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The purpose of this study was to examine the effects of topic interest on EFL
readers’ comprehension in a state university in Bangkok, Thailand. The study was also
designed to investigate the strategies employed by readers to their reading. Additionally,
it was designed to examine the correlation between the participants’ motivation and
attitude toward learning English language, and reading comprehension. There were 31
second year students majoring in Library and Information Science in Srinakharinwirot
University. The participants were assigned to read the text of two different topics which
related to their most and their least interesting topic. The results revealed that topic
interest affected the participants’ reading comprehension. The participants gained higher
scores on the text of their most interesting topic than that of their least interesting topic.
The results of an interview showed that the high achievers applied more reading strategies
to their reading than the low and the intermediate achievers. The participants’ motivation

and attitude toward learning English did not correlate with the reading comprehension.
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CHAPTER I
INTRODUCTION
Rationale

Reading is a paramount skill for English as a foreign language (EFL) and English
as a second language (ESL) learners. The ability to interpret a message from printed
words is very important. However, one major problem of EFL readers is their difficulty
with decoding and deriving the meaning from a text (Carrell, 1993). Thai readers
encounter the same problem. They lack skills to decode and derive the meaning from a
text.

Carrell (1993) pointed out that the professional in second language education
should be concerned with the method or model that can improve reading skills of EFL
and ESL readers. One of the factors that affects reading comprehension is the lack of
background knowledge or schema. According to Carrell (1984), the absence of content or
formal schema can cause readers to encounter difficulties in processing a text.

The schema theory proposes that when individuals obtain knowledge, they
attempt to fit that knowledge into some structures in memory that help them make sense
of that knowledge. Therefore, a schema can help readers to relate new information to their
background knowledge. Readers who apply a schema to their reading will easily
comprehend a text (Anderson & Pearson, 1984).

According to Carrell (1984) there are two kinds of schema: content and formal.
On the other hand, Koda (2004) has designed content schema as general and domain.
Therefore, the terms content schema includes general and domain knowledge. However,
this study focused on the general schema, which refers to all general knowledge including
topic interest. Topic interest can help readers to link prior knowledge with

comprehension. Readers will be more attentive when reading something they are



interested in (Koda, 2004).

Bartlette (1932, p.33) pointed out that “interests and attitudes often direct the
course and determine the content perceiving.” They can help people to remember the
things better. If readers can remember information, they will have background knowledge
in that information. This background knowledge can relate to new incoming information.

Many university students are poor readers because they cannot perceive a purpose
for reading. Their reading background is poor. Therefore, they cannot understand the
meaning of the text. Concentration in reading is another factor that affects reading
comprehension. Concentration is affected by lack of interest. Readers are able to
concentrate on their reading when they read a text of an interesting topic. On the other
hand, readers will encounter difficulties in reading when they read something not
interesting (Sosothikul, 1992).

In conclusion, topic interest can help readers to remember a text, and to
concentrate with their reading task. In this study, topic interest is considered a factor

affecting reading comprehension, and therefore, the focus of the research.

Purposes of the study
The purposes of this study were as follows.

1. To investigate the effect of topic interest on EFL readers’ comprehension in a
state university in Bangkok, Thailand

2.To examine the EFL readers’ strategies employed to comprehend a text

3.To examine if the students’ motivation toward learning English language affects
reading comprehension

4. To examine if the students’ attitudes toward learning English language affects

reading comprehension



Scope of the study

The participants were limited to 31 students studying at Srinakharinwirot
University in Bangkok, Thailand. The study focused on the content schema in terms of
topic interests. The interests of the participants were considered as one kind of schema
which affects reading comprehension. Therefore, this study specified the effects of topic
interest on the participants’ reading comprehension.

Only two different texts were selected for measuring students’ reading
comprehension. The selection of the two texts was based on the score of the participants’
topic interest. This score obtained from the survey of the participant motivation and topic

interest questionnaire. The topics receiving the highest and lowest scores were selected.

Definition of terms

Reading Comprehension
In this research, reading comprehension refers to readers’ ability to recall two
different texts within limited time. The scores from a recall are used to measure
the reading comprehension. High scores indicate high reading comprehension
ability.

Recall
Recall is a procedure for measuring reading comprehension. A test taker was
assigned to recall what they remembered from the reading text within a limited
time. The recall then was scored regarding fixed criteria. The greater amount the
test taker could remember a text accurately, the higher score he/she got.

Topic Interest
Topic interest refers to level of interest in a topic, as revealed by a survey, with the

participants’ most interesting topic being that with the higher score.



Significance of the study

The results of this study would be beneficial to other researchers and readers.
There are three benefits which should accrue from the results of this study. Firstly,
teachers or readers may use the results of this study to be a guideline for a text selection.
Secondly, teachers teach their students to read by applying the method of teaching
focusing on attitude, motivation and interest of their students. Thirdly, employing
effective strategies to reading task may help readers to comprehend the text better.
Therefore, it will be useful for readers and teachers to learn how to use reading strategies
in their reading. Readers can apply strategies that high achievers use in their reading. In
terms of teaching, teachers can consider using strategies that work in their class.

In conclusion, there are many factors affecting reading comprehension, and topic
interest is one of them. Therefore, this factor and readers’ reading strategies should be

examined. The results of this study will benefit readers, students and teachers.



CHAPTER II
REVIEW OF THE RELATED LITERATURE
This chapter discusses the schema theory, reading process, and review of previous

related research.

Schema Theory

This section discusses the theoretical concept and the definition of the schema
theory, and its development.

The term schema was first introduced by Bartlette (1932). He tried to develop a
theory of remembering regarding consciousness. He proposed that schema refers to “an
active organization of past reactions or of experiences, which must always be supported
to be operating in any well-adapted organic response (p. 201).” Schema is influenced by
the past experience, and the new experience. All the experiences are connected by a
common interest: sport, literature, history, and so on (p.201).

Study in this field was then expanded by Anderson and Pearson (1984). In their
study, schema was described as knowledge already stored in memory. This knowledge
helps to interpret new information. At the same time the brain will store new knowledge
as a part of background knowledge.

Background knowledge or schema plays an important role in reading
comprehension of a second language. There are two types of schema: content and formal.
Content schema refers to a reader’s background or world knowledge. It provides readers
with a foundation, and a basis for comparison. Formal schema, often known as textual
schema, refers to the organizational form and rhetorical structure of a written text
(Carrell, 1993).

In addition, reading comprehension not only is affected by the lack of schema, but



also because readers cannot activate the appropriate schema. Readers can understand the
meaning of the text more easily when they relate it to their background knowledge. They
must activate their schema to comprehend the text. “The greater the background
knowledge a reader has of a text’s content area, the better the reader will comprehend that
text” (Carrell, 1984, p. 244).

Many proficient readers succeed in reading comprehension because they bring
their background knowledge to their reading task (Goodman, 1975).

Eskey (1984) also proposes that fluent readers have skills to decode and relate the
new information to their prior knowledge.

According to Nunan (1985) reading involves not only linguistic and decoding
skills, but it also involves interest, motivation and background knowledge of reader.

In conclusion, many researchers have explained the significant influence of
schema in helping readers to relate a new text to their prior knowledge. Therefore,
schema is a major factor that affects reading comprehension of second language readers.
ESL readers can understand texts better when they relate their new information to their

background knowledge.

Reading Processes
This section discusses the reading process and explains models of reading.
Reading is defined as a process to decode and transform the message of an author.
Therefore, “reading is viewed as a kind of dialogue between the reader and the text”
(Grabe, 1993, p. 56). In addition, Goodman (1975) describes reading as a receptive
language process that starts with the writer encoding and ends with the reader decoding
the meaning of the writing.

Reading consists of two necessary elements: the reader and the text. The process



of reading refers to the interaction between the reader and the text. Reading can be
defined as the process to obtain the message from the writer through the printed letters
(Alderson & Urquhart, 1984).

Reading is an active process that involves the reader in an interaction with the
text. The successful readers depend on the background knowledge that they apply to their
reading task (Goodman, 1975).

There are three models in the reading processes: bottom-up, top-down, and the
interactive process. Bottom-up is a decoding process of reconstructing the author’s
intended meaning via recognizing the printed letters and words, and building up a
meaning for a text from the smallest textual units to larger units (Carrell 1993). On the
other hand, top-down refers to the process in which the readers not only use the reading
process, making predictions and processing information, but the readers also activate
everything in their prior knowledge in the process. Readers process their background
knowledge to comprehend the whole text before reading (Carrell 1993). The bottom-up
process can be data deriving, but top-down can be conceptual deriving because the
readers use the benefits of schema in this process (Carrell & Eisterhold, 1983).

In the top-down process, the readers apply their background knowledge to their
reading. If the readers lack schema, they cannot use the top-down process (Carrell, 1984).
Many researches have revealed that readers with different background knowledge
performed reading with different reading abilities.

The third process is the interactive model. This model is a combination between
the bottom-up and top-down processes. The characteristic of this model is to apply an
interaction between the bottom-up and the top-down processes simultaneously. Readers
can input various sources of knowledge to the reading process: sensory, orthographic,

lexical, syntactic, semantic, and graphemic. Those sources of knowledge will interact



with each other during the reading process (Rumelhart, 2004).

Many researchers found that both bottom-up and top-down processes are
important for reading in a second language. Second language readers could apply both to
their English reading, helping them to understand the text. It can be concluded that
schema has a great impact on the top-down process, and the top-down process is a major
factor affecting reading ability.

In brief, the process of reading is a mode of helping readers comprehend a text.
Many researchers have pointed out that the top-down process is related to schema.
Readers need to apply schema to their reading if they want to use the top-down process.
Therefore, the above explanation reveals the important role of schema in the reading

models. It can be concluded that schema is an important factor in reading comprehension.

Previous Research Related to the Study

Many researchers have studied the significance of schema. The following
overview is divided into two parts: the related studies abroad and the related studies in
Thailand.

Related Research Abroad

This section discusses the related studied abroad. The examples of the research
abroad are as follows.

Steffensen and Joag-Dev (1984) examined the influence of cultural knowledge on
reading comprehension. The participants consisted of 20 Indians and 20 Americans. The
two groups read two different texts: American wedding and Indian wedding. Then they
all were assigned to recall the two texts. The results revealed that cultural background
knowledge was a factor affecting the participants’ reading comprehension. Readers can

comprehend the text when they process the schemata.



Chen (1995) investigated the effects of previewing and providing background
knowledge for American short stories on Taiwanese College students’ comprehension of
stories and attitudes toward the treatment. The participants consisted of 243 freshman
students who were non-English majors in Tamkang University. The participants were
divided into four groups according to the treatments: (a) a preview passage, (b) a passage
of background knowledge, (c) both a preview passage and background knowledge
passage, and (d) no treatment. The preview passage group and background knowledge
passage group each took 10 minutes reading a passage before taking the test. The
combined passage group took 15 minutes. The last group had no treatment. The
participants then took the post-test after they had finished reading their passage. After that
they completed the attitude questionnaires. They took 15 minutes to complete the survey.
The results revealed that the treatments affected their reading comprehension. Students
who received three treatment groups earned higher scores than the no treatment group.
The previewing group and combined group earned higher scores than the background
knowledge or the control group.

Carr and Thompson (1996) studied the effects of prior knowledge and schema
activation strategies on the inferential reading comprehension of children with and
without learning disabilities. The participants consisted of 48 students from schools in the
metropolitan New Orleans area. They were divided into three groups: learning disability
students (LD), non-learning disability (NLD) age-level peers and the non-learning
disability (NLD) reading-level peers. All the groups were pre-tested for decoding ability
and prior knowledge related to the topic. The experiments were divided into two phases.
Eight to 18 days after the pretest, the first session took place. In this session, the
participants were assigned to read the first half of 16 passages and answer the questions.

The second session was between one to four days later. They all were assigned to read the
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remaining passages. After the two sessions, the participants were post-tested. Before they
did the test, they all needed to answer questions about their prior knowledge in the topics.

The findings revealed that the reading performances of the three groups were
different. The LD students and their NLD reading-level peers could answer the questions
when they had developed knowledge of the topics, whereas the NLD age-level peers were
different to LD students and NLD reading-level peers. The findings also showed that the
experimenters’ prompting affected only NLD reading-level peers. In contrast, there was
no statistical difference between LD students and NLD age-level peers. Regarding
passages on familiar topics, the students in the LD or NLD age-level peers did not need
experimenters prompting to activate prior knowledge.

Razi (1998) examined the effect of cultural schema and reading activities on
reading comprehension. The participants were 60 students in the third grade at the
department of English language teaching in Cakkale Onsekiz Mart University, Turkey.
The participants were divided into four groups according to their cumulative GPAs at the
end of their fourth term in the department. The groups received different treatments.
Group A were assigned to read the original text without activities. Group B were given
the original text with three activities: pre-reading, while-reading, and post-reading. Group
C were assigned to read the adjusted text without activities. Group D were given the
adjusted text with those activities. The text was adjusted according to the familiarity of
the participants with the topics.

The results revealed that the students who read the adjusted story with activities
earned higher scores than the other groups. The students who read the adjusted short story
without activities earned higher scores than students who read the original short story
both with and without activities. The results also showed that reading activities could help

students who lacked topic familiarity in reading comprehension.
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Bensoussan (1998) examined the effects of schema on EFL reading
comprehension. The participants consisted of 125 first-year students in a reading course
at the University of Haifa. The test consisted of two parts. Part I contained vocabulary
and topics that they had already learned in class. Dictionaries were not allowed in this
part. Part II contained a new text that discussed love and marriage because everyone has a
schema of love and the text would be close to the participants’ personal experience. To
expand the topic about love, the author chose the topic of marriage. A monolingual or
bilingual dictionary were allowed in this part. The participants spent three hours for this
examination. The results revealed the important role of schema. Students could activate
schema to comprehend the text. They performed better reading comprehension when they
read the familiar text without a dictionary.

Muangsamai (2006) investigated the schema development process of EFL reader
and also the strategies used in EFL reading. The participant was a student who was
studying in the third year in a University in the Northeastern United States. The author
examined only one participant for the case study. There were three processes for
collecting data: questionnaire, interview, and observation. These processes were related to
schema and reading strategies used in the participant’s reading comprehension. The
results revealed that the participant’s L1 reading had a great impact on her L2 reading.
The participant applied both bottom-up and top-down strategies to her L2 reading. In
addition, the participant developed the schema to comprehend the texts when she
encountered difficulties. The results showed the significance of schema for reading
comprehension.

Related Research in Thailand
Thai researchers also have conducted studies of the effects of schema on reading

comprehension. However, only a few have been conducted.
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Loethurakitskul (1997) studied the effects of content schema on reading
comprehension of bank staff in Khamphaeng Phet. The participants consisted of 20 bank
staff members who worked in Khampaeng Phet. They worked in various positions with
different years of work experience. Their experiences in bank work ranged from 1-24
years. The participants were given two reading tests. A questionnaire was also assigned at
the same time as the test. There was a pilot study as a guideline. The participants had 40
minutes for taking the tests. The results showed that content schema has a great influence
on reading comprehension. Readers can understand the meaning of the text better with a
familiar text. Gender was not a factor affecting reading comprehension. Age and work
experience seemed to have an effect on reading comprehension, the latter the more so. In
conclusion, the bank staff members could comprehend the reading task when they
activated their background knowledge or content schema.

Tanyapanit (1998) investigated the effects of cultural schema on the reading
performance of Mattayom Suksa 5 Student at Phimanphitthayasan School. The
participants consisted of 20 Mattayomsuksa 5 students in the Mathematics-Science
program, Phimanphittayasan School. They were divided into two groups depending on
their English reading score from the first semester and they were assigned to read two
different passages. The first one was “Loy Krathong Festival,” a familiar cultural topic.
The second one was “Pancake Race,” an unfamiliar topic. They spent 50 minutes for the
reading tasks and the test. The results revealed that participants performed better when
they read a familiar passage. It can be concluded that cultural content schema had a great

effect on the reading performance of the participants.
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Conclusion

Many researchers have revealed the great impact of schema on reading
comprehension, especially reading English as a foreign language learner. It can help
readers to relate a new text to their background knowledge. Readers will comprehend a
text better when they activate schema in their reading task. In the process of reading,
schema also has an influence on using the top-down process. To process top-down,
readers need to activate all prior knowledge while reading a text. If readers do not have
schema, they cannot use the top-down process. It can be concluded that schema can help

readers to enhance their reading comprehension.



CHAPTER III
RESEARCH METHODOLOGY
This study was designed to investigate the effect of topic interest on EFL readers’
comprehension in a state University in Bangkok, Thailand. This chapter discusses the
design of the study including the participants, research instruments, data collection

procedures, and data analysis.

Participants
The participants in this study consisted of 31 students from Srinakharinwirot
University. They were second year students majoring in Library and Information Science.
They all enrolled in the reading course in the second semester of academic year 2007. The
participants had studied English for an average of 10 years. They all were Thai
nationality, aged from 18 to 20 years old. The participants consisted of 10 males and 21

females.

Research Instruments

There were five instruments in this study: a motivation and a topic interest
questionnaire, an English quiz, an attitude questionnaire, two different texts, and
interview questions.
Motivation and Topic of Interest Questionnaire

The questionnaire was used to obtain background information of the respondents.
The questionnaire contained three parts. Part one of the questionnaire concerned personal
information in general terms, such as gender, age, and years of English learning. The
second part of the questionnaire was designed to discover their topic of interest for

reading. This part contained a list of topics for participants to rank according to their
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interest (see Appendix A). The results of the questionnaire were used as a guideline to
select texts for the reading test. The third part of the questionnaire consisted of ten
questions regarding the desire to learn English language (see Appendix A). The results
were used to analyze the correlation between the participants’ motivation and their
reading comprehension.
An English Quiz

An English quiz was an activity during the break of the test. The purpose of the
quiz was to help students to relax before reading the second passage. The quiz contained
two parts: matching words with the same prefix, and matching words with the same
sound. (see Appendix B)
An Attitude Questionnaire

This questionnaire was another activity during the break. The questionnaire was
designed to examine the participants’ attitudes toward learning English. The results were
used to analyze the correlation between the participants’ attitude and their reading
comprehension. The questionnaire contained five negatively and five positively worded
items (see Appendix C).
Two Different Texts

Two different texts were selected for the reading comprehension test. The first
reading passage was related to the topic rated highest in the survey. The topic of second
passage was related to the lowest rated in the survey. The results of the reading
comprehension revealed the effect of the schema in terms of topic interest on reading
comprehension.

The two different texts were expository texts with the same readability level.
SMOG (simplified measure of gobbledygook) was used to measure the readability level

of the texts. Therefore, only texts with the same readability were selected for this reading
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comprehension test (see Appendix D).
Interview Questions

To examine the strategies and schema used by the participant in reading
comprehension of the participants, questions for an interview were designed. The
questions for an interview contained two parts. Part one consisted of 7 open-ended
questions related to the two reading passages. There were four main points in the
questions regarding their ability to read and their attitudes: (a) informants’ ability to find
the main idea, (b) informants’ ability to solve their reading problems, (c) their attitude
toward background knowledge, and (c) their attitude toward the topics of the texts (see
Appendix E).

Part two contained structured interview questions about five reading strategies.
This part was designed to ask the participants if they applied the listed reading strategies
to their reading comprehension (see Appendix E).

In brief, five instruments were designed to achieve the purposes of this study. A
motivation and topic interest questionnaire showed the participant’s desire to learn
English, and the participants’ level of interest toward each topic. An English quiz helped
students to relax during the test. An attitude questionnaire revealed their attitudes toward
learning English. The passages of two different topics were used to determine students’
reading comprehension. Finally, an interview showed the students’ reading strategies

used in their reading comprehension.

Data Collection Procedures
The data collection procedures were divided into three phases: a survey study, a

pilot study, and a reading comprehension test.
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The Survey Study

A questionnaire was administered to the 32 participants. The purpose of the
questionnaire was to examine the participants’ background knowledge, their topics of
interest, and motivation toward English learning.
The Pilot Study

A pilot study was conducted to determine the amount of time used in the real
study. The pilot participants were 28 students studying in the second year majoring in
English at Srinakharinwirot University. The reading passages and questionnaires were
piloted at the end of February, 2008. The pilot participants were assigned to read passages
of two different topics: “Crabs Cause Problems” and “Cell Phone Safety.” They also were
administered an English quiz and a questionnaire during the break. The results of the pilot
study revealed the time for each section as follows: ten minutes for each passage, five
minutes for an English quiz, and five minutes for a questionnaire. The results of time
spent in each section were used as a guideline for the reading comprehension test in this
study
Reading Comprehension Test

The participants were assigned to read two different types of texts. To overcome
the effects of reading sequence, the participants were divided into two groups. Group A
was assigned to read their most interesting topic, while group B received their least
interesting topic as their first passage. Following the pilot study, the participants were
limited to 10 minutes for their first passage. Then the participants were assigned to recall
the passage that they had read within 10 minutes. The participants then had a break.
During the break students took the English quiz and the attitude toward learning English
questionnaire.

After the break, the participants were assigned to read the second passage.
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Students in group A received their least interesting topic, and group B received their most
interesting one. They all spent 10 minutes on their second passage as with the first. They
then spent 10 minutes for recalling the passage that they had read.

Finally, the participants were interviewed about their reading process. The
interview was conducted in the next seven days after the reading comprehension test. In
this phase, the participants were divided into three groups according to their score in the
midterm reading test. The three groups were low achievers, intermediate achievers and
high achievers. Two students from each group were randomly selected for the interview,

making a total of six. The interview was then recorded in a tape recorder.

Data Analysis

To answer the research questions, the scores from the questionnaire and the
reading comprehension tests were analyzed. All data was statistically analyzed.

To rate the score for the reading comprehension test, the text from each reading
passage was classified into idea units (see appendix F). After that, the participants’ recalls
were compared with the original idea units. There were three criteria to rate the score:
accuracy, distortion, and omission. Each recalled idea unit was rated as one point in each
type. For example, the participants gained one point of accuracy when they recalled one
accurate idea unit. The results of this analysis showed the recall score. If scores of
accuracy on the most interesting text were higher than those on the least interesting text, it
could be concluded that content schema in terms of topic interest affected the
participants’ reading comprehension.

A t-test was used to examine the different achievements between reading the most
interesting text and reading the least interesting text. The accuracy recall score of the 31

participants were used to calculate p value. This p value indicated the different between
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reading the two texts.

The Pearson Product Moment correlation was used to examine the correlation
between the participants’ attitude toward learning English and the recall score. The
Pearson Product Moment correlation also was used to examine the correlation between
participants’ motivation toward learning English and the recall score.

Additionally, interview data were used to explore the participants’ reading process

and their reading strategies.

Conclusion
In this study, there were three phases, which were designed to achieve the four purposes
of the study. Firstly, a survey study was designed to obtain the participants’ information,
topic of interest, and their motivation toward learning English language. This survey was
also a guideline for the reading comprehension test in terms of text selection. Secondly, a
pilot study was designed to examine the amount of time limited required for the real
study. Thirdly, a reading test was designed to investigate the effects of topic interest on
reading comprehension. The results from the three phases were analyzed for achieving

the purposes of this study.



CHAPTER IV
RESULTS

This chapter presents the results of the study. There are four parts corresponding
to the four purposes of the study. Part one shows the participants’ recall score. In
addition, the effect of topic interest on the participants’ recall score is discussed in this
part. Part two then reveals the participants’ reading strategies employed to comprehend
a text. Part three presents the correlation between the participants’ motivation toward
learning English language and the reading comprehension score. The last part reveals
the correlation between the participants’ attitudes toward learning English language and

the recall score.

Recall Score
This part shows the results of the first purpose of this study, the effect of topic

interest on EFL readers’ comprehension. The recall scores on reading two texts on two
different topics were revealed in this part. In this recall, the participants were assigned to
read the two different texts, and to recall them in Thai. The reason for recalling in Thai
language was to avoid writing problems because the participants encountered difficulties
in writing in English. The following figure and tables present the results of the recall
score. Tables 1 and 2 show the different recall scores between reading the text on the
most interesting topic and that on the least interesting topic. In addition, Table 3 and
Figure 1 reveal the results of the 7-test which indicated the effect of topic interest on the
participants’ recall scores. The analysis of the t-test was required to support the results of
the study statistically.

According to the recall, most of the participants earned higher scores on the text on

the most interesting topic than on the recall of the text on the least interesting topic. Only
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four participants earned higher scores on the least interesting topic.

Table 1 Recall Score Obtained from Reading Texts on the Most and Least Interesting

Topic
Type of recall The Most Interesting Topic The Least Interesting Topic
Raw Score Percentage Raw Score Percentage
1. Accuracy 198 38.08 % 122 24.45 %
2. Distortion (38) (7.30%) (94) (18.84%)
2.1 Inaccuracy 14 2.69% 91 18.24%
2.2 Addition 24 4.61% 3 0.60%
3. Omission 284 54.62 % 283 56.71 %
Total 520 100 % 499 100%

The percentage of accuracy for the participants’ recalling the most interesting text
was 38.08 %. On the other hand, the percentage of accuracy for the recall of the least
interesting text was 24.45 %. The above table reveals that the participants could recall the
most interesting text more accurately than that of the least interesting topic. Therefore,
overall the participants earned higher score on the text of the most interesting topic
(1.56%/1%). The following is an example of accuracy recall from the reading
comprehension test.

Original idea unit: Some kids start to drink alcohol at a young age.

9
2

=R A A 4 4 ' o .
Accuracy Recall: nnfsjuineauiinauniesauieansgaanudeigiiios (Some kids start

to drink alcohol at a young age.)

There are two kinds of distortion: an inaccurate idea and an additional idea. The

inaccurate idea refers to the recall of idea units which distorted the originals. On the other
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hand, the additional idea refers to additional details that the participants put in the recall.
The additional details were related to the text. In terms of the inaccurate ideas, the idea
units found in the most interesting text were less distorted than those on the least
interesting topic. The percentage of distortion in recalling the most interesting text was
2.69 %. In contrast, the percentage of distortion for recalling the least interesting text was
18.24%. It can be concluded that the participants encountered difficulty in
comprehending the least interesting text. On the other hand, they comprehended the text
better when they read their most interesting topic. An example of distortion is as follows:

Original idea unit: A growing area becomes the new city.

4
Yy K

Distortion recall: gausnnuisdesmsznlasuiiosioegliasu (Many people want to

change the city to make it better).

In addition, the findings revealed that some participants added details regarding
the topic of the text. Those additional idea units were considered distorted. The
additional ideas were found most in the text of most interesting topic because the
participants had schema on the topic. They activated it to comprehend the text. If the
participants did not have background knowledge on the topic, they would not added ideas
related to the topic. The following is an example.

Original idea unit: They think it is a part of becoming an adult.

" do 4 o A & A oAy oo g
Additional recall: msffeiusovangswiusumnnagluapimiunovedien lua Jeguiiuda
' I 1 . oy . . o . .
Hnaveeniunuveds (Kids liking to drink alcohol originates from adults. It is not a good

example. Teenagers think that drinking is a good thing. Therefore, they follow the adults’
example).
In terms of omission, the participants earned nearly the same percentage for both

texts. The percentage of omission for recalling the most interesting text was 54.62 %. On
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the other hand, the percentage of omission for recalling the least interesting topic was
56.71 %. The difference in percentage was negligible: only 2.09 %. In the text of the most
interesting topic, the participants omitted what they could not remember rather than
distorted it. On the text of least interesting topic, the participants hardly remembered the
content at all. Therefore, they encountered difficulties in recalling the text accurately,
causing them to omit the idea units. The following is an example of omission in the least
interesting text.

Original idea unit: The city’s first mayor and four council members were sworn
in.

Omission recall: ................... (The participants did not mention any thing about
the above idea unit).

In brief, the participants earned higher scores on the text of the most interesting
topic than that on the least interesting topic. Moreover, the idea units on the most
interesting topic were less distorted than those in the text of least interesting topic.
However, the percentage of omission for both texts was similar. It can be concluded that
the participants could comprehend their interesting text better. On the other hand, the
participants encountered difficulties in comprehending the least interesting text.

To analyze the data statistically, a ¢-test was conducted. The scores of accuracy
recall of the 31 participants were used to calculate the mean score, standard deviation
(SD), and p value. The following figure was also calculated from the accuracy score of

the 31 participants.
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Paired t test data
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Recall Score
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Two different texts

Figure 1 Recalls on he Two Different Texts

The above figure shows the different recalls between reading the text of the most
interesting topic and that of the least interesting text. The #-test figure revealed that the
participants performed better recalling on the most interesting text. The lowest score on
the most interesting topic was higher than 2 points. On the other hand, the lowest score on
the least interesting topic was zero. The participants encountered difficulties in recalling
the least interesting text. Therefore, they earned lower scores on their least interesting text
as shown in the above figure.

Table 2 shows the mean score, SD, and p value. These three scores show the
statistical significance of the difference between reading the text of the most interesting
topic and that of the least interesting topic.

Table 2 T-test of Accurate Recalling of the Two Different Texts

Topic n Mean SD P value (two tailed)

The text of most 31 6.387 2.71
interesting topic

<.0001
The text of least 31 3.935 2.42

interesting topic
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The above table shows that the mean score of accurate recalling on the text of the
most interesting topic was higher than that of the least interesting topic. Table 2 reveals
that the difference between reading the most interesting topic and the least interesting
topic was statistically significant at the level of .05 (p<.05). It can be concluded that topic
interest affected the participants’ recall. The results of this study were consistent with
schema theory. Readers can comprehend a text better when they relate the new text to
their prior knowledge (Bartlet, 1932; Carrell, 1983; Anderson & Pearson, 1984;

Goodman, 1975; Eskey, 1984; Nunan, 1985).

Reading Strategies

This section discovers the second purpose of the study, the participants’ strategies
employed to comprehend a text. The findings of the two parts of the interview questions
are reported regarding the participants’ reading processes and reading strategies used in
their reading passages. Part one reveals four main points: (a) the informants’ ability to
find the main idea, (b) the informants’ ability to solve their reading problems, (c) their
attitudes on background knowledge, and (d) their attitudes toward the topic of the text.
Part two then reports on the findings regarding the reading strategies used in their reading
comprehension. The results are discussed in relation to three different groups of
participants: low achievers, intermediate achievers, and high achievers. There were totally
six participants interviewed: two participants in each group.

The following is the report of the first part, reading processes. Firstly, the two low
achievers explained that they were not certain that they could identify the main idea. They
stated that they tried to locate the main idea, but they were not sure if the idea they
located was the main one. On the other hand, the intermediate and high achievers (four

participants) stated that they could find the main idea of the text. Secondly, in solving
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reading problems, they all explained that if they encountered difficulties with the
vocabulary, they would guess it based on the context. Thirdly, regarding the schemata,
they all linked the reading text to their prior knowledge. Therefore, all of them agreed that
background knowledge played a significant role in their reading comprehension.
Fourthly, in their attitude toward the topic interest, they all explained that the text of the
interesting topic helped them to recall the text better. The following are examples of their
interview.

Question: Does content schema help you to comprehend the reading tasks, and
how?

Student A: Yes, I do. I will perform better reading comprehension with the text
that I have some background knowledge.

Question: Does topic of the text affect your reading comprehension?

Student B: Yes it does. I can comprehend the text better when I read something I
am interested.

Student C: Yes I do. If the topic is not interesting, I will not concentrate on that
text.

The above explanations reveal the important role of content schema and topic
interest on the participants’ reading comprehension.

The results of part two show the participants’ strategies used in the reading
processes. The five reading strategies are as follows: (a) linking prior knowledge before
reading, (b) developing a purpose for reading, (d) using the title to predict content/events,
(e) developing questions to guide the reading, and (f) summarizing what has been read.

The results of part two are shown in Table 3.
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Table 3 Strategies Used in Reading Comprehension

Strategies Low Achievers Intermediate High Achievers
Achievers

A B C D E F
1. Linking prior yes yes yes yes yes yes
knowledge before
reading
2. Developing purpose no no yes yes no yes
for reading

3. Using titles to predict  yes yes yes yes yes yes
content/events

4. Developing questions no no no no no yes
to guide reading

5. Summarizing what yes yes yes yes yes yes
has been read

Total 3 3 4 4 3 5

The above table revealed the four main points of the study as follows. Firstly, all
three groups of achievers linked their prior knowledge to the reading test. Secondly, the
two low achievers did not develop the purpose of reading before reading the text. On the
other hand, the two intermediate achievers and one high achiever developed the purpose
of reading before reading the text. Thirdly, they all predicted the content from the title
before reading. Using this strategy, the participants needed to apply the top-down process
to their reading. Therefore, the content schema also played a significant role in the
participants’ reading comprehension. Fourthly, only one of the high achievers developed
questions to guide their reading. Finally, all six participants in the three groups
summarized what they had read after reading. Regarding the results of this part, the
higher achievers employed more strategies than the lower achievers.

In short, only two intermediate and two high achievers could find the main idea.

When they encountered difficulties with interpreting the meaning of vocabulary, all six
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participants would guess the meaning from the context. They all agreed that schema and
topic interest affected their reading comprehension. It can be concluded that schema in
terms of topic interest affected the participants’ reading comprehension. In terms of
reading strategies, there were three strategies that all six participants applied to their
reading comprehension: linking the prior knowledge to the reading task, predicting the
content from the title before reading, and summarizing what they had read after reading.
Only intermediate and high achievers developed the purpose of reading before reading.

Finally, only one high achiever developed questions to guide their reading.

Motivation and Reading Comprehension Score
This part presents the results of the third purpose of the study, the correlation
between the participants’ motivation in learning English and the reading comprehension.
The results from the questionnaire showed that participants’ motivation in relation to
learning English. The ten items of the questionnaire revealed that most of the participants
desired to learn English. Most of them recorded high on the 5-points Likert scale of the
motivation questionnaire. The raw score and the mean score of the 31 participants’ desire

to lean English are in table 4.



Table 4 The Motivation Questionnaire Score

Questions Raw  Mean SD
Score
1. During English Class, I would like: 58 1.87 0.72
2. If I had the opportunity to speak English outside of 60 1.94 0.77
school, I would
3. Compared to my other courses, I like English 71 2.29 0.73
4. 1If there were an English club in my school. I would: 64 2.06 0.54
5. If it were up to me whether or not to take English, I: 65 2.10 0.74
6. I find Studying English: 56 1.81 0.60
7. If the opportunity arose and I knew enough English, 70 2.26 0.42
I would watch English TV programs:
8. If I had :the opportunity to see an English play, I 64 2.06 0.57
would
9. If there were English speaking families in my 70 2.26 0.51
neighborhood, I would:
10. If I had the opportunity and knew enough English, I 71 2.29 0.58
would read English magazines and newspapers.
Total 649 2093  6.17

Note: Mean sore at 2.5 — 3 = very interested in learning English and want to use it as much as possible

(Gardner, 1985, pp.181-2, cited in Schumann, 1997, pp.68-70)
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There were three scales rating the participants’ intensity of desire to learn English:

1 represented no desire, 2 represented indifference, and 3 represented strongly desire. The

average score of the motivation questionnaire was 2.09. Therefore, the above table

reveals that the participants desired to learn English so that they could use it occasionally.



30

The Pearson Product Moment correlation was conducted to examine the
correlation between the participants’ motivation and their reading comprehension. The
score on the questionnaire and the accuracy score on the recall of the 31 participants were
used to calculate the correlation. The results are presented in table 5.

Table 5 Motivation and Recall Correlation

Number of XY Pairs  Pearson r P value (two tailed)

31 0.1419 0.4464

The above table shows that the correlation between the participants’ motivation
and recall score was not significant (p<.05). The participants’ motivation toward learning
English did not correlate with their recall sore. Some participants who rated a higher
score on the motivation questionnaire did not earn a higher score on the reading
comprehension test. On the other hand, some participants who rated low on the
motivation questionnaire earned higher scores on the reading comprehension test.
Therefore, the participants’ motivation toward learning English language did not correlate

with their reading comprehension.

Attitude and Reading Comprehension Score
This section shows the findings of the fourth purpose of the study, the correlation
between the participants’ attitude to learning English language and their recall score. The
attitude questionnaire presented the participants’ attitudes toward learning English. The
results from the 10-items in the questionnaire showed that most of the participants had
positive attitudes toward learning English. Only three participants had negative attitudes.
The mean score of positive and negative attitudes are also presented in the following

tables.



Table 6 Score on Positively Worded Items

Questions Raw Score Mean SD
1. Learning English is really great. 135 4.35 0.83
2. Ireally enjoy learning English. 107 3.45 0.80
3. English is an important part of the school 129 4.16 0.88
program.
4. TIplan to learn as much English as possible 121 3.90 0.90
5. Tlove learning English. 110 3.55 1.11
Total 602 19.41 4.52
Note: Mean score at 4.5 - 5 = strongly agree
Table 7 Score on Negatively Worded Items
Questions Raw Score Mean SD
6. I hate English. 63 2.03 0.94
7. I 'would rather spend my time on subjects 90 2.90 1.12
other than English
8.  Learning English is a waste of time. 41 1.32 0.59
9. I think that learning English is dull. 59 1.90 0.83
10. When I leave school, I shall give up the 67 2.16 0.95
study of English entirely because I am
not interested in it
Total 320 10.32 4.43

Note: Mean score at 4.5 — 5 = strongly agree
(Gardner, 1985, pp.178, cited in Schumann, 1997, pp.74)

31

Five points of the Likert scale were used to rate the participants’ attitudes toward

learning English: 1 represented neutral, 2 represented agree, 3 represented moderately



agree, 4 represented slightly agree, and 5 represented strongly agree. The above tables
reveal the higher score for positive attitudes. Moreover, the mean scores of positive
attitudes were higher than those of negative attitudes.

Table 8 The Participants Attitude on Learning English

Worded Items ~ Mean score of Mean score of  The Participants’
(Number) Positive Negative Attitudes

1 4.35 2.03 2.32
2 3.45 2.9 0.55
3 4.16 1.32 2.84
4 3.9 1.9 2
5 3.55 2.16 1.39

Total 19.41 10.31 9.1

The scores of the positively worded items were then deducted by the negatively
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worded items. The results from this calculation revealed the participants’ attitude toward

learning English. If the calculated scores were higher than zero, the participants had the
positive attitude. On the other hand, if the calculated scores were lesser than zero, the

participants had negative attitudes. The above table reveals that the mean scores of all

items were higher than zero. It can be concluded that most of the participants had positive

attitudes toward learning English.

The Pearson Product Moment correlation was conducted to examine the
correlation between the participants’ attitudes toward learning English and their recall
score. Therefore, the questionnaire score and the accuracy recall score of the 31

participants were used to explore the correlation. The following table shows the results.
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Table 9 Attitude and Recall Score

Number of XY Pairs  Pearson r P value (two tailed)

31 - 0.2890 0.1149

The above table reveals that the correlation between the participants’ attitudes
and the recall score was not significant. Even though some participants rated a high score
on the attitude questionnaire, they earned lower scores on the recall. In contrast, some
participants who rated lower scores on the attitude questionnaire earned higher scores on
the reading comprehension test. It can be concluded that the participants’ attitudes toward
learning English language did not correlate wiith their reading comprehension. The
results of this study did not conform to Bartlet (1932), who proposed that readers’
attitudes can determine the perception of the text. This result was different probably
because of the limitation of the questionnaire. Ten items may not be enough for exploring

the correlation of the participants’ attitudes toward learning English and their recall score.

Summary of the results

The results for the four purposes of this study were as follows. Firstly, topic
interest affected the participants’ recall of a text. The participants could comprehend the
text better when they read a text of their most interesting topic. They all employed the
content schema in their reading comprehension. Secondly, the participants in different
groups of achievers employed different reading strategies. The intermediate achievers
employed more strategies than the low achievers. In addition, the high achievers
employed more strategies than the low and the intermediate achievers. Thirdly, the
participants’ motivation and attitude toward learning English language did not

correlate with their recall scores.



CHAPTER V
DISCUSSION AND CONCLUSION
This chapter compares conclusions regarding the results of the study and a
discussion of them. The limitations of the study and recommendations for future research

are also included.

Conclusion

The summary of the research is discussed in accordance with the purposes of the
study. Firstly, the findings of this study revealed that the percentage of accuracy recall on
the most interesting topic was 39.92 %. On the other hand the participants earned only
24.60 % on the text rated as the least interesting topic. The participants could comprehend
the text better when they read the text related to their interest. It can be concluded that
content schema in terms of topic interest played an important role in the participants’
recall of the two different texts.

Secondly, the results showed that the intermediate and the high achievers (two
participants in each group) could find the main idea of a text. In contrast, the two low
achievers encountered difficulty in finding the main idea. However, most of them could
solve the problem during their reading by keeping the meaning of the whole text. All of
them agreed that schema on topic interest played an important role in their reading
comprehension. It can be concluded that the participants applied schema to their reading
when they faced difficulties with decoding and deriving the meaning from the text.

Thirdly, the participants’ attitudes and motivation toward learning English
language did not correlate with the recall score.

In brief, topic interest had a great impact on the participant’s reading

comprehension. However, the participants’ motivation and attitude toward learning
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English did not correlate with the reading score.

Discussion

The results revealed the significant role of topic interest on reading
comprehension. Therefore, the results of this study support the schema theory (Bartlet,
1932; Carrell, 1983; Anderson & Pearson, 1984; Goodman, 1975; Eskey, 1984; Nunan,
1985). Readers can comprehend a text better when they have background knowledge of
that topic. This knowledge can relate to the new incoming information.

The results were consistent with many previous studies (Anderson, Steffensen and
Joag-Dev, 1984; Chen, 1995; Carr and Thompson, 1996; Razi; 1998; Bensoussan, 1998;
Muangsamai, 2006). For example, Bensoussan (1998) investigated the effects of schema
on EFL reading comprehension. The results showed the important role of schema. The
participants performed better reading comprehension when they read a familiar text. The
results of this study also conform to the previous studies in Thai (Loethurakitskul, 1997:
Tanyapanit, 1998).

In addition, the results of this study in terms of topic interest support previous
studies. Bartlet (1932) and Koda (2004) propose that readers can comprehend a text
better when they apply schema to their reading. Moreover, topic interest can determine
reader comprehension. The readers will perform better reading comprehension when they
read their interesting topic.

The results also imply that the low achievers do not develop the purpose of
reading before they start reading. These results support the explanation of Sosothikul
(1992), who proposes that many students perform as poor readers because they cannot
realize their purpose for reading.

However, motivation and attitude did not relate with the recall score.
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These results do not support Bartlett’s explanation (1932). Those two factors did not
support the previous studies because probably there were only 10 items in each
questionnaire, which may be not enough to determine the attitude and motivation of the

participants toward learning English language.

Limitations

There are three limitations in this study. Firstly, the number of the participants, 31,
was small. They all were studying in the same major. Therefore, only one major in the
university was selected for this study. Secondly, there were only two short texts selected
for the reading comprehension test. These two different texts were probably enough for
investigating the effect of the participants’ interest. However, in future studies, longer
texts are recommended. Thirdly, this study was conducted to examine only the content
schema. Therefore, the results showed only the effect of content schema. Readers may
apply other kinds of schema to their reading task. Therefore, there might be an affect of
formal or domain schema playing a role in readers’ comprehension. Finally, this study
examined the interest based on the whole group of the participants. The different interests
between male and female were not examined. Gender may determine different topic

interests and have different effect on reading comprehension.

Recommendations for Future Research
There are three suggestions for future studies. Firstly, other kinds of schema
should be examined in future studies. Some readers may apply a different kind of schema
in the same reading task. Moreover, some readers may apply more than one kind of
schema to their reading. For example, readers may employ both content and formal

schema. Therefore, future researchers should explore if readers apply more than one kind
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of schema to their reading. Secondly, in terms of topic interest, gender should be
considered. Males and females may have different interests. Therefore, future researchers
should consider the different interest between males and females. In the future study,
researchers may explore the different effect on topic interest between different male and
female. Thirdly, this study should be expanded to students of various educational
backgrounds and various levels of education. The results may reveal different reading

strategies or different effects of topic interest on reading comprehension.
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Motivation and Topic Interest Questionnaire

Part I: Please fill out this personal information.

Name Tel.
Major Date

Gender: =~ Male  Female

Age:

Year of studying in English: ~ years

Have you ever been abroad: =~ Yes  No

Part II: Please rate your interest on each of topics for your reading; 1 = strongly not
interest, 2 = not interest, 3 = interest, 4 = strongly interest

__Heath & Fitness

___Horoscopes

__ Music

___Sports and Games

__Technology and Science

__Nature and Environment

___Politics

Part III: Please answer the following questions.

1. During English Class, I would like:
a. to have a combination of English and Thai spoken.
b. to have as much English as possible spoken.
c. To have only Thai spoken.

2. If I had the opportunity to speak English outside of school, I would
a. never speak it.
b. Speak Thai most of the time, using English only if really necessary.
c. Speak it occasionally, using Thai whenever possible.

3. Compared to my other courses, I like English
a. the most.

b. the same as all the others.



10.

c. leastof all.
If there were an English club in my school. I would:
a. attend meeting once in a while.
b. be most interested in joining.
c. definitely not join.
If it were up to me whether or not to take English, I:
a. would definitely not take it.
b. would drop it.
c. don’t know if I would take it or not.
I find Studying English:
a. not interesting at all
b. no more interesting than most subjects.
c. very interesting.
If the opportunity arose and I knew enough English, I would watch English TV
programs:
a. sometimes.
b. as often as possible.
C. never.
If I had :the opportunity to see an English play, I would
a. go only if I had nothing else to do.
b. definitely go.
c. not go.
If there were English speaking families in my neighborhood, I would:
a. never speak English with them.
b. speak English with them sometime.
c. speak English with them as much as possible.
If I had the opportunity and knew enough English, I would read English
magazines and newspapers.
a. as often as I could.
b. never.

c. not very often.

Gardner, 1985, pp.181-2, cited in Schumann, 1997, pp.68-70
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Appendix B

An English Quiz



Name Major Tel.

Date Start at Finish at
Match the words in column A with the prefixes in column B

A B
1. before a. tri
2. after b. bi
___ 3.again c. inter-
_ 4itwo d. poly-
____ S.three e. pre-
6. many f. post-
____T.wrong g. hydro-
__ 8.between h. mis-
____ 9.water 1. trans-
__ 10.across j. re-
Match the words in A with those that have the same sound in B

A B
__11.knew a.won
____12.seen b. piece
13, stare c. stair
___l4.0ne d. right
___15.peace e. threw
_16. wait f. new
17, write g. weight
_18.week h. scene
__19. would 1. wood
___20. through J- weak
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Name Tel.

Major Date

The attitudes toward learning English scale consists of five positively and five
negatively worded items. Please rate your attitude on the following worded items:

1= disagree and 5= strongly agree.

1= disagree, 5=strongly agree
Attitude Toward Learning English

1 2 3 4 5

Positively Worded Items

1. Learning English is really great.

2. [Ireally enjoy learning English.

3. English is an important part of the school

program.

4. Iplan to learn as much English as possible

5. Tlove learning English.

Negatively Worded items

6. Ihate English.

7. I 'would rather spend my time on subjects

other than English

8.  Learning English is a waste of time.

9. I think that learning English is dull.

10.  When I leave school, I shall give up the
study of English entirely because I am not

interested in it

Gardner, 1985, pp.179, cited in Schumann, 1997, pp.73
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Two different texts
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Name Major Tel.

Date Start at Finish at

Teen Drinking

Some kids start to drink alcohol at a young age. They think it is part of becoming an
adult. They also think drinking is not that bad because so many people do it. They
feel it is not as bad as taking drugs. It is easy for kids to get liquor by using fake
identification.

Parents may start to notice a change in their child’s behavior if the child starts
drinking. Kids who drink sometimes stop doing things they normally liked to do. They
may keep telephone calls and meetings a secret and not want anybody to touch their
things. They act moody and do not have the same eating and sleeping habits.

Parents need to stay involved in their kids’ lives. They should talk to their children
about their problems to be aware of any changes.

Parents can be the best protection. Children who get a lot of love can feel good about
themselves. It helps them resist doing bad things even when other kids are doing
them. Parents can also help set a good example by not drinking and driving. They
can have firm rules in the home that everyone follows.

Give the children good ideas on how to say "no" to drinking, even when they are at a
party. Try not to overreact or panic if the child tries alcohol. How you handle it can
affect their attitude. It may be helpful to talk to other parents about setting up
curfews and rules about parties or other events.

Copyright ©2005 California Distance Learning Project
Web site developed and maintained by the Sacramento County Office of Education.

Retrieved February 17, 2008 from
http://www.cdlponline.org/index.cfm?fuseaction=activity 1 &topicID=5&storyID=108
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Name Major Tel.

Date Start at Finish at

A New City

A growing area recently became its own city. Many people who live there are very
excited. They hope that this will give them the power to make some changes for the
better in their neighborhoods.

One of the first things that many people would like to do is build new parks. Before
this area became a city it was hard to do things like that. Now people who live in the
city can decide what they would like to do and raise the money to do it.

The city’s first mayor and four new council members were sworn in. They met and
had a celebration. They discussed what changes they would like to see for their new
city.

One change that many people want to see is better police protection. In the past this
area had to depend on nearby police officers to patrol their neighborhoods. Having its
own police department should make the area a safer place to live.

This area has doubled in size in the past ten years. It is expected to grow much more
over the next twenty years. People are going to see many changes in this new city
during those years.

(This was adapted from an original story provided by News10 KXTV Sacramento.)

Copyright ©2005 California Distance Learning Project
Web site developed and maintained by the Sacramento County Office of Education.

Retrieved February 17, 2008 from
http://www.cdlponline.org/index.cfm?fuseaction=activity 1&topicID=2&storyID=149
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Name Major Tel.

Date Start at Finish at
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Interview Questions

To examine the strategies and schema used in reading comprehension of the
participants, the interview questions are designed.
Part I: Reading processes and Attitude

A. What strategies do you employ to comprehend the texts?

B. When you are reading and you have difficulty, what do you do?

C. What do you do when you come to a word that you do not understand?

D. What might stop you when you are reading?

E. Do you activate your background knowledge in your reading? If yes how do
you activate it?

H. Does topic of the text affects your reading comprehension?

Part II: Strategies used in reading comprehension

Strategies Yes No

Links prior knowledge
before reading

Develops purpose for
reading

Uses titles or illustrations to
predict content/events

Develops questions to guide
reading

Summarizes what has been
read

Saskatchewan Education (2008). Retrieved February 17, 2008 from
http://www.sasked.gov.sk.ca/docs/mla/readstrat.pdf
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The idea unit of two different texts



Idea units for the most interesting topic : Teen Drinking
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Name: Time Mins
Distortion
Idea Units Accuracy | Inaccuracy | Addition | Omission

1. Some kids start to drink alcohol at a young
age.

1.1 They think it is a part of becoming an
adult.

1.2 They also think that many people do it,
so it’s not bad.

1.3 They feel it is better than taking drugs.

1.4 It is easy for them to hide liquor with
others.

2. Parents can notice if their kids start drinking
by observing their kid behaviors.

2.1 They may stop their normal activities.

2.2 They may keep telephone calls, have a
secret meeting, and keep privacy.

2.3 They may act moody and have the
different habits in eating and sleeping.

3. Parents can be aware if there are any changes
with their kids.

3.1 Parents should get involve with their
kids' live.

3.2 Parents should talk with their kid about
their problems.

4. Parents can be the best protection for their
kid.

4.1 Parents' love will help them to refuse
doing all bad things.

4.2 Parents should give them a good
example like no drinking and driving.

4.3 The home should have the rule for
everybody

4.4 Parent should suggest their kids how to
refuse drinking even at the party.

4.5 If their kids try alcohol, do not panic. It
will affect their attitude.

4.6 Parents should talk to other parents for
setting the rules when their kids have parties and
other events.

Total




Idea units for the least interesting topic: A New City
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Name: Time Mins
Distortion
Idea Units Accuracy | Inaccuracy | Addition | Omission

1. The growing area became the new city.

1.1 Residents are excited.

1.2 They hope that this will be some
changes for better their neighborhoods.

2. Residents firstly want to build new parks.

2.1 Before became the new city, it’s hard to
build the things like this.

2.2 Right now, people can decide what they
want and rise money to do it.

3. The city’s first mayor and four council
members were sworn in.

3.1 They had a meeting and a celebration.

3.2 They also discus what should be
changed.

4. People also want the better police protection.

4.1 In the past this area depended on nearby
police officers.

4.2 They want their own police station.

4.3 The police station will make this city
safer.

5. In the past ten year, this are has doubled in
size.

5.1 In the next twenty years, the city will
grow much more than this time.

5.2 There will be many changes in this new
city.

Total
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