in detail what kinds of word tyﬁes were used by both groups of
informants, the researcher counted the number of word tokens used in the

compositions in percentage, and then grouped the words into four base lists as shown

in Table 4.

Table 4. Number of Word Types in Informants’ Compositions Grouped into Each

Word List
Level Base List bne Base List Two Base List Three List Four
No. % No. % No. % No. %
2" year 4,338  86.8 335 6.7 117 23 212 4.2
39year 5,124  85.4 418 7.0 210 3.5 249 4.1

Table 4 shows that most of the word types used by both groups of informants
contained in Base List One. That is, the second-year students used 4,338 (86.8%)
word types, while the third-year students used 5,124 (85.4%) from this first list. In
Base List Two, the second-year students used 335 (6.7%) word types, while the third-

year students used 418 (7.0%). In Base List Three, the second-year students used 117
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(2.3%) word types, whereas the third-year students used 210 (3.5%). In List Four, the
second-year students used 212 (4.2%) word types, while the third-year students used
249 (4.1%). An interesting finding in Table 4 in percentage terms shows that the use
of word types in Base List One decreases from 86.8% to 85.4% between second and
third year levels. In contrast, the Table 4 also shows an increase from 2.3% to 3.5%
between these two levels in the use of word types contained in Base List Three. It
could be suggested that there was an improvement in vocabulary use from one year to
the next.

Then, the vocabulary used in both groups of informants’ compositions was

classified into word families. The results are presented in Table 5.

Table 5. The Total Number of Word Families in All Informants’ Compositions

Level Number of word families
Second year 4,142
Third year 4,943

Table 5 displays that the number of word families found in the second and the
third ye'ar’s coﬁpositions were 4,142 and 4,943 reépectively. Therefore, the third-
year students could produce word families better than the second- year students. It
could be concluded that the third-year students used more word families (about 800

words) than the second-year students.

To show what kinds of word families were used by both groups of informants,
the researcher regrouped the word families used into four lists. The following table

reveals the number of word families in each list.
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Table 6. Number of Word Families in Informants” Compositions Grouped into Each

Word List
Level Base List One Base List Two Base List Three
No. % No. % No. %
2" year 3,708 89.5 323 7.8 111 2.7
3" year 4,346 87.9 411 8.3 200 4.0

Table 6 indicates that word families mostly found in both groups’
compositions were those in Base List One because they were simple and basic words.
That 1s, in Base List One the second-year students used 3,708 (89.5%) word families,
while the third-year students used 4,346 (87.9%). Regarding Base List Two, the
second-year students used 323 (7.8%) word families, while the third-year students
used 411 (8.3%). In Base List Three, the second-year students used 111 (2.7%) word
families, whereas the third-year students employed 200 (4.0%) word families. The
results presented in Table 6 reveal findings similar to those from Table 4. The
analysis of word families also shows a relative reduction (89.5% to 87.9%) in
vocabulary items contained in Base List One from second to third-year students.
Additionally, Table 6 shows a measurable relative increase (2.7% to 4.0%) in items
from Base List Three. Thus, the analysis by word families tends to confirm the
vocabulary improvement suggested in the analysis by word types.

The results presented in Tables 1 to 6 suggest that there is a measurable
change in vocabulary use between second and third-year informants. This is indicated
by clear increases in vocabulary items as measured by a total number of word tokens,
types, and families. In addition, word type and word family analyses clearly show a

relative decrease in vocabulary items from Base List One and a relative increase in
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items from Base List Three. These two results suggest a richer vocabulary for third-
year than for second-year informants. However, the improvement at the third-year
students remains elementary as shown by very high percentage (in excess of 85%) of

Base List One items, by any of the three measures (tokens, types, and families).

2. Morphological errors
Morphological errors were classified into five groups. They were using an
incorrect derivational suffix, omitting grammatical morpheme, double marking, over-
generalized grammatical rule, and incorrect pronorﬁinal case.
Examples of morphological errors are provided and discussed as follows:
1. A word with an incorrect derivational suffix:
- There are many hospital [s].
- The bigger [biggest] amount of money may not mean the more [most]
effective thing.
2. A word without a grammatical morpheme:
- Somebody like [s] to spend money.
- You will be very disappoint [disappointed].
3. A word with double marking:
- It can supports [support] my thinking about saving my money.
- It is depend [depends] on our lives.
4. A word with an over generalized grammatical rule:
- Don’t attached [attach] to money.
- I didn’t enjoyed [enjoy] my money.
5. A word with an incorrect pronominal case

- I can send they [them] to good schools.



- They don’t have money to raise theirself [themselves] when they are old.

One plausible explanation to account for the errors is that there is no
inflectional system in Thai (Pongpairoj, 2002). For example, most students did not
add —s after the plural noun such as there are many hospital [s] and —s or —es after the
verb such as somebody like [s] to spend money because there is no such system (e.g.,
plurals and conjugations) - in Thai.

In order to show the frequency of the informants’ morphological errors in their
compositions, the researcher analyzed and calculated the errors in percentage.

The results are shown in Table 7.

Table 7. The Total Number of Morphological Errors Found in All Informants’

Essays
Level Frequency of morphological errors
No. %
Second-year 223 70.13
Third-year 95 29.87
Total 318 100.00

As can be seen in Table 7, the results indicate that the percentage of the

overall morphological errors found in the second-year students’ compositions was

70.13 % and the third-year students’ compositions were 29.87% respectively. Bésed
on the analysis of the data, the number of morphological errors found in the second
year’s compositions was higher than that of the third year’s compositions. The results
show that the second-year students’ ability to use correct vocabulary is less than that

of the third-year students.
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To find the frequency of each type of errors in both groups of the informants,
the researcher categorized the errors into five groups listed above. The frequency of

each error type was counted as shown in Table 8.

Table 8. The Frequency of Morphological Errors Found in Both Groups of

Informants’ Compositions

Types of morphological errors 2" (%) 3“(%) Frequency of occurrence
year year No. %
Using an incorrect derivational suffix 88 39.46 37 3895 125 *39.31
Omitting grammatical morpheme 69 309450 52.63 119 37.42
Double marking 18 807 1 105 19 5.97
Over-generalized grammatical rule 34 1525 2 2.11 36 11.32
Incorrect pronominal case 14 628 5 526 19 5.97
Total 223 100.0 95 100.0 318 100.00

(1% 344

indicates the highest percentage

The results in Table 8 indicate the total number of each type of morphological
errors. Both the second and the third-year students produced 125 (39.31%) incorrect
derivational suffixes, 119 (37.42%) omitting grammatical morphemes, 19 (5.97%)
double markings, 36 (11.32%) over-generalized grammatical rules, and 19 (5.97%)
incorrect pronominal cases. Therefore, it can be said that the
incorrect derivational suffix was found to be the highest at 39.31% in both groups,
followed by omitting grammatical morphemes (37.42%), over-generalized
grammatical rules (11.32%), double marking and incorrect pronominal cases (5.97%).

In addition, the number and the percentage of each type of morphological error



produced by both groups of the informants were classified as follows. First, an
incorrect derivational suffix was the type of error with highest occurrence at 88 times
(39.46%) by the second-year students and at 37 (38.95%) by the third-year students.
Next, in terms of omitting grammatical morphemes, the second-year students made 69
(30.94%) errors, while the third-year students made 50 (52.63%). In double
markings, the second-year students made 18 (8.07%) errors, while the third-year
students did 1 (1.05%). Regarding the over-generalized grammatical rules, the
second-year students made 34 (15.25%) errors, while the third-year students did 2
(2.11%). Finally, in terms of inco_rrect pronominallcases, the second-year students
made 14 (6.28%) errors, while the third-year students made 5 (5.26%). Overall, the
third-year students were better than the second-year students in terms of using correct
vocabulary as indicated by clear irﬁprovement in incorrect derivational suffix,
omitting grammatical morpheme, and over-generalized grammatical rule, whereas the

total number of the double marking and the incorrect pronominal cases were equal.

3. Vocabulary development

In order to investigate the differences between,vocabulary used by the second
and the third-year SWU students, the researcher compared the vocabulary size and
morphological errors in the essays by using an independent-sample ¢ test. The means,
standard deviations, and the degree of significance of the p-value were calculated.
The means were considered significantly different between the two variables when
the p-value, i.e. the significance of difference, was not higher than .05.

To find whether there was a difference in the vocabulary knowledge between

the second and the third-year students, the researcher analyzed the total number of
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word tokens and grouped the word tokens in each of the four lists. The results are

shown in Table 9.

Table 9. Descriptive Statistics of Word Tokens in Each Base List of All Informants’

Writing

Level Word Base List Base List Base List List
tokens One Two Th_ree Four
Second-year Mean 327.43 305.75 12.10 3.50 6.08
SD 62.48 57.54 443 2.51 4.94
Third-year Mean 385.08 358.05 14.13 5.93 6.98
SD 61.36 57.94 4.54 3.51 3.36

Sig. ) ok QF** 0.047* 0.001***  (.344

*p<.05  *Fp<.01 ***p<.001

Table 9 shows the significant differences of the total word tokens and the
number in each base list. Between the two groups of informants, significant
differences were found in 1) total number of word tokens used (p<.001); 2) number of
word tokens from Base List One (p<.001); 3) number of word tokens from Base List
Two (p<.05); and 4) number of word tokens from Base List Three (p = .001). On the
contrary, no significant differences between the two groups of informants were found
in the fourth vocabulary set (p = .344). In addition to these results, Table 9 indicates
that the third-year students could produce more word tokens in all regards, as shown
by the mean statistics.

To find out if there was any development between the two groups of
informants in their vocabulary knowledge, the total number of word types and the
number of word types in the four word sets found in the compositions were compared.

The results are shown 1n Table 10.
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Table 10. Descriptive Statistics of Word Types in Each Base List of All Informants’

Writing
Level Word Base List Base List Base List List
types One Two Three Four
Second-year Mean 125.05 108.45 8.38 2.93 5.30
SD 21.70 17.10 3.13 204 @ 413
Third-year Mean 150.03 128.10 10.45 5.25 6.23
SD 19.65 16.13 3.42 3.09 2.90

Sig. e O 0.006**  O*** 025
*p<.05 **p<0l ***p<.00] ’

Table 10 summarizes means, standard deviations, and significant results of the
words found in the second and the third-year students’ compositions. A ¢ test
revvealed significant differences between the two groups of informants at the p<.001
level for: 1) all word types used; 2) word types in Base List One; and 3) word types in
Base List Three. Additionally, for word types in Base List Two, significant
differences were found at the p<.01 level between the two groups of informants.
However, the two groups of informants showed no significant differences regarding
word types in the fourth vocabulary set (p = .25). In addition to these results, Table
10 indicates that third-year students could produce more word types in all regards as
shown by the mean statistics.

Another comparison was conducted on the total number of word families and
the number of word families in Base List One, Two, and Three contained in the
informants’ essays to determine the development of vocabulary knowledge between
the two groups of informants. The fourth vocabulary set does not contain any word

families. The results are shown in Table 11.
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Table 11. Descriptive Statistics of Word Families in Each Base List of All

Informants’ Writing

Level Word Base List Base List Base List List
families One Two Three Four

Second-year Mean 103.55 92.70 8.08 2.78 0.00
SD 15.96 14.21 2.86 1.85 0.00

Third-year Mean 123.58 108.65 9.93 5.00 0.00
SD 15.22 12.46 3.35 2.90 0.00

Slg T 0*** O*** 0.0l** O*** 0***

*p<.05 **p<.01 ***p<.001

Table 11 indicates that there was a significant difference between the two
groups of informants in the total number of word families and the word families in
Base List One and Three (p<.001). Also, there was a significant difference between
the word families used by the two groups of informants in Base List Two (p = .01).
As in the case Qf word tokens (Table 9) and types (Table 10), the results shown 1n
Table 11 reveal that third-year students could produce a higher number of word
families, both overall and under each of the three Base Lists of words. Therefore, the
results in Tables 9 to 11 consistently show a strengthening of vocabulary use from the
second to the third year of English majors at SWU based on the samples analyzed.

The development of the students’ vocabulary was also considered from the

standpoint of their morphological errors. The results are shown in Table 12.
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Table 12. Descriptive Statistics of Morphological Errors Found in All Informants’

Writing
Types of errors Second-year Third-year Sig.
Using an incorrect suffix Mean 2.20 93 **.005
SD 227 1.44
Omitting grammatical Mean 1.73 1.25 .184
morphemes SD 1.38 1.77
Double marking Mean 45 .03 **.005
SD 90 16
Over-generalized Mean .85 .05 **.004
grammatical rule SD 1.64 22
Incorrect pronominal Mean A v 13 .082
case SD 74 34

*p<.05 *F*p<.01 ***p<.001

The results in Table 12 indicate that morphological errors concerning using
incorrect derivational suffixes, double marking, and over-generalized grammatical
rules of the second-year students were statistically different from those of the third-
year students at .01 levels. However, there was no significant difference between the
two groups of informants in terms of omitting grammatical morphemes (p =.184) and
Incorrect pronominal case (p = .082). To illustrate, the mean of incorrect derivational
suffixes in the second-year students was 2.20, while that in the third-year students was
.93. Similarly, the mean of double marking errérs made by the second-year students
(M = .45) was higher than that of the third-year students (M = .03). In addition, the
mean of over-generalized grammatical rules in the second-year students was .85,
whereas that of the third-year students was .05.

In general, there was measurable development in terms of vocabulary size and

morphological errors between the second and the third-year English majors at
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Srinakharinwirot University. That is, the mean scores of word tokens, word types,
and word families of students’ vocabulary size sequentially increased from second to
third-year informants. Nevertheless, when comparing word tokens and word types in
the fourth vocabulary set, the results were non-significant. In other words, the word
tokens and word types in List Four were not significantly different although the mean
scores of word tokens and word types increased from second to third-year informants.
Regarding the results of morphological errors, the use of incorrect derivational
suffixes, double marking, and over-generalized grammatical rules were statistically
different between the two groups of informants. Oﬁ the other hand, omitting
grammatical morphemes and incorrect pronominal case did not differ significantly
between the two groups. Indeed, the more the third-year informants produced
vocabulary, the fewer morphological errors they made. An interesting linkage
revealed by the two analyses is that an increased vocabulary size appears to be

consistent with a reduction in morphological errors.



Chapter 5

Conclusion and Discussion

Presented in this chapter are summary of the results, discussion, application,
and suggestions for further studies. Compositions collected from the second and the
third-year English majors were analyzed regarding their vocabulary use and
morphological errors.

There were three objectives to investigate in this study. Based on the first
objective, the amount of vocabulary (i.e., word tokéns, word types, and word families)
used in the informants’ compositions was analyzed. There were 13,097 word tokens
produced by the second-year students and 15,403 by those in the third-year.
Regarding the total number of word types, 5,002 and 6,001 word types were produced
by the second and third-year students respectively. Finally, the total number of word
families found in the second and the third-year students’ compbsitions were 4,142 and
4,943 respectively. From the analysis of the data, the third-year students could
produce more word tokens, word types, and word families than the second-year
students. However, the third-year students could produce fewer word tokens, types,
and families than the second-year students in Base List One. In addition, when words
in other base lists were compared, the highest numbers of word tokens, word types,
and word families used by both groups of informants were highly concentrated on
Base List One.

Regarding the second objective, the morphological errors found in both groups
of informants’ compositions were investigated in terms of types and frequency. The
occurrences of using incorrect derivational suffixes were found in the second-year

students at 39.46% and in the third-year students at 38.95%. The occurrences of
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omission grammatical morphemes were found in the second-year students at 30.94%
and in the third-year students at 52.63%. The second-year students made the errors of
double marking at 8.07%, while the third-year students at 1.05%. Over-generalized
grammatical rules found in the second-year students’ compositions amounted to
15.25%, and to 2.11% in the third-year informants. Finally, the proportions of
incorrect pronominal cases made by the second and the third-year informants were
6.28% and 5.26%, respectively. Therefore, the second-year students made more
errors in all types than the third-year students. Additionally, the highest frequency of
morphological errors made by both groups of infonﬁants as a whole was using
incorrect denvational suffixes at 39.31%.

Finally, the third objective of this study was to find vocabulary development
between the two groups of informants. The results showed that there were significant
differences between both groups of informants in terms of word tokens, word types,
and word families in Base List One, Two, and Three. Nevertheless, there was no
significant difference between both groups in terms of word tokens and word types in
the fourth vocabulary set. Regarding morphological errors, there were significant
differences between second and third-year informants in terms of using incorrect
derivational suffixes, double marking, and over-generalized grammatical rules.
However, there were no significant differences in terms of omission grammatical
morphemes and incorrect pronominal cases.

In brief, in regard to vocabulary use, the third-year students could produce
more word tokens, word types, and word families than the second-year students.
Additionally, there were significant differences between the two groups of informants
in terms of all types of words in Base Lists One, Two, and Three. However, there

were no significant differences in word tokens and word types in the fourth
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vocabulary set. Regarding types of morphological errors, the second-year students
made mostly errors in using incorrect derivational suffixes, whereés the third-year
students made mostly errors of omission of grammatical morphemes. Moreover, for
the second-year students errors of using incorrect pronominal cases were lowest,
while for the third-year students errors of double marking were lowest. Thus, based
on the statistical analysis of ¢ test, there were significant differences between both
groups of informants in terms of incorrect derivational suffixes, double marking, and
over-generalized grammatical rules. Nevertheless, there were no significant
differences between both groups of informants in teﬁns of omission grammatical

morphemes and incorrect pronominal cases.

Discussion

This section discusses the results of the study based on the three main
objectives: 1) the amount of vocabulary; 2) morphological errors; and 3) vocabulary
development.

Regarding the first objective, the results reveal that the third-year students
could produce more word tokens, word types, and word families than the second-year
stl’ldents. When comparing words in each base list produced by both groups of
informants in relative terms, the third-year students produced lower percentages of
words in Base List One than second-year students (as measured by word tokens, types
and families). However, words in Base List Two and Three revealed higher
percentages for third-year students. These results support the idea that the third-year
students are more able to use academic words, while the second-year students are

more familiar with using basic and simple words. Nonetheless, word tokens, types,
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and families found to be highly concentrated on Base List One were produced by both
groups of informants.

To compare results with other studies, the present research results support
Sujan’s (2000) study which showed that word tokens, word types, and word families
in Base List One were frequently produced by the four groups of informants.
Moreover, the third-year students could produce an overall larger number of words
than the second-year students. However, the present research results do not support
Sujan’s (2000) study in terms of the amount of words in Base List One, Two, and
Three produced by the two groups of informants. If there is improvement of
vocabulary use from the second to the third-year students, the proportion of words in
Base List One produced by the third-year students should be fewer than that of the
second-year students. Also, the proportion of words in Base Lists Two and Three
should be used more by the third-year students. In contrast, Sujan’s (2000) study
there Was a higher number of word tokens, types, and families produced by the third-
year students in the three base lists. One plausible explanation is that the informants
in Sujan’s (2000) study did not possess the academic level needed for using words in
Base List Two and Three fluently.

Next, according to the second objective, the descriptive statistics showed that
the third-year students made fewer errors than the second-year students. To illustrate,
incorrect derivational suffixes were most frequently found in the second-year
students’ compositions, while omission grammatical morphemes were most
frequently found in the third-year students.

The results of the present study support the findings of a previous study
conducted by Pongpairoj (2002), who analyzed morphological errors used in 100

English-major students’ writing at Chulalongkorn University. The results of her study
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revealed that using incorrect suffixes was most frequently found in the informants’
compositions at 96.57%.

Finally, to address the third objective of this study, there were significant
differences between the second and the third-year students in terms of vocabulary use
and morphological errors. With respect to vocabulary use, both groups of informants
can use more vocabulary, but the vocabulary used remains ]érgely at an elementary
level as shown by the high concentration on Base List One. Overall, there is an
improvement in using vocabulary from the second-year students to the third-year
students. Regarding morphological errors, the resuits revealed the ability to use
correct vocabulary of the juniors” higher than the sophomores’. It might be implied
that a lower level of morphological errors may be related to a higher level of

vocabulary.

Application

To make students and teachers succeed in learning and teaching vocabulary,
there are several possible methods suggested by the main outcomes of the study.

1. Students used a low number of words used in upper-secondary school and
university texts (Base List Three) in the compositions. It is suggested that teachers
should emphasize these words in teaching. For example, students should be asked to
use these words in contexts in order that they can remember and write them
automatically.

2. Using vocabulary notebooks may assist students to remember vocabulary in
their writing. “Vocabulary notebooks were seen as one way of helping students to
engage more meaningfully with the new words that they were being exposed to in

their language learning experiences” (Fowle, 2002: 381). Thus, this method should
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be taught to Thai students in order to make them able to recall and use new
vocabulary later.

3. Insufficient continuous practice in English might cause Thai students to be
less effective in writing. Therefore, teachers should stimulate students to have more
practice in writing so that they will be able to develop new vocabulary in their
writing.

4. The number of morphological errors has been found quite high in the junior
students’ compositions. It is recommended that students should read more textbooks,
as well as a broader variety of articles in order to décrease their errors in
compositions. Moreover, they should be encouraged to rewrite and figure out their
own errors after they finish their compositions before submitting them to teachers
(Suwattananand, Engchuan, & Soranastapom, 2005).

5. Words applying incorrect derivational suffixes and omitting grammatical
morphemes were largely written by both groups of students although these
grammatical features have been taught extensively at every level of education.
Therefore, to reduce these types of errors, vocabulary should be taught by giving
teachers’ feedback. For instance, teachers should give feedback to students’ writing
in order that students do not repeat the same errors.

6. Morphological errors were frequently made by both groups of informants.
To reduce these errors, using correct suffixes and morphemes should be taught in

contexts in order to make students observe the correct features of vocabulary.

Suggestions for Further Studies
1. In this study, the informants’ vocabulary size in one short composition

written by each informant was examined; therefore, the vocabulary knowledge of the



45

students found in the study may not be representative of the students’ lexicon. In
order to gain a more representative sample of students’ vocabulary, studies should be
conducted with a large number of students’ compositions of different sizes or a wide
variety of students’ words from their portfolios.

2. In fact, Thai students have learned a relatively large number of English
words 1n the classroom, but the results of this study showed that the students still had
a lot of problems when using the language productively. Thus, studies of the
relationship between receptive and productive vocabulary should be conducted to find
if there is any discrepancy between the two.

3. To study vocabulary development, there should be a longitudinal study on
students’ vocabulary size and morphological errors after receiving systematic
instructions of vocabulary and writing.

4. This study was conducted with only one same level group of informants,
namely undergraduate students. Therefore, there should be similar research which
uses students at other levels such as students in secondary schools or graduate
schools.

5. In order to see a more effective method for helping students correctly use
vocabulary, there should be a comparative study of “direct and indirect vocabulary”
teaching of basic or general words (Lipson & Wixson, 1997: 554-555). Direct
vocabulary involves activities in which teachers and students have a participation in
learning in order to achieve a goal. Indirect vocabulary involves students’ acquisition
in contexts from outside class. The results will help teachers in terms of preparing
materials, teaching techniques, and designing courses to suit the students’ needs.

6. A comparative study of error analysis should be made in different majors,

such as English majors and non-English majors. The results will be a guideline for
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teachers enabling them to compare strategies in teaching between the students who
are English and non-English majors’ errors in compositions.

In short, the overall of conclusion, discussion, appliéation, and suggestions for
further studies are useful to both EFL/ESL students and teachers in vocabulary

leaming.
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The second year’s compositions

1. In the daily life, money is a important thing for everyone. Money can exchange
something that you want; including four necessary things in life- food, residents,
clothes and medicines. Most of activities have to use money as well. Much or little
money depends on each activities.

So I think that it is better to save our money for some time in the future. First, it’s
hard to earn money. In the society, people have the different way to living. Someone
had to work hard for a whole month in order to earn money; these people will know
the value of money and use it carefully. But some people get it easily; they will pay it
easily, too. Second, we can use the money that we save when we have any problem.
For example, we, our parents or our relatives are sick, we suffer from the disaster of
natural, we are stolen something in the house by the thief. We can’t know when they
happen. And we don’t have any money whenever we want if we don’t save it.
Finally, we will happy in our life because we have some money to use whenever we
want or have some problems. So we don’t’ need to borrow the other’s money. It
makes us sad when we can’t find money to give back them. And we don’t work hard
when we are old.

These reasons may help you to know the value of money. We can see the
important of money that we use everyday. It make use it more carefully. And we can
say that money is the fifth necessary things in our life.

2. Nowadays, money is very important in our life. Everyone works to earn money
for different proposes. Some are for enjoy their money and some are save their
money for some time in the future. In my opinion if I earn money I will save my
money for some time in my future because we couldn’t know what will happen in our
future. Sometimes if we have a problem we can use money to solve it. Tknow that
money can’t buy or do everything, but it is more and more important in our society
because if you have money you will get many opportunity than the poor. For
example, if you have money when you got, a serious sick the doctor can help you
because you have money. Sometimes if you lost y our job you can continue your life
without problem because you can use your money that you had saved before. I can
see in our society that many people who earn money and save it for some time in the
future. They will enjoy in their life because they don’t have many problem. It is
opposite from the one who enjoy their money they will have many problem. When
they got in problem they usually solve their problem in the wrong way such as solve
the problem by killing themselves, robbed, all of this will bring many problem into
our society. This is why our society doesn’t peaceful.

Money is very important in our life. We can’t live without money. So, many
people works for earn money to live. I think many people know how to earn money
but this is not very important. The most important is how to use money because if
you use it in the right way you will enjoy with you life.

3. “Money” is an important thing for me because it almost supports me
everything. If I enjoy my money too much, I will not have much money to support
me, and if I don’t have money, I can’t manage anything in my life anymore. So ]
think 1t is better to save my money for some time in the future, and I have many
reasons that I think this.
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First, 1f I get accident that I don’t know when it happens, I can pay for save me,
even though my family. But I can’t do anything if I use money for my happiness and
fun.

Second, I can keep my money for important chance, for example, my education,
my family’s birthday. These things make me happy in my bottom heart more than I
will use money in wrong way.

Third, I will keep money for me when I’'m old because I may not have anyone
looks after me. I have to plan my future before it is too late. I’m sure that I’'m not
happy if ’'m alone, and I don’t want to live that is poor.

And last, if I have children, I would like to look after them well. I will give them
education the most that I can. I will keep money and plan their future. They will
become good adults in the future. I’m sure that they will look after me so, and 1 will
be happy the most when that day arrives.

All things which I told, they are important things very much. If someone thinks
same me, I believe that he will be happy in his life so much. If someone just thinks,
but he doesn’t do anything, there is not way that he.will use his life happily. So I
agree that it is better to save your money for some time in the future.

The third year’s compositions

1. Nowadays money is the first thing that everyone would like to obsess it in every
way. We can see many cases in the news that almost of people can rob, gamble,
argue, kill, and compete because of money. It can make we easily understand that
money 1s very essential in our world. In my opinion, if we save our money, we will
gain four crucial advantages in our stable life, and why not we save our money for
some time in the future.

First of all, I think that our life is uncertain, thus we will not know that what will
happen in the future. What does the thing that we will confront it? For example, we
may have an accident, or we may be sick. It is very important for planning our money
to prepare the unexpecting thing when it comes into our life. We will cope with it
easily. - :

Next, saving money can increase our money when we deposit our money in the
bank. We will get an interest from the bank. It is a benefit absolutely, and we have
not to spend a lot time for earning it.

Then if we save our money, we will know a value of money more than the olden
days. It is so difficult to save our money from a penny until much money. We dare
not to buy a luxury thing which cannot develop our life. We will also understand our
parent that they are very tired for saving money for their child.

Finally, we should save a great deal of money when we retire, or we are old. As
we are old, we will not have a chance and ability for working like an adult. It is very
good for saving money for some time in our future.

In conclusion, we can see obviously that money is very essential for our life as I
have written for four benefits such as an uncertain thing, an interest, a value of
money, and the old time. Now, it is a proper time for our to save our money for some
time in the future, isn’t it?

2. Many people can earn a lot of money for their living, but they never think about
how they are going to spend it wisely much. They just enjoy spending it as much as
they want. They buy many luxury things that are not necessary for their living. They
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never think of the future. And they will find that their money magically disappears
one day.

Is it better to save your money for some time in the future? No matter how much
money you can earn, you better save some money for the rest of your life. Even
though we don’t know how long our lives will go on, we should arrange our present
money for our future lives. The following are the reasons that support my opinion,
and 1t might help you to decide that you will continue enjoying your money or you
will begin to save your money.

First of all, you should save your money for some unexpected events in the future.
Accidents are really unpredictable. You never know that there will be accidents in the
future or not. If there are, and they are such terrible accidents, you must use a lot of
money for treatment. You might have some money to pay for it for the first time, but
how can you be sure that there won’t be the second time or the third time? In
addition, you should not think of accidents only but also your health. Every minute
that pass quickly you are getting older and older. Your health in age of 60 can not the
same as your health when you were teenage. You are less strong and less healthy.
You might get cancer or heart-attack disease. You will have to use much money for
your operation. And you might have to take expensive imported medicines for long
period.

Next, you might have to use a big amount of money for doing something
mmportant for your life. You might decide to do some small business. You might
want to have your won business such as opening a small shop. You might invest to
establish a company with your friends. In the future, you might need to buy a house
for yourself or for your parents, and you have to use some money for your decoration.
You might need to buy a car for your more comfortable life.

The last reason, but not least, is that you have to use much money for your family.
Life after marriage isn’t very easy. You will have a lot of expense. You have to
spend your money to bring up your children. When they are in school age, you have
to pay much money for their education. It takes many years to bring them up until
they are adults and can earn money themselves.

Every reason I gave you is quite main and important. I hope that they might help
you to consider spending money you earn. Even though it’s not easy to change your
habit, if you try, you will find it better to save your money for your future.

3. Nowadays, money has become an important factor in our daily lives. Many
people work hard in order to earn more money, and each person spends money in
different reason. Some uses money to afford their family. Some enjoys their money
to some kinds of entertainment. Therefore, it depends on their conditions how to use
money in the different way.

Whenever we earn money, we surely want to use them to buy the things that we
want. However, we also want something to make sure that we will have a good life in
the future. Therefore, we have to select whether we would enjoy our money as much
as we want or collect them to use for some time in the future. You can choose the
first one. That is to enjoy your money, buy everything you want, hang out with your
friends, or have a party everynight. You can do all these things as long as you are
sure that you can afford it and have strong financial condition. If so, just enjoy your
money, but be careful with your spending that it will not damage anyone. For
example, make sure that you will not spend your money in the wrong way. On the
contrary, spending a lot of money without the advantage seems too extravagant and
wasteful. Everyone will never know what would happen in the future, so it is better to
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prepare yourself for it. Besides, saving your money for the future is one of tmportant
way because if there would be anything happen in the future, you may have to use
your money in emergency. So be ready to face with the problem in the future.

In conclusion, we cannot point directly to enjoy your money or to collect it. As
long as you always know how to cope with your money and think everytime before
spending, you can not only enjoy your life with your money, but also you would have
your spare money to use in the future at the same time.



APPENDIX B

Sample data of the second and the third-year’s morphological errors



The second-year students’ morphological errors
Incorrect derivational suffixes
Ex: *We suffer from the disaster of natural [e].
Ex: *Most people in the social [society] thought that money 1s god.
Ex: *I can spend my money to treat my healthy [health].
Omitting grammatical morphemes
Ex: *There are many hospital [hospitals].
Ex: *Everybody want [wants] to have a lot of money.
Ex: *The most important person [persons] are my parents.
Double marking
Ex: *It’s can help my parents to reduce expense.

It can help my parents to reduce expense.
Ex: *They are always spend money.

They always spend money.
Over generalized grammatical rules
Ex: *You should to know our limit.

You should know our limit.
Ex: *It may make your dream comes true in some day.

It may make your dream come true in some day.
Incorrect pronominal cases

Ex: *They don’t have money raise theirself when they are old.

They don’t have money to raise themselves when they are old.

Ex: *I will buy things because it are useful for my life.

I will buy things because they are useful for my life.
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The third-year students’ morphological errors
Incorrect derivational suffixes
Ex: *We use to buy a things [thing].
Ex: *I need to save money for an accidently [accident] situation.
Ex: *Money is a part of importance [important] things.
Omitting grammatical morphemes
Ex: *You will be very disappoint [disappointed].
Ex: *Some peo;ﬁi‘é.have never collect [collected] their money.
Ex: *Everybody accept [accepts] that money is impbrtant.
Double marking
Ex: *It is depend on our lives.
It depends on our lives.
Ex: *It’s should be enough in sometime.
It should be enough in sometime.
Over generalized grammatical rules
Ex: *Everybody should to know that money is very important.
Everybody should know that money is very important.
Ex: *Money can make your life is happy.
Money can make your life happy.
Incorrect pronominal cases
Ex: It is proper time for our [us] to save our money.
Ex: They hardly think about the value of they [their] money they get.

Ex: You can help by using you [your] own money.
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