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 This study aimed to measure the effectiveness of the storytelling-based 

instruction on the sixth grade students’ listening and speaking ability.  It also aimed to 

examine learners’ attitudes towards their English lessons after learning English through 

storytelling-based instruction.  The participants of this study were sixty sixth grade 

students of Bancha-uat School in Nakorn Srithammarat province.  They were selected by 

using the simple random sampling method to draw from seven classes with 220 students 

in total. They were divided as the experimental and control groups with thirty students in 

each group.  The research instruments consisted of the English listening and speaking 

skills test which was used as a pre-test and post-test, the questionnaire on students’ 

attitudes towards learning English through storytelling-based instruction and the learning 

logs.  The five storytelling-based instruction lesson plans were used as teaching material 

to teach students in the experimental group for five weeks.  Each lesson plan was used for 

three sessions, fifteen sessions in total.  Each session lasted 50 minutes. The data were 

statistically analyzed by mean, standard deviation, and t-test independent statistics.  The 

results of this study indicated that the English listening and speaking ability of the 

students taught through the storytelling-based instruction was significantly higher than 

that of the students taught through regular instruction at the .05 level of significance.  

Moreover, after the experiment, the learners’ attitudes towards their English lessons after 

learning English through storytelling-based instruction were highly positive.   
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 CHAPTER I 

INTRODUCTION 

Background of the Study 

 In Thailand, English is taught to Thai learners at all levels.  However, many 

reports and research studies criticize the teaching of English in Thai schools because of 

the emphasis on grammar translation and focus on English examinations.                                                                                                            

Communicative skills such as speaking, writing, listening and reading are not focused on 

resulting in poor English proficiency (Angwattanakul, 1994; Ministry of Education, 

2002).  In response, the Ministry of Education has been revising the English curricula and 

emphasizing that English should be taught for communication (Ministry of Education, 

2006; Soranastaporn, Chantarasorn, & Chumpavan, 2002).  The communicative approach 

has been employed to Thai teachers for many years, but students’ English skills have not 

improved (Ministry of Education, 2002).  Due to the grammar translation approach, the 

oral proficiency of learners has not been emphasized (Butler-Pascoe & Wiburg, 2003).  

This problem can be found at all educational levels from primary through university 

(Weerawong, 2004; Wiriyachitra, 2002). 

  Punthumasen (2007) states that most Thai teachers of English focus on reading 

and writing skills more than listening and speaking skills.  Meanwhile, the community 

and home environment in Thailand does not promote development of students’ 

communicative English skills.  Further factors that contribute to this problem include 

students’ lack of opportunities to use English in their daily lives; English lessons are 

unchallenging; students are passive learners; they are too shy to speak English with their 

classmates, teachers or with native speakers (Biyaem, 1997; Chiu, Liou, & Yeh, 2007; 

Wiriyachitra, 2002).  According to the Ministry of Education (2002), Thai speakers of 
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English still have serious difficulties in oral communication.  Moreover, in rural area, 

Thai students have little interest and motivation in learning English because they only 

gain English knowledge from textbooks.  Teachers, especially at primary level, generally 

teach English in Thai and control the learning activities (Kijsiripanth, 2006).  Therefore, 

students have few opportunities to communicate in English (Chiu, Liou, & Yeh, 2007; 

Pinyosunun, 2005; Rasri, 2002).   

 With these problems in mind, teaching English for communication to young 

learners is an important topic to investigate because many research studies reveal that 

English is taught best at an early stage.  Birdsong (1999) states that young learners are 

better equipped to develop English language acquisition if they start learning English at 

an early age.  In the “Critical Period Hypothesis” young learners acquire a second 

language (a language used in everyday life, even though it is not the native language) 

more quickly than adults.  This is particularly true before puberty because children’s 

brains are able to use the mechanisms that assist first language acquisition (Brewster, 

Ellis &Girard, 2004; Cameron, 2001; Robinson, 2003).  Additionally, many experts agree 

that children are widely perceived to learn a foreign language (a language studied but not 

used much in everyday life) more quickly than adults (Krashen, Long & Scarcella, 1979; 

Long, 1990).  Some researchers argue that young learners are better at pronunciation, 

whereas grammar depends more on maturation of the brain beyond puberty (Selinger, 

Walsh and Diller cited in Singleton, 1995).  Similarly, young learners have competence in 

comprehension and storytelling in addition to pronunciation (Brewster et al., 2004).  

 English teachers therefore should be aware of how to teach young learners 

effectively.  Many experts suggest that English teachers should make young learners feel 
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competent and confident by providing them with a safe, entertaining, and educational 

environment (Schindler, 2006; Scott & Ytreberg, 2001).  Shin (2006) also suggests that 

the more fun students have, the better they remember the language learned.  This is 

especially true when they have fun with movement and physical participation.  In 

addition, Nunan (2003) states that when teaching speaking skills, beginning and 

intermediate students must be given opportunities to develop both fluency and accuracy.  

He suggests that speaking tasks should involve negotiating meaning, asking for 

clarification, using repetition, or explanation during conversations.  In teaching listening 

skills, Linse (2005) suggests that teachers of young learners must be familiar with three 

main learning channels; auditory, tactile and visual.  Auditory refers to listening to 

someone read a story aloud.  Tactile refers to the ability to remember information, 

language, and content when the information can be touched.  Visual refers to the ability to 

recall visual images or pictures easily.  Young learners should be supported by 

contextualizing language with visuals, mime and gestures (Brewster et al., 2004; Gordon, 

2007; Shin, 2006).  Furthermore, the curriculum is aimed at enabling learners to acquire 

knowledge, skills, and positive attitudes towards English (Ministry of Education, 2008).  

Krashen (1981) argues that learners with high motivation, self-confidence, good self-

image, and low level of anxiety are better equipped for success in second language 

acquisition.  Thus, to teach English for communication to young learners, teachers can 

use various techniques such as role-playing, storytelling, songs, task-based learning and 

game activities (Lefever, 2010; Shin, 2006; Hayriye, 2006).  

 The storytelling method, according to Ellis and Brewster (2002), is one way to 

encourage students to learn English while having fun building confidence.  Lee (2007) 

supports the use of stories to enhance students’ four skills in a variety of activities.  A 
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story is an effective tool for early language teaching and helps develop positive attitudes 

towards a foreign language (Ellis & Brewster, 2002; Malkina, 1993; Murdoch, 2002; 

Phillip, 1993).  Richard-Amato (2003) also suggests that exposing students to a story 

before they fully understand the words is highly motivating for beginners at any age.  

Moreover, the repetition of key vocabulary and structures from stories help children 

remember every detail.  Listening to stories develops students’ listening and 

concentrating skills via visual clues such as pictures and illustrations.  Listening ability 

also depends on prior language knowledge and general knowledge (Ellis & Brewster, 

2002).  

 In Thailand, the storytelling method has been tested by some researchers to 

determine its effectiveness in learning skills.  Chiewchorhor (2008) found that storytelling 

increases students’ listening ability.  Similarly, a study by Phuwarat (2003) revealed that 

the use of songs and tales enhances the listening ability of fifth grade students.  Moreover, 

the results of some foreign studies found that using storytelling method enhanced 

students’ motivation to participate in stories and improved their English skills (Prabripu, 

2000; Seedhouse &Li, 2010; Seidel, 2002). 

 The storytelling method clearly helps students develop their English skills.  It is 

challenging and provides ample opportunities for students to use English in the 

classroom.  In addition, storytelling can motivate students to communicate.  

 In consideration of the studies described above, the present research is concerned 

with investigating how storytelling-based instruction can enhance the English speaking 

and listening ability of sixth grade students.  The research results can be employed by 
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teachers looking for techniques to improve their teaching methods and enhance their 

students’ speaking and listening skills. 

 

Objectives of the Study 

 The main objectives of this study were as follows: 

 1.  To examine the effectiveness of storytelling-based instruction to develop sixth 

grade students’ English speaking and listening ability. 

 2.  To examine learners’ attitudes towards their English lessons after learning 

English through storytelling-based instruction.   

 

Statement of the Problem 

 The researcher found a number of studies investigating the effectiveness of using 

storytelling, but most of them focused only on listening.  However, the researcher found 

no studies that specifically compared differences in English proficiency between students 

studying with and without  storytelling-based instruction focusing on both listening and 

speaking skills in Thai schools at any level.  Therefore, the specific problem addressed in 

this study was to see if there were differences in English proficiency between students 

who completed their studies without storytelling-based instruction versus students who 

completed their studies with storytelling-based instruction.  This study also sought to see 

if students had positive attitude towards English lessons after learning English through 

storytelling-based instruction.   
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Research Hypotheses 

 The hypotheses of this study were as follows: 

  1. On the post-test administration of the English Listening Test, the mean score of 

students in the storytelling-based instruction group will be higher than the mean 

score of students in the regular instruction group. 

2. On the post-test administration of the English Speaking Test, the mean score of 

students in the storytelling-based instruction group will be higher than the mean 

score of students in the regular instruction group. 

 

Significance of the Study 

 This study provided information concerning the development of sixth grade 

students’ English speaking and listening ability through storytelling-based instruction.  

The study also aimed to investigate learners’ attitudes towards their English lessons after 

learning English through storytelling-based instruction.  The results of this study would 

be beneficial for teachers of English at the primary level to determine if storytelling-based 

instruction could help students gain greater English listening and speaking skills.  The 

research results served as a guideline for EFL teachers in making the appropriate 

storytelling-based instruction lesson plans and development of plan to enhance students’ 

listening and speaking ability. 
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Definition of Terms 

 Storytelling-based instruction refers to the instruction of teaching and learning 

English based on stories and story books, which have been selected and told aloud by the 

researcher. 

 English listening and speaking skills refer to student’s language ability to 

communicate in English using storytelling-based instruction both during and after the 

language development activities deployed in the classroom. 

 

Summary of the Chapter 

 This chapter has presented the general background of storytelling-based 

instruction, specific objectives of the research, statement of the problem, research 

hypotheses, significance of the study, scope of the study and definition of terms.  Review 

of related literature is provided in chapter two.  



CHAPTER II 

REVIEW OF THE LITERATURE 

 This study has investigated the effectiveness of storytelling-based instruction on 

sixth grade students’ listening and speaking ability.  It has also aimed to examine 

students’ attitudes towards storytelling-based instruction.  To provide appropriate 

background information regarding the research, the following topics in related literature 

have been reviewed: 1) storytelling-based instruction; 2) review of English 

communication skills; 3) students’ attitudes and 4) related research on storytelling-based 

instruction. 

Storytelling-Based Instruction 

 Definition of storytelling. 

 Various experts give theoretical terms of definitions for storytelling.  Berman 

(2006) defines storytelling as an oral tradition because the issues are transferred by people 

who tell the stories.  Similarly, Ellis and Brewster (2002) define storytelling as telling a 

story to people who are happy to listen which can be told by reading aloud from a book or 

by word of mouth in the oral tradition of traditional society.  Carpenter and Prichard 

(1984) add that storytelling is used with children in libraries and other institutions.  For 

the purpose of this study, storytelling is defined as a story told aloud by a teacher to 

students, either with or without a book. 

 Benefits of using stories for young learners. 

 Many researchers identify the benefits of using stories.  These include language 

learning, imaginational and motivational benefits.  Ellis and Brewster (2002), Malkina (1995), 
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Murdoch (2002) and Phillip (1993) point out that story telling is an effective tool for early 

language teaching and helps develop positive attitudes towards the foreign language and 

language learning.  Richard-Amato (2003) suggests exposing students to a story before 

fully understanding the words is highly motivating for beginners at any age.  The benefits 

of using stories are clarified below.  

Language learning. 

 The use of stories can promote language learning because many stories contain 

natural repetition of key vocabulary and structure.  This, helps children remember every 

detail and learn to anticipate what is about to happen next in the story.  Listening to 

stories allows a teacher to introduce or revise new vocabulary and sentence structures by 

exposing the children to language in varied, memorable and familiar contexts (Ellis and 

Brewster, 2002).  In addition, Lee (2007) explains that the use of stories can enhance 

students’ four skills.  Listening to stories develops students’ listening and concentrating 

skills via visual clues (for example, pictures and illustration), prior language knowledge 

and general knowledge (Ellis & Brewster, 2002).   

Imagination. 

 Ellis and Brewster (2002) point out that stories exercise the imagination.  Students 

become personally involved in a story as they identify with the characters and interpret 

the narrative and illustrations.  The imaginative experience develops their creative power.  

Stories are also a useful tool in linking fantasy and imagination with a child’s real world.  

Similarly, Wajnryb (2003) explains that stories promote imagination and fantasy along 

with cognitive and aesthetic development.  Hayriye (2006) further states that storytelling 

requires students to share ideas with plenty of imagination without worrying about the 
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conclusion being right or wrong.  Tutas (2000) adds that storytelling encourages critical 

thinking, creative thinking and imaginative interactions in terms of problem solving. 

Motivation. 

 Stockdale (1995) points out that storytelling is motivating and learners can be 

completely absorbed in stories due to the combination of instruction and entertainment.  

Listening to stories in class is a shared social experience which can provoke a response of 

laughter, sadness, excitement and anticipation as well as strengthen a student’s 

confidence, encourage social and emotional development (Ellis & Brewster, 2002).  The 

social experience promotes high motivation and confidence which leads to the acquisition 

of second language.  Krashen (1981) writes that learners with high motivation, self-

confidence, a good self-image, and a low level of anxiety are better equipped for success 

in second language acquisition.  Based on these benefits, storytelling enhances students’ 

communication skills by providing a means of transmitting images, ideas, and emotions 

that motivate them to learn language. 

 Components of a story-based methodology.   

A story-based methodology can be applied in most classroom contexts with little 

disruption by applying a three-stage model.  The model is shown in figure 1.  
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Figure 1. Framework for a story-based methodology - the Plan-Do-Review model (Ellis 

& Brewster, 2002) 

 Ellis and Brewster (2002) describe a three-stage model of a storytelling lesson.  

The first stage is pre-storytelling, which prepares students before they actually listen to 

the story to make them aware of the context and purpose of their work.  The second stage 

is during storytelling, which allows students to listen to the story.  The last stage is post-

storytelling stage, which focuses on consolidating the language and themes presented in 

the story to encourage students to produce the target language skills.  The Plan-Do-

Review framework provides a structure that enables students to perceive a concrete 

progression of their work from pre- to post-storytelling activities.  To conclude, it is clear 

that a three-stage model can be used to teach English through storytelling-based 

instruction.  

 Storytelling techniques. 

 Teachers can prepare themselves before telling stories to students.  Teachers as 

storytellers should familiarize themselves with the books and illustrations by deciding 

which illustrations or details they will focus on.  To help teachers boost their confidence, 

they should listen to a recording of the story as an example of how it can be told aloud.  

Teachers should read a story several times until they feel confident, and know the story 

well enough without reading word-for-word (Ellis & Brewster, 2002).  Zaro and Salaberr 



12 

 

(1998) suggest that when telling a story, storytellers should modify words or events and 

adapt the text to suit the learner’s world.  The reader should feel free to speak in their own 

cultural context.  While telling stories, Ellis and Brewster (2002) also suggest that teachers 

create an atmosphere for storytelling by setting students to sit in a circle and making sure 

that everyone can see the teacher’s face and the illustrations.  Teachers use gesture, mime, 

facial expression, varied pace and tone to convey meaning and keep students’ attention.  

Richard-Amato (2003) adds that stories may be meaningless if told without expression, 

feeling or physical involvement on the part of the student.   

 Criteria for selecting storybooks. 

 To teach English through storytelling-based instruction efficiently, a criterion for 

choosing textbooks needs to be proposed.  Changer and Harrison (1992) propose criterion 

for choosing textbooks.  First, the language level should be appropriate for students.  The 

vocabulary, structures and functions suitable to students provide a successful learning 

experience.  Second, storybooks should contain features such as rhyme, onomatopoeia, 

rhythm or intonation that they can imitate to improve their pronunciation.  Third, 

repetition allows students to predict what is coming next in the story and to build their 

confidence.  To recycle language items and develop memory skills, teachers should 

consider natural repetition to encourage participation and provide pattern and 

pronunciation practice.  Fourth, storybooks should motivate students by drawing on their 

personal experience.  This develops their imagination and appeals to their sense of humor.  

Fifth, storybooks should arouse curiosity and make students want to find out more about 

the target language, culture and language learning.  The storybooks should also enable 

students to respond positively to the storyline plus develop positive attitudes towards the 
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target language, culture and language learning.  Finally, storybooks should give 

information concerning life in the target culture. 

 Based on the above criteria, teachers should not only be aware of language level, 

repetition and language features, but they also must choose storybooks that are 

motivating, develop students’ memory skills and arouse curiosity. 

 

Review of English Communication Skills 

At an early age, children begin to listen and learn to speak with their parents.  

Later, they recall learning to read and write from their parents and teachers.  Most of 

communication skills, listening is a skill we are not taught, unlike writing, reading, and 

speaking.  Rubin (1990) explains that listening is the most important communication skill 

we can develop.  Learners must start with listening to a language in order to develop other 

language skills.  Harmer (2007) explains that the more students have chances to listen, the 

more skillful they are at listening, understanding pronunciation and speaking 

appropriately.  Richard-Amato (2003) adds that while students are listening, an 

opportunity for writing develops.  While they are reading, an opportunity for speaking 

grows naturally.  Furthermore, among the four basis skills, speaking is a basic skill 

necessary in life especially for young children (Smith, 2003).  Similarly, Jiang (2006) 

states that speaking is the most important skill used in the classroom.  

As listening and speaking skills are the most important skills in the process of 

learning.  This study has focused on these skills. 
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English speaking skill. 

 Definition of speaking skill. 

 Speaking skills can be defined in a variety of ways.  For the purposes of this 

research, definitions form three prominent authors have been considered.  Hybel and 

Richard (2001) define speaking as “ any process in which people share information, ideas 

and feeling, it involves all of body language mannerism and style-anything that adds 

meaning to a message” (p. 45).  Nunan (2003) defines speaking as the productive 

aural/oral skill.  It consists of producing systematic verbal utterances to convey meaning.  

Spratt, Pulverness and Williams (2005) define speaking that as a productive skill, like 

writing.  It involves using speech to express meaning to other people.  

 To conclude, speaking refers to the ability to communicate by repeating words or 

phrases and describing stories.  It also involves sharing information using, body language 

fluently and accurately.  

 The importance of speaking skill. 

 Speaking is an important skill in daily life as emphasized by many educators and 

researchers.  Bailey and Savage (1994) state that to communicate on a daily basis, 

speaking is a basic skill that helps an English learner become a good reader and writer 

spontaneously.  Similarly, Hayriye (2006) states that speaking is very important part of 

language learning because the ability to communicate plays an important role in students’ 

school life and in other fields throughout life. Clearly, speaking is a very important skill.  

Therefore, in learning English as a foreign language, a teacher must provide students 

optimum opportunities to practice speaking.   
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 Teaching speaking skill to young learners. 

 Before providing guidelines for teaching speaking skills to young learners, Nunan, 

(1991) suggests that learners be given the maximum number of opportunities to practice 

the target language in meaningful situations.  More recently, Nunan (2003) has provided 

five principles for teaching speaking.  First, teachers need to be aware of the differences 

in context between second language and foreign language learning.  He explains that 

learning speaking skills is very challenging for students in a foreign language context 

because they have few opportunities to use the target language outside the classroom.  

Some foreign language learners can neither understand native speakers nor be understood 

when traveling abroad.  Second, at beginning and intermediate levels, learners must be 

given opportunities to develop both fluency and accuracy.  Teachers must provide 

students with fluency-building practice and realize that making mistakes is a natural part 

of learning a new language.  Third, teachers provide opportunities for students to talk 

using group or pair work while limiting teacher talk.  Pair work and group work activities 

can increase the amount of time that learners get to speak in the target language.  Fourth, 

teachers should plan speaking tasks that involve negotiation for meaning by asking for 

clarification, repetition or explanation.  Finally, teachers should design classroom 

activities that involve guidance and practice in both transactional (communicating to get 

something done, including the exchange of goods or services) and interactional 

(communicating with someone for social purposes) speaking. 
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  Evaluating and assessing speaking skill. 

 Assessment refers to collecting information and judging a learner’s knowledge.  

Conversely, evaluation is used when correcting and interpreting information for 

discussing the effectiveness of an education program (Brindley, 2003).  A teacher must 

establish clear instructional goals to assess whether or not goals have been met.  A 

teachers need to consider validity and reliability when assessing speaking ability (Linse, 

2005).  Linse (2005) also suggests that before choosing an assessment tool to use with 

young learners, teachers should not expect students to have better oral-language skills.  

Next, a teacher needs to wait at least five seconds for a students’ response.  Meanwhile, 

students should be given a couple of minutes to make the transition into English before 

giving them an English-language assessment.  Importantly, the test should have 

instructions that are easy to understand.  More seriously, students need to be shown that 

the person assessing them can be trusted.  

 Many speaking tests are available that a teacher can choose from to test learners.  

Johnson (2001) suggests the techniques of testing speaking: oral interview, role play and 

simulation, and imitation.  An oral interview is a traditional technique where an examiner 

asks the learner personal questions and perhaps also about a passage or picture sequence.  

Thornbury (2005) confirms that the use of pictures or a pre-selected topic as a focus for 

an interview can help, especially if learners are given one or two minutes to prepare 

themselves in advance.  Picture describing is also an effective technique because it 

enables students to talk freely with creativity and develops their speaking ability in public 

(Hayriye, 2006).  Heaton (1990) provides further support that an excellent way of testing 

speaking is the oral interview.  It is useful to start by asking students to give personal 
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details.  He also suggests that a sequence of pictures telling a story can be used to test 

speaking ability.  

  Criteria levels for evaluating speaking skill.  

 A variety of grading levels to evaluate speaking skill have been reviewed for 

purposes of the present research.  Heaton (1990) presents a system with six bands.  He 

advises using a scale for grading students’ performance on speaking tests rather than a 

marking scheme.  It is much better to use a rating scale containing short descriptions of 

each grade.  Oller (1979) sets five standards for English speaking evaluation, focusing on 

language use in daily life.  In a different vein, Mertler (2001) suggests rubrics to evaluate 

student work.  There are two types of rubrics, holistic and analytic.  Nitko (2001) 

identifies a holistic rubric because it requires a teacher to score the overall process or 

product as a whole without judging the component parts separately.  In contrast, an 

analytic rubric scores each aspect of the process separately.  Teachers have to score 

individual parts of the product or performance and add them up to obtain a total score 

(Moskal, 2000; Nitko, 2001).  Nitko (2001) points out that analytic rubric are preferred 

when a focused response is required.  

 To evaluate English speaking ability, a researcher can use many characteristics 

including fluency, accuracy, vocabulary, grammar and communication.  This research is 

based on an analytic rubric adapted from Heaton’s framework (1990). 
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 English listening skill.  

 Definition of listening skill.  

 Listening, like reading, is a receptive skill as it involves responding to language 

rather than producing it (Spratt, Pulverness, & Williams, 2005).  Experts define listening 

in a variety ways.  Helgesen (2003) defines it as, “an active, purposeful processing of 

making sense of what we hear” (p.24).  Rost (2002) writes that listening is the “mental 

process of constructing meaning from spoken input” (p. 279).  Richards and Schmidt 

(2002) define listening comprehension as, 

  The process of understanding speech in a first or second language, the 

study of listening comprehension in second language learning focuses on 

the role of individual linguistic units (e.g. phonemes, words, grammatical 

structures) as well as the role of the listener’s expectations, the  situation 

and context, background knowledge and topic (p.313).  

 

 In conclusion, listening is the process of hearing and giving feedback to the 

speaker that facilitate the communication process.   

 The importance of listening skill. 

 Listening is used far more than any other language skill in daily life.  Cooper and 

Simonds (1999) state that 70% of waking time is in some form of communication.  They 

calculate that 11 % is spent writing, 15% reading, 32% talking, and 42% to 57% listening.  

Clearly, listening is an important skill to develop and improve since we cannot be 

effective in our relationships or professions without it.  Therefore, those who often 

practice listening skills will be better communicators.  Zancanaro (2008) explains that the 

most basic and important communication skills are the ability to listen impartially, to 

absorb the essence of what person is saying and to truly understand their point of view.    
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 Teaching listening skill to young learners. 

 Helgesen and Brown (2007) state that listening lessons consist of three parts: pre-

listening, listening task and post-listening.  This format forms the basis of many listening 

methodologies (Field, 2008).  Field (2008) explains that during pre-listening, teachers 

present new vocabulary that learners will encounter in the recording.  In post-listening, 

they check the answers to comprehension questions and explore the language of the 

recording. 

 Linse (2005) suggests that teachers of young learners need to be familiar with the 

three main learning channels: auditory, tactile and visual.  Auditory learners are better 

able to learn material when it is presented in an auditory format such as listening to 

someone read a story aloud.  Visual learners are able to recall visual images or pictures 

easily.  Tactile learners are better able to remember information, language and content 

when they have physically manipulated or touched the information.  For example, if 

children are listening to a picture storybook being read aloud, visual learners will be 

satisfied when they have a good view of the pictures.  Conversely, auditory learners 

prefer listening to a tale with a minimal amount of visual input.  Alternatively, tactile 

learners want puppets or other props when they listen to a story.  

 Evaluating and assessing listening skill. 

 Assessing young learners’ listening ability is not easy.  Rost (2002) explains that 

when assessing listening ability, a teacher needs to focus on aspects of proficiency and 

comprehension that are unique to listening.  He also provides many forms of listening 

tests: Discrete item tests, integrative tests, interview tests and self-assessment.  Discrete 

item tests are multiple-choice questions following a listening text.  A teacher assesses the 
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tests by scoring the response right or wrong.  Integrative tests include open summarizing 

of a listening text, cloze summarizing of a text and complete or partial dictation.  

Interview tests are a face-to-face performance with the teacher or another student.  The 

teacher assesses the tests by scoring based on a checklist of items.  Self-assessment is 

when learners rate themselves on given criteria using a questionnaire or when perform a 

holistic assessment of their abilities via journal entries.  Furthermore, formal classroom 

assessment tests should be similar to other things that learners have been doing in class 

(Helgesen and Brown, 2007).  Four key concepts in testing that a teacher should consider 

are:  validity, reliability, practicality and washback.  Validity means that we are actually 

measuring what we are trying to measure and tests are testing what has actually been 

taught.  Reliability means that test results are consistent; a person being evaluated at 

different times or by different people would get similar scores.  Practicality means that 

the demands of taking the test are reasonable.  Washback describes the effect that a test 

has on what is taught and how it is taught; this can happen either by course content being 

included or excluded (Bailey, 2005).  

 

Students’ Attitudes 

 Brown (2001) defines attitude as emotional involvement such as feelings, self and 

relationships in community.  The Longman Dictionary of Contemporary English (5
th

 ed.) 

defines attitude as opinions and feelings about something, or behavior towards somebody 

in a particular situation, especially showing how you feel.  Lambert (1967) describes 

three components of attitudes; cognitive, affective and conative.  The cognitive 

component refers to an individual’s belief structure.  The affective component refers to 
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emotional reactions.  The Conative component refers to the tendency to behave in a 

certain way towards the attitude.  Baker (1988) suggests that attitudes may include both 

positive and negative feelings attached to a language situation.  Ellis (2000) explains that 

positive attitudes towards the second language can enhance learning while negative 

attitudes impede it.  Similarly, Gardner (1985) states that positive attitudes lead to 

improved student language proficiency and play a very important role in language 

learning.  In general, if students have positive attitudes, their experiences are likely to be 

perceived favorably. On the other hand, if they have negative attitudes, their experiences 

are likely to be perceived unfavorably.  Chamber (1999) adds that learning occurs more 

easily when a learner has a positive attitude towards the language. 

 It is clear that attitudes refers to students’ feeling and shapes their behavior 

towards language learning.  Attitudes also influence the learners’ success and failure in 

their learning. 

 

Related Research on Storytelling-Based Instruction 

 A substantial research has been carried out in the area of storytelling.  The 

following review includes eight studies concerning storytelling techniques. 

 Foreign studies.  

 Seedhouse and Li (2010) evaluated a story-based approach in EFL classrooms 

among young learners in Taiwan.  The participants involved two classes with ten year old 

children.  The data was gathered by classroom observation and interviews with the 

teachers.  The story-based lessons created more variations of interaction patterns.  More 
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student initiation and a wide range of expression in terms of language functions were also 

found. Student initiation, however, was mainly in Chinese, the students’ first language.  

Two teachers’ storytelling styles were identified that affected students’ production.  The 

findings suggest that the story-based approach creates an entertaining environment which 

stimulates a higher level of intrinsic motivation and engagement from students.   

 Seidel (2002) studied the enhancement of kindergarten language experience by 

using storytelling props.  The sample group included eight kindergarten students who 

took part in a video-recorded case study of describing the behaviors of Goldilocks and the 

Three Bears.  The results revealed that students were highly motivated to participate in 

storytelling events that included moving parts, familiar repetition of text, and play-like 

experiences.   

 Verdugo and Belmonte (2005) studied the use of digital stories to improve 

listening comprehension among Spanish learners of English and the effects that digital 

stories have on the understanding of spoken English by a group of 6-year-old Spanish 

learners.  A pre-post test design was used to investigate whether internet-based 

technology could improve English listening comprehension.  Findings indicated that the 

experimental group of students outperformed the control group in the final test.  

 Studies in Thailand. 

 Chiewchorhor (2008) studied the use of storytelling to enhance the listening 

ability of third grade students at Assumption Convents Silom School.  The instruments 

included seven storytelling lesson plans and a pre-post listening test.  The results 

indicated that storytelling increased the students’ listening ability. 
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 Phuwarat (2003) studied the use of songs and tales to enhance the listening ability 

of fifth grade students at Banbangwan School, in Phang-Nga Province.  The instruments 

used were lesson plans, a pre-post listening test, a teachers’ observation form and 

students’ self-rating form.  The study revealed that students’ English listening skills were 

significantly increased.    

 Prabripu (2000) studied the use of storytelling-incorporated lessons in relation to 

eight grade students’ learning achievement and improvement of English skills.  The 

instruments comprised English lessons based on a storytelling achievement test and a 

behavioral observation form.  The result indicated that storytelling lessons positively 

affected the students’ English learning achievement.  The post-experiment achievement 

level was significantly higher at a .05 level.  The lessons resulted in students’ improved 

fluency at a high level and in accuracy at a moderate level.   

 Wongsawat (2008) studied the use of English tales to enhance the listening ability 

of fifth grade students at Prathomnonsee School.  The instruments used in this study were 

fifteen lesson plans using English tales, a pre-post listening test, the students’ self-

assessment form and the teacher’s observation form.  The findings from this study 

indicated that listening ability of the subjects was enhanced higher than before the 

experiment at the .01leve of significance.  The subjects also developed cooperative 

learning skills and showed ability in applying the learned skill as a tool for knowledge 

enhancement and entertainment. 

 Wongsa (2005) studied the development of English learning activities through E-

Saan Folktale for eighth grade students of Nangew Wittayasan School.  The research 

instruments were sixteen learning programs using folktales students’ learning observation 
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forms, teachers’ teaching forms, test and post-record of learning activities, and an 

evaluation form.  Students reported that E-Saan folktales were the most effective 

instructional material to encourage their learning because they were fun, interesting and 

easy to understand. 

 To conclude, storytelling develops students’ language learning skills, increases 

opportunities to practice listening skills and allows students to tell stories to their friends 

in the classroom.  

 

Summary of the Chapter 

 This chapter has discussed the advantages of storytelling-based instruction and the 

importance of listening and speaking skills.  In the following chapter, the lesson plans 

have been constructed and measured employing the methodology of this thesis.  

 

 

 

 

   

 



CHAPTER III 

METHODOLOGY 

 This study examined the English listening and speaking skills achievement of 

sixth grade students as well as their attitudes towards storytelling-based instruction 

lessons.  The research methodology includes research procedures, research design, 

research instrument and teaching material.  This chapter also describes the data collection 

procedures and data analysis. 

 

Research Procedures 

 Research design. 

 This study was an experimental two group research design.  The study aimed at 

investigating the effectiveness of storytelling-based instruction to enhance English 

listening and speaking skills achievement of sixth grade students.  The study combined 

quantitative and qualitative data collection.  The quantitative data consisted of the 

students’ pre-test and post-test scores from the listening and speaking tests and students’ 

self-rating from the attitude questionnaire.  The qualitative data included the open-ended 

part of the questionnaire and the learning logs of the experimental group. 

 Variables. 

 The independent variable was teaching speaking and listening skills based on the 

storytelling-based instruction. 

 The dependent variables were as follows: 
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  - The scores on student’s English speaking and listening ability taught 

through storytelling-based instruction. 

  - The scores on student’s English speaking and listening ability taught 

through regular instruction. 

  - Students’ attitudes after learning through storytelling-based instruction. 

 Population. 

 The population involved in this study consisted of 220 sixth grade students, who 

studied in the first semester of the 2012 academic year at Bancha-uat School in Nakorn 

Srithammarat.                                                                                                                                                                                                                                                                                                                                       

 Sample group. 

 The sample included 60 sixth grade students selected by simple random sampling 

from among a total of 220 students in seven classes.  The students were assigned into 

experimental and control groups with thirty students in each group.  They are native Thai 

speakers and demonstrate a wide range of English ability.  The abilities of each student in 

both classes were allocated in accordance with school policy.  They had to take an 

examination before attending the sixth grade.  They were classified into high and low 

proficiency based on scores from the fifth grade.  The school committees arranged the 

scores of students; the students who were ranked one to thirty-five were put into the high 

proficiency class.  The remaining students were mixed with high and low proficiency.  
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Research instruments 

 The research instruments used for collecting data in this study consisted of 

English listening and speaking achievement tests, questionnaires concerning students’ 

attitudes towards learning English through storytelling-based instruction, and learning 

log.  Storytelling-based instruction lesson plans were constructed by the researcher and 

were employed to teach students in the experimental group.  The following section 

explains the research instruments and teaching material. 

 The English listening and speaking achievement test. 

 This test was constructed by the researcher and served as both a pre-test and post-

test (See Appendix A).  The pre-test and post-test were administered to measure students’ 

language abilities to communicate before and after the experiment.  To construct and 

design the test, the researcher used the sixth grade primary English curriculum, story 

books and classroom testing techniques adapted from Heaton (1990).  The first section of 

the test focused on speaking.  It comprised describing pictures, sequencing pictures and 

telling a story as described by Johnson (2001).  The second section focused on listening 

comprehension and consisted of twenty multiple choice questions.   

 Questionnaire concerning students’ attitudes towards learning English 

through storytelling-based instruction. 

 Questionnaires were used to explore students’ attitudes towards learning English 

through storytelling-based instruction (See Appendix B).  The questionnaire was created 

in Thai and consisted of two main parts.  The first part contained ten questions to measure 

students’ attitudes towards story-based instruction.  The questions were based on Likert’s 
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rating scale that consists of five levels (5 = Highest, 4 = High, 3 = Moderate, 2 = Low, 1 

= Lowest).  The mean scores were categorized into five levels: 4.51- 5.00 =highly 

positive; 3.51 - 4.50 =positive; 2.51- 3.50=neutral; 1.51-2.50 = rather negative; and 1.00-

1.50 =negative.  The students rated each statement according to their opinions and 

preferences.  The second part of the questionnaire consisted of three open-ended 

questions.  This encouraged students to make comments about the activities they 

experienced in the storytelling-based instruction.   

Learning log. 

 Learning log was employed to explore participants’ reflections about what they 

learned in each lesson (See Appendix C).  The learning log consisted of three questions.  

The first question asked about their vocabulary learning, which focused on new 

vocabulary, phrases and idioms.  The second question concerned satisfaction with the 

learning activity, which focused on the activities the students learned and the reasons they 

liked or disliked that activity.  The last question was for additional comments.  The 

experimental group was asked to complete a learning log at the end of each lesson.  

 Validity of the instruments. 

 To establish the content validity of the pre-test and post-test, three language 

experts were asked to check the correctness and appropriateness of the test.  The language 

experts are knowledgeable and proficient in teaching English.  They each hold at least a 

Master’s degree in teaching English and have a minimum of five years experience in 

language teaching.  The test was revised and adjusted in accordance with the experts’ 

response to the items objectives congruency (IOC) indices.  Items with IOC indices of 

greater than or equal to 0.5 were determined to be valid.  The test was piloted with ten 
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sixth grade students from Bancha-uat School, who were not included in the sample 

groups.  After the pilot testing, the researcher scored the students’ listening tests.  Each 

correct answer was given one mark.  The selected test items had their reliability measured 

using the KR-21 scale (Kuder- Richardson-21) formula.  A set of twenty multiple choice 

items were selected for the pre-test and post-test; these items carried a verified reliability 

of 0.84 and were included in the final English test.  For the speaking test reliability, the 

researcher and two English teachers gave scores to the pilot group based on speaking 

criteria.  After collecting the scores, the Cronbach’s Alpha method was used to measure 

the reliability of the speaking test.  The result indicated that the speaking test had a 

verified reliability of 0.83. 

 The thesis advisor and three language experts were asked to check the items of 

the questionnaire, the learning log and the language used.  These items were then revised 

to eliminate confusing and unclear parts.  

Teaching material 

 The experimental group was taught through story-based instruction constructed by 

the researcher.  The control group was taught through regular instruction using the 

textbook that English teachers generally prepared for sixth grade students at the school.  

The regular instruction lesson plans were reviewed following the primary English 

curriculum (fourth to sixth grades) from the Department of Curriculum and Instruction 

Department, Ministry of Education (2008). 
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    Storytelling-based instruction lesson plans. 

 The lesson plans were designed to incorporate storytelling-based instruction in the 

classroom (See Appendix D).  The literature regarding teaching methodologies was 

reviewed following the primary English curriculum in terms of objective, content, 

grammar structure, phrases and wordlist for the beginner level (fourth to sixth grades) 

from the Department of Curriculum and Instruction Department, Ministry of Education 

(2008).  The lexicon for second-level primary fourth to sixth grades from the Department 

of Curriculum and Instruction Department, Ministry of Education (1997) was also 

employed.  Theories and teaching methods used in teaching storytelling-based instruction 

were drawn from Ellis and Brewster (2002).  The stories comprised “The Frog Family” by 

Sarah Philips (2003), plus “What did Robot Want?”, “The Ice-Cream Man”, “Dinner”, 

and “Spots” by Joy Cowley (2004).  These story books were selected because the 

vocabulary, structures and functions were suitable for the students and provided a 

learning experience.  These books motivated students to develop their memory skills 

increase their confidence and arouse their curiosity.  In addition, repetition in the stories 

allowed students to predict what was coming next.  

 Five storytelling-based instruction lesson plans were constructed.  Each lesson 

plan was used for three sessions.  Each session lasted fifty minutes.  Students were taught 

through storytelling-based instruction for a total of fifty sessions.  The lesson plans were 

revised by three experts in English language instruction to ensure their relevance to 

students’ background knowledge (e.g. vocabulary, interests, and motivation).  The experts 

evaluated the lesson plans to check correctness of language vocabulary and 

appropriateness of listening and speaking activities for sixth grade students.  After being 
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reviewed by the experts, the lesson plans were revised before teaching the experimental 

group. 

 According to Ellis and Brewster (2002), each lesson plan should consist of three 

storytelling activity stages.  The pre-storytelling activity stage familiarized students with 

the topic activated prior knowledge, motivated them and elicited key vocabulary.  In 

addition, new language structure patterns were introduced and practiced.  In this stage, the 

teacher explained the purpose of the activity and demonstrated it.   

 The while-storytelling activity stage was when students listened to the story and 

experimented with target language from the first stage.  During this process, the 

researcher circulated around the classroom and monitored students’ process and helped as 

necessary.  

  The post-storytelling activity stage was when students consolidated the language 

from the second stage by doing tasks and individually producing language.  A reflective 

review was conducted to evaluate the activities and performance.  Table 1 illustrates the 

content of the five lesson plans for the experimental group: 
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Table 1 

Content of the Five Storytelling-Based Instruction Lesson Plans 

 Lesson Topic Contents Lesson Objective  

1 

(3 sessions) 

 

 

 

2 

(3 sessions) 

 

 

 

 

 

 

 

3 

(3 sessions) 

 

 

 

 

 

4 

(3 sessions) 

 

 

 

Telling the story 

 

 

 

 

My Family  

 

 

 

 

 

 

 

 

Describing a 

Picture  

 

 

 

 

 

 

What’s your 

favorite food? 

 Learn new vocabulary (needs, 

wants, loaves, give/gave and 

try) 

 Ask and answer questions about 

pictures in the book  

 Enjoy the story by repeating  

phrases from the story  

 Learn new vocabulary (hot, 

jump, pond, leaf, and fall) 

 Ask and answer questions about 

the pictures in the story 

 Be a part of the story by 

repeating phrases from the 

story 

 Draw and color a picture of 

family’s members 

 Describe the family pictures 

 Learn new vocabulary (smell, 

feel, taste, hear, spy, cry, and 

see) 

 Ask and answer questions about 

the story 

 Enjoy the story by repeating  
phrases from the story 

 Draw and color a picture of a 

dog and describe it to the class 

  Learn new vocabulary (sneak, 
nibble, cheese) 

 Ask and answer questions about 

the pictures from the storybook 

 Get students to repeat the target 
phrases in the story 

 Do a survey asking: Do you 

like….? 

 Enable students to 

describe pictures in a 

creative way. 

 

 Enable students to 
answer questions from 

the story correctly.  

 

 

 

 To have students 

comprehend the story 

they heard.  

 

 To have students draw a 

picture of their family 

and describe their 
family.  

 

 

 

 

 

 

 

 To get students to 

describe their picture in 

English correctly.   

 To get students to 

answer the questions 

from the story correctly.  

 

 

 

 

 

 

 

 

 To allow the students to 

answer the questions 

from the story correctly. 

 To provide opportunity 

for the students to 

communicate using “Do 

you like….?” 
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Table 1 (Continued) 

Week Lesson Topic Contents Lesson Objective  

5 

(3 sessions) 

                                           

Have you ever had 

spots? 

 

 

 Learn new vocabulary (spots, 

lots of and catching) 

 Ask and answer questions about 

the pictures from the storybook 

 Enjoy the story by repeating the 

phrases in the story 

 Make a story and tell it to class 

 To get students to 

answer the questions 

from the story 

correctly. 

 To get students to draw 

pictures and tell a 

story correctly. 

 

Note: 15 sessions in total and each session lasted 50 minutes 

  

 Analytic scoring sheet.  

 The assessment and evaluation of speaking skills were based on an analytic rubric 

adapted from Heaton (1990) and Sae-Ong (2010).  The scoring was based on the pre-test 

and post-test speaking tasks in both the experimental and control groups.  Three raters, 

the researcher and two assistants (English teachers at Bancha-uat school) were asked to 

evaluate the learners’ performance.  The analytic scoring consisted of four categories: 1) 

content, 2) fluency, 3) grammar and 4) vocabulary. Rating scale descriptions were based 

on a scale of 1-5 marks. 

 

Data Collection Procedures 

 The data of this study comprised quantitative and qualitative data, scores from 

students’ pre-test and post-test scores from listening and speaking tests from both groups, 

self-rating from the attitude questionnaire, the open-ended part of the questionnaire and 



34 

 

the learning logs of the experimental group.  The data were collected to answer two 

objectives of the study.  The first objective was to examine the effectiveness of 

storytelling-based instruction to develop sixth grade students’ English speaking and 

listening ability.  The data to answer the first objective were derived from two sources.  

The first source was students’ pre-test and post-test scores from listening and speaking 

tests of both groups.  The second source was the learning logs of the experimental group. 

The procedures for the experiment and data collecting are discussed below. 

 Before teaching and learning through story-based instruction, the English listening 

and speaking skill achievement test was administered to both groups.  Following the pre-

test, the researcher taught the experimental group using the lesson plans of storytelling-

based instruction.  The lesson plans using regular instruction were taught to the control 

group by an English teacher at Bancha-uat school for six weeks.  The experimental group 

was asked to complete a learning log at the end of each lesson.  After teaching for fifteen 

sessions, the post-test was administered to both groups using the same test that served as 

the pre-test.  All students’ listening answer sheets were then collected and rated by the 

researcher and the speaking scores rated by the same raters as the pre-test.   

 The second objective was to study learners’ attitudes towards their English lessons 

after learning English through storytelling-based instruction.  The data to answer the 

second objective came from the Students’ Attitude Questionnaire.  The questionnaire 

consisted of two parts.  In the first part, students rated their opinions on a scale from 1 to 

5. The second part comprised three open-ended questions.  The Students’ Attitude 

Questionnaire was completed by the experimental group after the experiment. 
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Data Analysis 

 The data were analyzed to answer the two objectives of the study quantitatively 

and qualitatively.  The procedures for analyzing the data were as follows: 

 Quantitative data analysis.  

 The data from listening and speaking skill achievement tests measured students’ 

skill development.  Descriptive statistics were applied to determine the mean and standard 

deviation of the pretest and posttest scores of the students in both groups using SPSS 

(Windows) software.  T-test independent statistics were employed to measure significant 

differences between the listening and speaking mean scores on the pre-test and the post-

test between the experimental and control groups.  The significance level of 0.05 was 

established to compare the achievement in listening and speaking skills of the students 

taught through storytelling-based instruction and those taught through regular instruction.  

In addition, data for analysis were obtained from the students’ attitudes towards 

storytelling-based instruction.  The researcher counted the frequency of the answer in the 

Students’ Attitudes Questionnaire in the experimental group.  The mean and standard 

deviation scores on the questionnaire were also calculated using SPSS (Windows) 

software.  The result indicated students’ attitudes towards storytelling-based instruction. 

 Qualitative data analysis. 

 Data from the open-ended section of the questionnaires and data from the learning 

logs were summarized and grouped.  The result from the questionnaire revealed why 

students had a positive attitude towards learning English through storytelling-based 
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instruction.  The results from the learning logs also revealed how storytelling-based 

instruction enhanced the English listening and speaking ability of sixth grade students.  

 

Summary of the Chapter 

 This chapter presented the research methodology including research procedures, 

research design, research instrument and teaching material.  It has also described data 

collection procedures and data analysis.  The next chapter presents the results of the study 

from the quantitative and qualitative data analysis. 

 

 



CHAPTER IV 

RESULTS OF THE STUDY 

 

 The main objective of the study was to examine the effectiveness of the story 

telling-based instruction on sixth grade students’ listening and speaking ability.  The 

study also investigated students’ attitudes towards storytelling-based instruction.  The 

data, students’ scores obtained from the English listening and speaking achievement Test, 

and the self-ratings obtained from the questionnaire on students’ attitudes towards 

storytelling-based Instruction, were analyzed quantitatively.  Qualitative data from 

students’ learning log were also applied to triangulate the quantitative data.  This chapter 

presents the results of quantitative data followed by analysis of qualitative data. 

 The first objective of this study was to examine the effectiveness of storytelling-

based instruction to develop sixth grade students’ English listening and speaking ability.  

The following section presents the findings for objective 1. 

 

Students’ English listening and speaking ability 

 The students’ pre-test and post-test scores from the listening and speaking tests of 

the experimental and control groups (See Appendix E) were calculated using descriptive 

statistics for the means and standard deviations.  The mean scores of students in the two 

groups were then compared to find out whether there was a significant difference between 

the pre-test means and post-test means using the independent t-test.   

 The results revealed a significant difference at the .05 level in the overall means of 

pre-test and post-test in the experimental group and control group.  Table 2 shows the 

results of the calculation of the overall means scores.  
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Table 2 

 Difference in the Mean Scores of the English Listening and Speaking Pre-test and Post-

test of the Students in Experimental Group and Control Group 

Students N Pre-test Scores Post-test scores 

M ..DS  M ..DS  t Sig. 

Experimental group 30 18.53 4.52 24.37 6.89 6.432 .000* 

Control group 30 14.67 4.61 14.77 4.40 

* Significant at the 0.05 level (Sig<0.05)  

 Table 2 shows that the mean score of the English listening and speaking pre-test 

of the experimental group (M=18.53) was higher than that of control group (M=14.67).  

The mean score of the English listening and speaking post-test of the experimental group 

(M=24.37) was higher than that of the control group (M=14.77).  The post-test mean 

score of the experimental group and control group indicated a significant difference value 

of 0.00, which was lower than the 0.05 level.  The results demonstrated a significant 

difference between the post-test scores of the experimental and control groups at the 0.05 

level.  Figure 2 shows a bar graph of comparison of the overall mean scores of two 

groups. 
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Figure 2. Comparison of the Overall Mean Scores of the Experimental and the Control 

Groups 

 To support the first objective, the mean scores of the sixth grade students’ English 

listening ability on pre-test and post-test were compared between the experimental and 

control groups.  Table 3 shows the results of the students’ English listening mean scores. 

 

Table 3 

 Difference in the Mean Scores of the English Listening Pre-test and Post-test of Students 

in the Experimental and Control Groups 

Group N Pre-test Scores Post-test scores 

M ..DS  M ..DS  t Sig. 

Experimental 30 12.77 2.51 13.40 2.92 5.572 .000* 

Control 30 9.57 2.99 9.23 2.87 

* Significant at the 0.05 level (Sig<0.05) 

 As shown in Table 3, the English listening mean score of the post-test for the 

experimental group (13.40) was higher than the mean score on the pre-test (M=12.77).  
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Conversely, the mean score of the post-test of the control group (M=9.23) was lower than 

that of the pre-test (M=9.57).  The mean score on the post-test of the experimental group 

(M=13.40) was higher than that of the control group (M=9.23).  In addition, the post-test 

mean score of the two groups indicated a significant difference value of 0.00, which was 

lower than the 0.05 level.  The results demonstrated a significant difference between the 

post-test score of the experimental group and control group at the 0.05 level.  This means 

the listening ability of the students taught through the storytelling-based instruction group 

was significantly higher than the control group.  Figure 3 shows a bar graph of 

comparison in the listening means scores. 
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Figure 3. Comparison of Listening Means Scores of the Experimental and Control 

Groups 

 The English speaking pre-test and post-test mean scores of the two groups are 

shown in Table 4. 
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Table 4 

Difference in the Mean Scores of the English Speaking Pre-test and Post-test of the 

Experimental and Control Groups 

Students N Pre-test Scores Post-test Scores 

M ..DS  M ..DS  t Sig. 

Experimental group 30 5.73 2.638 11.30 4.793 5.877 .000* 

Control group 30 5.10 2.551 5.53 2.432 

* Significant at the 0.05 level (sig<0.05)   

 As shown in Table 4, the English speaking mean score of the post-test of the 

experimental group (M=11.30) was higher than that on the pretest (M=5.73).  Similarly, 

the mean score of the post-test of the control group (M=5.53) was higher than that on the 

pre-test (M=5.10).  The results revealed that the mean score of the post-test of the 

experimental group (M=11.30) was higher than that of the control group (M=5.53).  The 

post-test mean score of the experimental group and control group showed a significant 

difference value of 0.00, which was lower than the 0.05 level.  The results indicated a 

significant difference between the post-test scores of the experimental group and control 

group at the 0.05 level.  This indicates that the speaking ability of the students taught 

through the storytelling-based instruction group was significantly higher than the control 

group.  Figure 4 shows a bar graph of comparison in the speaking mean scores of the two 

groups. 
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Figure 4. Comparison of the Speaking Mean Scores of the Experimental Group and the 

Control Group 

 The second objective was to study learners’ attitudes towards their English lessons 

after learning English through storytelling-based Instruction.  The following section 

presents the findings for objective two. 

Students’ Attitude towards Storytelling-Based Instruction 

 The questionnaire was used to disclose students’ viewpoints regarding how they 

felt after learning through storytelling-based instruction.  The questionnaire was divided 

into a checklist (Part A) and comments (Part B).  The students were required to answer 

the Questionnaire on Students’ Attitudes towards Storytelling-Based Instruction by rating 

each item on a rating scale of 1 to 5 (Lowest to Highest).  Students self-rating scores from 

the attitude questionnaires were analyzed and calculated for the mean and standard 

deviations and interpreted into five levels from negative to highly positive.  The result 

showed that students had a positive attitudes towards Storytelling-Based Instruction rated 

at highly positive level (M=4.56).  The data obtained from the experimental group was as 

follows: 
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 Data from the checklist questionnaire (Part A). 

 Students’ attitudes towards storytelling-based instruction of the experimental 

group were calculated as shown in Table 5. 

Table 5  

Students’ Attitude towards Storytelling-Based Instruction of the Experimental Group 

Statements M ..DS  Interpretation 

 (level of 

students’ 

satisfaction) 

   

1. I like to learn English subject through storytelling-

based instruction. 

4.60 0.62 Highly positive 

2. I like to listen to English words or sentences. I 

understand the English short story. 

4.50 0.68 Highly positive 

3. I like to speak English words or sentences after I 

listen to an English short story. 

4.47 0.68 positive 

4. I learned a lot of English vocabulary after I listened 

to an English short story. 

4.77 0.50 Highly positive 

5. I have more confidence to speak English after 

learning English through storytelling-based 

instruction. 

4.23 0.86 positive 

6. I have an opportunity to communicate with the 

teacher. 

4.57 0.77 Highly positive 

7. I like to learn foreign culture from the lesson such as 

their life style and food. 

4.53 0.57 Highly positive 

8. I like to learn English through storytelling-based 

instruction because I am not bored. 

4.70 0.70 Highly positive 

9. I like to imagine and have some pictures in mind 

when I listen to the English short story from the 

teacher. 

4.63 0.49 Highly positive 

10. The course has encouraged me to learn English more 

after learned English through storytelling-based 

instruction. 

4.57 0.68 Highly positive 

Total 4.56 0.66 Highly positive 

 

 Table 5 shows that the mean scores of students’ satisfaction of learning English 

through storytelling-based instruction were highly positive with a mean score of 4.56.  

The results revealed that students had positive satisfaction towards the use of storytelling-

based instruction.  Learners had the highest positive mean scores towards item 4 
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(M=4.77).  They responded that they had learned a lot of English vocabulary after 

listening to an English short story.  The second highest positive mean score was item 8 

(M=4.70).  They responded that they liked to learn English through storytelling-based 

instruction because they were not bored.  However, only two items yielded low positive 

mean scores: item 2, they liked to speak English words or sentences (M=4.50) and item 5, 

they had more confidence to speak English (M=4.23).   

 Apart from the ten statements in the questionnaire on students’ attitudes towards 

storytelling-based instruction listed in Table 5, the experimental group answered three 

open-ended questions on the attitude questionnaire.  The questions focused on comments 

and suggestions about the activity they liked in the storytelling-based instruction. 

 Data from open-ended questions (Part B). 

 According to the learners’ answers, the researcher analyzed the qualitative data as 

shown in Table 6 

Table 6  

The Percentage of Students Answering the Open-Ended Questions   

Items n=30 Percentage 

1. What have you learned from storytelling-based instruction lesson? 30 100.00 

a) Learned new vocabulary  17 56.67 

       b)  Learned how to tell a story 8 26.67 

c) Listened to  the English story 5 16.67 

2. Do you still want to have English storytelling-based instruction in 

the class? Why? 

30 100.00 

a)  Students want to have English storytelling-based instruction in 

the class because it is fun and not boring 

14 46.67 

b) Students want to have English storytelling-based instruction in 

the class because they like to listen and tell English stories 

very much 

16 53.33 

3. Additional comments 30 100.00 

a) Students want to learn more new vocabulary. 6 20.00 

b) Students want to learn English storytelling-based instruction 

with the teacher again. 

6 20.00 

c) No comments 18 60.00 
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 Table 6 reveals that the topic students mentioned most was new vocabulary 

(56.67%).  The second most frequent topic mentioned was how to tell a story (26.67%). 

The third most common topic was listening to the English stories (16.67%).  According to 

item two, 53.33 percent of students want to have English storytelling-based instruction in 

the class because they like to listen and tell English stories very much.  46.67 percent of 

students said that English storytelling-based instruction was fun and it was not boring.  In 

addition, 20.00 percent of students want to learn more new vocabulary and they also want 

to learn English storytelling-based instruction with the teacher again.  60.00 percent of 

made students no comments.  The following comments from students reveal a more 

qualitative array of responses. 

 Student 1 

“After I have learned English vocabulary from the story, I am able to talk 

in English words and sentences.  I can answer questions from the story.”  

 

Student 2  

“When the teacher told the story, I liked to imagine the pictures along with 

the story.  I felt a little nervous when telling my story in front of the class.” 

 

Student 3 

“I have learned new vocabulary.  I will be able to use them in the real 

situation.” 

 

Student 4 

 “I would like to have the storytelling-based instruction in the classroom 

because it improved my listening and speaking skills.” 

 

Student 5 

 “I would like to have the storytelling-based instruction in the classroom 

because the activities were very fun such as drawing pictures, describing 

pictures and telling a story.” 

 

Student 6  

“I would like to have the storytelling-based instruction in the classroom 

because I enjoyed when the teacher telling the story.  I could learn 

vocabulary from the story.” 

 

 The above comments show that students had a good attitude towards learning 

English through storytelling-based instruction.  The story helped them imagine, develop 
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their listening and speaking ability and learn new vocabulary.  They agreed that 

storytelling-based instruction should be used in their English class. 

Learning logs 

 The learning logs of experimental group were also used to support the first 

objective.  The learning logs were employed to explore participants’ reflections about 

what they learned in each lesson.  The results indicated that the activities from each 

lesson encouraged students to practice English listening and speaking skills, which 

enhanced their listening and speaking ability.  There were five learning logs, which were 

calculated and reported as shown in table 7. 

Table 7 

Percentage of Students Answering the Learning Log 

Items N=30 Percentage 

 

1. Learning log of lesson one  

1.1 Vocabulary Learning 

a) Students can remember the vocabulary because they pay 

attention when listening to the story. 

b) Students can remember the vocabulary because they take note 

and they learn words by heart. 

c) Students can remember the vocabulary because they use it to 

make a story. 

1.2      The satisfaction of learning activity 

a) Students like the activities because they can practice listening 

and speaking skills. 

b) b)  Students like the activities because they are fun and 

interesting. 

c) Students like the activities because they learn new vocabulary 

and draw the story in pictures. 

1.2 Any comments 

a) Students like to learn more about storytelling.      

b) Students like to learn more new vocabulary.   

c) Students have no comments. 

 

2. Learning log of lesson two 

2.1      Vocabulary Learning 

a) Students can remember the vocabulary because the story is  

30 

 

16 

 

10 

 

4 
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16 
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100 

 

53.33 

 

33.33 

 

13.33 

 

 

36.67 

 

53.33 

 

10.00 

 

 

6.67 

6.67 

70.00 

 

100 

 

30.00 
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Table 7 (Continued) 

Items N=30 Percentage 

 

very interesting and has a lot of repetition.   

b) Students can remember the vocabulary because they take note 

and it is easy. 

c) Students can remember the vocabulary because they pay 

attention when listening to the story. 

2.2       The satisfaction of learning activity 

a) Students like the activities because they can practice listening 

and speaking skills. 

b) Students like the activities because they are fun. 

c) Students like the activities because the activities promote their 

self-confidence. 

2.3      Any comments 

a) Students like to learn more about storytelling. 

b) Students like to learn more new vocabulary. 

c) Students have no comments. 

 

3. Learning log of lesson three 

3.1      Vocabulary Learning 

a) Students can remember the vocabulary because the story 

motivates them and the presentation is attractive. 

b) Students can remember the vocabulary because they take note 

and it is easy. 

c) Students can remember the vocabulary because they use it to 

tell the story. 

d) Students can remember the vocabulary because they pay 

attention when listening to the story. 

3.2 The satisfaction of learning activity 

a) Students like the activities because they can practice listening 

and speaking skills. 

b) Students like the activities because they are fun. 

c) Students like the activities because they promote self-

confidence and imagination. 

3.3 Any comments 

a) Students like to learn more about storytelling. 

b) Students like to learn more new vocabulary. 

c) Students have no comments. 

 

4. Learning log of lesson four 

4.1      Vocabulary Learning 

a) Students can remember the vocabulary because the story 

motivates them and the presentation is attractive. 

b) Students can remember the vocabulary because they take notes. 

c) Students can remember the vocabulary because they use it to 

tell the story. 

d) Students can remember the vocabulary because they pay  
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Table 7 (Continued) 

Items N=30 Percentage 

 

attention when listening to the story. 

4.2       The satisfaction of learning activity 

a) Students like the activities because they can practice 

listening and speaking skills. 

b) Students like the activities because they are fun. 

c) Students like the activities because they learn new 

vocabulary about food. 

4.3      Any comments  

a) Students like to learn more about storytelling. 

b) Students like to learn more new vocabulary. 

c) Students have no comments. 

 

5. Learning log of lesson five 

5.1       Vocabulary Learning    

a) Students can remember the vocabulary because they take 

notes. 

b) Students can remember the vocabulary because they use it 

to tell the story. 

c) Students can remember the vocabulary because they pay 

attention when listening to the story. 

5.2 The satisfaction of learning activity 

a) Students like the activities because they can practice 

listening and speaking skills. 

b) Students like the activities because they are fun. 

c) Students like the activities because they draw pictures. 

5.3 Any comments 

a) Students like to learn more about storytelling. 

b) Students like to learn more new vocabulary. 

c) Students have no comment. 
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 The results show that 53.33 percent of students could remember the vocabulary 

because they paid attention when listening to the story.  33.33 percent of students took 

notes and learned words by heart, and 13.33 percent used new vocabulary to make a 

story.  For the satisfaction of learning activity, 53.33 percent of students liked the 

activities because they were fun and interesting.  36.67 percent of students could practice 

listening and speaking skills, and 10 percent of students learned new vocabulary and drew 

the story with pictures.  In addition, 70 percent of students had no comments, but 23.33 
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percent of students would like to learn more new vocabulary and 6.67 percent of students 

would like to learn more about storytelling.  The extracts below illustrate this. 

Student 1  

“I like to tell my story in front of the class because I would earn more 

confidence to practice my English speaking skill.” 

 

Student 2  

“I liked when the teacher told the story because I could guess and imagine 

the story. I had a lot of fun describing story pictures with my friends.”  

 

 In the learning log from lesson two, 36.67 percent of students could remember the 

vocabulary because they paid attention when listening to the story.  33.33 percent of 

students took notes and 30.00 percent said the story was very interesting and had lots of 

repetition.  The satisfaction of learning activity shows that 50 percent of students liked the 

activities because they were fun, 46.67 percent of students could practice listening and 

speaking skills, and 3.33 percent of students agreed that the activities promoted their self-

confidence.  80 percent of students had no comments, but 13.33 percent of students would 

like to learn more new vocabulary and 6.67 percent of students would like to learn more 

about storytelling.  The extracts below illustrate these findings. 

Student 3  

“I like the activity that I had to listen to a frog story and acted as a mother 

frog. I really enjoyed this activity very much because I had an opportunity 

to speak English with my friends.” 

 

Student 4 

 “I like this story because it was easy to understand and I would able to 

tell this story to my sister at home.”  

 

 The learning log from lesson three reveals that, 10 percent of students could 

remember the vocabulary because the story motivated them and the presentation was 

attractive.  40 percent of students took note and they also said the vocabulary was easy 

and 10 percent used the vocabulary to tell the story.  40 percent of students paid attention 

when listening to the story, 66.67 percent of students liked the activities because they 
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were fun, 23.33 percent of students could practice listening and speaking skills and 10 

percent of students agreed that the activities promoted their self-confidence and 

imagination.  66.67 percent of students had no comments, but 26.67 percent of students 

would like to learn more new vocabulary and 6.67 percent of students would like to learn 

more about storytelling.  The extracts below illustrate examples of these findings. 

Student 5  

“ I enjoyed listening to this story because I understood after learning new 

vocabulary I remembered all new words from the teacher’s miming.  I also 

enjoyed drawing a picture of my dog and told its story to my friend.” 

 

Student 6 

 “I like the activity when the teacher told me to mime following the words 

that she called out from the story.  I liked to tell my dog’s story to my 

friends and listened to my classmates’ story.” 

 

 The learning log from lesson four shows that 33.33 percent of students could 

remember the vocabulary because they took notes, 33.33 percent of students used 

vocabulary to tell the story, 23.33 percent of students paid attention when listening to the 

story and only 10 percent of students said the story motivated them and the presentation 

was attractive.  The satisfaction of learning activity shows that 66.67 percent of students 

liked the activities because they could practice listening and speaking skills.  30 percent 

of them said that the activities were fun and 3.33 percent of students learned new 

vocabulary about food.  In addition, 56.67 percent of students had no comments, but 

36.67 percent of students would like to learn more new vocabulary and 6.67 percent of 

students would like to learn more about storytelling.  The extracts below illustrate variety 

responses. 

Student 7 

” I enjoyed asking my friends by using the question “Do you like….?”  

Because I wanted to know what food they liked or disliked.  When I had to 

report my survey to the teacher, I felt very nervous, but I could tell my 

story without looking at the paper.” 
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Student 8  

“I learned a lot of foreign foods and how to write some Thai food words 

from the story. I was very proud when the teacher praised me after I 

reported my survey.” 

 

 The learning log from lesson five reveals that 43.33 percent of students could 

remember the vocabulary because they took notes, 36.67 percent of students paid 

attention listening to the story and 20 percent of students used the vocabulary to tell the 

story.  The satisfaction of learning activity shows that 40 percent of students liked the 

activities because they could practice listening and speaking skills, 33.33 percent of 

students said that the activities were fun and 26.67 percent of students drew the pictures.  

In addition, 40 percent of students would like to learn more new vocabulary and 33.33 

percent would like to learn more about storytelling, whereas 26.67 percent of students had 

no comments.  A few examples are show in the following extracts. 

 Student 9 

 “I liked to help my partner make a story and we enjoyed showing our 

pictures when we told the story.  When the teacher said “very good” I was 

very happy and felt confident to speak English in front of the class.” 

 

Student 10 

“I like this activity because I could work with my best friend.  We used new 

vocabulary that we had learnt from the story to make our story.” 

 

 The results of this study showed that the English listening and speaking learning 

of the students taught through the storytelling-based instruction was significantly higher 

than students in the control group at a 0.05 level of significance.  Moreover, after the 

experiment, the learners’ attitudes towards their English lessons after learning English 

through storytelling-based instruction were highly positive.   

 

 

 

 



52 

 

Summary of the Chapter 

 This chapter has presented the results of the study showing the difference 

between the English listening and speaking ability of students taught through the 

storytelling-based instruction and the control group.  In addition, students’ attitudes 

towards their English lessons after learning English through storytelling-based instruction 

were presented.  The next chapter summarizes the results of the study with discussion, 

implication as well as recommendations for further studies.  The conclusion of the 

research and summary of the main findings are also presented in chapter five.      



CHAPTER V 

CONCLUSION AND DISCUSSION  

 

 This study has aimed to investigate the use of storytelling-based instruction to 

enhance English listening and speaking ability of sixth grade students.  This chapter 

summarizes the research and findings of the students’ achievement in English learning 

through storytelling-based instruction and their attitudes towards storytelling-based 

instruction.  In addition, the study’s implications and limitations as well as 

recommendations for teachers are discussed.  

 

Summary of the Research 

 The objectives of this study were twofold: (1) to examine the effectiveness of 

storytelling-based instruction to develop sixth grade students’ English speaking and 

listening ability; (2) To study learners’ attitudes towards their English lessons after 

learning English through storytelling-based instruction.  The population involved in this 

study consisted of 220 sixth grade students at Bancha-uat School in Nakorn Srithammarat 

province.  The sample groups were 60 students selected by simple random sampling from 

seven classrooms.  Each group consisted of 30 students who were classified into a control 

group and an experimental group.  The research instruments used for collecting data in 

this study were English listening and speaking skills achievement tests, questionnaires 

concerning students’ attitudes towards learning English through storytelling-based 

instruction and learning logs.  The teaching materials used in this study included five 

storytelling-based instruction lesson plans. 

 At the beginning of the experiment, the English listening and speaking skills 

achievement tests were administered to students in the experimental and control groups.  
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The researcher taught the experimental group using the five storytelling-based instruction 

lesson plans; each lesson plan was used for three class sessions.  Each session lasted 50 

minutes.  The experimental group was asked to complete a learning log at the end of each 

lesson.  The English listening and speaking skills achievement post-test, which was the 

same as the pre-test was administered to both groups at the end of the experiment.  All 

students’ listening answer sheets were corrected by the researcher and the students’ 

speaking tests were rated by three raters using analytical scoring.  The data were 

statistically analyzed by mean and standard deviation using SPSS (Windows) software.  

T-test independent statistics were employed to measure significant differences between 

two groups’ listening and speaking mean scores on the pre-test and the post-test.  In 

addition, students in the experimental group were required to respond to the questionnaire 

on students’ attitudes, exploring their attitudes towards storytelling-based instruction.  

The mean and standard deviation scores from the questionnaires were calculated and 

analyzed.  The data from the open-ended session of the questionnaires were also 

summarized and reported.  

 

Summary of the Main findings 

The results from the scores of the English listening and speaking skills tests, the 

rating scales from the questionnaire obtained from the experimental group, as well as 

students’ learning logs revealed major findings as follows: 

 First, the results demonstrated a significant difference between the post-test scores 

of the experimental group and control group at the 0.05 level.  The mean score of the 

English listening and speaking post-test of the experimental group (M=24.70) was higher 

than that the post-test mean score of the control group (M=14.77).  This confirms that 
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storytelling-based instruction could successfully enhance the sixth grade students’ 

English speaking and listening ability at the 0.05 level.  

 Second, the students had positive attitudes towards the use of storytelling-based 

instruction at a highly positive level (M=4.56).  The results of the qualitative data through 

open-ended questionnaire revealed that the students enjoyed learning English through 

storytelling-based instruction because they liked to listen to English stories and practised 

telling stories to their friends, which promoted their self-confidence.   

 Results from the learning logs revealed that students liked the activities in each 

lesson because they were interesting, challenging, promoted their self-confidence and 

imagination, and provided opportunities for them to practise their listening and speaking 

skills.  They agreed that the stories had a lot of repetition, which motivated them to listen 

and learn new vocabulary.  

The following section discusses the findings, including the students’ 

achievement in English learning through storytelling-based instruction and the students’ 

attitudes towards storytelling-based instruction. 

 

Discussion 

 Students’ achievement in English learning through storytelling-based 

instruction. 

  The results revealed a significant difference at the 0.05 level in the overall 

means scores of pre-test and post-test of the students in the experimental group.  

Storytelling-based instruction successfully enhanced the students’ English speaking and 

listening ability.  Storytelling-based instruction was shown to be effective.  A variety of 

factors contributed to the effectiveness of storytelling-based instruction. 
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  According to Ellis and Brewster (2002), the use of storytelling based instruction 

can promote language learning.  The researcher told the stories which contained natural 

repetition of key vocabulary and structure to help students remember details and learn to 

anticipate what was about to happen next in the story.  The stories also allowed the 

researcher to introduce new vocabulary by showing pictures and illustrations.  Results 

from the learning logs from lesson two showed that 30 percent of students remembered 

the vocabulary because the story was very interesting and had a lot of repetition.  In 

addition, Lee (2007) explains that the use of stories can enhance students’ four skills.  

The data in the study showed that the mean score of the English listening and speaking 

post-test of the experimental group (M=24.70) was higher than that of the control group 

(M=14.77).  This indicated that the speaking and listening ability of the students taught 

through the storytelling-based instruction group was significantly higher than the control 

group.  The findings were consistent with Chiewchorhor’s study (2008).  Chiewchorhor 

indicated that storytelling increased students’ listening ability.  The finding of 

Wongsawat’s study (2008) also indicated that listening ability was enhanced at the 

.01level of significance.  The results in the mean score of the English listening post-test of 

the experimental group (M=13.40) was higher than that of the control group (M=9.23).  

This was because all students had an opportunity to listen to a picture storybook being 

read aloud, which helped them remember information, language and content.  In addition, 

the mean score of the English speaking post-test of the experimental group (M=11.30) 

was higher than that of the control group (M=5.53).  This was because all students had a 

chance to practise the target language by using group or pair work activity.  According to 

Nunan (2003), pair work and group work activities can increase the amount of time that 

learners get to speak in the target language.  The students’ comments from learning log 
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lesson five also showed that they liked making an English story with their friends and 

telling their story in front of the class.  

  In a broader sense, the use of storytelling based instruction can promote 

imagination and fantasy (Ellis& Brewster, 2002).  Similarly, Tutas (2000) points out that 

storytelling encourages critical thinking, creative thinking and imagination.  According to 

students’ learning logs, they enjoyed guessing the story line and using their imaginations.  

In the while-storytelling stage, they guessed and predicted what would be coming next.  

At the post-storytelling stage, they were required to create the story, draw a picture and 

describe their story.  This encouraged their imagination, critical thinking and creative 

thinking. 

  Finally, storytelling is motivating and students can become absorbed in stories 

(Stockdale, 1995).  Ellis and Brewster (2002) also explain that listening to a story in class 

is a shared social experience and can promote high motivation and confidence.  

According to the students’ learning logs from lessons two and three, the story motivated 

them and the activities promoted their self-confidence and imagination, consistent with 

Seidel’s study (2002).  The results revealed that students were highly motivated to 

participate in storytelling events.  

 Students’ attitudes towards storytelling-based instruction. 

  The second objective addressed in this study was to study learners’ attitudes 

towards their English lessons after learning English through storytelling-based 

instruction.  The findings showed that students’ satisfaction of learning English through 

storytelling-based instruction was highly positive (M=4.56).  According to Gardner 

(1985), positive attitudes lead to improved student language proficiency and play a very 

important role in language learning.  It was found that storytelling-based instruction 

satisfied the students in all aspects.  They liked to learn English through storytelling-
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based instruction because they had an opportunity to communicate with the teacher, 

learned a lot of English vocabulary, had fun, could imagine the story and pictures, were 

not bored with the stories and they learned foreign culture from the lesson such as life 

style and food.  In addition, the students liked to speak English words or sentences and 

they had more confidence to speak English after they learned through storytelling-based 

instruction.  The results were consistent with Wongsa’s study (2005) which showed that 

reading E-Saan folktales was the most effective instructional material to encourage 

learning because it was fun, interesting and easy to understand. 

 Many researchers agree that storytelling is an effective tool to develop positive 

attitudes towards foreign language and language learning (Ellis & Brewster, 2002; 

Malkina, 1993; Murdoch, 2002; and Phillip, 1993).  The data from open-ended questions 

showed that the main thing students learned was new vocabulary (56.67%), how to tell a 

story (26.67%) and listening to English stories (16.67%).  The data also showed that 

when questioned about their satisfaction to have English storytelling-based instruction in 

the class, 53.33 percent of students wanted to have English storytelling-based instruction 

in the class because they liked to listen and tell English stories very much.  46.67 percent 

of students responded that English storytelling-based instruction was fun and it was not 

boring.  In addition, 20.00 percent of students wanted to learn more new vocabulary and 

they also wanted to learn English storytelling-based instruction with the teacher again.  

Ellis (2000) explains that positive attitudes towards learning a second language can 

enhance learning while negative attitudes impede it.  Similarly, Chamber (1999) adds that 

learning occurs more easily when a learner has a positive attitude towards the language.  

In summary, students’ positive attitudes towards storytelling-based instruction 

could affect the development of their English listening and speaking ability.  The findings 

showed that their satisfaction with learning English through storytelling-based instruction 
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was highly positive (M=4.56).  Furthermore, this study revealed that storytelling-based 

instruction could successfully enhance students’ English speaking and listening ability at 

the 0.05 level.  Apart from students’ English listening and speaking ability, they also 

improved their self confidence, motivation and classroom participation. 

 

Implications of the Study 

 The important implication of the study is derived from the finding that 

storytelling-based instruction effectively enhanced students’ English speaking and 

listening ability.  Storytelling-based instruction could be applied as a teaching tool in Thai 

English language learning and teaching from the primary level.  This effective tool 

provides students an opportunity to develop their listening and speaking skills in learning 

English and it also helps develop positive attitudes.  However before giving tasks, the 

teacher should explain clear procedures and check students’ understanding before 

allowing them to do the activities.  If students get their work before receiving clear 

instructions, they will focus on the work instead of listening to the teacher. 

 In addition, teachers should not have high expectations of students’ speaking 

ability because they may exhibit different proficiency levels in one class.  Teachers 

should be patient and try hard to encourage them to speak.  At first, let them work in 

pairs. When they are familiar with speaking or feel more confident, ask them to speak to 

the whole class.    

 Moreover, teachers should walk around the class to monitor students while they 

are doing activities.  Some of them might need help from the teacher; especially the low 

proficiency students and this could help them focus on their activity more completely. 
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 Finally, before telling the story to students, teachers should create an atmosphere 

for storytelling by getting students to sit in a circle and make sure that everyone can see 

the teacher’s face and the illustrations in the story. 

 

Limitations of the Study 

 There were two limitations in this study.  First, this study was limited by time.  

The research was conducted within 6 weeks because the researcher was not a teacher at 

the school.  If there were longer period of time of experiment, the results might have been 

different.  Second, during the experiment, an annual sport school event took place.  The 

period of experiment had to extend beyond the planned schedule.  The researcher had to 

make up classes for some periods of teaching on Saturday.  A different class time could 

influence the results.  

 

Recommendations for Further Studies 

 Recommendations for further studies are as follows: 

  1. The research should be expanded to study the results at other levels, such 

as lower secondary to find out whether storytelling-based instruction would be beneficial.  

  2. This research should also be conducted to examine the effectiveness of 

using storytelling-based instruction to enhance students’ writing ability.  Activities in 

storytelling-based instruction encourage students to create a story, share ideas and use 

critical thinking.  These promote learners’ abilities and are suitable for short narrative 

writing. 

 

 

 



 61 

Conclusion 

 This chapter has discussed the main findings of the study.  The findings confirmed 

that storytelling-based instruction enhanced the sixth grade students’ English speaking 

and listening ability at the 0.05 level.  The students in the experimental group obtained 

higher mean scores than the control group.  Furthermore, the students had highly positive 

attitudes towards the use of storytelling-based instruction.   
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Pre-test and Post-test of Listening and Speaking Skills 

Achievement Test  

Part 1: Speaking Skill Achievement Test (20 Marks) 

  There are two parts as follows: 

1. Describing pictures 

2. Pictures sequencing and telling a story 

Part 2: Listening comprehension (20 Marks) 

 

Part 1: Speaking Skill Achievement Test (20 Marks) 

1.  Describing pictures 

Directions: Choose 1 from 8 pictures, prepare for describing the 

picture (2 minutes) and describe picture (3 minutes). 
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2. Pictures sequencing and telling a story 

Directions: Choose 1 from 3 story’s’ picture sets, which have six 

pictures. Sequence the picture and prepare for telling the story (3 

minutes). Tell the story from the pictures (5 minutes). 

Story’s pictures set 1 

 

Story’s picture set  
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Story’s picture set 3 
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Part 2: Listening comprehension (20 marks) 

1.1 Listen to the tape about dog’s story carefully. Read the 

questions and put a cross (×) on a, b and c for each correct answer. 

(4 marks) 

1. What color is the dog?  

a)  b)   c)  

 

2. The dog is barking outside the………. 

a)     b)     c) 

 

 

 

3. Where is Bobby? 

a)  b) c) 

 

 

4. What is Bobby looking for? 

a)  b)  c) 
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1.2 Listen to the tape about birds’ story carefully. Read the 

questions and put a cross (×) on a, b and c for each correct answer. 

(4 marks) 

5. How many baby birds are there? 

 

a)     b)  c)  

 

6. Where are the baby birds? 

a)  b)      c)   

 

 

7. Who are baby birds waiting for? 

a) Papa bird  b)      c) Friend  

8. What did mama bird have in her mouth? 
a)      b)          c)  
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1.3 Listen to the tape about Susan’s story carefully. Read the 

questions and put a cross (×) on a, b and c for each correct answer. 

(4 marks) 

9. Susan likes to eat a big ……………. 

a)  b)  c)  

 

 

10. Susan likes to wear a ………..... 

a)      b)      c)  

 

 

11. What does Susan drink? 

a)      b)      c)  

 

 

12. What does Susan do with the apple? 

a)     b)           c)  
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1.4 Listen to the tape about Johnny’s story carefully. Read the 

questions and put a cross (×) on a, b and c for each correct answer. 

(4 marks) 

13. What was Johnny doing? 

a)      b)     c)  

 

  

14. Where was the dog? 

a)      b)     c)  

 

 

15. What was Johnny doing while the dog was barking? 

a)      b)     c)  

 

 

16. What did the dog do at the fence? 

a)  b)     c)  
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1.5 Listen to the tape about Jeff’s teacher story carefully. Read the 

questions and put a cross (×) on a, b and c for each correct answer. 

(4 marks) 

17. Where was Jeff? 

a) At the playground  b) At school    c) At home 

 

 

 

18. What subject did he like? 

a) English    b) Math    c)  Science  

 

 

 

19. How was Jeff’s teacher like? 

a) happy     b) angry    c) friendly  

 

 

 

20. What word did Jeff ask his teacher to spell? 

a) “You’re welcome”  b) “Myself”  c) “My friend” 
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English Speaking Rating Sheet 

Adapted from Heaton (1990) and Sae-Ong (2010) 

 

Score 
 
Behavior 

 
5 

 
4 
 

 
3 
 

 
2 
 

 
1 
 

Content Be able to initiate and 
connect content 
interestingly and 
excitedly. 

Mistakes are almost 
unnoticeable. Arranging 
content are continued 
interestingly and related 
to each other. 

A few mistakes in 
arranging content. The 
content are not 
continued and related 
to each other. 

Make a lot of mistakes 
in arranging content. 
Almost impossible to 
tell a story. 

Virtually unable to 
tell story through the 
pictures.  Content 
arranged extremely 
misplaced. 

Fluency Speak smoothly, fairly 
spontaneous. 

Speed of speech seems to 
be slightly affected by 
language problems. 

Speak, and then pause 
to think of appropriate 
words to continue 
speaking. Speed and 
fluency are rather 
strongly affected by 
language problem. 

Speak slowly, usually 
hesitant; often forced 
into silence by 
language limitations. 

 Stammer a few 
words and have long 
pause while 
speaking. 

Grammar Make few noticeable 
errors of grammar or 
word order. Mostly 
correct. 

Occasionally makes few 
grammatical errors or 
word-order errors, but 
meaning is quite clear. 
 

Make frequent errors of 
grammar or word 
order, but 
understandable. 

Grammar and word 
order errors make 
comprehension 
difficult. Almost 
unable to 
communicate. 

Errors in grammar 
and word order is 
very severe while 
making speech, and 
unable to understand. 

Vocabulary Use variable vocabulary 
to communicate, and 
meaning is relevant to the 
content.  

Sometimes use 
inappropriate words and 
meaning is rather 
relevant to the content.  

Use a lot of words but 
frequently wrong 
words. Meaning is not 
clear. 

Very limited 
vocabulary makes 
comprehension quite 
difficult. Conversation 
somewhat limited 
because of inadequate 
vocabulary.   

Vocabulary 
limitations very 
extreme and it makes 
conversation virtually 
impossible. 
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The evaluation form for English speaking ability 

Pre-test Post-test 

Student: _________________________Rater: _____________Date: ________ 

Score 
Behavior 

5 4 3 2 1 

Content      
Fluency      
Grammar       
Vocabulary      

 Total Score_______________ 

The evaluation form for English speaking ability 

Pre-test Post-test 

Student: _____________________Rater: _______________Date:___________ 

Score 
Behavior 

5 4 3 2 1 

Content      
Fluency      
Grammar       
Vocabulary      
      

Adopt from Sae-Ong (2010) Total Score_______________ 
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Part 2 

Answer sheet for listening comprehension test (20 marks) 

Name…………………………..No………..Class……… 

Directions: Listen to the tape carefully and put a cross (×) on a, b 

and c for each correct answer. 

 

 

 

 

 

 

 

 

 

 

 

No. Answers No. Answers 
1 a b c 11 a b c 
2 a b c 12 a b c 
3 a b c 13 a b c 
4 a b c 14 a b c 
5 a b c 15 a b c 
6 a b c 16 a b c 
7 a b c 17 a b c 
8 a b c 18 a b c 
9 a b c 19 a b c 

10 a b c 20 a b c 
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Listening Test Tapescript 

1. Barking Dog   Answer: 1(c), 2 (c), 3(a), 4 (b) 

Bobby woke up because he heard a dog. He heard a dog barking outside 
his window. Bobby woke up when he heard the dog barking. Bobby got out of 
bed. He got out of bed and walked to the window. He looked out the window. He 
saw a big brown dog. It was barking very loud. Bobby opened his window. He 
looked at the barking dog. "Why are you barking so loud?" he asked the dog. The 
dog looked at Bobby. Then it stopped barking. 

2.  Hungry Birds  Answer: 5(c), 6 (a), 7(b), 8 (b) 

The baby birds sat in the nest. There were two baby birds. They were in the 
nest. The nest was in the tree. The baby birds were waiting for mama bird. They 
were hungry. When would mama bird be back? Then they saw mama bird. She 
landed on the nest. She had two worms in her mouth. She gave one worm to each 
baby bird. The worms were delicious. The baby birds ate the worms very fast. 
Then they opened their mouths. They wanted another worm. Mama bird flew 
away. She went to get more worms.  

3.  Water and an Apple Answer: 9 (a), 10 (b), 11 (c), 12(a) 

Susan likes to eat apples. She likes to eat big red apples. She likes to wear a 
blue hat. She wears a big blue hat on her head. She wears a hat and eats an apple. 
She drinks some water from a white cup. Susan drinks water and eats apples. She 
doesn’t cut the apple with a knife. A knife is sharp. She just eats the apple.  



87 
 

 
 

4. The jumper Answer: 13 (c), 14 (a), 15 (b), 16(a) 

 Johnny jumped over the dog. The dog was lying on the ground. Johnny 
jumped over it. The dog saw Johnny jump over it. The dog got up. The dog got 
up and barked at Johnny. Johnny laughed. He laughed while the dog barked. 
Johnny ran over to the fence. The dog chased him to the fence. Johnny jumped 
over the fence. He turned around and looked at the dog. The dog stopped at the 
fence. The dog could not jump over the fence. Johnny said, "Jump, jump!" The 
dog barked, but did not jump. 

5. Good teacher Answer: 17(b), 18 (a), 19 (c), 20 (b) 

Jeff sat down. He was in class. He was at school. He was in English class. He 
liked his English class. He liked his teacher. His teacher was friendly. His teacher 
helped all the students. His teacher answered everyone’s questions. Jeff asked a 
new question every day. Yesterday he asked his teacher a spelling question. He 
asked his teacher how to spell "myself." His teacher told him how to spell it. Jeff 
thanked his teacher. His teacher said, "You’re welcome. Ask me anything 
anytime. That’s what I’m here for, to help you." 

 

 

 

 

 



 

 

 

 

APPENDIX B 

The Questionnaire  
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แบบสอบถามความคดิเห็นเกี่ยวกับการเรียนด้วยการฟังเร่ืองเล่า/นิทาน 

ระดับช้ันประถมศึกษาปีที่ 6 

ค าช้ีแจง 

1. แบบสอบถามฉบบัน้ีถามเก่ียวกบัความรู้สึกของนกัเรียนเก่ียวกบัการเรียนการ
สอนวิชาภาษาองักฤษ 

2. การตอบแบบสอบถามฉบบัน้ีไม่มีค าตอบท่ีถูกหรือผิด นกัเรียนมีอิสระในการ
ตอบอยา่งเตม็ท่ีโดยไม่ตอ้งวิตกกงัวล ค าตอบของนกัเรียนจะเก็บเป็นความลบั
และจะน าผลรวมไปใชใ้นการวิจยัทางวิชาการเท่านั้น เพ่ือประโยชน์ในการ
พฒันาการเรียนการสอนและเป็นแนวทางในการปรับปรุงการจดักิจกรรมการ
เรียนการสอนภาษาองักฤษ ค าตอบของนกัเรียนจะไม่มีผลต่อการเรียนหรือ
คะแนนสอบของนกัเรียนแต่ประการใด 

3. วิธีตอบแบบสอบถามฉบบัน้ี ขอให้นกัเรียนอ่านขอ้ความแต่ละขอ้ พิจารณา
ขอ้ความ แต่ละขอ้อยา่งรอบคอบ โดยท าเคร่ืองหมาย √ ในช่องทางขวามือท่ีตรง
กบัความคิดเห็นหรือความรู้สึกท่ีแทจ้ริงของนกัเรียนมากท่ีสุด ในขอ้หน่ึงๆจะมี
ค าตอบให้เลือก 5 ระดบั 

ตัวอย่าง 

ค าถามเกี่ยวกับพฤตกิรรมการเรียนรู้
ทางภาษาด้วยการฟังเร่ืองเล่า/นิทาน 

 
 

ความรู้สึกที่มีต่อการเรียนด้วยการเล่าเร่ือง/นิทาน 

มากที่สุด 
5 

มาก 
4 

ปานกลาง 
3 
 

น้อย 
2 

น้อยที่สุด 
1 

1. ฉนัชอบเรียนวิชาภาษาองักฤษจากการฟัง
เร่ืองเล่า/นิทาน 

√     

2. ฉนัสามารถฟังภาษาองักฤษเป็นค าหรือ
ประโยคสั้นๆและเขา้ใจได ้

 √    
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แบบสอบถามความคิดเห็นเกี่ยวกับการเรียนด้วยฟังเร่ืองเล่า/นิทาน 

ค าช้ีแจง: ให้นกัเรียนท าเคร่ืองหมาย √ ในช่องให้ตรงกบัความจริง 

ค าถามเกี่ยวกับพฤตกิรรมการเรียนรู้ทางภาษาด้วยการฟังเร่ือง
เล่า/นิทาน 

 
 

ความรู้สึกที่มีต่อการเรียนด้วยการ
เล่าเร่ือง/นิทาน 

มาก
ที่สุด 

5 

มาก 
 
4 

ปาน
กลาง 

3 
 

น้อย 
 
2 

น้อย
ที่สุด 

1 

1. ฉนัชอบเรียนวิชาภาษาองักฤษจากการฟังเร่ืองเล่า/นิทาน      
2. ฉนัชอบฟังภาษาองักฤษเป็นค าหรือประโยคสั้นๆและเขา้ใจ
ความหมายไดจ้ากเร่ืองเล่า/นิทาน 

     

3. การฟังเร่ืองเล่า/นิทานภาษาองักฤษ ท าใหฉ้นัชอบพดูภาษาองักฤษ
เป็นค าหรือประโยคสั้นๆ 

     

4. หลงัจากฟังเร่ืองเล่า/นิทานภาษาองักฤษแลว้ฉนัสามารถรู้ค  าศพัท์
เพ่ิมมากข้ึน 

     

5. หลงัการเรียนดว้ยการฟังเร่ืองเล่า/นิทาน ฉนัมัน่ใจท่ีจะพดู
ภาษาองักฤษ 

     

6. ฉนัสนุกท่ีมโีอกาสไดพ้ดูโตต้อบกบัครูผูส้อนเป็นภาษาองักฤษ ( 
เช่น ค  าศพัท ์หรือประโยคสั้นๆ) 

     

7. ฉนัชอบเรียนรู้วฒันธรรมของต่างชาติจากบทเรียน เช่นดา้นความ
เป็นอยูแ่ละอาหาร 

     

8. การเรียนวิชาภาษาองักฤษโดยวิธีน้ีท าใหฉ้นัไม่เบ่ือในการเรียนและ
อยากใหค้รูสอนเพ่ิม 

     

9. เมื่อฉนัฟังเร่ืองเล่า/นิทานภาษาองักฤษ ฉนัชอบจินตนาการภาพและ
เร่ืองราว 

     

10. การเรียนดว้ยการฟังเร่ืองเล่า/นิทาน ท าใหฉ้นัอยากเรียนวิชา
ภาษาองักฤษมากข้ึนกว่าเดิม 
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1. จากการเรียนดว้ยการเล่าเร่ือง/นิทาน นกัเรียนไดค้วามรู้ภาษาองักฤษอยา่งไรบา้ง จงอธิบาย 

………………………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………………… 

2. นกัเรียนอยากให้มีการเรียนการสอนดว้ยการเล่าเร่ือง/นิทานในห้องเรียนอีกต่อไปหรือไม่ 
เพราะเหตุใด 

………………………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………………… 

3. ขอ้เสนอแนะอ่ืนๆ 

………………………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………………… 
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Questionnaire on students’ Attitudes towards Storytelling-

Based Instruction  

Part1: 10 Checklist questions 

Direction: Please tick (√) in the column to meet with your satisfaction with 

storytelling-based instruction learning after the course.  

Statements The scale of students’ feeling 

Highest 

5 

High 

4 

Moderate 

3 

 

Low 

2 

Lowest 

1 

1. I like to learn English subject through 

storytelling-based instruction. 

     

2. I like to listen to English words or 

sentences. I understand the English 

short story. 

     

3. I like to speak English words or 

sentences after I listen to an English 

short story. 

     

4. I learned a lot of English vocabulary 

after I listened to an English short 

story. 

     

5. I have more confidence to speak 

English after learning English through 

storytelling-based instruction. 

     

6. I have an opportunity to communicate 

with the teacher. 

     

7. I like to learn foreign culture from the 

lesson such as their life style and food. 

     

8. I like to learn English through 

storytelling-based instruction because 

I am not bored. 

     

9. I like to imagine and have some 

pictures in mind when I listen to the 

English short story from the teacher. 

     

10. The course has encouraged me to 

learn English more after learned 

English through storytelling-based 

instruction. 
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Part 2: The open-ended questions 

 

1. What have you learned from storytelling-based instruction lesson? Please 

explain. 

………………………………………………………………………………

………………………………………………………………………………

………………………………………………………………………………

………………………………………………………………………………

……………………………………………………………………………… 

2. Do you still want to have English storytelling-based instruction in the 

class? Why? 

………………………………………………………………………………

………………………………………………………………………………

………………………………………………………………………………

………………………………………………………………………………

……………………………………………………………………………… 

3. Additional comments 

………………………………………………………………………………

………………………………………………………………………………

………………………………………………………………………………

………………………………………………………………………………

………………………………………………………………………………. 

 

 



 

 

 

 

APPENDIX C 

Learning Logs 
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แบบบันทึกการเรียนรู้  

ช่ือ – นามสกลุ ____________________________วันที ่________________ 

1. ส่ิงท่ีนกัเรียนไดเ้รียนรู้จากบทเรียนน้ี  

1.1 ค าศพัท ์

……………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………… 

1.2 วลี หรือ ส านวน 

……………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………

นกัเรียนจ าค าเหล่าน้ีได ้เพราะ 

……………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………… 
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2. นกัเรียนไดท้ ากิจกรรมอะไรบา้งจากบทเรียนน้ี 

………………………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………………… 

นกัเรียนชอบ/ไม่ชอบกิจกรรมน้ี 

เพราะ…………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………… 

3. ส่ิงท่ีนกัเรียนตอ้งการรู้เพิ่มเติม คือ 

………………………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………………… 

เพราะ…………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………

……………………………………………………………………………………………….. 
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Learning Log 

Name ______________________Date ________________ 

1. What have you learn from this lesson? 

1.1Vocabulary 

………………………………………………………………

………………………………………………………………

………………………………………………………………

………………………………………………………………

……………………………………………………………… 

1.2 phases or idioms 

………………………………………………………………

………………………………………………………………

………………………………………………………………

………………………………………………………………

……………………………………………………………… 

I remember all these words because………………………….. 

………………………………………………………………

………………………………………………………………

………………………………………………………………

……………………………………………………………… 
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2. What activities have you learn from this lesson? 

………………………………………………………………………

………………………………………………………………………

………………………………………………………………………

………………………………………………………………………

……………………………………………………………………… 

I like or dislike this activity 

because…………………………………..…………………………

………………………………………………………………………

………………………………………………………………………

………………………………………………………………………

……………………………………………………………………… 

3. What additional comments would you like to add in this lesson? 

Why? 

………………………………………………………………………

………………………………………………………………………

………………………………………………………………………

………………………………………………………………………

……………………………………………………………………… 

Because………………………………………………………

………………………………………………………………………

………………………………………………………………………

……………………………………………………………………… 



 

 

 

 

 

APPENDIX D 

The Storytelling-Based Instruction Lesson Plans 
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  Lesson Plan  

Lesson Topic: Describing a Picture! 

Storybook: The Ice- Cream Man 

Level: Grade 6    

Lesson Objectives 

1. To get students to describe their picture in English correctly.   

2. To get students to answer the questions from the story correctly. 

Content Outline and activities 

- Learn new vocabulary (smell, feel, taste, hear, spy, cry, and see) 

- Ask and answer the questions about the story 

- Enjoy the story by repeating the phrases in the story 

- Draw and color a picture of dog and tell to class. 

Total Time: 150 minutes 

Period 1: 50 minutes 

Lead-in activities: (5 minutes) 

1. Introduce the story by showing students the cover of the book story and say that 

they are going to listen to a story about the ice-cream man. Start eliciting 

with “What is he doing?  What is he looking at?”  
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2. Relate to personal experience with questions like “ Do you like ice-cream?   

Why? Why not? What else you like to eat?” 

Pre- storytelling activities: (45 minutes) 

3. Introduce new vocabularies set (smell, feel, taste, hear, spy, cry, and see) by 

showing the pictures, performing actions, explaining meaning and giving them some 

examples of sentences as shown below: 

Vocabulary Pictures/Actions Sentences 

 

smell 

 I smell with my nose. 

 

feel 

 I feel with my hands. 

 

taste  I taste with my tongue. 

 

hear 

 

I hear with my ears. 

 

spy 

 I spy with my eyes. 
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cry 

 

I cry. 

I am crying. 

 

see 

 

I see with my eyes. 

 

4. Introduce new vocabulary (little and beginning by showing students pictures, 

explaining meaning and giving them some example sentences as shown below: 

 

little 

 

 

 

 

 

He is a little boy. 

He has little eyes. 

He has little ears. 

 

beginning 

 

 

 

“M” is the beginning of 

Monkey. 

 

Period 2: (50 minutes) 

While- storytelling activities:  

5. Revise the new vocabulary again by performing action of each word and play 

game. Ask students to stand up and perform actions. Explain and demonstrate that when 

teacher calls out the action words (smell, feel, taste, hear, spy, cry, and see), they have to 
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do the actions and say “I smell with my nose, I feel with my hands, I taste with my 

mouth, I hear with my ears, I spy with my eyes etc.”  

 6. Hold up the book, open the first page and point to the pictures of the Ice-cream 

van and read “I hear with my little ears, something beginning with v. the ice-cream van. 

(Repeat again) v. the ice-cream van.”  

7. Open to the next page, point to the Ice-cream man’s picture and read “I see with 

my little eyes, something beginning with m. the ice-cream man. (Repeat) m. the ice-

cream man.” 

 8. Continue to the next page, point to the Ice-cream picture and read “I smell with 

my little nose, I feel with my little hands.”  Let’s see what happen next (in Thai). 

 9.  Turn the page and encourage students to predict by asking (T: what is he 

doing? SS: He is eating ice-cream.). Then read “I taste with my little tongue, something 

beginning with i. Ice-cream (Repeat) i. Ice-cream.” 

 10. Continue in this way gradually inviting students to join with the repetition “I 

see with my little eyes, I smell with my little nose, I feel with my little hands, I hear with 

my little ears, I spy with my little eyes and I cry with my little eyes.”  

11. Tell the story one more time and distribute worksheet 3.1 and ask students to 

choose the correct answer. 
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Period 3: (50 minute) 

Post-storytelling activities: 

12. Distribute worksheet 3.2 and ask students to draw and color a picture of their 

dog. 

 13. Ask students to show their pictures and tell to class what their dog likes or 

dislikes. 

Assessment 

1. Worksheet 3.1, 3.2 

2. Performing actions 

3.  Report 

Teaching materials 

- Storybook and vocabulary’s pictures 

- Worksheets 
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The Ice Cream Man 

(Written by Joy Cowley and Illustrated by Lynn Breeze) 

Picture 1 

I hear with my little ears 

something beginning with v. 

The ice cream van. 

Picture 2 

I see with my little eyes 

something beginning with m. 

The ice cream man. 

Picture 3 

I smell with my little nose. 

I feel with my little hands. 

Picture 4 

I taste with my little tongue 

Something beginning with i. 

Ice cream. 
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Picture 5 

I hear with my little ears 

Something beginning with b. 

Bark, bark, bark! 

Picture 6 

I spy with my little eyes 

Something beginning with d. 

A Dog 

Picture 7 

The Dog is eating my ice cream! 

Picture 8 

I cry with my little eyes. 

I cry with my little mouth. 

“Boo-hoo-hoo!” 

Picture 9 

I hear with my little ears 

Something beginning with v. 

The ice cream van. 

Picture 10 

I see with my little eyes 
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something beginning with m. 

The ice cream man. 

Picture 11 

I smell with my little nose. 

I feel with my little hands. 

Picture 12 

I taste with my little tongue 

Something beginning with i. 

More ice cream. 

Thank you, ice cream man! 

……………………………………………………………………………………………… 
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Worksheet 3.1 

Name________________________ No.___________ 

ให้นักเรียนเลือกค ำตอบท่ีถูกท่ีสุดตำมเนือ้เร่ืองท่ีได้ฟัง โดยท ำเคร่ืองหมำย 

(×) ลงบนตัวเลือกท่ีถูกต้อง 

1. Who did the boy see? 

a)     b)    c)  

 

 

Policeman       

2. What did the boy taste? 

 a)        b)    c)  

 

 

3. Why did the boy cry? 

a)      b)       c) 

 

 

The dog ate his ice-cream. The dog ate his pizza.   The dog ate his chocolate. 
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Worksheet 3.2 

 

Name_______________ 

No.____ 

 

 

1. Draw and color a picture of your dog. 

2. Tell what your dog likes/dislikes try to use 3 words 

learned. 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

APPENDIX E 

The Students’ Pretest and Posttest Scores 
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APPENDIX F 

Students’ Sample Papers from the Learning Logs 
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APPENDIX G 

Students’ Sample Papers from the Questionnaire
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