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This study aimed to investigate vocabulary learning strategies used by
proficient Grade 9 and Grade 12 Thai students and find out the differences in the use
of vocabulary learning strategies between proficient Grade 9 and Grade 12 Thai
students. The participants in this study were 30 proficient Grade 9 and 22 Grade 12
students at Benchamaratrangsarit School, a secondary and upper secondary school in
Chachoengsao province. A questionnaire adapted from Kudo’s (1999) second
language vocabulary learning strategy questionnaire was used to collect the data. The
results revealed that the patterns of vocabulary learning strategies used by proficient
Grade 9 and Grade 12 participants were generally similar. That is, memory strategies
and cognitive strategies were used at a high frequency, while metacognitive strategies
and social strategies were used at a lower frequency by both groups of students.
However, memory strategies were most frequently used by proficient Grade 9
participants, but proficient Grade 12 participants used them with the second most
frequency. Moreover, when the use of vocabulary learning strategies of the two
groups of students was compared in detail, it was found that 28 strategies were used
with high frequency and 10 strategies were used with low frequency by both groups
of students. Additionally, five strategies were used more frequently by Grade 9
participants than Grade 12 participants, and one strategy was used less frequently by
Grade 9 participants than Grade 12 participants. It was plausible that both groups of

students used generally the same vocabulary learning strategies because the students



did not differ much in terms of their educational level and their English learning
environments— teachers, classrooms, instructional techniques, and learning tools—
were also the same; therefore, they may use mainly the same strategies to learn

vocabulary.
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CHAPTER |

INTRODUCTION

Background of the Study

Vocabulary is one crucial factor in learning a language. Rubin and Thompson (1994)
stated that students cannot speak, understand, read, or write a language without knowing a lot
of words, so students who lack vocabulary knowledge will also be incapable of meaningful
communication. Therefore, vocabulary is at the heart of mastering a language.

In order to use the four language skills, students need to have vocabulary knowledge.
In listening and speaking, according to Nation (2001), learners need to understand at least
95% of the running words in order to understand the conversation. Vocabulary is also
important for writing because vocabulary knowledge can influence the quality of writers’
texts. If the writers have enough vocabulary knowledge, they are able to express their ideas
more accurately and use more precise words (Schmitt, 2000; Schoonen, Glopper, Hulstijn,
Simis, Snellings, and Stevenson, 2003). Furthermore, many educators agree that reading
competence is related to vocabulary knowledge. For example, Johnson and Pearson (1978)
stated that learners who know the meaning of many words can read very well. Anderson and
Freebody (1985, as cited in Tierney, Readence and Dishner, 1995) also contended that “Word
knowledge is a requisite for reading comprehension: people who do not know the meanings
of words are most probably poor readers” (p.302). It can be concluded that the more
vocabulary students know, the more they can comprehend and use the language when they
listen, speak, read, and write. In other words, in order to succeed in learning a language,
students must learn vocabulary.

According to Schmitt (2000), the number of words that students need varies,
depending on their final goal: 2,000 words for conversational speaking, 3,000 word families

to begin reading authentic texts, 10,000 words for reading academic texts, and 15,000 to



20,000 words to equal an educated native speaker. This obviously means that in order to be
able to use a language effectively, students need to acquire a considerable knowledge of
vocabulary, no matter what skill they use. Nation (1990) also stated that in order to have a
vocabulary of equal size to a native speaker, students need to add to their vocabulary between
1,000 and 2,000 words per year or 3 to 7 words per day. Because the amount of vocabulary
that English second language learners have to learn in order to attain native-like proficiency
is quite large, they are unable to learn all the vocabulary in class alone. Thus, students also
have to increase their vocabulary knowledge by themselves. One approach to this end, which
appeals to many educators, is the adoption of indirect vocabulary learning (IVL) such as
learning vocabulary from reading various kinds of books, listening to foreigners’ English
conversations, and using vocabulary learning strategies (Gairns & Redman, 1990; Rubin &
Thompson, 1994; Ryder & Graves, 1998). Among the indirect vocabulary learning,
vocabulary learning strategies (henceforth VVLS) have gained a lot of interest from educators
and language teachers. Educators (Gairns & Redman, 1990; Rubin & Thompson, 1994;
Ryder & Graves, 1998) agree that vocabulary learning strategies are useful for students in
enhancing their vocabulary knowledge. Moreover, research also revealed that students used a
variety of VLS to increase their vocabulary knowledge such as dictionary strategies, word
lists, and guessing strategies (Chansin, 2007; Gu & Johnson, 1996; Schmitt, 1997). Thus,
using vocabulary learning strategies has been proved to be beneficial for students to learn and
to increase their vocabulary independently.

Furthermore, Schmitt (2000) stated that vocabulary learning strategies that learners
use vary due to two factors: their language proficiency and educational level. That is, when
learners grow up or become more proficient in a language, they use different VLS from the
ones they used when they were younger or had lower language proficiency. In addition,

students use more complicated VLS as they grow up or study at a higher level (Schmitt,



2000). Chansin (2007)’s study is also in line with Schmitt (2000). The findings were that
successful students used more vocabulary learning strategies and used them more frequently
and effectively than poor students. Therefore, it is interesting to investigate the vocabulary
learning strategies that proficient students use so that such vocabulary learning strategies can

be taught or introduced to other students.

Statement of the Problem

A number of studies on vocabulary learning strategies of Thai students have been
conducted. However, a study that focused on proficient students of Grade 9 and Grade 12
could not be found. Thus, the researcher was interested in investigating the vocabulary
learning strategies that proficient Thai students, in Grade 9 and Grade 12, used to enhance
their vocabulary knowledge. In addition, as Schmitt (2000) stated that the patterns of the
VLS that students use can change due to their language proficiency and educational level, the
differences between strategies employed by students at the lower secondary and upper

secondary school levels were also investigated.

Research Questions
This research study aimed to answer the following questions:
1. What vocabulary learning strategies do proficient Grade 9 Thai students use to
enhance their vocabulary knowledge?
2. What vocabulary learning strategies do proficient Grade 12 Thai students use to
enhance their vocabulary knowledge?
3. What are the differences between the vocabulary learning strategies that proficient

Grade 9 Thai students use and those used by proficient Grade 12 Thai students?



Significance of the Study

The findings of this study provided information about the vocabulary learning
strategies that proficient Thai students at the lower and upper secondary school levels used to
enhance their vocabulary knowledge and also the differences in the use of VLS among lower
secondary and upper secondary school students. Such information would be beneficial for
teachers in that they could use the VLS that proficient students used as a guideline for helping
other students to learn vocabulary more effectively. In addition, a teacher who teaches at
both levels can apply the findings in teaching or introducing vocabulary learning strategies
that are appropriate for each level. Also, other students and people who are interested in the
use of VLS may use these VLS to increase their vocabulary knowledge. Moreover, this study

itself could also be a reference for further studies.

Methodology
Thirty Grade-9 and 22 Grade-12 proficient Thai students in Benchamarat-
rangsarit School were selected as participants for this study. Therefore, the total number of
participants was 52. A questionnaire asking about the VLS that these students employ was

used as the instrument for this study. The percentage was used to analyze the data.

Limitations of the Study
This study was designed to investigate the vocabulary learning strategies that
proficient Grade 9 and Grade 12 students used, and the study was conducted with students of
Benchamaratrangsarit School, a secondary school in Chachoengsao province, in Academic
Year 2010. These students are considered proficient because Benchamaratrangsarit School is
the best known public school in Chachoengsao and has the largest number of students.

Students who want to enter this school are required to pass an entrance examination.



Therefore, students at this school have a high level of learning proficiency. Additionally,
according to a report made by the Chachoengsao Educational Service Area 1 for the
Academic Year 2010, when compared with students of the other schools in Chachoengsao,
students of Benchamaratrangsarit School had the highest scores in English in the Ordinary
National Education Test (ONET). This indicates that the students at this school are highly
proficient in English. Thus, the findings of this study may not be generalized beyond other

students who may have different characteristics from the participants of the study.

Organization of the Study
Chapter I introduces the background of the study. Chapter Il presents a review of the
related literature and research related to the study. Next, chapter 111 explains the
methodology of this study. Chapter IV analyzes the results of the study, while chapter V

discusses the results and suggests recommendations for further studies.



CHAPTER I

REVIEW OF THE RELATED LITERATURE

The theory and research studies related to vocabulary learning strategies are described
in this chapter. It is divided into the following parts:

1. Significance of vocabulary in language learning

2. Vocabulary acquisition — Implicit vs. Explicit Learning

3. Vocabulary learning strategies

4. Studies related to vocabulary learning strategies

Significance of Vocabulary on Language Learning

Many educators have stated that vocabulary has particular significance for language
learning. Firstly, according to Schmitt (2000), vocabulary knowledge is the most important
element of communicative competence. In other words, the grammar or other types of
linguistic knowledge cannot be used in communication or writing without the mediation of
vocabulary because vocabulary and lexical units are at the core of learning and
communication (Schmitt, 2000). Moreover, lexical errors tend to affect comprehension more
than grammatical errors, and native-speakers agreed that lexical errors are more serious than
grammatical errors (Ellis, 1994 as cited in Schmitt, 2000). Furthermore, according to Nunan
(1999), proponents of comprehension-based approaches to language acquisition argued that
an extensive vocabulary development enables learners to outperform their linguistic
competence. That is, in the early stages of learning if students have extensive vocabulary,
they can acquire meaning from spoken and written texts even though they do not know the
grammatical structures in the texts. Thus, vocabulary knowledge is a crucial factor for

language learners to succeed in learning and using a language.



In particular, vocabulary is significant for the four language skills in language
learning. According to Nation (2001), to gain reasonable comprehension in listening and to
have reasonable success at guessing from context learners need at least 95% coverage of the
running words in the input. For vocabulary in speaking, Nation (2001) also pointed out that
the amount of vocabulary knowledge has an effect on learners’ speaking. That is, if they lack
vocabulary, they cannot convey the message to other people well. In addition, according to
Johnson and Pearson (1978), reading teachers, educators and researchers believe that reading
ability and vocabulary size are strongly correlated: children who do not have enough
vocabulary knowledge or do not acquire the meaning of new words cannot read well.
Students also have problems in reading the texts if they lack vocabulary and structural
knowledge (Gunning, 2002). In writing, Schoonen et al (2003) reviewed many studies and
stated that vocabulary knowledge is also important to writers for expressing an idea or
message to a reader when they are writing. Insufficiency of lexical resources reduces writers’
possibilities for expressing their ideas (Schoonen et al, 2003).

To sum up, vocabulary knowledge is significant to all four language skills. Learners
can use a language effectively if they have sufficient lexical knowledge. Thus, in order to
succeed in their learning and using of a language, vocabulary knowledge is extremely

important for language learners.

L2 Vocabulary Acquisition — Explicit vs. Implicit Learning
Many educators noted that in general, most second language learners are curious to
learn vocabulary and they feel that vocabulary is very important (Leki & Carson, 1994;
Sheorey & Mokhtari, 1993 as cited in Coady, 1997). However, in order to have the same
amount of vocabulary as native speakers, second language learners need to know very large

numbers of words (Nation, 2001). Nation and Waring (1997) indicated that second language



learners need to know the 3,000 or high frequency words of the language. Because the
amount of vocabulary is quite large, learners need to find a way to manage their vocabulary
learning (Nation & Waring, 1997). According to Schmitt (2000), vocabulary learning can be
classified into two main categories: explicit learning and implicit learning. Explicit learning
is when students study vocabulary directly but need to spend a lot of time and effort learning
any sufficiently sized vocabulary. Incidental learning is when students study vocabulary by
focusing on the use of language for communicative purposes. It is quite slower and more
gradual, lacking the focused attention of explicit learning (Schmitt, 2000). Nation (1990)
additionally stated that some words require explicit learning but some infrequent words in
general English probably need to be learned incidentally. Hence, both explicit and incidental

learning are necessary for ESL students.

Vocabulary Learning Strategies

Vocabulary learning strategies can be classified in different ways and a lot of
researchers and educators have proposed various taxonomies of vocabulary learning
strategies. For example, Gairns and Redman (1990) and Ryder and Graves (1998) proposed
several vocabulary learning strategies, which are as follows:

1. Asking others. When students do not know the meaning of words, they can ask
teachers or their friends for it. In addition, for some words in English that students do not
know, they can make the context sufficiently clear so that the listener can help them and
clarify which words they are looking for (Gairns & Redman, 1990).

2. Using a dictionary. Students can find the correct meaning and confirmation of
unknown words by using a dictionary. Therefore, dictionaries act as classmates or teachers to
check the accuracy of words in many cases. Furthermore, dictionaries provide phonemic

transcription and word stress (Gairns & Redman, 1990; Ryder & Graves, 1998).



3. Contextual guesswork. Students can guess the meaning of an unknown word by
using the context in which the word appears. The grammar of the item and the knowledge of
prefixes/suffixes are also used as clues to meaning (Gairns & Redman, 1990; Ryder &
Graves, 1998).

4. Learning and using word parts. Word parts—prefixes, suffixes, and roots—are useful
for students to learn a lot of vocabulary. Many reading materials contain a large proportion
of affixed words; as a result, students can learn the words by analyzing their structure (Ryder
& Graves, 1998).

Rubin and Thompson (1994), however, divided ways people learn vocabulary into
two general kinds: direct approach and indirect approach. In direct vocabulary learning,
students focus on word learning from word lists or from practicing various vocabulary
exercises. According to Rubin and Thompson (1994), students can use a lot of techniques in
their direct vocabulary learning:

1) Striving for mastery. Students use whatever techniques that help them to
remember the words and test themselves to see their achievements. This 100% on immediate
recall will be dropped when the time passes by. Thus, students should check their retention
right after they have studied and a few days later.

2) Putting the words and their definitions on individual cards. Students may add a
sample of sentences to illustrate how the word is used in context on the cards.

3) Saying the words aloud or writing them over and over again. Students can
remember words more easily by saying them aloud or writing them over and over again.

4) Composing sentences with the words which students are studying. Students
practice by putting the learned words in different contexts. Then, they check whether their

use of the vocabulary is correct or not with their teacher.
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5) If students prefer to learn by listening, they may use a tape recorder to record word
definitions. Then, they can listen to the tape many times until they can remember them.

6) Color-coding words by parts of speech, if students prefer to learn by visual means.
Students can highlight trouble words according to their parts of speech. Then, they pay more
attention to the highlighted words and review them several times.

In indirect vocabulary learning, students may learn vocabulary through their other
favorite language tasks such as reading. Students learn many new words in the process. The
indirect vocabulary learning strategies suggested by Rubin and Thompson (1994) are: reading
a series of texts on a related topic, guessing the meaning of words from context, and breaking
up the word into components.

1) Reading a series of texts on a related topic. If students read the texts that are
related to other texts, they can learn words and use them. This strategy helps students
remember the words when they see them the next time.

2) Guessing the meaning of words from context. In any reading passage, students can
guess the meaning of an unknown word from context because the context may provide some
clues for them.

3) Breaking up the word into components—roots, prefixes, and suffixes.
Remembering the meaning of roots, prefixes and suffixes is useful for students to infer the
meaning of unknown words.

In addition, Schmitt (1997) divided vocabulary learning strategies into two major
classes: a) strategies that help students to discover the meaning of a new word and b)
strategies that help students remember a word once it has been introduced. The strategies are
further classified into five groups:

1. Determination strategies. These strategies are used when students discover the

meaning of a new word by themselves; they do not ask any experts to help them. This
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strategy can be done through analyzing parts of speech, analyzing affixes and roots, checking
for L1 cognates, analyzing any available pictures or gestures, guessing word meanings from
the contexts, and using reference materials (bilingual or monolingual dictionaries).

2. Social strategies. Students ask other people (teachers, native speakers, or
classmates) to help or improve their vocabulary learning. These resources may provide them
with answers in several ways (synonyms, translation in the first language, etc.)

3. Memory strategies. Memory strategies normally involve many kinds of mental
processing that facilitate long term retention. The activities for these strategies are
connecting words to a previous personal experience, associating the word with its coordinates,
connecting the word to its synonyms and antonyms, using semantic maps, creating word
forms, using imagination of the meanings of words, using the keyword method (Hulstijn,
1997 as cited in Schmitt, 2000), grouping words together to study them, studying the spelling
of a word, saying an unknown word aloud when studying, and using physical action when
learning a word.

4. Cognitive strategies. These strategies include verbal and written repetition, making
word lists, putting English labels on real objects, and writing vocabulary in notebooks.

5. Metacognitive strategies. Students use these strategies to control and evaluate their
own learning in order to have more efficient learning. Some examples of these strategies are
using English language media such as songs, movies, newscasts, etc., testing themselves with
word tests, and choosing which word to learn or to skip.

In summary, a lot of educators have proposed several VLS. They are useful
techniques for learning vocabulary both inside and outside classrooms. Students can use

these strategies to help them understand and remember the meaning of words.
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Previous Studies Related to Vocabulary Learning Strategies

A number of research studies have investigated how students use vocabulary learning
strategies. Some researchers focused on the relationships between VLS that student’s use and
their success in language learning. Others focused on the frequency of VLS use. Both
international studies and Thai studies are reviewed here.
International Studies

Gu and Johnson (1996) investigated the relationship between vocabulary learning
strategies and their language learning outcomes. Eight hundred and fifty Chinese university
students were asked to participate in this study. Three instruments were used in this study.
The first instrument was Gu and Johnson’s (1996) vocabulary learning questionnaire (VLQ
Version 3). The second one was two vocabulary size tests: one was a vocabulary size test
adapted from Golden, Nation, and Read’s (1990) vocabulary size test and the other was based
on Nation’s (1990) vocabulary size test. The last instrument was two proficiency measures.
The first measure was a composite score, which consisted of: (a) a college English test (85%),
(b) ten quizzes taken throughout the year (10%), and (c) the teacher’s overall rating (5%).
The second measure was the participants’ English entrance examination scores. The
participants were asked to complete the vocabulary learning questionnaire to elicit their
beliefs about vocabulary learning and their vocabulary learning strategies. Then, the findings
were correlated with the measures of their vocabulary size and language proficiency. It was
found that the participants believed in using more meaning-oriented strategies than rote
strategies in learning vocabulary. Two metacognitive strategies (self-initiation and selective
attention) emerged as positive predictors of general proficiency. At the cognitive level,
vocabulary size and English proficiency positively correlated with the following cognitive
strategies: contextual guessing, dictionary strategies for comprehension, note-taking, paying

attention to word formation, contextual encoding, and intentional activation of new words.
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Therefore, the study suggested that both direct and indirect approaches to vocabulary learning
can be useful.

Using think-aloud procedure, Lawson and Hogben (1996) conducted research to
investigate the strategies Australian students used in learning 12 new Italian words. The
participants were 15 Australian university students in Adelaide. It was found that students
who recalled more learned words used many vocabulary strategies and used them more often
than poor students. In this study, students tended to use simple repetition of the new words
and their meanings.

Schmitt (1997) conducted a research study to investigate the vocabulary learning
strategies of 600 Japanese learners of four different age groups (lower secondary school
students, upper secondary school students, university students, and adult learners) by using a
questionnaire to determine which strategies they believed to be helpful and which strategies
they actually used. Schmitt grouped VLS, which were based on Oxford’s (1990) inventory of
learning strategies, into five main categories with 58 individual strategies in total. The five
categories were determination strategies, social strategies, memory strategies, cognitive
strategies, and metacognitive strategies. It was found that determination strategies for
bilingual dictionaries were the most useful and the most frequently used. Besides
investigating the VLS that participants used and the VLS that they believed to be helpful,
Schmitt also investigated whether usage and perceptions of helpfulness change as learners
mature. Schmitt’s findings indicated that the patterns of strategy use can change when a
learner either matures or became more proficient in the target language.

In another context, Kudo (1999) studied vocabulary learning strategies and

systematically categorized them. Fifty six VLS were chosen from the 58 VLS of Schmitt’s
questionnaire. Four categories of VLS were included in Kudo’s questionnaire because

these VLS were frequently used and were interesting to the researcher: cognitive, memory,
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metacognitive, and social. Two related studies were conducted. Firstly, a pilot study was
carried out to investigate: (a) what VLS Japanese upper secondary school students
commonly used to learn vocabulary, (b) what relationships and grouping there were among
the strategy categories, and (c) whether the questionnaire had reliability and validity. In
Schmitt’s study, the reliability and validity of the questionnaire were not examined. Kudo,
therefore, performed factor analysis to confirm the validity and reliability of the
questionnaire. The findings of the pilot study were that the participants used all four types
of VLS but cognitive strategies were more frequently used than the other strategies. In the
case of the relationships and grouping among the strategy categories, it was found that the
four VLS categories were suitable, but some VLS were found to not fit into the four
categories in the questionnaire, so they were eliminated and VLS were reduced from 56 to
44, Regarding the validity and reliability of the questionnaire, it was found that the
questionnaire was both reliable and valid.

Then, the main study was conducted to examine (a) how the frequency of strategy use
changed when a wider variety of participants are included and (b) whether the categories in
the questionnaire were reliable and valid for the participants of the main study. The
participants of the main study were 504 Japanese upper secondary school students from six
different schools. They responded to the questionnaire that was revised from the pilot study.
The findings of the main study were that the frequency of strategies use radically changed.
That is, the mean score of all categories were lower than those in the pilot study. However,
the most frequently used VLS was still cognitive strategies. Another finding was that
although the categories in the questionnaire were reliable for the participants in the main
study, factor analysis and other statistics used showed different results for validity: the four
categories validated in the pilot study were not valid in the main study. Factor analysis and

other statistics used indicated that there were only two major factors: a psycholinguistics-
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oriented factor, which is directly involved in learning, and a metacognitive factor, which is
indirectly involved in learning. Kudo concluded that the two larger categories in the main
study were in line with Oxford’s (1990) classification schemes.

Hamzah, Kafipour, and Abdullah (2009) investigated the relationship between 125

Iranian undergraduate EFL learners’ vocabulary learning strategies and their vocabulary
size. A questionnaire and a vocabulary size test were used as the instruments in this study.
The VLS questionnaire was adopted from Bannet’s (2006) vocabulary learning strategies
questionnaire, which was based on Schmitt’s (1997) taxonomy of vocabulary learning
strategies. Nation’s (2007) standardized vocabulary size test was used to determine the
participants’ vocabulary size. It was found that determination strategies were the most
frequently used. Furthermore, the finding indicated that the use of vocabulary learning
strategies could increase learners’ vocabulary size and improved their English vocabulary
learning as well.

In summary, all of these international studies concluded that vocabulary learning
strategies can be employed to learn vocabulary and to increase vocabulary knowledge by
students themselves. In doing so, students use a variety of vocabulary learning strategies.
Moreover, the patterns of VLS that students use can vary due to two factors: students’
educational level and language proficiency. That is, more mature and successful students are
likely to use more complicated vocabulary learning strategies.

Thai Studies

Researchers in Thailand are also interested in the use of vocabulary learning strategies
to improve students’ vocabulary learning. All studies aimed to investigate the VLS that
students at different educational levels used.

Mekprayoon (2001) conducted research to study the use of English vocabulary

learning strategies of Grade 11 students at Demonstration schools under the Ministry of
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University Affairs in Bangkok and to compare the use of English vocabulary learning
strategies of students with different reading abilities—high, moderate and low—according to
their English reading comprehension test scores. All participants were asked to fill an
English vocabulary learning strategy questionnaire which was adapted from the vocabulary
learning questionnaire (VLQ version 3) of Gu and Johnson (1996). It was found that both
metacognitive strategies and cognitive strategies were used to learn English vocabulary at a
moderate level for all aspects of English vocabulary learning. High, moderate and low
reading ability groups used metacognitive strategies as well as cognitive strategies at a
moderate level. Furthermore, memory (rehearsal) strategies were used at a low level by the
high ability group, whereas the moderate and low ability groups used them at a moderate
level. The researcher concluded that Grade 11 students with different reading abilities used
similar vocabulary learning strategies.

Likewise, Saitakham (2004) investigated the English vocabulary learning strategies of
third-year English major students of the Faculty of Humanities and Social Sciences at
Naresuan University. Sixty participants were divided into two groups: good and poor
students. A questionnaire was used as the instrument to gather the data on six vocabulary
learning strategies: guessing strategies, dictionary strategies, note-taking strategies, memory
strategies (rehearsal), memory strategies (encoding), and activation strategies. It was found
that for learning English vocabulary, the good students most frequently used guessing
strategies, and they less frequently used memory strategies (rehearsal). In contrast, the poor
students most frequently used memory strategies (rehearsal) for learning English vocabulary.

Similarly, Chiang (2006) investigated (a) the types of VLS employed by students in
English reading in natural class settings, (b) the types of relationships between the students’
use of VLS and the difficulty levels of the reading passage based on the number of difficult

words), (c) the types of relationship between the students’ use of VLS and their language
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proficiency levels, and (d) the effectiveness of strategies used in handling problem words.
The volunteer participants were 17 first-year students from different faculties in Chiangmai
University. The instruments were Schmitt, Schmitt and Clapman’s (2001) vocabulary level
test, two sessions of verbal reporting (think-aloud), observation, an interview, and a
questionnaire based on Schmitt’s (1997) taxonomy and Oxford’s (1990) strategy inventory
for language learning. The findings of this study were that cognitive, memory, metacognitive
and social strategies were used respectively. When the difficulty levels of the text were
different, students also used different types of VLS. In reading, higher proficiency students
used more VLS than lower proficiency students. Moreover, higher proficiency students used
VLS more effectively than lower proficiency students.

Furthermore, Chansin (2007) conducted a research study on English vocabulary
learning strategies that were used by English students at Naresuan University (NU). These
students took the NU English proficiency test and the English vocabulary test, and then they
were divided into two groups: good and poor students. The total number of participants was
33 good students and 34 poor students. Then, all participants were asked to fill a
questionnaire of 108 items, which was developed from Gu and Johnson’s (1996) vocabulary
learning questionnaire (VLQ version 3). It was found that both good and poor Thai students
of English similarly used dictionaries, guessing, and encoding as their vocabulary learning
strategies respectively. In contrast, the good English students seemed to use VLS more
frequently than the poor ones did. The researcher concluded that Thai English students
should be encouraged to read English books in order to learn new vocabulary and should be
trained in dictionary use.

In conclusion, a lot of studies about VLS have been conducted. All these
investigations point out that students use a variety of vocabulary learning strategies to

increase their vocabulary knowledge. These strategies also help students learn vocabulary by
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themselves. Therefore, it would be beneficial to investigate the VLS that specifically
proficient students of the lower secondary school and upper secondary school levels use for
helping less proficient students succeed in vocabulary learning. The researcher was also

interested in investigating the differences between the types of VLS used by Grade 9 and

Grade 12 students.



CHAPTER I

METHODOLOGY

The purpose of the study was to investigate the vocabulary learning strategies that
proficient Grade 9 Thai students use to enhance their vocabulary knowledge, the vocabulary
learning strategies proficient Grade 12 Thai students used to enhance their vocabulary
knowledge, and the differences between the vocabulary learning strategies used by the lower
secondary and upper secondary school students. This chapter describes the key elements of
the research methodology of this study, namely: (a) the selection of the school and the
participants, (b) the instrumentation, (c) the procedures for data collection, and (d) data

analysis.

Participants

Selection of the School

Benchamaratrangsarit School in Chachoengsao was selected as the most appropriate
school for this study for a number of reasons. Firstly, the researcher has been teaching as an
English teacher in this province for many years and has been allowed to conduct research
here. Therefore, it was a convenient location to collect the data for this study. Secondly,
Benchamaratrangsarit School is the largest and best known public school in Chachoengsao.
Additionally, it has the largest number of students in Chachoengsao. Students who want to
enter this school are required to pass an entrance examination. Therefore, students at this
school have a high level of learning proficiency. Additionally, according to a report made by
the Chachoengsao Educational Service Area 1 for the Academic Year 2010, when compared
with students of the other schools in Chachoengsao, students of Benchamaratrangsarit School

had the highest scores in English in the Ordinary National Education Test (ONET). This
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indicates that the students at this school are highly proficient in English. Therefore, these
students were appropriate participants in this study as it aimed to investigate the vocabulary
learning strategies used by proficient students. For these reasons, the researcher chose

students from Benchamaratrangsarit School to participate in this study.

Selection of the Participants

The study aimed to investigate the VLS that proficient lower secondary and upper
secondary school students’ use because the researcher would like to later use the findings
from the study and apply them in practical terms, such as teaching other students to enhance
their vocabulary knowledge. Thus, Grade 9 and Grade 12 students of Benchamaratrangsarit
School were chosen as participants in this study because Grade 9 is the highest grade of the
lower secondary school and Grade 12 is the highest grade of upper secondary school.
Because the students are at the highest grade of their respective educational level, they should
have the highest English learning experience of the level. Furthermore, the best class of
Grade 9 and Grade 12 was asked to participate in this study because research (Chansin, 2007)
has found that proficient students use more vocabulary learning strategies and use them more
effectively than less proficient students.

Lower secondary school

Purposive sampling was used to select Grade 9 participants for this study. In this
school, the students were placed into classes according to their entrance examination scores.
In Grade 9, there were 10 classes at Benchamaratrangsarit School in Academic Year 2010.
In the best class of Grade 9, there were 30 students who got the highest entrance examination
score. These students were asked to participate in the study. At the time when this research
was conducted, the students were taking EN33101, which was a compulsory English course.

In this course, students studied English and practiced the four language skills integratively.
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Upper secondary school

The criteria for selecting Grade 12 participants were the same as those for selecting
the Grade 9 students. In other words, the best Grade 12 class was selected to participate in
this study. Grade 12 students were also placed into classes according to their entrance
examination scores. In Academic Year 2010, there were 16 classes of Grade 12 at
Benchamaratrangsarit School. The students with the twenty-two highest entrance scores were
in the best Grade 12 class, and these proficient students were selected as participants in this
study. While the study was being conducted, Grade 12 students were taking EN43102, which
was a compulsory English course. Students also studied English and practiced the four
language skills integratively in this course.

To sum up, 30 proficient Grade 9 Thai students and 22 proficient Grade 12 Thai
students at Benchamaratrangsarit School were asked to participate in this study. Therefore,

the total number of participants was 52.

Instrumentation

A questionnaire was used to collect the vocabulary learning strategies that the
participants used. The questionnaire was adopted from Kudo’s (1999) second language
vocabulary learning strategy questionnaire. The vocabulary learning strategies in this
questionnaire were based on the study done by Schmitt (1997). In Schmitt’s study, the
reliability and validity of the questionnaire were not examined, so Kudo performed factor
analysis to confirm the validity and reliability of the questionnaire. Therefore, Kudo’s (1999)
questionnaire was chosen as the instrument in this study. The questionnaire contained 44
vocabulary learning strategies that the participants may use and an open-ended question to
elicit the participants’ other VLS that were not included in the vocabulary learning strategies

questionnaire. The vocabulary learning strategies in this questionnaire were divided into four
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categories; Memory strategies (13 items: item number 1, 5, 16, 22, 24, 26, 30, 31, 35, 37, 38,
40, and 42), Cognitive strategies (12 items: item number 2, 3, 9, 20, 27, 28, 29, 32, 34, 36, 43,
and 44), Metacognitive strategies (8 items: item number 4, 7, 10, 11, 14, 15, 17, and 39), and
Social strategies (11 items: item number 6, 8, 12, 13, 18, 19, 21, 23, 25, 33, and 41)

In this questionnaire, the participants were asked to rate each item on a 5-point scale
describing the frequency of the VLS that the participants used: Never (0%), Seldom (20%),
Occasionally (40%), Often (60%), Usually (80%), and Always (100%). All the statements
were presented in both English and Thai so that the participants would not have difficulty

understanding them.

Data Collection

In August 2010, the data were collected. The data collection procedures were as
follows:

1. The researcher contacted the school director to ask for permission to conduct the
research study with Grade 9 and Grade 12 students.

2. On the appointed date, the researcher met the participants at their classes. Then,
the researcher explained about this research and invited the participants to participate in this
study.

3. The researcher distributed the questionnaire to the participants and explained to
them how to fill out the questionnaire.

4. The participants were asked to complete the questionnaire. After all participants
had completed the questionnaire, they were asked to return them to the researcher

immediately to ensure that the researcher would receive all the questionnaires back.
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Data Analysis

Forty-four vocabulary learning strategies were grouped into four categories — social,
memory, cognitive, and meta-cognitive strategies. Then, the data collected for this study
were analyzed according to the following research questions:

1. What vocabulary learning strategies do proficient Grade 9 Thai students use to
enhance their vocabulary knowledge?

2. What vocabulary learning strategies do proficient Grade 12 Thai students use to
enhance their vocabulary knowledge?

To answer Research Questions 1 and 2, the frequency of all VLS in the four VLS
categories that the participants used was counted and then calculated into percentages based
on the total number of all statements.

3. What are the differences between the vocabulary learning strategies that proficient
Grade 9 Thai students use and those used by proficient Grade 12 Thai students?

To answer Research Question 3, the percentage of the VLS categories that the
proficient Grade 9 and Grade 12 participants used were analyzed in order to find the
differences in the VLS that the lower secondary school and upper secondary school

participants used.



CHAPTER IV

FINDINGS

This study was conducted to investigate proficient Grade 9 and Grade 12 Thai
students’ English vocabulary learning strategies. In addition, it examined the differences
between the vocabulary learning strategies that proficient Grade 9 Thai students used and
those used by proficient Grade 12 Thai students. Thirty proficient Grade 9 and 22 Grade 12
students at Benchamaratrangsarit School were asked to complete a questionnaire that was
adopted from Kudo’s (1999) second language vocabulary learning strategy questionnaire.

This chapter presents the findings of the study according to the following research
questions:

1. What vocabulary learning strategies do proficient Grade 9 Thai students use to
enhance their vocabulary knowledge?

2. What vocabulary learning strategies do proficient Grade 12 Thai students use to
enhance their vocabulary knowledge?

3. What are the differences between the vocabulary learning strategies that proficient

Grade 9 Thai students use and those used by proficient Grade 12 Thai students?

Research Question 1
What vocabulary learning strategies do proficient Grade 9 Thai students use to
enhance their vocabulary knowledge?
In order to examine the vocabulary learning strategies employed by proficient Grade 9
participants, the frequency of each vocabulary learning strategy was calculated as a

percentage and classified into four strategy groups based on Kudo’s frameworks: Memory
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(MEM), Cognitive (COG), Metacognitive (MET), and Social (SOC) strategies. The results

are presented in Table 1.

Table 1
Vocabulary Learning Strategies Employed by Proficient Grade 9 Students Classified

according to Strategy Groups

Strategy Groups %

MEM 49.44
COG 47.61
MET 42.92
SOC 40.06

As can be seen in Table 1, among the four groups of vocabulary learning strategies,
memory strategies and cognitive strategies were most frequently used by the participants
while metacognitive strategies and social strategies were used less frequently.

In order to find out the patterns of vocabulary learning strategies used by the
participants, the frequency of each vocabulary learning strategy was examined and presented

in the relevant strategy group. The results are presented in Table 2.
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Vocabulary Learning Strategies Employed by Proficient Grade 9 Students
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Strategy Used %

MEM (42) Use loanwords in study 67.33
MEM (37) Imagine the word’s meaning 63.33
MEM (40) Use ‘scales’ for gradable adjectives 55.33
MEM (5)  Associate the word with its coordinates 53.33
MEM (1) Paraphrase the word’s meaning by yourself 52.67
MEM (38) Connect words to a personal experience 52.00
MEM (26) Learn the words of an idiom together 51.33
MEM (30) Memorize the meaning of affixes and roots 50.00
MEM (16) Connect the word to its synonyms and antonyms 49.33
MEM (24) Connect the word to already known words 44.00
MEM (22) Use the new word in sentences 38.67
MEM (35) Group words together within a storyline 35.33
MEM (31) Use semantic maps 30.00
Total 49.44
COG (43) Use a bilingual dictionary 62.67
COG (3)  Guess from textual context in reading 60.67
COG (34) Take notes in class at a tutoring center 57.33
COG (27) Use the vocabulary section in your textbook 55.33
COG (36) Keep a vocabulary notebook 53.33
COG (44) Do verbal repetition 52.00
COG (28) Take notes in class at school 48.67
COG (32) Use picture dictionary 46.67
COG (20) Do written repetition 41.33
COG (29) Use athesaurus 38.67
COG (2)  Listen to tapes of word lists 32.00
COG (9)  Put English labels on physical objects 22.67
Total 47.61
MET (11) Listen to English-language songs 54.67
MET (15) Use English-language Internet 54.67
MET (17) Use spaced word practice 51.33
MET (7)  Learn words written on commercial items 42.67
MET (10) Watch an English-language video 41.33
MET (4)  Watch an English-language TV program 40.67
MET (39) Listen to an English-language radio program 31.33
MET (14) Read English-language Internet articles 26.67
Total 42.92

(continued)
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Table 2 (continued)

Vocabulary Learning Strategies Employed by Proficient Grade 9 Students

Strategy Used %
SOC (6) Ask a teacher for a paraphrase or synonym 46.00
SOC (18)  Test with your parents 45.33
SOC (21)  Learn by pair work in class 45.33
SOC (33)  Ask your brother or sister for Thai translation 44.67
SOC (8) Ask an English conversation school teacher for

a paraphrase or synonym 42.00
SOC (13)  Learn by group work in class 41.33
SOC (19) Ask a teacher for a sentence including the new word 41.33
SOC (23)  Study and practice meaning in a group outside of class 38.67
SOC (25)  Ask your parents for Thai translation 38.67
SOC (41)  Ask your uncle or aunt for Thai translation 33.33
SOC (12) Ask a Thai teacher to check your flash card or

word lists for accuracy 28.67
Total 40.06

As can be seen in Table 2, among the 13 memory strategies, the participants used
loanwords in study and imagined the meaning of the words the most frequently to learn
vocabulary (67.33% and 63.33% respectively). Using ‘scales’ for gradable adjectives,
associating the word with its coordinates, paraphrasing the meaning of the word, connecting
words to their prior knowledge, learning the words of an idiom together, memorizing the
meaning of affixes and roots, connecting the word to its synonyms and antonyms, and
connecting the words to already known words were also frequently used. However, the
participants used these strategies less frequently than the first two memory strategies (ranging
from 55.33% to 44.00%). The participants infrequently used three memory strategies:
writing new words in sentences, grouping words together within a storyline, and using a
semantic map (38.67%, 35.33%, and 30.00% respectively).

With regard to the cognitive strategies, the second most frequently-used strategy

group, the participants frequently used a bilingual dictionary and guessed from context in
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reading (62.67% and 60.67% respectively). The participants also employed other cognitive
strategies, including taking notes in class at the tutoring center, using the vocabulary section
in their textbook, keeping a vocabulary notebook, doing verbal repetition, taking notes in
class at school, using a picture dictionary, and doing written repetition. They employed these
strategies less frequently than using a bilingual dictionary and guessing from context in
reading, ranging from 57.33% to 41.33%. The participants used a thesaurus, listened to a
tape of word lists, and put English labels on physical objects the least (38.67%, 32.00%, and
22.67% respectively).

Regarding the metacognitive strategies, the third most frequently-used strategy group,
the participants frequently listened to English-language songs, used English-language Internet,
used spaced word practice, learned the words used in a commercial, and watched English-
language videos and English-language TV programs (54.67%, 54.67%, 51.33%, 42.67%,
41.33%, and 40.67% respectively). Although the participants also listened to an English-
language radio program and read articles on English-language Internet Web sites, they used
both strategies less frequently than other metacognitive strategies (31.33% and 26.67 %
respectively).

Among the four strategy groups, social strategies were the least frequently used by the
participants. In particular, they frequently asked their teachers for a paraphrase or synonym,
took a test with their parents, learnt by pair work in class, asked their brother or sister for
Thai translation, asked an English conversation school teacher for a paraphrase or synonym,
learnt by group work in class, and asked a teacher for a sentence including the new word,
ranging from 46% to 41.36%. However, the participants infrequently studied or practiced
word meanings in a group outside of class, asked their parents for Thai translation, asked
their uncle or aunt for Thai translation, and asked a Thai teacher to check their flash card or

word lists for accuracy (38.67%, 38.67%, 33.33%, and 28.67% respectively).
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Research Question 2
What vocabulary learning strategies do proficient Grade 12 Thai students use to
enhance their vocabulary knowledge?
Similar to the vocabulary learning strategies used by Grade 9 participants, the
frequency of vocabulary learning strategies used by proficient Grade 12 participants was also
calculated as a percentage and classified into the four strategy groups. Table 3 reveals the

frequency of vocabulary learning strategies used by this group of participants.

Table 3
Vocabulary Learning Strategies Employed by Proficient Grade 12 Students Classified

according to Strategy Groups

Strategy Groups %

COG 48.25
MEM 45.45
MET 42.61
SOC 30.83

Table 3 shows that among the four vocabulary learning strategy groups, cognitive
strategies were the most frequently used by proficient Grade 12 participants, followed by
memory strategies and metacognitive strategies. Although social strategies were used to
learn vocabulary, the participants used them far less.

In order to find out the patterns of vocabulary learning strategies used by Grade 12
participants, the frequency of each strategy was also examined and presented in its relevant

strategy group. The results are presented in Table 4.
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Vocabulary Learning Strategies Employed by Proficient Grade 12 Students
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Strategy Used %

COG (34) Take notes in class at a tutoring center 70.91
COG (3)  Guess from textual context in reading 66.36
COG (44) Do verbal repetition 60.00
COG (36) Keep a vocabulary notebook 57.27
COG (27) Use the vocabulary section in your textbook 54.55
COG (9)  Put English labels on physical objects 50.00
COG (28) Take notes in class at school 48.18
COG (29) Use athesaurus 46.36
COG (43) Use a bilingual dictionary 46.36
COG (32) Use a picture dictionary 27.27
COG (2)  Listen to tapes of word lists 25.45
COG (20) Do written repetition 20.91
Total 48.25
MEM (42) Use loanwords in study 62.73
MEM (26) Learn the words of an idiom together 55.45
MEM (37) Imagine the word’s meaning 55.45
MEM (16) Connect the word to its synonyms and antonyms 53.64
MEM (40) Use ‘scales” for gradable adjectives 53.64
MEM (30) Memorize the meaning of and roots 50.91
MEM (5)  Associate the word with its coordinates 49.09
MEM (38) Connect words to a personal experience 48.18
MEM (1)  Paraphrase the word’s meaning by yourself 46.36
MEM (24) Connect word to already known words 46.36
MEM (22) Use the new word in sentences 26.36
MEM (35) Group words together within a storyline 23.64
MEM (31) Use semantic maps 19.09
Total 45.45
MET (11) Listen to English-language songs 69.09
MET (17) Use spaced word practice 50.91
MET (15) Use English-language Internet 47.27
MET (7)  Learn words written on commercial items 42.73
MET (4)  Watch an English-language TV program 40.00
MET (14) Read English-language Internet articles 37.27
MET (10) Watch an English-language video 35.45
MET (39) Listen to an English-language radio program 18.18
Total 42.60

(continued)
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Table 4 (continued)

Vocabulary Learning Strategies Employed by Proficient Grade 12 Students

Strategy Used %
SOC (6) Ask a teacher for a paraphrase or synonym 46.00
SOC (18)  Test with your parents 45.33
SOC (21) Learn by pair work in class 45.33
SOC (33)  Ask your brother or sister for Thai translation 44.67
SOC (8) Ask an English conversation school teacher for

a paraphrase or synonym 42.00
SOC (13)  Learn by group work in class 41.33
SOC (6) Ask a teacher for a paraphrase or synonym 44.55
SOC (13)  Learn by group work in class 43.64
SOC (18)  Test with your parents 43.64
SOC (21) Learn by pair work in class 43.64
SOC (8) Ask an English conversation school teacher for a

paraphrase or synonym 42.73
SOC (19)  Ask a teacher for a sentence including the new word 28.18
SOC (25)  Ask your parents for Thai translation 28.18
SOC (12) Ask a Thai teacher to check your flash card or

word lists for accuracy 24.55
SOC (23)  Study and practice meaning in a group outside of class 22.73
SOC (33)  Ask your brother or sister for Thai translation 21.82
SOC (41)  Ask your uncle or aunt for Thai translation 9.09
Total 30.83

As can be seen in Table 4, the results indicated that among the 12 cognitive strategies,
taking notes in class at a tutoring center, guessing unknown words in context, and doing
verbal repetition were frequently used by proficient Grade 12 participants (70.91%, 66.36%,
and 60% respectively). Also, the participants usually kept a vocabulary note book, used the
vocabulary section in their textbook, put English labels on physical objects, took notes in
class at school, used a thesaurus, and used a bilingual dictionary (ranging from 57.27% to
46.36%). However, using a picture dictionary, listening to tapes of word lists, and doing
written repetition were infrequently used by Grade 12 participants (27.27%, 25.45%, and

20.91% respectively)
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With regard to the memory strategies, the second most frequently used strategy group
by Grade 12 participants, using loanwords while studying was the most popular strategy
(62.73%). Moreover, the participants also used other memory strategies frequently, and these
strategies were learning words of an idiom together, imagining the meaning of the word,
connecting the word to its synonyms and antonyms, using ‘scales’ for gradable adjectives,
memorizing the meaning of affixes and roots, associating the word with its coordinates,
connecting words to a personal experience, paraphrasing the meaning of the word, and
connecting the word to already known words (ranging from 55.45% to 46.36%). However,
three memory strategies were infrequently used by the participants: writing new words in
sentences, grouping words in a storyline, and using semantic maps (26.36%, 23.64%, and
19.09% respectively).

Regarding the metacognitive strategies, which were the third most frequently-used
strategies, using English-language songs was very popular among proficient Grade 12
students (69.09%). Furthermore, the participants frequently used spaced word practice, used
English-language Internet Web sites, learnt words written on commercial items, and used an
English-language TV program to learn vocabulary (50.91%, 47.27%,42.73%, and 40%
respectively). The participants also learnt vocabulary by reading English-language Internet
Web sites, using English-language videos, and listening to English-language radio programs,
but they used them less frequently (37.27%, 35.45%, and 18.18% respectively).

Among the eleven least frequently-used social strategies, the participants usually
asked their teachers for paraphrase or synonym, learnt by group work in class, took a test
with their parents, learnt by pair work in class, and asked an English conversation school
teacher for paraphrase or synonym to enhance their vocabulary knowledge (ranging from
44.55% to 42.73%). The social strategies that were used less frequently were asking their

teachers for a sentence including the new word, asking their parents for Thai translation,
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asking their Thai teachers to check their flashcards or word lists for accuracy, studying and
practicing meaning in a group outside of class, asking their brother or sister for Thai
translation, and asking their uncle or aunt for Thai translation (ranging from 28.18% to

9.09%).

Research Question 3
What are the differences between the vocabulary learning strategies that proficient
Grade 9 Thai students use and those used by proficient Grade 12 Thai students?
To answer this research question, the frequency of the four groups of vocabulary

learning strategies in Tables 1 and 2 was compared. The results are shown in Table 5.

Table 5
Comparison of Vocabulary Learning Strategies Employed by Proficient Grade 9 and

Proficient Grade 12 Students Classified according to Strategy Groups

Grade 9 Grade 12
Strategy Groups % %
MEM 49.44 45.45
COG 47.61 48.25
MET 42.92 42.61
SOC 40.06 30.83

When the frequency of vocabulary learning strategies used by proficient Grade 9
participants and proficient Grade 12 participants was compared, it was found that both groups
of participants used strategy groups in the same pattern. That is, memory strategies and

cognitive strategies were mostly used by both groups. However, memory strategies were the
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first most frequently used strategy group by Grade 9 participants while they were the second
most frequently-used strategy group by Grade 12 participants. Also, both groups of
participants used metacognitive strategies and social strategies less frequently, and they used
the two strategies in the same order.

Table 6 shows a summary and comparison of the vocabulary learning strategies used
by proficient Grade 9 and Grade 12 students and is classified into four frequency groups —
high frequency for both Grade 9 and Grade 12 students, low frequency for both groups, VLS
used more frequently by Grade 9 than by Grade 12 students, and VLS used less frequently by

Grade 9 than by Grade 12 students.

Table 6
Summary and Comparison of the Vocabulary Learning Strategies Employed by Proficient

Grade 9 and Grade 12 Students

High Low Grade 9 Grade 9
Frequency Frequency > <
Strategy Groups (Both Groups)  (Both Groups) Grade 12 Grade 12
MEM 10 ]
COG 7 2 2 1
MET 6 2
SOC 5 3 3
Total Strategies
(N=44) 28 10 5 1

As can be seen in Table 6, 28 strategies were used with high frequency by both
proficient Grade 9 and Grade 12 students while 10 strategies were used with low frequency
by both groups of participants. The remaining six strategies were used with high frequency

by one group of participants but with lower frequency by the other, and vice versa.
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To find out the differences between the vocabulary learning strategies used by the two
groups of participants in detail, the frequency of each strategy in Tables 2 and 4 was

compared. The results are presented in Table 7.

Table 7

A Detailed Comparison of the Vocabulary Learning Strategies Employed by Proficient Grade

9 and Grade 12 Students
Frequency Strategy Used o S
High 1. MEM (42) Use loanwords in study 67.33 62.73
(ngﬁgfgu% 2. MEM (37) Imagine the word’s meaning 63.33 55.45
3. MEM (40) Use ‘scales’ for gradable adjectives 55.33 53.64
4. MEM (5) Associate the word with its coordinates 53.33 49.09
5. MEM (1) Paraphrase the word’s meaning by yourself 52.67 46.36
6. MEM (38) Connect words to a personal experience 52.00 48.18
7. MEM (26) Learn the words of an idiom together 51.33 55.45
8. MEM (30) Memorize the meaning of affixes and roots 50.00 50.91
9. MEM (16) Connect the word to its synonyms and antonyms  49.33 53.64
10. MEM (24) Connect the word to already known words 44.00 46.36
Low 1. MEM (22) Use the new word in sentences 38.67 26.36
(BFortiqé‘r‘zﬂgs); 2. MEM (35) Group words together within a storyline 35.33 23.64
3. MEM (31) Use semantic maps 30.00 19.09
Total 49.44 45.45
High 1. COG (43) Use a bilingual dictionary 62.67 46.36
(ngr?g;?:u?sl) 2. COG (3) Guess from textual context in reading 60.67 66.36
3. COG (34) Take notes in class at tutoring center 57.33 70.91
4. COG (27) Use the vocabulary section in your textbook 55.33 54.55
5. COG (36) Keep a vocabulary notebook 53.33 57.27
6. COG (44) Do verbal repetition 52.00 60.00
7. COG (28) Take notes in class at school 48.67 48.18
Low 1. COG (29) Use a thesaurus 38.67 46.36
Frequency 2 COG (2) Listen to tapes of word lists 32.00 2545

(Both Groups)

Grade 9 1. COG (32) Use a picture dictionary 46.67 27.27
Grade 12 2. COG (20) Do written repetition 41.33 20.91
Gragef’ 1. COG (9) Put English labels on physical objects 22.67 50.00
Grade 12 Total 47.61 48.25

(continued)
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A Detailed Comparison of the Vocabulary Learning Strategies Employed by Proficient Grade

9 and Grade 12 Students
Frequency Strategy Used o S
High 1. MET (11) Listen to English-language songs 54.67 69.09
(ngﬁgf:u% 2. MET (15) Use English-language Internet 54.67 47.27
3. MET (17) Use spaced word practice 51.33 50.91
4. MET (7) Learning words written on commercial items 42.67 42.73
5. MET (10) Watch an English-language video 41.33 35.45
6. MET (4) Watch an English-language TV program 40.67 40.00
Low 1. MET (39) Listen to an English-language radio program 31.33 18.18
(BF(;iqé‘riﬂg 2. MET (14) Read English-language Internet articles 26.67 37.27
Total 42.92 4261
High 1. SOC (6) Ask a teacher for a paraphrase or synonym 46.00 44.55
(ngﬁgfgu% 2. SOC (18) Test with your parents 4533 43.64
3.SOC (21) Learn by pair work in class 4533 43.64
4. SOC (8) Ask an English conversation school teacher for a
paraphrase or synonym 42.00 42.73
5. SOC (13) Learn by group work in class 41.33 43.64
Low 1. SOC (23) Study and practice meaning in a group outside
Frequency of class 38.67 22.73
(Both Groups) 5 'SOC (25) Ask your parents for Thai translation 3867 28.18
3. SOC (12) Ask a Thai teacher to check your flash card or
word lists for accuracy 28.67 24.55
Grade 9 1. SOC (33) Ask your brother or sister for Thai translation 44.67 21.82
Grage 12 2. SOC (19) Ask a teacher for a sentence including the new
word 41.33 28.18
3. SOC (41) Ask your uncle or aunt for Thai translation 33.33  9.09
Total 40.06 30.83

As indicated in Table 7, among the 13 memory strategies, there were 10 that both

groups of participants used at quite a high frequency: using loanwords when studying,

imagining the meaning of the word, scaling for gradable adjectives, associating the word with

its coordinates, paraphrasing the meaning of the word, connecting words to prior experience,
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learning the words of an idiom together, memorizing the meaning of affixes and roots,
connecting the word to its synonyms and antonyms, and connecting the word to already
known words (ranging from 67.33% to 44%). However, three memory strategies that both
groups of participants used with low frequency were using new words in sentences, grouping
words together within a storyline, and using semantic maps (ranging from 38.67% to 19.09%).

Furthermore, when the cognitive strategies used by Grade 9 and Grade 12 students
were compared, it was found that seven cognitive strategies were used at a high frequency by
both groups, ranging from 70.91% to 48.18%. They were using a bilingual dictionary,
guessing from textual context in reading, taking notes in class at a tutoring center, using the
vocabulary section in their text book, keeping a vocabulary notebook, doing verbal repetition,
and taking notes in class at school. Also, the participants in both groups used a tape of word
lists and used a thesaurus at a low frequency (ranging from 46.36% to 25.45%). However,
the frequency of using a picture dictionary, using written repetition, and putting English
labels on physical objects is opposite between proficient Grade 9 and proficient Grade 12
students.

Additionally, when metacognitive strategies used by proficient Grade 9 and proficient
grade 12 students were compared, it was found that both groups of students used a variety of
media to learn vocabulary. That is, the participants used English-language songs, Web sites,
spaced word practice, commercial items, videos, and TV programs at a high frequency,
ranging from 69.09% to 35.45%. In contrast, the participants listened to English-language
radio programs and read English-language Internet Web sites at a low frequency, ranging
from 37.27% to 18.18%.

The results of the social strategies used by proficient Grade 9 participants and
proficient grade 12 participants indicated that they asked their teachers for a paraphrase or

synonym, took a test with their parents, learnt by pair work in class, asked their English
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conversation school teachers for a paraphrase or synonym, and learnt by group of work in
class at a high frequency, ranging from 46.00% to 41.33%. However, studying and
practicing meaning in a group outside of class, asking their parents for Thai translation,
asking their Thai teachers to check their flash card or word list were used by both groups of
participants at a low frequency (ranging from 38.67% to 22.73%). On the other hand,
proficient Grade 9 participants asked their brother or sister for Thai translation, asked their
teachers for a sentence including the new word, and asked their uncle or aunt for Thai
translation more frequently than proficient Grade 12 participants (ranging from 44.67% to

9.09%).

Summary of the Chapter

The patterns of vocabulary learning strategies used by proficient Grade 9 participants
and proficient Grade 12 participants were generally similar. That is, the memory strategies
and the cognitive strategies were used at a high frequency while the metacognitive strategies
and the social strategies were used at a lower frequency. However, the memory strategies
were most frequently used by proficient Grade 9 participants, while proficient Grade 12
participants used them with the second most frequency.

With regard to the comparison of the vocabulary learning strategies used by both
groups, four patterns emerged from the findings: 28 strategies were used with high frequency
by both groups of participants and 10 strategies were used with low frequency. Five
strategies were used more frequently by Grade 9 participants than by Grade 12 participants,
and one strategy was used less frequently by Grade 9 participants than by Grade 12

participants.



CHAPTER V
DISCUSSION, IMPLICATIONS FOR TEACHING,

RECOMMENDATIONS AND CONCLUSIONS

This study was conducted to investigate proficient Grade 9 and Grade 12 Thai
students’ English vocabulary learning strategies. The participants in this study were
composed of 30 Grade 9 and 22 Grade 12 proficient Thai students at Benchamarat
rangsarit School. The participants were selected by purposive sampling to complete the
vocabulary learning strategy questionnaire that was adapted from Kudo’s (1999) second
language vocabulary learning strategy questionnaire.

The data was then analyzed according to the following research questions.

1. What vocabulary learning strategies do proficient Grade 9 Thai students use to
enhance their vocabulary knowledge?

2. What vocabulary learning strategies do proficient Grade 12 Thai students use to
enhance their vocabulary knowledge?

3. What are the differences between the vocabulary learning strategies that proficient
Grade 9 Thai students use and those used by proficient Grade 12 Thai students?

This chapter discusses the findings of the study. The implications for teaching
provided by this study, recommendations for further study and conclusions are also provided

at the end of this chapter.
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Discussion

The results of the present study revealed similarities in the use of vocabulary learning
strategies between proficient Grade 9 and Grade 12 students. That is, firstly, the memory
strategies and the cognitive strategies were employed with high frequency by both groups of
participants, but the memory strategies were the first most frequently-used strategy of
proficient Grade 9 participants while they were the second most frequently-used strategy of
proficient Grade 12 participants. Secondly, the metacognitive strategies and the social
strategies were employed with lower frequency by both groups of participants.

The findings of vocabulary learning strategies used by Grade 12 participants of the
current study are consistent with Kudo’s (1999) findings. Kudo investigated Japanese high
school students’ vocabulary learning strategies and found that the strategies his participants
used the most were cognitive strategies, followed by memory strategies, metacognitive
strategies, and social strategies respectively. It is probable that the Grade 12 participants of
the present study were EFL students at the same educational level as Kudo’s participants, so
it is possible that they might be using the same strategies to learn vocabulary.

The results of the comparison of the vocabulary learning strategies used by the two
groups of participants, who used vocabulary learning strategies generally in the same pattern,
are not congruent with Schmitt’s (1997) research findings that the patterns of strategy use can
change when a learner either matures or become more proficient in the target language. The
differences between the findings of the present study and the findings of Schmitt’s study may
be due to the fact that the participants of the present study do not differ much in terms of their
educational level, while Schmitt focused on a wide range of educational levels: secondary
school, high school, university, and adult learners. Also, because both groups of participants

of this present study attend the same school, so they may have the same English learning
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environments: teachers, classrooms, instructional techniques, and learning and teaching tools.
As a result, the vocabulary learning strategies that both groups used are rather similar.

Another revealing finding is that 10 memory strategies were used with high frequency
by both groups of participants and indicates that memory strategies are very useful to both
groups for their vocabulary learning. It may be that these strategies directly involve recalling
the meaning of words and were therefore used frequently by both groups of participants. In
addition, using loanwords in study was the strategy that was most frequently used by both
groups. This strategy is notable as it is possible that the students were already familiar with
these loanwords as a result of exposure to media such as Internet Web sites, TV programs,
radios, and in books. Therefore, it is not surprising that the use of loanwords when studying
was the most frequently used strategy by both groups of participants.

Furthermore, the results of the present study that using semantic maps and using new
words in sentences were the least commonly used strategies are consistent with Schmitt’s
(1997) research findings. Schmitt explained that it may be too difficult for students within
these grades to employ these strategies as they require a greater cognitive effort and involve
deeper cognitive processes. This explanation may account for these findings of the present
study as well. In addition, the finding of the present study, that grouping words together
within a story line was used the least, may be explained by the same reasons given by Schmitt.

With respect to cognitive strategies, the finding that both groups of participants
frequently used seven cognitive strategies indicates that these strategies also play an
important role in students’ vocabulary learning. This may be due to the fact that these
strategies have been widely used for a long time by students who learn English as a foreign
language. Typically, most students use a bilingual dictionary to find the meaning of
unknown words because it explains the meaning in their first language and they can

understand the meaning of words easily and immediately. One of the most-used seven
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cognitive strategies, guessing from textual context in reading, is also useful because when
they use this strategy, students can find the meaning of an unknown word without having to
look it up in a dictionary, so it is not surprising to find that the participants frequently used
this strategy to learn vocabulary.

As for the rest of the most-used cognitive strategies, taking notes in class at a tutoring
center and at school, using the word list in textbooks, keeping a vocabulary notebook, and
doing verbal repetition, they are typical learning activities that students encounter in normal
classroom practice. As a result of this, these strategies were used frequently. The findings of
the present study are somewhat consistent with Schmitt’s (1997) research, which found that
using a bilingual dictionary, guessing from context in reading, taking notes in class at school,
and doing verbal repetition were mostly used by his Japanese participants.

In addition, the result that both groups of participants in the present study used tape
recordings of word lists with lower frequency may be explained that the participants do not
have access to the tape recordings as they are included only with the teachers” manual. Also,
the findings that the participants used a thesaurus with low frequency may be because the
participants may not be familiar with this type of dictionary. From the researcher’s teaching
experience, the participants rely solely on a bilingual dictionary in their learning because it
provides the meaning of words in their first language, so they can understand the unknown
words easily. Therefore, other types of dictionaries, such as a thesaurus and a monolingual
dictionary are unlikely to be used.

Additionally, the finding that using a picture dictionary and doing written repetition
were used with lower frequency by Grade 12 participants than Grade 9 participants may
result from the fact that students at this level need to know a relatively larger number of
words than Grade 9 students, but the range of vocabulary in picture dictionaries is limited, so

this type of dictionary may not adequately serve their needs. Also, the result that the written



43

repetition strategy is less interesting for Grade 12 students may be because this strategy is not
challenging enough for students in this grade. Moreover, the repetitious nature of this
strategy and overexposure to it may cause Grade 12 students to feel bored, while Grade 9
students, who were of a lower age, may enjoy doing the same thing repeatedly.

Putting labels on physical objects is a simple strategy that people use to remind
themselves of the names of things and young children generally do so because this strategy
can be seen as a kind of play or game, so this strategy should be used by Grade 9 participants
more frequently than Grade 12 participants. Therefore, it is surprising that Grade 12
participants used this strategy more frequently than Grade 9 participants. This may be due to
the fact that Grade 12 students seem to be aware of what they need to know, so they pay more
attention to the use of this strategy than Grade 9 students do.

With regard to the results of metacognitive strategies, the findings that students in
both grades were interested in learning English vocabulary through media such as Internet
Web sites, songs, videos, TV programs, words written on commercial items and spaced word
practice may be explained by the fun and educational nature of media content. Therefore,
students feel less stress and more enjoyment when they use these media. Also, the findings
that among these media, English language songs were the most popular with both groups of
participants may be due to the fact that songs involve words, meaning, rhythm, emotion, and
music, so it is easier for children to learn the meaning of words by listening to songs,
compared to more conventional methods.

In contrast, it may be difficult for students to learn vocabulary from listening to
English-language radio programs because when listening to the radio, students hear only
voices without seeing pictures to help them understand the messages more clearly. This may
explain why this strategy was the least used by both proficient Grade 9 and Grade 12 students.

Also, the findings that both groups of participants did not prefer reading English-language
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Internet Web sites may be due to the fact that, unlike reading passages in their textbooks,
authentic English passages on the Internet are unsimplified and usually contain a lot of
unfamiliar words for the students so they are much more difficult for them to understand than
the passages in the textbooks. Therefore, they may not enjoy reading them.

Lastly, the finding that social strategies were the least frequently used by Grade 9
participants and Grade 12 participants is consistent with Kudo’s (1999) research finding that
Japanese high school students in his study also infrequently used social strategies. Also, the
finding of the present study that asking teachers for a paraphrase or synonym was the most
frequently used strategy shows that it may be difficult for the participants in both Kudo’s
study and the present study to find people with a high enough level of English proficiency to
consult with when they are having problems with unknown words as Thai and Japanese
people usually communicate with each other in their first language. Therefore, teachers are
still the key resource person that students in both grades go to for help when they are in doubt
about unknown words.

In summary, the results of the present study indicate that the patterns of vocabulary
learning strategies used by proficient Grade 9 students and proficient Grade 12 students are
generally similar. The plausible explanation for these results is that the participants do not
differ much in terms of their educational level and their English learning environments are

the same, so they may use mainly the same strategies to learn vocabulary.

Implications for Teaching
The findings of the present study show that proficient students used a variety of
vocabulary learning strategies to enhance their vocabulary knowledge. Many of these
strategies might not be commonly used by the average language learner, for example

imagining the word’s meaning, using ‘scales’ for gradable adjectives, associating the word
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with its coordinates, paraphrasing the word’s meaning by themselves, connecting words to a
personal experience, learning the words of an idiom together, using the vocabulary section in
your textbook, and learning words written on commercial items. Therefore, teachers should
introduce these strategies to students with lower or moderate proficiency in order to help
them increase their vocabulary knowledge.

On the other hand, some vocabulary learning strategies which were used with low
frequency by proficient students — such as reading English-language texts, using semantic
maps, asking a Thai teacher to check flash cards, or composing word lists to improve
accuracy — are in fact useful strategies. Therefore, teachers should suggest or encourage
their students to use these strategies more frequently so that they can learn vocabulary more

effectively.

Recommendations for Further Studies

Recommendations for further studies are presented as follows:

1. In further studies, the vocabulary learning strategies used by less proficient and
moderately proficient students should be investigated in order to see the overall patterns of
vocabulary learning strategies used by Thai students.

2. This present study was conducted to investigate the vocabulary learning strategies
used by proficient Grade 9 and Grade 12 students. Therefore, research should be conducted
with students at other educational levels, such as university students and adult learners in
order to gain better understanding of the patterns of Thai EFL learners’ vocabulary learning
strategy use.

3. In order to gain more thorough information about the vocabulary learning strategies
employed by Thai students, interviews should be used in further studies as an additional

instrument to complement the data obtained from questionnaires.



46

Conclusions

This research aimed to investigate the vocabulary learning strategies employed by
proficient Grade 9 and Grade 12 Thai students. In addition, the differences in the use of
vocabulary learning strategies by both groups of students were also examined.
The participants in this study were 30 proficient Grade 9 and 22 Grade 12 students at
Benchamaratrangsarit School in Chachoengsao, Thailand, in the Academic Year 2010.
These participants were asked to complete a questionnaire about the use of their vocabulary
learning strategies. It was found that the participants in the study frequently employed a
variety of vocabulary learning strategies to improve their vocabulary learning and increase
their vocabulary knowledge. The use of memory and cognitive strategies were the most-used
strategies to enhance vocabulary knowledge, while metacognitive and social strategies were
used less frequently by both groups. The Grade 9 and Grade 12 students used mainly the
same strategies because the students did not differ much in terms of their educational level
and their English learning environment was the same. Therefore, these findings also pointed
out that participants’ English learning experience and learning environment can affect their
use of vocabulary learning strategies. The findings were crucial in providing information

about the use of vocabulary learning strategies in English vocabulary learning.
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QUESTIONNAIRE

Date:

Grade levels: [IGrade 9 [IGrade 12

The following is a list of vocabulary learning strategies. Learning strategies here refer
to the methods by which you learn vocabulary. The researcher would like to know what
vocabulary learning strategies you actually use, NOT what you should use or want to use.
Please indicate how often you have used a certain strategy over the last two weeks,
irrespective of the skills (i.e. listening, reading, speaking, and writing) and of the place of
learning (i.e. school, home, or tutoring center).
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For example: If you use a bilingual dictionary 60% of the time when learning vocabulary,
please circle the word, often
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never seldom occasionally usually always
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0% 20% 40% 80% 100%

Please circle only one of the words. If you want to correct the circling, please put a
cross on it (X) and circle your new choice clearly. Furthermore, you can use one particular
strategy at the same time with another one. For example, if you use both a bilingual
dictionary and a monolingual dictionary 60% of the time when you try to learn vocabulary,
please circle the word, often in the items 29 and 43 below.

~ ° a Y o a v ) A a Yo A o o A A4y 1y
NTUTNNANIWGININDVIAYT mumiﬂuﬂmﬂﬁuﬂ‘l“ULmJ’Nﬂmeﬂ 1ﬁuﬂliﬂuﬂ1ﬂu1m( X) Wﬂﬂ1m!£ﬁﬂ@ﬂ')1uﬂ“1uﬂﬂ\1ﬂ1i
o 19 Yo Lo o Y ax & g PR and A yy 1 A o oA A o @ ow A
llaz]\jﬂﬁuﬂ']@]ﬂuchNiw%ﬂ!ﬂu HaNINU uﬂﬁﬂuﬁ’]ﬂ’]iﬂicﬂﬂaqﬁquWiaNf] ﬂﬂ@ﬂﬂa')‘ﬁwuqllﬂ LB ANDUNLTYULTIUAIANN UNLTYU

v E
Tdmamauynsuaean iy (9o 29) tazwauynsuduniloudinsad (Yo 43) Sovaz 60 Tiranandi 191ee falude 29 nazdo 43
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Now, please indicate the frequency of the strategies you use in this way.

' kg Ao 4 A Y ax N o oy 2 o o o A y g
(5]E].lﬂuﬂ2muaE]ﬂﬂ‘l@]'ﬂ‘ﬂ‘Vluﬁﬂ\?ﬂ'ﬂllﬂgllENﬂ‘]i‘lﬂfﬂﬁ'fﬁiuﬂ‘liﬁfluﬂ']ﬁW‘V]'SUfNuﬂﬁﬂu@]’]ﬂﬂ‘]a'ﬁﬂ’]ﬂm’mﬁu

1. Paraphrase the word’s meaning by yourself
aFuenumIevemAni lagldfnavesauio
never seldom occasionally  often usually always
0% 20% 40% 60% 80% 100%
2. Listen to tapes of word lists
Hlasremsmsmnainmal uaiunndes)
never seldom occasionally  often usually always
0% 20% 40% 60% 80% 100%
3. Guess from textual context in reading
mmﬂamuwﬁﬁwﬁmnﬁuﬂmﬁmémﬁém
never seldom occasionally  often usually always
0% 20% 40% 60% 80% 100%

4. Use an English-language TV program

14518ms Insieni It use TowilumsSounmseng

never seldom occasionally  often usually always
0% 20% 40% 60% 80% 100%
5. Associate the word with its coordinates

Ao o o v @ o o A ay v v o Hq ¥t
Foumdni lasmaganuduiusvesd msizdufen el ldvawanuvie deaginldgiu
Ed
@y tUrn on minganumnevesi tUN wladnides wazdrin ON wilad vu maganumnevesdh tUrN on

Il 2
vzuladn dla da lu'ldNanumnen @eru udedala

never seldom occasionally  often usually always
0% 20% 40% 60% 80% 100%
6. Ask a teacher for a paraphrase or synonym
volagdwetuennummnevesirdininioldmatianumnemion
never seldom occasionally  often usually always
0% 20% 40% 60% 80% 100%
7. Learn words written on commercial items
Foudminiidsnguududine o
never seldom occasionally  often usually always
0% 20% 40% 60% 80% 100%
8. Ask an English conversation school teacher for a paraphrase or synonym
ﬂm1ﬁ'ﬂgﬁaau?mmuwmﬂm15@ﬂqHa%ummmwmﬂmmﬁﬁwﬁw?auanﬁﬁﬁmmwmﬂ
milou
never seldom occasionally  often usually always

0% 20% 40% 60% 80% 100%



9. Put English labels on physical objects

a o w & o ' Y a o a
HJﬂuﬂTﬁWﬂﬂWHWﬂQﬂquﬁﬂizﬂWHLlaﬁﬂﬂﬂuﬁﬂqiﬂi\i

never seldom occasionally  often usually always
0% 20% 40% 60% 80% 100%
10. Use an English-language video
1anminusangulumsEouming
never seldom occasionally  often usually always
0% 20% 40% 60% 80% 100%

11. Use English-language songs

Seummnnnmainndangy

never seldom occasionally  often usually always
0% 20% 40% 60% 80% 100%

12.  Ask a Thai teacher to check your flash card or word lists for accuracy
volngrn Inutoastnanugndesvetinsdmsesomsidnd

never seldom occasionally  often usually always
0% 20% 40% 60% 80% 100%

13.  Learn by group work in class
Foudidminnmsmhauiunguluiessou

never seldom occasionally  often usually always
0% 20% 40% 60% 80% 100%

14. Read an English-language newspaper
gumisdofininnsanguiei ousidne
never seldom occasionally  often usually always
0% 20% 40% 60% 80% 100%

15. Use English-language Internet

Gl%'ﬁumaﬁﬁmﬁsﬂuﬂmﬁmqy
never seldom occasionally  often usually always
0% 20% 40% 60% 80% 100%

16.  Connect the word to its synonyms and antonyms
AouTosmdmiiumiiianumnomioufunazsdniinanumneasafud e sd i
never seldom occasionally  often usually always
0% 20% 40% 60% 80% 100%

17. Use spaced word practice
Aniuvdnianuudui lugeaing

never seldom occasionally  often usually always
0% 20% 40% 60% 80% 100%
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18. Test with your parents

Yo o Jdo 9
ﬂﬂﬁﬂﬂﬂ??ugﬂ1ﬁﬂﬂﬂﬂﬁﬂﬂﬂi@ﬂ

never seldom occasionally  often usually
0% 20% 40% 60% 80%

19.  Ask ateacher for a sentence including the new word
vol¥ngondiedialsz Tenfitimdnilwilsngeg

never seldom occasionally  often usually
0% 20% 40% 60% 80%
20. Do written repetition
ﬁﬂuﬁﬁwﬁﬁﬂfwf?maw 9 ﬂgﬂ
never seldom occasionally  often usually
0% 20% 40% 60% 80%

21. Learn by pair work in class
Feudindminnauiidugluduseu
never seldom occasionally  often usually
0% 20% 40% 60% 80%

22. Use new word in sentences
ddnE I idoulfnudalsz Ton
never seldom occasionally  often usually
0% 20% 40% 60% 80%

23.  Study and practice meaning in a group outside of class
Anvuagdndumdnitunduiteuuenduisou

never seldom occasionally  often usually
0% 20% 40% 60% 80%

24.  Connect word to already known words
ouTosmrdniagudasuddni T
never seldom occasionally  often usually
0% 20% 40% 60% 80%

25.  Ask your parents fort Thai translation
volifnasestiomlanimnevesmidniiiunim Ing

never seldom occasionally  often usually
0% 20% 40% 60% 80%

26. Learn the words of an idiom together

E
FoudnnunuieTassmvesdau lunenmlafmdniluduauniuiiazs i dwou
to rain cats and dogs nueanud duannsgminhuihs s lifianumineves

' k4
#hu uwd iy iMendesegias dniudwlaneniiazd1i du wwanazuan feg lildnrwmue
£ g A Y a o 4
a3 Fuduanurneiuiazevesdmiuil

never seldom occasionally  often usually
0% 20% 40% 60% 80%

always
100%

always
100%

always
100%

always
100%

always
100%

always
100%

always
100%

always
100%

always
100%



27. Use the vocabulary section in your textbook
Andmidniainaemsdmi lumiadeE oy

never seldom occasionally  often
0% 20% 40% 60%

28.  Take notes in class at school
wfuiinddwivasiGouegludusou

never seldom occasionally  often
0% 20% 40% 60%
29. Use a thesaurus
1¥nwauynsudunilou -fpsaniudny
never seldom occasionally  often
0% 20% 40% 60%

30. Memorize the meaning of affixes and roots
nesianurIevesfmglasin Milade uazaindni

never seldom occasionally  often
0% 20% 40% 60%

31. Use semantic maps
Gl%'uwuv‘i’qmmwma

never seldom occasionally  often
0% 20% 40% 60%

32. Use a picture dictionary
1Fwauynsunuuinmilsgneu

never seldom occasionally  often
0% 20% 40% 60%

33.  Ask your brothers or sisters for Thai translation
val¥insodoasoutlannumnevesmdniiiunimlng

never seldom occasionally  often
0% 20% 40% 60%

34.  Take notes in class at a tutoring center
satfufinddniinuvae desoufiay
never seldom occasionally  often
0% 20% 40% 60%

35.  Group words together within a storyline
hddniifeesiunuduiiudeuiietrelums rddnd
never seldom occasionally  often
0% 20% 40% 60%

usually
80%

usually
80%

usually
80%

usually
80%

usually
80%

usually
80%

usually
80%

usually
80%

usually
80%

always
100%

always
100%

always
100%

always
100%

always
100%

always
100%

always
100%

always
100%

always
100%
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36. Keep a vocabulary notebook

Hayadmsuraddimd
never seldom occasionally  often usually
0% 20% 40% 60% 80%
37. Imagine the meaning of a word
'ﬁ?ummmsﬂ1wﬁﬂummwmammﬁ1ﬁ"wﬁifu sea iindammnzia
never seldom occasionally  often usually
0% 20% 40% 60% 80%

38.  Connect words to a personal experience
o Teasdminuiszaumssiiauuesau

never seldom occasionally  often usually
0% 20% 40% 60% 80%

39. Listen to an English-language radio program
Haremsingidunsinguy

never seldom occasionally  often usually
0% 20% 40% 60% 80%
40.  Use ‘scales’ for gradable adjectives
Feudqudminaunsonieszau dndouiunangu wu big/ bigger/ biggest
w3e thin/ fat/ obese udu
never seldom occasionally  often usually
0% 20% 40% 60% 80%

41.  Ask your uncles or aunts for Thai translation
vol¥ g4 th ¥h nieonhentlannuminevesidwnidlunmine

never seldom occasionally  often usually
0% 20% 40% 60% 80%
42. Use loanwords in study
srftunannmsulumsou 1wy computer
never seldom occasionally  often usually
0% 20% 40% 60% 80%
43.  Use a bilingual dictionary
T¥wauynsudeenim
never seldom occasionally  often usually
0% 20% 40% 60% 80%

44, Do verbal repetition
yafdmidmas, A%
never seldom occasionally  often usually
0% 20% 40% 60% 80%

always
100%

always
100%

always
100%

always
100%

always
100%

always
100%

always
100%

always
100%

always
100%
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Please write any other strategies you have used that are not included above.
njuudeunads lumsSouimaniisou q MinSeuld uenmilenniisyydnedu

Thank you very much for your cooperation. veveugudmsuanuiwielumsaeutuudouniy
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