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This study measured how effectively film clips could enhance the English
communicative skills of eighth grade Thai students. It also studied students’ attitudes
towards their English lessons after learning English through film clip instruction. The
participants of the study were eighth grade Thai students studying in the second semester
of academic year 2012 at Cha-uat school in Nakhon Sri Thammarat, Thailand.
Participants were selected by using the simple random sampling method to draw from
among 410 students in 11 classes. They were divided into the experimental and control
groups with 30 students in each group. The research instruments consist of English for
communication test which was used as a pretest and a posttest and a questionnaire
surveying students’ attitudes towards learning English through film clips. Five film clip
lesson plans were used as teaching materials to teach the experimental group for eight
weeks. Each lesson was used for three sessions for a total of 17 sessions. Each session
lasted 50 minutes. The data were statistically analyzed by t-test independent statistics.
The result of this study showed that the English communicative skills of students taught
through film clip instruction was significantly higher than that of students taught through
regular instruction at the .05 level of significance. Additionally, the data from the pre- and
the postquestionnaire surveying students’ satisfaction were statistically analyzed by t-test
for correlated means. The mean score of postquestionnairs was higher than that of

prequestionnaires.



nsldadtnnaunfine N BEANAINIIAIUNIREAINENEIN YR

o = Y o = Ny
PN RT LN FNANENTN 2

UNARLD
YE

WA NBILCYEN

WUDAALURFAINENARY NN R ATUATUN T Leml taLTludrunileradnisdnen
FAVIANG ASLE oA LI ARSI M Ent R T IseUNN B INE g e ENF LISz

WEHNIAN 2556



WLTA NBILEYEN.(2556). N7l EAALA WU FABLANYN S ANAINITOAILAITADAT
o o a 35 o =2 dd’ a '8 o
MEENNgYaNUNFeLTUNEENANEILN 2 YTt HnuE AA.N. (N1768UNNENEaNE 1
Tug e EenaLsTme).ngamn: YoudAdnendt Nnanende ATuATIN I laa.

ADIZNITNNNIATLIAN: AT. BINTIOU FIL0A, NA.AT. A1E19704 ALTael

v v 1
=8

a o v aAa o e A a a Y a g dl al
N193RANNATRNUsrasANa AN UsEANENInaaInIg AR LA TN UR SN ALY

q

! v
o o

NHEANATNITNAIUNNIABA TN BN L8N FeudulFaNAn TN 2 uanaintinig

o =

ppTdAneiAuARaeFaundIanFaunmdangelaenislEadlnmennd nay

v 1
o

Faatinetsznaufaiin@audusdsanAnEITN 2 A110U 60 AUAINTIIEHUTLA A F9UTA
= dl | = o a :: o =S dtﬂl ng; o £ o a

UATATEIINTT TegiaanandnizautulaanAnsLy 2 Aamnnauou 11 Aiesainidnizau
AU 410 AU InsusaanitlunauyAaesasNANAILAN NaNAT 30 AU Lraaianld lunisaae)
1Fun wwumeasuinsefiunsdearsnndinge daduasesiionlflunisinannsguazmaay
Winlare9dn Fe N LAz AN FHLN40Y LWLLIZA LD NANUAALARFABNITEE

o v a e o a 1 Yo U a '
mmmnqw‘ima‘lfmaﬂmwaum uﬂL@ﬂuiuﬂquwm@@ﬁmummauimﬂhﬂ@ﬂmwaum
ANUNUTLEUN3A8% 11081 8 dUA19T uFazinuliaat 3 AL 99N9NAY 17 AL BIULFATAL
Miaan 50 wn adEn i lunisfmanzsideya Ae Aade Andesuusnsguuaslana t-test
wuy Independent samples mmiﬁﬂmwudﬁﬁﬂmmmmmm5’1ums§@m?mmﬂ”\mqw

=

o allal % a ' 1 o a all M ya o % a %
weqnFEuNFaufcapflnneunsgandTinGaun W fFaunimdangeiceadlnine un s
aeneldad AN anANIZAL .05 B9nantlil aannislEans t-test for correlated means wuan
o ada o o o = & o a el = L
NAUARNATeIN FeUNAIRINFIUMIEISINg BAdtARUNMEURTI A NN lanInnd ey

al v a I8
FaUAANL NN URT



The thesis titled

“The Use of Film Clips to Enhance the English Communicative Skills of Eighth Grade
Thai Students”

by

Naret Tongboonyoung

has been approved by the Graduate School as partial fulfillment of the requirements for the
Master of Arts degree in Teaching English as a Foreign Language of
Srinakharinwirot University
Dean of Graduate School

(Assoc. Prof. Dr. Somchai Santiwatanakul)

May...., 2013
Thesis Committee Oral Defense Committee
................................ Major-advisor g e 0 B Chair
(Dr. Aurapan Weerawong) (Dr. Walaiporn Chaya)
................................ Co-advisor eeieriieieiiieieneee .. COmMMittee
(Asst. Prof. Dr. Saiwaroon Chumpavan) (Assoc. Prof. Dr. Bang-on Pantong)
................................ Committee
(Dr. Aurapan Weerawong)
.................................... Committee

(Asst. Prof. Dr. Saiwaroon Chumpavan)



ACKNOWLEDGEMENT

The completion of this thesis has been possible because of kind assistance from
many people. | would like to express my deepest gratitude to my thesis’s advisor Dr.
Aurapan Weerawong for her wide knowledge, thoughtful advice and warm
encouragement. | also extend my sincere gratitude and appreciation to my co-advisor,
Assistant Professor Dr. Saiwaroon Chumpavan for her valuable advice and guidance that

inspired me to complete this study.

My warmest appreciation is extended to my research committee members, Dr.
Walaiporn Chaya and Assoc. Prof. Dr. Bang-on Pantong for their invaluable comments
and thoughtful guidance. | would like to express my gratitude to Mr. Tanakorn
Tongprayoon, Miss.Wongsiri Boonsue and Mrs. Rajini Srikuruwal for their insightful
feedback in improving my research instrument. 1 would like to thank Associate Professor

Thomas F. Radzienda for proofreading the English text.

Furthermore, my sincerest thanks go to all my TEFL classmates for their cheerful
help and encouragement. My greatest thanks go out to the helpful English teachers and

students at Cha-uat School who were involved in this study.

Finally, I would like to express my heartfelt thanks and gratitude to my parents for

their financial support, understanding, warm encouragement and inspiration.

Naret Tongboonyoung



VOUOUAM

TUNAINGIRY UHIINGASATUATUNT 150

A @ A o a J
1/]1]@Unuﬂ1iﬁuua’1§ulw9w11ﬁiym1uwuﬁ

Tuilavlszuna 2555



TABLE OF CONTENTS

CHAPTER
| BACKGROUND OF THE STUDY ..ot
INErOdUCTION. ...
Objectives of the Study.........c.ooviiiriiii e
Statement of the problem.............ooi
Research Hypothesesit. ... ... oo e e,
Significan@SFth® Studvg.”. .3 W ALC ¥ = ... 8 N .................
Variablegiofghe StBdy.#"...4.... 1 ... 5. . % @ ... s B ................
Limif@iii®ns oflihe Sfudyd——t— i L. & 8 . _ B ............

Sunilily e Cliapter]....|.. B ...|....|.... 8. oy o 9. ..........

I REVIEW OF THE LITERATURE. ...,
The Authentic Materials.. ...t e
Communicative SKills...... ..o
Related Literature Concerning Film Clips............cocoviiiiiiiiiiin..
Students” AttItUdES. . ...o.oeieiee i

Summary of the Chapter............coooiiiiiiiiii

HIMETHODOLOGY ...

PartiCIDANTS. . ..eeiecteceie ettt et st ere s

10

10

19

24

26

27

28

28



TABLE OF CONTENTS (continued)

CHAPTER Page

111 (Continued)

Selection of the SChoOl.............coooii i 28
Selection of the participants.............ccoiiiiiiiii e, 29
INSErUMENtation ..o 30
The English for communication test................ccvceviiiiiivvinenne, 30
QuestiSimense®.... .+ " 3 FAL =, ... o T ................. 31
Film ClijgessonBlans# .. ¢...J... .. % #0 . s ... envnnn 32
Datag@@llactiofPraCeduias-4-— i o % .. 8 . - B ........... 34
Datqiio /Sigs ... &..... ... .. H...]...]... 5. o . ....... 35
Summagli O thedChagies—4——trrrpr. " .. g e, 36
IV RESULTS. " %9 . ............ .00 G . ... ... 37
Students’ Communicative skills ... 37
Research Hypothesis 1...........cooiiiiiii e, 37
Attitudes of Students towards Film Clip Instruction........................ 39
Research HYypothesis 2...... ..o 39
Data from the Checklist Questionnaire................ccoeveeriinnenennnn... 40
Data from Open-Ended questions (prequestionnaire)..................... 45

Data from Open-Ended questions (postquestionnaire).................... 47



TABLE OF CONTENTS (Continued)

CHAPTER Page
IV (Continued)
Summary ofthe Results...........coooviiiiiiiiii e, 49
V DISCUSSION AND CONCLUSIONS ..o, 50
Research Hypothesis L........cooiiiiiieiiiii e, 50
Results: Research Hypothesis 1...........coooiiiieiiiiiiiin . 50
Discussion: Research Hypothesis 1..........coooviiiiieiiiiiiiiiiniinnn, 50
ReseargifHypothesig2. ... |.. B 31 S%...... " W ........... 54
Results: Research Hypothesis 2.........cc.ccoiiiiiiiiiiiiie . 54
Discussion: Research Hypothesis 2............cocciieiiiiiiiiiiiinnnin, 54
ImplicatiGiSOTIh® Siudy . Swmeds|  Ja ¥ & 8 ... 57
Recommendations for Further Studies..........c.c.cooiiiiiii, 58
REFERENCES. ... . e 59
APPENDICES. ... 71
Appendix A: The English for communication test................ 72
Appendix B: The QUeStionnaire ..............o.oveeriiriieineanianineiieannn 87

Appendix C: The Film Clip Lesson Plans ..............cccocovveiiiiinnnn.. 97



TABLE OF CONTENTS (Continued)

CHAPTER

(Continued)

Page



LIST OF TABLES

TABLE Page

1 Brief summaries of the clip ineach lessonplan................................ 33
2  Differences in the Mean Scores of the English for Communication Pretest

and Posttest of Students in the Experimental Group and Control

GIOUP ettt e 38
3  Difference in the Mean Scores on the Prequestionnaire and

Postquestionnaire of Students in the Experimental Group................... 41

4 Mean Scores of Students’ Attitudes in the Experimental Group before

Learning English through Film Clip Instruction..........................o.... 42
5  Mean Scores of Students’ Attitudes in the Experimental Group after

Learning English through Film Clip Instruction...............ccccocviins 43



LIST OF FIGURES

FIGURE Page

1 Comparison of the English for Communication Pretest and Posttest

Mean Scores of Students in the Experimental Group

and Control GroUP........oeii i 39

2 Comparison of Prequestionnaire and Postquestionnaire Surveying

Students’ Attitudes towards Learning English through Film Clip

Instructiogfee. & " W 7 T N .8 R 44



CHAPTER I

BACKGROUND OF THE STUDY

Introduction

English is used to communicate worldwide as a second language or foreign
language, and also as an official language in some countries. In Thailand, English is
extensively used to communicate with people from all over the world. In addition, the
Association of Southeast Asian Nations (ASEAN) community has adopted English as its
official language (Government Public Relations Department, 2011). In response to the
importance of English in the region, the Thai Ministry of Education wants students to
speak English confidently at the same level as other ASEAN countries (Government
Public Relations Department, 2011). The Thai Ministry of Education has recognized the
importance of English for communication and introduced the communicative approach to
school teachers in 1980 (Supervisory Unit Department of General Education, 1997).
According to educators in language teaching, the communicative approach helps students
improve English communicative proficiency. For this reason, they support it to be

employed in Thai schools (Ministry of Education, 2008).

Richards and Roger (2001) point out that the communicative approach encourages
students to communicate in the target language. The major goal of teaching language is
to develop the four basic language skills (Widdowson, 1990; Nunan 1999). Johnson
(2001) adds that the communicative approach requires teachers to perform different roles
such as a facilitator, informant, controller and guide. This approach increases learners’
opportunities to interact with teachers. It also enables students to engage in speaking,

listening, reading and writing as they get involved in real communication (Harmer,



2007a). However, the practice of the communicative approach in Thai schools seems to

appear mostly in theory, not in practice (Weerawong, 2004).

Many researchers indicate that Thai students encounter problems in
communicating English language (Angwattansakul, 1994; Punthumasen, 2007;
Weerawong, 2004). Thai language classrooms focus on the grammar translation
approach rather than communicative language teaching. The problem is that Thai
students do not have sufficient opportunities to speak and listen in English. Harmer
(2007a) points out that teaching language should not target grammar. Teachers should
emphasize the purpose of language use. Mountford (1986) adds that 90 percent of Thai
teachers teach English through Thai language. The grammar translation method is used
to explain grammar and comprehension of reading passages. To suggest eliminating the
grammar translation method represents a serious challenge for Thai teachers because they

would have to develop listening and speaking skills themselves (Mauleon & Lee, 2008).

Despite the pronouncements of the Ministry of Education, the communicative
approach may not be effectively implemented in Thai schools. Sutabutr (1986 as cited in
Coleman, 1996) explains that some teachers believe that teaching English through Thai
makes students more comfortable and understand the target language better. The teachers
themselves feel more relaxed using their mother language instead of English. This
perpective is supported by Sukamoson (1998 as cited in Puntakerngamorn, 1998) and
Wongsothorn et al., (1996) who explain that many classes continue to emphasize
traditional techniques that teachers employ in language classroom such as rote learning,
translation and drilling. Likewise, Weerawong (2004) argues that language teaching and
learning English frequently aim to prepare students to perform well on examinations

rather than focusing on authentic use of the language. As a result, the students still



struggle to use English while teachers are unable to implement the communicative
approach. The approach has not been implemented properly in English language

teaching.

Many reasons have been explored to explain why the communicative approach
has not been fully embraced in Thailand. For one, Thai teachers encounter large classes
and heavy teaching loads so they have little time to create communicative activities for
students (Biyeam, 1997 as cited in Wiriyachitra, 2002). This makes English classes
unchallenging; secondary school students also lack opportunities to communicate in the
English language (Biyeam, 1997 as cited in Wiriyachitra, 2002). The students are not
confident to communicate in English because English teachers do not emphasize the
importance of communication skills. The students cannot use their English knowledge
because of insufficient vocabulary. Teaching materials are not provided to English
teachers for teaching communication skills (Kethongkum, 2005; Phuphanpet, 2004 &

Promshoit, 2010).

In addition, Williams (1992) and Gebhard (1982) reveal that Thai students do not
ask teachers what they are curious about and they rarely volunteer information in the
classroom. Likewise, Wong (1997) indicates that Thai students are quiet and unwilling to
express their feelings. They prefer learning English with use of Thai. They do not
respond individually, but in chorus (Punthakerngamorn, 1998). Moreover, Thai schools
may lack well-trained teachers with background in communicative language teaching.
Thailand also lacks English Foreign Language (EFL) teachers (Weerawong, 2004).
Punthumasen (2007) adds that Thai schools rarely use teaching resources for English
activities such as printed media, internet and movies. These limitations are particularly

serious in remote areas. Punthumasen (2007) claims that the environment inside and



outside classrooms fails to promote students” communicative English skills. All these
factors explain why students are unable to communicate well in English, despite emphasis
on the communicative approach by Thai Ministry of Education (Punthumasen, 2007;
Weerawong, 2004). It is obvious that English language teaching and learning remain an
uphill task for the Thai Ministry of Education. Moreover, Thailand is preparing to join
the ASEAN Economic Community (AEC) in 2015. Thailand could be at a disadvantage
in the community due to its relatively poor English skills. The English skills of Thai

students must be improved before the launching of AEC (The Nation Editorial, 2012).

As mentioned above, the students will find themselves lagging behind in English
skills compare to students in Southeast Asian countries. Most Thai students who
graduate from high school and enroll in university cannot communicate well in English
(Global English Analyst Team, 2012). Primary, secondary and university students have
low levels of English proficiency because they lack English communicative skills
(Bangkok Post Editorial, 2012; The Nation Editorial, 2012). Media sources claim that
most Thai university graduates cannot communicate in English. Students who pass
English examinations cannot actually hold a conversation for more than two minutes
(Bangkok Post Editorial, 2012,). Overall, Thai students ranked fourth among ASEAN
countries in the Test of English for International Communication (The Nation Editorial,

2005).

With these problems in mind, this research focuses on using authentic materials to
improve learners in English communicative proficiency. Authentic materials refer to
teaching resources that are not purposely produced for language teaching such as
newspaper articles, movies advertisements, maps and comic books (Harmer, 2007b;

Martinez, 2002; Nunan, 1989, as cited in Macdonald, Badger, &White, 2000). In



addition, Gebhard (2006) categorizes authentic materials into four elements: authentic
listening viewing materials (TV commercials, movies, video clips); authentic visual
materials (photographs, magazines, cook books); authentic printed materials (newspaper
articles, advertisements, maps, comic books) and realia or real-world objects (wall
clocks, phones, dolls, puppets).

English teaching experts (Harmer, 2007b; Newby, Stepich, Lehman, & Russell,
2010; Tomlinson, 2011) suggest that authentic materials deliver a variety of
communicative activities to students for practicing English communicative skills.
Teachers should present authentic materials in classrooms because students find them
motivating while learning the target language. Authentic materials help students gain
greater confidence in the language working towards authentic materials (Miller, 2003;
Nunan, 1989, as cited in Macdonald, Badger, &White, 2000; Tomlinson, 2011).

Despite many benefits, authentic materials have limitations, especially for non-
native speakers of English. Teachers must be aware of various accents, dialects, slang
and regional vernacular that create difficulties in teaching English (Martinez, 2002;
Harmer, 2007b). Even with these limitations, the benefits of authentic materials in the

classroom are well worth researching in greater detail.

This research focuses on the use of film clips in teaching English communicative
skills. Moore (2006) points out that instructional media can range from traditional
teaching tools to newer forms such video clips or film clips. Moving pictures in videos
enhance the learning and understanding of conversations (Hapeshi & Jones, 1992; Faber,
Meiers, Ruschin & Seyferth, 1991). Stempleski and Tomalin (1990) point out that the
combination of sound and moving images enhances language comprehension. Using

video or film clips in classrooms is an effective tool because it exposes students to real



life scenarios and background cultural information (Chin, 2004; Harmer, 2007b).
Sherman (2003) adds that it is difficult to create a full range of English speaking function
outside of native English speaking countries. Authentic video can serve as a substitute
for such native experiences by bringing English to learners in their home countries.
Porcel (2009) explains that students can listen to the natural flow and rhythm of English
as they learn new words from film clips. This helps them improve their intonation and

pronunciation and also boosts speaking confidence.

Video and film clips are employed in this research to engage students in various
communicative activities; for instance, talking with friends, sharing information and
accomplishing tasks. Film clips can be managed in many different teaching arrangements
such as freeze frame, sound on/vision off and jigsaw viewing. These techniques engage
students to observe background knowledge, listen to natural sounds of English and grasp
new information. These dimensions of learning support students to work on
communication tasks after viewing is complete. These tasks promote students’
communication (Stempleski & Arcario, 1992; Stempleski & Tomalin, 1990; Stempleski,

& Tomalin, 2001).

To summarize, academic use of videos or film clips helps students learn English
and promotes communicative skills. Film clips represent a challenging tool that allows
students to experience authentic English. This research experiments with film clip
instruction by using video teaching techniques to enhance students’ communicative sKills

among eighth grade students at Cha-uat School in Nakhon Srithammarat province.



Objectives of the Study

The study explores eighth-grade students’ communicative skills as well as their
attitudes towards using film clips for English instruction. The main objectives of this

study are as follows:

1. To examine the effectiveness of film clip instruction to enhance eighth grade

students’ communicative skills.

2. To study students’ attitudes towards English lesson after film clip instruction.

Statement of the Problem

A number of studies focus on the use of video in Thai classrooms. However,
those studies only employed commercial English video packages designed for classroom
use. No literature was discovered regarding the use of authentic film clips. Thus, this
study was conducted to investigate whether or not students experiencing film clips
instruction have higher scores on English for communication tests than students taught in
traditional ways without film clip instruction. The study also sought to determine if
students who experience film clip instruction express more positive attitudes than those
who have not studied using film clips. This study suggests several implications for
English teachers who are interested in teaching techniques and authentic materials to

improve and design the instruction for English class.



Research Hypotheses

The hypotheses of this study are as follows:

1. On the posttest of the English for communication test, the mean score of the
participants experiencing film clip instruction will be significantly higher than the

mean score of the participants taught through regular instruction.

2. On the postadministration of the questionnaire, the mean score of the
participants’ attitudes towards experiencing film clip instruction will be

significantly higher than before administration of the questionnaire.

Significance of the Study

This study has aimed to investigate the use of film clips to enhance eighth grade
students’ communicative skills through film clip instruction at Cha-uat School in Nakhon
Srithammarat, Thailand. In addition, this study has attempted to discover any significant
differences between the English for communication posttest, the mean score of the
participants experiencing film clip instruction and the participants taught through regular
instruction. The study also sought to determine whether or not there were any significant
differences between the prequestionnaire and the postquestionnaire of participants
experiencing film clip instruction. The findings of this study may prove to be useful to

the teachers who are considering the use of teaching materials in language classroom.



Variables of the Study

The independent variables in this study were the teaching of English

communicative skills based on film clip instruction and regular instruction.

The dependent variables in this study were:

- The scores on English communicative tests of students who were taught

through film clip instruction and those who were not taught through film clip instruction.

- Attitudes of students before and after learning through film clip instruction.

Limitations of the Study

The sample groups included 410 eighth-grade students from 11 classes who
studied English at Cha-uat School in the first semester the 2012 academic year, beginning
in August to September. Two classes reserved for the English program which were
excluded from this study because of their particularly high English proficiency level. The
researcher randomly selected two classes from nine classes to participate in this study.
One class was randomly assigned to the experimental group and another class was
assigned to the control group with thirty students in each group. Male and female
students with high and low English proficiency were mixed in both classes in accordance

with school policy.

Summary of the Chapter

This chapter presents the background of the study. Chapter 2 presents a review of
literature. Chapter 3 describes the research methodology employed in this study. Chapter
4 reports the findings while chapter 5 concludes the research with a discussion of findings

and recommendations for further studies.



CHAPTER II

REVIEW OF RELATED LITERATURE

To provide background information concerning the use of film clips to enhance
students’ communication skills, the following related literature was reviewed: (a)
authentic materials, (b) communicative skills, (c) related literature concerning film clips,

and (d) students’ attitudes.

Authentic Materials

Definition of authentic materials.

Authentic materials are sometimes called contextualized materials which we come
across in daily life (Martinez, 2002). Authentic materials include newspaper articles,
movies, advertisements, maps, comic books, brochures, video compact disks (VCD), and
digital versatile discs (DVD). Authentic materials are mainly for communication among
people (Norton & Sprague, 2001). For example, newspapers are for reporting local and
international news; VCD and digital versatile disc DVD are for entertainment. It is
obvious that authentic materials are used in daily life and not created for the purpose of
language teaching (Harmer, 2007a, 2007b; Martinez, 2002; Nunan, 1989, as cited in

Macdonald, Badger, &White, 2000; Nunan, 1999).

Gebhard (2006) categorizes authentic materials into four elements: 1) authentic
listening/ viewing materials (e.g., TV commercials, movies, news clips, video clips), 2)
authentic visual materials (e.g., photographs, magazines, cook books), 3) authentic
printed materials (e.g., newspaper articles, advertisements, maps) and 4) realia or real

world objects
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(e.g., clocks, phones, dolls). Additionally, Hedge (2000) and Baird and Redmond (2004)
explain that authentic materials can be simply divided into spoken form (e.g., films, radio,
weather forecasts) and written form (e.g., recipes, articles, application forms). For the
purpose of this study, authentic materials can be used in English language classrooms with

careful selection and adaptation combined with teaching techniques and tasks.

Benefits of authentic materials.

First of all, use of authentic materials is encouraged by many researchers because they
are frequently up to date (Berardo, 2006; Field, 2002; Kilickaya, 2004; Mcknight, 1995;
Nunan, 1989, as cited in Macdonald, Badger, &White, 2000). They have a positive influence
on learners’ motivation, comprehension and satisfaction. They inspire students to learn
language provide cultural information, give exposure to real language and allow a more
creative approach to teaching. Dulay, Burt and Krashen (1982, as cited in Tomlinson, 2011)
add that whenever students have self-confidence they will learn a language faster. Adams
(1995) and Miller (2003) confirm that authentic materials contain language data and
communication which improve students’ communicative skills. They are also channels for

communication that deliver messages and meaning to learners (Newby et al, 2010).

Students not only improve their receptive and productive skills, but using authentic
materials also helps them understand linguistic pattern, traditions and culture of other
countries (Clarke & Walmsley, 1999; Meinardi, 2007). Furthermore, authentic materials can
help students bridge the relationship between the language classroom and the outside world
(Brinton, 2001). Gebhard (2006) points out that when a class focuses on authentic material,
students target on content and meaning rather than the language. Video, audio, text and
graphics are useful for teachers to facilitate teaching in classrooms (Falk & Carlson, 1995).

Dudeney and Hockly (2007) add that compact disk read only memory (CD-ROM) provides a
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lot of communicative activities for students such as to practice listening, reading and
speaking skills. Additionally, using real objects such as coins, tools and plants can generate
interest and enthusiasm for learning a topic (Newby et al, 2010). Lightbown and Spada
(2006) explain that real materials assist learners to develop better attitudes and increase their
motivation to learn. Similarly, teaching techniques, materials and competitive activities
influence students to develop their intrinsic and extrinsic motivation. These also contribute to

students’ language acquisition (Brown, 2000; Harmer, 2007a).

Authentic materials play an important part in promoting communicative language
skills. They can be exploited to assist students to learn and communicate in the target

language.

Implementation of authentic materials in the classroom.

Teachers can utilize authentic materials to teach writing skills; for example, using
pictures to let students guess what people are doing for creative writing, or using pictures for
discussions (Harmer, 2007a; Newby et al, 2010). Jacobson, Degener and Purcell-Gates
(2003) add that by reading authentic materials such as health brochures, students can gain
information they need to understand rather than merely jotting down new words chosen by
the teacher. Field (2002) explains that recordings of spontaneous speech help non-native
learners listen to and practice the natural rhythms of English. During listen to listening
exercise, learners should not be expected to understand everything. Miller (2003) agrees that
when listening to authentic materials such as radio, students should be allowed to listen and
catch the main idea without writing anything down. Afterwards, the teacher can ask the class

to discuss the story.
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Porcel (2009) and Stemple and Tomalin (1990) suggest that using video clips as
authentic materials combined with video teaching techniques motivates students to create a
new story or rewrite the script. Importantly, teachers should keep in mind what they want
their students to learn from the materials (Senoir, 2005) and use them in accordance with
students’ ability (Baird & Redmond, 2004). A movie on DVD or a selected film clips are
very interesting authentic materials that can be employed in classrooms by employing various

video teaching techniques.

The importance of using authentic listening and viewing materials (film clips) in

English classrooms.

Using films clips as authentic materials offers several advantages in the English
classes. Film clips are not only very useful for language teachers, but also to motivate
students. When students are motivated by film clips or video, the learning process is better,
easier and more natural. Students are able to watch a film, see culture and life style, and
listen to the natural flow and rhythm of English in real life. This gets students ready to
communicate as well as improve their intonation and pronunciation (Porcel, 2009; Baddock,
1996). Nunan (1999) explains that practicing with authentic materials such as videos or film
clips encourages learners of a second language to experience the target language. Authentic
contribute a great deal to students’ language learning. Littlewood (2010) supports this idea
further by explaining that authentic materials contribute to social interaction and functional
communication activities, which support students to communicate immediately outside the
classroom. Stempleski and Arcario (1992) state that film clips present communicative
situations and bring native speakers into the classroom via video. In addition, video shows
students culture so they can learn how people live, what they eat and what they wear.

Lonergan (1984) and Mcgovern (1983) add that film clips create a climate for successful
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learning in classrooms. Similarly, learning language in a positive atmosphere helps students
reduce anxiety and encourages them to acquire language (Dulay, Burt & Krashen, 1982, as
cited in Tomlinson, 2011; Oxford, 1999). Moreover, film clips can be used to introduce and
stimulate interest in a topic. Students are given opportunities to gain greater vocabulary.
This helps them feel more confident when communicating in the target language (Porcel,
2009). Although students may have limit comprehension, they want to see, ask questions and
follow teachers’ suggestions. Sherman (2003: 2) adds that video clips contain everything
needed in a class. Teachers can use videos for discussion, writing assignments and input for

projects.

The use of authentic listening and viewing materials (film clips) for

communicative skills.

In using authentic listening and viewing materials or film clips as suggested by Chin
(2004), Harmer (2007a, 2007h), Stempleski and Tomalin (2001), teachers can select a scene
run at slow speed or pause at appropriate points to discuss relevant issues. They also can
develop students’ reading skills by allowing students to read synopses of films and match
them with film clips (Teeler & Gray, 2000). Similarly, Fiorito and Torrie, (2009) explain that
students’ reading skill can be enhanced by using subtitles with film clips. Students can learn
expressions and vocabulary from subtitles. Students can practice reading with transcripts
while films are playing. Then, teachers can instruct students to work in pairs to practice

speaking (Thornbury, 2005).

Hill (1992) explains that teachers can design listening tasks by allowing students to
listen and watch film clips to catch what characters are discussing. After that, students tick
forms to indicate who spoke which sentences. Stempleski and Tomalin (2001) add that using

film can enhance students’ writing skill. For example while-pausing at a scene, teachers ask
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students to guess what will happen in the next scene. Students can also describe the emotions
of characters when picture has been paused. As mentioned above, students are given
opportunities to practice communicative skills until they accumulate knowledge of language
from vocabulary and communicative activities. Therefore, students can produce the target
language and study by themselves. Carter and Nunan (2010) explain that supporting and
helping students to collect the language knowledge before they can do a task and
communicate with language is known as “scaffolding”. Students are prepared until they are
ready to communicate in the language by themselves (Bruner, 1983, as cited in Nunan &
Bailey, 2009). The scaffolding will be pulled away gradually when students no longer need it

(Oxford, 2001).

However, when using video clips, teachers must be aware of various accents, dialects,
slang and regional vernacular that create difficulties in learning English (Martinez, 2002;
Harmer, 2007b). Students may treat film clips as they watch television at home. Thus,
teacher must draw students’ attention to engage content and language in film clips rather just

allowing them to sit back and relax (Harmer, 2007a).

The teacher’s responsibility is to get students’ eyes, ears and minds to absorb content,
otherwise, students watch them passively as if they were mere entertainment (Stempleski,

2011).

The three stages of teaching with authentic listening and viewing materials (film

clips).

Using selected film clips in English class does not mean playing the entire movie. For
this research appropriate clips were selected to enhance students’ communicative skills.

Teaching techniques for film clips have been adapted from English teaching experts. The use
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of film clips in class is divided into three stages, namely, previewing, whileviewing and
postviewing (Rammal, 2005; Stempleski, 2011; Stempleski & Arcario, 1992; Stempleski &

Tomalin, 2001).

Previewing means to prepare students to see the film clips. Rammal, (2005) explains
that before playing film clips to students, teachers have to engage their interest. For instance,
giving context about the film, asking questions about the place or characters to get students
prepare for predicting scenes. Teachers also need to divide students into groups, encourage

then to describe what they see and write the words on the board.

In the whileviewing stage, video, audio, or both, are employed, depending on the
technique being used. Students watch and complete tasks. They focused on a particular
scene designed to serve the purpose of the lesson. They collect useful information to practice

language skills.

During the postviewing stage, learners produce target language, written and oral,
stemming from the film clip. Activities can include discussion, speed writing, simulation and

role play (Stempleski, 2011; Stempleski & Tomalin, 1990).

The researcher screened and selected the film clips to suit the task and language
activities. To produce the target skills, this research uses these three stages to facilitate

language teaching.

Different Teaching Techniques

In the use of film clips or moving pictures, the researcher adopted the video teaching
techniques from the suggestion of experts (Harmer, 2007a, 2007b; Sherman, 2003;
Stempleski & Tomalin, 2001; Tomalin, 1986). The teaching techniques can be applied to

moving pictures for use in the classroom. The techniques are explained as follows.
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Sound off and vision on (silent viewing).

This technique provides clues from the situation and relationships among character. It
allows students to watch a sequence without sound and then predict what characters are

discussing in the scenes, where they are, what is going on and what their relationship is.

Sound on and vision off (blind listening).

This technique is based on audible clues such as gunshots, crickets or, the sounds of a
restaurant dining. Learners use listening skills to collect information about what is happening
from the sequence and respond to it by writing and speaking. In addition, learners can tell the
feeling of characters and predict where it takes place, what they are doing and how they are

dressed.

Sound and vision on.

Students focus on a particular aspect of the video. Teachers start by writing six
questions on the board such as: Who are they? , What are they doing? , When did they arrive?
, Where are they? , Why? , How? The teacher does not have to play the whole video from the
beginning to the end. This technique can be used to predict what will happen next. Students

are asked to produce a written or oral story of what they saw and heard.

Freeze-frame.

In this technique, learners are asked what just happened and what will happen next,
regarding progressive and future action. Tomalin (1986) explains that videos often contain
background objects, people and, cars. These objects help teachers teach vocabulary. With
freeze frame technique, teachers can pause at appropriate points to ask students what they

See.
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Jumbled sequence.

In this technique, video clips are divided and played out of order to get students to
discuss the actual sequence of the storyline. This motivates students to consider of the
appropriate sequence to be meaningful. Alternatively, teacher can divide film clips into three
sequences; the beginning and end are shown while students are asked to figure out what

happened in the missing part.

Split viewing / Jigsaw viewing.

In this technique, teachers divide students into pairs. Each student obtains different
information, so they have to discuss their information to figure out what happened in the

story.

Film clips can be used in several ways to teach communicative skills. They bring an
exciting and simulating experience into classrooms for both students and teachers. Each
technique requires teachers to select the right film clip sequence to prepare lesson plan to suit

students’ needs.

Film Clip Selection

To employ film clips in language classrooms, teachers can consider the following
suggestions (Porcel, 2009; Stempleski, 2011; Stempleski & Tomalin, 2001). Not every film
can be used and give the same results in the classrooms. The criteria for film selection for
classroom use are very important. Stempleski and Arcario (1992) point out that film clips
extracted and used in classrooms must make sense. Teachers need to manipulate the quality
of film clips, audio, picture or colour so that students can see and understand what is going
on. Video clips should be from thirty seconds to four minutes long (Stempleski & Tomalin,

2001; Stempleski, 2011). Porcel (2009) reveals that not all films give the same results to the
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teachers. The most important thing is for teachers to find films that attract students’
attention. Stempleski and Arcario (1992) explain that videos should not run ahead of
students’ level of maturity, especially concerning language. Film clips should be interesting
and fun such as adventure movies, documentaries and commercial comedies (Porcel, 2009).

These are full of things people say and face in normal life (Sherman, 2003).

Stempleski and Tomalin (2001) believe that video clips should be flexible, which
means they can be exploited through several activities. The teacher should give priority to
grading tasks and activities so that students can deal with them, rather than grading video
materials. Although teachers may think that a given video is too difficult for students, they
can usually deal with the trouble because of clues from the scene and language from the

soundtrack.

In summary, selecting a film clip is the first stage in employing video clips to the
classroom. Teachers must honor are students’ interest and motivation. Teachers should
watch the entire video in advance and select features that are suitable for students. It helps
teachers generate for lesson plans. In addition, picture, sound, length, video file format and
content assist teachers to successfully employ film clips in language classrooms and eliminate

mistakes.

Communicative Skills

Definition of communicative skills.

Communication means to enable listeners and readers to understand a message. In
everyday situations, people communicate opinions and emotions to inform listeners and
readers, either to entertain, interest, amuse and mislead them (Lynch, 1996). Lynch defines

one-way communication, such as a radio broadcast, where the audience is a listener with no
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opportunity to respond to the speaker. However, in two way-communications, speaker and
listener interact with each other and have face to face conversation. According to Oxford
(1990) communication is defined as mutual interaction between two or more individuals
share knowledge or information with the language being used. She adds that communication
relies on the four skills of reading, listening, speaking, and writing. Skill refers to ability and
proficiency. Skills are developed in a series of communications during the language learning

process.

The importance of communication skills.

According to the English curriculum in Thai language classroom, English is taught for
communication through the communicative approach (Ministry of Education, 2001).
Richard-Amato (1996) points out that those language skills are naturally integrated. Teachers
should increase opportunities for students to communicate in classroom. He adds that when a
student is listening, an opportunity for writing is gradually developed. When a learner is
reading, an opportunity for speaking is growing naturally. Wallace, Stariha, and Walberg
(2004) claim that in classroom students experience a diversity of circumstance which requires
language abilities. For this reason, confronting a variety of speaking, reading and writing

activities can assist learners to succeed in using language.

Genc and Bada (2005) state that language activities encourage students to
communicate and interact with foreigners confidently, understand foreign cultures and have
positive supportive attitudes towards English. Bailey and Savage (1994) explain that when
learners speak English in everyday life, the speaking skill has a spontaneous effect on their
reading and writing. Rubin (1990) argues out that the listening skill is the basis of every
language learner. Learners must start with listening to a language in order to develop other

language skills. Meanwhile, learners who lack listening skills are not able to acquire further
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skills. Zancanaro (2005) agrees that listening is the most basic and important communication
skill that plays a significant role in achieving language communication. Listeners must
comprehend what a speaker says. If he is skilful at listening, he will not miss the point of
conversation (Doff, 1988). Harmer (2007b) explains that the more students have chances to
listen, the more they are skilful in listening, understanding pronunciation and speaking

appropriately.

Communication skill emphasizes the use of language. It enables students to develop
language in use, with every skill related to each other. Thus, teachers’ major concern is to
give students opportunities to use language rather than emphasizing examination scores.
English test are not a problem if students experience enough chances to use their language

skills.

Evaluating and assessing communicative skills.

Burton (1992) suggests guidelines for teacher to assess students based on
communication skills; assessment must be relevant to what the teacher taught students and
suitable to every student being assessed. It must reflect students’ strengths and enable them
to show positive achievement. Helgesen and Brown (2007) agree that teachers should be
sure that an assessment test is similar what students learned in class. Weir (1993) adds that
when teachers test students writing, they should be provided enough time to display their
ability. Bailey (2005) identifies four elements in assessments, namely, validity, reliability,

practicality and wash back. These four factors play an important role in successful testing.

Although it seems difficult for teachers to assess students in four skills and deploy
elements to make tests successful, several experts recommend techniques to test

communicative skills. Abdelal (1987) suggests that teachers provide students a series of
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pictures to watch and listen to a statement; they must then answer multiple choice questions.
Cohen (1994) and Heaton (1990) explain that picture sequences enable students to imagine
describing objects, people and places. This technique can be used to test speaking skills, for

example, describing pictures using the proper tense.

Testing communication skills testing are to provide students as candidates the
opportunity to test their receptive and productive skills at the same time (Laufer 1998, as

cited in Nation, 2001). Several experts suggest techniques for testing four skills as follows:

Speaking skills.

Speaking can be tested with a series of pictures. Students are asked to tell the story of
the pictures in the past tense. (Heaton, 1990) In this type of test, Underhill (2000) suggests
that learners should retell stories. Time should be allowed for students to study the pictures.
Thornbury (2005) agrees that the learners should be given one or two minutes for
preparation. Weir (1993) adds an examiner must provide clear and unambiguous pictures.
Pictures should be free of cultural and educational bias. This technique is useful in term of

encouraging candidates to speak with particular grammatical forms (Weir, 1993).

Writing skills.

Writing plays an important role in students’ imagination. Heaton (1990) suggests that
students sometimes require describing scenes, object or person. The pictures provide ideas to
students. It enables students to pay full attention to create the written language. Thus, using
scenes the pictures are suitable for testing writing. Harmer (2007b) agrees that teacher can

use pictures from magazines, advertisements, newspapers and comics for writing.
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Listening skills.

Listening for gist means listening for main ideas, important information or sentences
(Weir, 1993). Using video recordings to test listening helps listeners see gestures and facial
movement (Heaton, 1990). Rost (2011) suggests providing audio recording and multiple

choice questions following a listening text.

Reading skills.

Harmer (2007b) suggests that film summaries and short film reviews are suitable for
reading. Heaton (1990) agrees that reading comprehension offers a way to make multiple
choice items. However, there is insufficient information given in a passage. The items

should be limited to three options, especially for classroom progress tests.

Criteria for Evaluating Communicative Skills.

Heaton (1990) highly recommends using a rating scale for grading students’
performance on speaking tests rather than using a marking scheme. However, he
recommends that teachers should design their own scales, instead of copying a particular
scale. Inthis way, a test is more relevant to a given situation. Heaton adds that teachers
should use an analytic method for grading students’ writing ability. They should identify the

features that need to be marked.

Nitka and Brookhart (2001) argue that analytic rubrics are preferred when teachers
want to focus on students’ performance of a task. Analytic rubrics give specific feedback to
students with respect to each individual scoring criterion. The use of analytic rubrics is quite

valuable, which results in multidimensional scores (Mertler, 2001).
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The criteria to score students’ skill performance are very important. Teachers must
consider how useful results are, how relevant they are to students’ skills, and how useful they
are as feedback on their performance. Designing an analytic scoring rubric depend on the

discretion of the teacher relevant to students’ language ability.

Related Literature Concerning Film Clips

To carry out this study, the several experiments related to the use of film clips in
English classroom have been collected by the researcher. The research is divided into

experiments conducted by foreign and Thai researchers.

Foreign studies.

Smith (2009) examined the use of film as a teaching tool for high school literature,
which conducted in a middle school in rural Southeast Ohio. The research involved forty
students in the eighth grade. Some students were high-performing while others were low-
performing, but all were in the same class. The results of the study show the effectiveness of
using film in the classroom for learning literature. Students enjoyed and were impressed with
using film in the classroom as revealed in questionnaires. The study showed a largely

positive relationship between usage of film in the classroom and student response.

Eken (2003) studied the use of feature films in the English classroom conducted by
students of the Bilkent University, School of Applied Language. Students deconstructed and
analyzed films assigned by the teacher. The results indicate that feature films help students
improve their four English skills, obtain confidence in speaking in front of class and improve

presentation skills.

Gainer (2005) carried out a study on silent movies with low level students to develop

their productive skills by describing people, action and scenery in video. The experimental
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groups comprised fifteen students. The findings reveal that silent movies helped them be
more active. Although they had errors in their writing, they attempted to make correction.

The silent movies motivated the students to learn English.

Fiorito and Torrie (2009) studied the use of subtitled foreign films in a second
language classroom. The instruments included lesson plans for reading fluency, lexicon and
grammar. The results indicated that viewing films with subtitles helps students develop

reading skills, learn new vocabulary and understand sentences.

Thi Lan Anh (2010) examined the use of movies and videos to teach English
vocabulary to tenth grade students. The instruments comprised questionnaires and semi-
structured interviews. The findings revealed that students had positive attitudes towards
vocabulary learning. Furthermore, students improved their pronunciation and learned new

vocabulary from the movies.

Thai studies.

Petcharatmunee (2005) studied the use of video to enhance English listening and
speaking abilities of first year students at Rajamagala Institute of Technology. The sample
group was twenty six of first year students. The instruments used include six lesson plans,
plus listening and speaking tests. After using video in teaching, the results showed that

students’ ability in listening and speaking significantly increased.

Treesatayakul (2005) also studied the effectiveness of the teacher training program of
teaching English through video at the primary level based on four strands of English
curriculum. The sample group was twenty five English teachers who attended the training
program. The instruments included a training plan and posttest to evaluate teachers’

knowledge. The consequence of training showed that teachers’ performance in teaching
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English through video was rated at a high level; effectiveness of the training program was

also rated highly.

Duangmanee (2003) studied video techniques to enhance English listening and
speaking abilities of freshman higher certificate vocational students. The objective was to
investigate the enhancement of students’ skills. The instruments employed in the
experiments were pretest and posttest for listening and speaking skills; lesson plans and
questionnaires to examine students’ attitudes towards learning English through video. The
results indicated that students’ listening skills, speaking skills and attitudes towards studying
English increased after attending the experiment. The students mentioned that they gained

more confidence and enjoyed studying English more than before.

Students’ Attitudes

Brown (2001) and Spolsky (2000) define attitudes as feelings, fears and prejudices
about learning English as a second language. Cambridge Dictionary of English gives the
meaning of attitude as “a feeling or opinion about something or someone, or a way of behaving that
is caused by this.” Lambert (1967) states that attitudes consist of three elements: cognitive,
affective and conative. Cognitive is an individual’s belief structure. Affective means

emotional reactions. Conative means a tendency to behave towards attitude.

Chamber (1999) explains that attitude in learning language is important because
positive attitudes towards language contribute to easier learning. Similarly, positive attitudes
encourage students to learn English (Ellis, 2008). Brown (2000) explains that second
language learners benefit from positive attitudes, whereas negative attitudes may reduce
motivation and cause students to fail to attain language proficiency. However, negative

attitudes can be changed by learners when they experience reality or a person from another
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culture. Learners of second languages can change their negative stereotypes about the
language. Teachers must be aware that every student has both positive and negative
attitudes; replace their negative attitudes with realistic understanding of the language (Brown,

2000).

In conclusion, it is clear that attitudes influence students’ opinion towards learning
language. This chapter has demonstrated the advantages of using film clips to enhance
students’ communicative skills. In the next chapter, the methodology of the film clip lesson

plan is constructed and measured.

Summary of the Chapter

Chapter 2 presented the advantages of film clips and the importance of
communicative skills. This can be concluded that film clips have an influence on English
communicative skills of students. It motivates students to learn English and improve their
English skills. In response to advantages of using film clips, the film clips lesson plans are

constructed in order to measure the English communicative skills of Thai eighth students.
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METHODOLOGY

This chapter describes the research methodology employed in this study. This
methodology includes four parts: (a) participants, (b) instrumentation, (c) data collection

procedures, and (d) data analysis.

Participants

Selection of the school.

Nakhon Srithammarat is the second largest province in the south of Thailand. This
is one reason why the target school was selected. It is surrounded by touristy provinces
such as Krabi, Surat Thani and Trang. Nakhon Srithammarat has main roads going
Singapore and Malaysia and also has airport travel to Bangkok. In addition, it has many
popular tourist attractions, for example national parks, ancient places and temples. It
attracts thousands of Thai and foreign tourists every year. Nakhon Srithammarat is
mostly agricultural. Products come from agriculture include rubber, rice and fruit.
Farmers sell their products to Thai and foreign customers in nearby provinces such as
Krabi, Surat Thani and Trang. This provides high revenue for famers in Nakhon

Srithammarat.

In 2015, Thailand is going to join the Association of South East Asian Nations
(ASEAN) Economic Community (AEC). This will increase the number of visitors to
Thailand because people in the region will be allowed great access to across the border
without visas. Nakhon Srithammarat is included in the list of tourist destinations that will

be effected by the increased number of visitors.
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Students in Nakhon Srithammarat are expected to communicate in English in order
to exchange information with foreigners. They are expected to have English proficiency
to trade products with foreigners and to work in the tourism industry. These factors affect

people in Cha-uat district.

Cha-uat is a remote district in Nakhon Srithammarat. Students in the area rarely
have opportunities to experience language learning materials and new teaching
techniques. Thus, the researcher is interested in carrying out the experiment in Cha-uat
district to help students improve their English ability. Cha-uat school has mixed ability
classes. Most importantly, the director of school gave permission to conduct this study in

the school.

Selection of participants.

The participants in this study were eighth-grade students at Cha-uat School. They
were more mature than seventh-grade students who had just completed the primary
school. They understood the content of film clips better than seventh-grade students. On
the other hand, ninth-grade students could have been selected to participate in the study,
but they were enrolling in upper-secondary school. The school had to focus on preparing
them for upper-secondary school. Thus, the researcher decided to choose the eighth-
grade students. The participants included 410 eighth-grade students from 11 classes who
were studying English in the second semester of the 2012 academic year. Each class
included students with low and high English proficiency. There were 11 classes,
including two classes reserved for the English program. To maximize the accuracy of this
research, those two classes were excluded from this study because of their particularly
high English proficiency level. Therefore, two classes were selected from nine ordinary

classes to participate in this study. One class was randomly assigned as the experimental
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group and the other class was assigned as the control group. Each group had thirty
students. Male and female students with high and low English proficiency were mixed in

both classes in accordance with school policy.

Instrumentation

The research instruments used to collect data were the English for communication
test and a questionnaire to survey the students’ attitudes towards learning English through

film clips. The test was used as a pretest and a posttest for this study.

The English for Communication Test.

The test was designed and constructed to test students’ communicative skills. The
same test was used for both pretest and posttest (See Appendix A). The tests were
divided into four parts. The first part focused on listening skills. The students watched
and listened to film clips ripped from the films Rio, Rango, Tarzan, Jurassic Park,
Ratatouille, and Real Steel. The 10 multiple choice questions focused on students’
listening ability, listening comprehension, and critical thinking. The second part
concerned reading skills. It emphasized reading comprehension and vocabulary
knowledge. Students read short passages from the films Nemo and Jurassic Park and
answered 10 multiple choice questions. The third part focused on writing skills. In this
part, students were given four pictures of the film clip taken from Ratatouille. The
students were asked to write a story from their imagination based on the four pictures.
The fourth part was a speaking test. It included three sets of pictures taken from Rio,
Tarzan and Jurassic Park. The pictures were put in separate envelopes. The students
were asked to pick one of the envelopes and to orally describe the picture from their

imagination.
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The researcher consulted experts in English teaching to check whether the film
clips were appropriate for eighth-grade students. The tests were revised by three experts
in the field of English language instruction to evaluate the content validity of the test.
After the tests were revised and adjusted, they were piloted with 27 eighth-grade students
who were not the participants of the main study. The KR-21 scale (Kuder Richadson-21)
was used to measure the reliability of the listening and reading multiple choice tests. The
selected test items in the listening section had reliability of 0.76 and the reading test
carried a verified reliability of 0.79. These two sections were included in the English test.
The assessment and evaluation of speaking and writing were based on an analytic rubric
adapted from Heaton (1990). The analytic scoring was used to measure students’
speaking and writing performance in the experimental and control groups. The analytic
scoring of speaking consisted of four categories including content, fluency, grammar and
vocabulary. The analytic scoring of writing also comprised four categories including
fluency, grammar, vocabulary and spelling. The rating of speaking and writing was based
on analytic scoring on a scale of one to five marks. Learners’ performance was evaluated
by the researcher and two assistants (English school teachers). Cronbach’s Alpha method
was used to measure the reliability of the speaking and writing test. The speaking test

had a verified reliability of 0.79 and the writing test was 0.70.

Questionnaire surveying students’ attitudes towards learning English

through film clips.

The questionnaire was constructed to explore students’ attitudes towards learning
English through film clips (See Appendix B). The questionnaire was created in Thai with
two parts. The first part comprised ten questions to measure students’ attitudes towards

film clips to enhance communicative skills. The questions were based on Likert’s rating
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scale: 5 means highest satisfaction, 4 means high satisfaction, 3 means neutral, 2 means
low satisfaction and 1means lowest satisfaction. The mean scores of the questionnaires
were rated as 4.51 to 5.00 = highest satisfaction, 3.51 to 4.50 = high satisfaction, 2.51 to
3.50= neutral, 1.51 to 2.50 = low satisfaction and1.00 to 1.50 = lowest satisfaction. The
second part of the questionnaire consisted of open-ended questions. This provided
opportunities for students to give their comments on learning English with film clips. In
order to develop the efficacy of the questionnaire, it was reviewed by three experts in the
field of teaching English to strengthen the appropriateness of the questions and validate
the content employed in evaluating students’ attitudes. The questions were revised and

improved for use in the questionnaire.

Film Clip Lesson Plans

The students in the experimental group were taught English through film clip
lesson plans by the researcher. The control group was taught English through regular
lesson plans by an English teacher from Cha-uat school. The researcher constructed the
film clip lesson plan (See Appendix C) based on the secondary English curriculum
following the objectives, content, grammar structure, word list and phrases for eighth-
grade students from the Department of Curriculum and Instruction Department, Ministry
of Education (2008). The theories and teaching methods used in the film clips were
derived from several sources (Stempleski & Tomalin, 1990, 2001; Stempleski & Arcario,
1992). The film clips included a greeting and self-introduction clip, Madagascar 2, Over
the Hedge, Ice Age 3, and Jurassic Park. Table 1 shows brief summaries of the clip in

each lesson plan.
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Table 1

Brief summaries of the clip in each lesson plan

Lesson Name of clips Brief summary of the clip
Plans
1 The Greeting and self-  This clip shows the way to greet people in many
introduction clip situations and also gives examples of introducing

people and self-introduction.

2 Madagascar 2 This clip is about ten animals that are travelling by a
broken plane from Madagascar to Africa. Those
animals include a lion, giraffe, zebra, hippopotamus,
lemur, aye-aye, and four penguins. They share the
long journey and funny adventure meeting friends
and families in Africa.

3 Over the Hedge The clip is about three animals. RJ, a foxy raccoon
who is trying to deceive a squirrel named Hammy, to
frighten two girls and get a cookie cart from them.
Vern, a turtle friend of Hammy, tries to help him
when he is under attack by the girls.

4 Ice Age 3 The clip is about an animal named Sid, a funny and
crazy sloth who wants to have a family of his own,
but he did something very bad. He stole three eggs
from a dinosaur. When the eggs hatched, their
mother wanted her babies back.

5 Jurassic Park This clip is about three men and two Kids who take a
driving tour around Jurassic Park while it is raining
heavily. Suddenly, the power is cut off. The cars
stop. T-Rex, the biggest dinosaur in the park, comes
and threatens them.

The researcher constructed five lesson plans. Each lesson plan consisted of two or
three periods and each period took 50 minutes as in a normal class. The overall research
project required 15 periods including pretest and posttest. The lesson plans were based

on four video teaching techniques: sound on / vision on; sound off / vision on; freeze
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frame; and split viewing. Each lesson plan consisted of three video teaching stages:

previewing, whileviewing and postviewing.

In the previewing stage, the researcher asked students questions related to the film
clips to lead students into the lesson, motivated them by giving a summary of the film clip

to read and elicited key vocabulary about the films.

The whileviewing stage involved an activity for learners to collect useful
information and to practice listening and reading skills. During this process, the students

were assigned tasks following four techniques in each lesson.

The postviewing stage was presented after viewing the video. The activities were
for practicing specific language skills, focusing on the productive skills of speaking and
writing. In this stage, learners produced the language they learned and adapted it to new

situations in daily life.

Before using the film clip lesson plans, the researcher asked three experts with 10
years’ experience in the field of English language instruction to revise the appropriateness
of the activities. They checked content validity of the lesson plans by using the items

objectives congruency indices.

Data Collection Procedures

The data of this study were quantitative and qualitative. The quantitative data
were from the pretest and posttest of English for communication, and rating of pre- and
postquestionnaire. The qualitative data was from the open-ended part of the pre- and
postquestionnaire. The data were collected to address two research hypotheses. The data

to answer the first research hypothesis were derived from the pretest and posttest of
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English for communication. The data to answer the second research hypothesis came
from the pre- and postquestionnaire. The procedures for the experiment and data

collection are discussed below.

Before teaching and learning through film clips, the English for communication
test was administered to both groups. The prequestionnaire was also administrated to the
experimental group. Following the pretest and the prequestionnaire, the researcher taught
the experimental group using the film clip lesson plans. The lesson plans using regular
instruction were taught to the control group by an English teacher at Cha-uat school for
eight weeks, in August and September during the first semester of the 2012 academic
year. After teaching for 17 sessions, the posttest was administered to both groups using
the same test that served as the pretest. The postquestionnaire was employed with the

experimental group after the experiment.

Data Analysis

The researcher analysed the quantitative and qualitative data as follows:

Quantitative data analysis.

Data were collected from the English for communication test and part A of the
questionnaire. On the English for communication test, the researcher rated the students’
pre- and post-listening and reading scores. The researcher and two English teachers at
Cha-uat School rated pre-and post- writing and speaking using the analytic rubric. The
mean and standard deviation of the pretest and posttest scores were calculated using the t—
test independent method. An alpha level of 0.05 was established for all statistical tests.
For the attitudes questionnaire, the researcher counted the frequency of the answers for

the experimental group. The mean and standard deviation of prequestionnaire and
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postquestionnaire were calculated using t-test for correlated means. The result presented

the students’ attitudes towards film clip instruction

Qualitative data analysis.

The open-ended questionnaire was transcribed and summarized to determine how
film clip instruction encouraged students to learn English. The result from the
questionnaire revealed why the students had high satisfaction towards film clip

instruction.

Summary of the Chapter

This chapter has presented the methods of investigation of the use of film clip
instruction to enhance eighth-grade students’ communicative skills. It has also
investigated the attitudes of eighth-grade students towards film clip instruction. The
chapter then presented the research methodology consisting of research procedure,
research design, context of the study, research instrument used for data collection, and
film clip lesson plan. In the last section of this chapter, the researcher described data
collection and data analysis procedure. Chapter 4 will present the qualitative and

quantitative data analysis of the study.



CHAPTER IV

RESULTS

The purpose of the study was to investigate the use of film clips to enhance the
English communicative skills of Thai eighth grade students at Cha-uat School, in Nakhon
Srithammarat province. The study also investigated the students’ attitudes towards film
clip instruction. The participants comprised 30 students in the control group and 30
students in the experimental group. The data was obtained from the English for
communication test and questionnaires concerning students’ attitudes towards English
lessons after film clip instruction. The data was analyzed quantitatively. This chapter

presents the results of quantitative data followed by analysis of the qualitative data.

Students’ English Communicative SKills

Research Hypothesis 1.

On the posttest of the English for Communication Test, the mean score of the
participants experiencing film clip instruction will be significantly higher than the mean

score of the participants taught through regular instruction.

Results.

This study was aimed to examine the effectiveness of film clip instruction to
enhance eighth grade students’ communicative skills. The students’ pretest and posttest
scores from the English for communication test of the experimental and control groups
were calculated using descriptive statistics and standard deviations. The mean scores of
the two groups were then compared to explore if there were any significant differences

between the pretest and posttest scores of the participants in the two groups by using the
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t-test independent method. The results of the experiment indicated a significant
difference at the .05 level in the overall means of the pretest and posttest of the students in

the two groups.

Table 2

Differences in the Mean Scores of the English for Communication Pretest and Posttest of

Students in the Experimental Group and Control Group (N = 60)

Students n Pretest Scores Posttest Scores
M S.D. M S.D. t Sig.
Experimental group 30 14.53 2.70 18-3/% 956 2.04 .05*

Control group 30 16.63 2.44 Gy . "2.42

*p < 0.05

The results in Table 2 reveal that the mean score of the English for
communication pretest of the experimental group (M = 14.53, t = 2.04) was lower than
the pretest mean scores of the control group (M = 16.63). The mean score of the English
communication posttest of the experimental group (M = 18.37) was higher than the
posttest mean scores of the control group (M = 16.67). The results indicated a significant
difference between the posttest scores of the experimental group and control group at the
0.05 level. Therefore, the result supports research hypothesis 1. Figure 1 shows a bar

graph of the mean scores of the experimental and control groups.
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Figure 1. Comparison of the English for Communication Pretest and Posttest Mean

Scores of Students in the Experimental Group and Control Group

Attitudes of Students towards Film Clip Instruction

Research Hypothesis 2.

The attitude mean score of the participants experiencing film clip instruction on
postadministration of the questionnaire will be significantly higher than the attitudes

mean score on the preadministration of the questionnaire.

Results.

The questionnaire was used to study students’ attitudes towards film clip
instruction. It aimed to reveal their point of view that students gave before and after
learning English through film clip instruction. The questionnaire was separated into

checklist and open-ended questionnaire.
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The mean scores of the questionnaire were interpreted as follows:

Scale Levels of satisfaction Mean Range
5 Highest satisfaction 451 -5.00
4 High satisfaction 3.51-4.50
3 Neutral 2.51-3.50
2 Low satisfaction 1.51-250
1 Lowest satisfaction 1.00 - 1.50

The data gained from the experimental group is presented as follows:

Data from the Checklist Questionnaire.

The mean scores of the prequestionnaire and postquestionnaire were compared to explore
if there were any significant difference among participants in the experimental group by
using the t-test for correlated means. The results indicated a significant difference at the
.05 level. The results support research hypothesis 2. Table 3 shows the difference in mean

scores on the prequestionnaire and postquestionnaire of the students in the experimental

group.
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Table 3

Differences in the Mean Scores on the Prequestionnaire and Postquestionnaire of

Students in the Experimental Group.

Students Prequestionnaire Postquestionnaire
M S.D. M S.D. t Sig.
Experimental group  4.11 0.24 427 024 2.52 .03*
*p <0.05

The students’ attitudes in the experimental group before learning English through

film clip instruction are shown in Table 4.
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Mean Scores of Students’ Attitudes in the Experimental Group before learning English

through Film Clip Instruction

10.

Statements

I like watching and listening to conversations in the
film clip.

Studying English through film clips is new and very
interesting.

I am interested in studying and doing exercises
through content taken from film clips.

I can apply English from the video clips in real life
situations.

Studying English through film clips will make me
more interested in learning English than before.
Studying English through film clips will help me

practice listening, speaking, reading and writing skills.

I am interested in listening, reading, listening and
writing activities if | study English through film clips.
I will have fun with studying English if | study
English through film clips. | feel I would like to
follow English lessons.
I will learn English better if | learn English through
film clips.
I would like to learn English through film clips in
regular class.

Total

4.13

4.50

4.03

3.77

4.20

4.13

4.00

4.30

3.73

4.33

411

S.D.

0.73
0.63

0.96
0.77
0.61
0.73

0.74

0.88

0.74
1.06

0.79

Interpretation
(Level of
Students’

satisfaction)

High
High
High
High
High
High
High

High

High
High

High

Table 4 reveals students’ high satisfaction with the mean score at 4.11. The result

indicates that students had positive attitudes towards learning English through film clip

instruction. The students had the highest satisfaction towards item 2. The scores showed

that learning English through film clips is new and interesting for students (M = 4.50).

The second highest score was item 10 (M = 4.33). They responded that they would like

to learn English through film clips in regular class. The students’ attitudes in the
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experimental group after learning English through film clip instruction was calculated and

is shown in Table 5.

Table 5

Mean Scores of Students’ Attitudes in the Experimental Group after learning English

through Film Clip Instruction

10.

Statements

After learning English through film clips, | like
watching and listening to conversation in the film
clips.
Studying English through film clips is new and
very interesting.
After learning English through film clips, I like
studying and doing English exercises with content
taken from film clips.
I think I could use English from the video clips in
real life situations.
Studying English through film clips make me more
interested in learning English than before.
Studying English through film clips offers me
chances to practice listening, reading, speaking and
writing skills.
I am interested in listening, reading, speaking and
writing activities after studying English through
film clips.
After studying English through film clips, I have
fun with learning English. 1 would like to follow
English lessons.
I learn and remember vocabulary better when
studying English through film clips.
| prefer to learn English through film clips more
than in regular class.

Total

4.13

4.53

3.77

4.07

4.40

4.40

4.23

4.57

4.20

4.43

4.27

S.D.

0.57

0.51

0.57

0.58
0.67

0.77

0.82

0.63

0.66
0.68

0.66

Interpretation
(Level of Students’
satisfaction)

High

Highest

High

High
High

High

High

Highest

High
High

High

As shown in Table 5, after students learned English through film clip instruction,

the mean scores of students’ attitudes showed high satisfaction with the mean score at
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4.27. The results indicated that film clip instruction improves students’ attitudes towards
learning English through this type of instruction. The students had high satisfaction
means scores in every item and the highest mean score was item 8 (M = 4.57). They
responded that after learning English through film clip, they had fun learning English and
wanted to continue with their lessons. The second highest mean score was item 2 (M =
4.53). They felt that film clips were new, fresh and interesting materials that motivated
them to pay more attention to learning English. Figure 2 shows a bar graph comparing
prequestionnaire and postquestionnaire surveying students’ attitudes towards learning

English through film clip instruction.

4.8

4.6

4.4

4.2 1

4.0 A

3.8 1
-Prequestionnaire

IvViEdIl

3.6 | |:|Postquestionnaire

1 2 S 4 5 6 7 8 9 10

Item No.

Figure 2. Comparison of Prequestionnaire and Postquestionnaire Surveying Students’

Attitudes towards Learning English through Film Clip Instruction.
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Data from Open-Ended questions (prequestionnaire).

In this part, the open-ended questions were provided to students. The answers
were analyzed qualitatively. The first question asked if students liked learning English
through film clips and why they liked it. 25 students said that they liked learning English
through film clips because it was fun, new and interesting. They acquired knowledge of
English and grasped language from the film clips that they could use in real life
situations. They had opportunities to practice English more than in general lessons. Only
five of them thought that learning English in regular class was more interesting than film

clip instruction. The extracts below show examples of students’ comments.

Student 1

“I like learning English through film clips because it is fun. | have a chance to
practice listening, reading, writing and speaking skills. It makes me relaxed
because | can watch short movies and cartoons. It is different from learning
English in regular class which really makes my bored ”.

Student 2

“I don'’t like learning English in this way because it makes me confused. | cannot
do any exercises. | think learning English in regular class is better than learning
English through film clips.”

The second question asked what students thought they would learn from attending
film clip lessons. They said that they knew more new vocabulary. Seven of them thought
that they got more chances to practice English skills and use the language correctly.
Twelve students reported that they would be able to use English in real life situations,
while seven of them gained new experience in English through film clip class. The

extracts below illustrate examples of students’ comments.

Student 3

“I learn language skills which I can use in my real life situation.”
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Student 4

“I can practice my writing skills. | can speak English when | participate in
language activities. | can watch movies which will make me relaxed in learning
English.”

The third question asked if they would like to learn English through film clip in
regular class and why. Twenty-five students reported that they would like to learn
English through film clips in regular class because it would be more fun and interesting
than regular English class. It was new and different from learning English as usual. They
would also be able to learn how to use the language correctly. However, only five
students liked learning English in regular class because it is more interesting than

watching film clips. The extracts below illustrate examples of students” comments.

Student 5

“It is fun and relaxing. | think it is different from learning English as I learn
every day. |'will have good chances to communicate in English. ”

Students 6

“I would not like to learn English through film clips. 1t is boring. Watching films
will not help me improve my English”

The last question asked students to give comments about the film clip. Five
students wanted to watch a variety of film clips. Some of them suggested that the teacher
should bring more cartoons and vocabulary games to the class. Most of them said that
they wanted to learn English through film clips three times a week. Regrettably, 25 of
them gave no comment about the clips. The extracts below illustrate examples of

students’ comments.

Students 7

“I would like to watch variety of film clips and play games in class and learn
English through film clips three times a week. ”
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Student 8

“I love cartoon animations. | would love to watch them. Teacher should bring
more films.”

Data from Open-Ended questions (postquestionnaire).

Data was collected from the open-ended questions of the experimental group after
learning English through film clip instruction. The answers were analyzed qualitatively.
The first question asked if students like learning English through film clips and why they
like it. 28 students liked learning English through film clips because they enjoyed
learning and got knowledge of English. They could apply the language to use in real life
situations. It was not stressful. It was relaxing, new and very interesting learning
materials. However, two students thought that film clips were not interesting. The

extracts below show examples of students’ comments.

Students 1

“I enjoy learning English this way. It makes my fun. | get more knowledge of
English. It is really better than learning English in regular class. ”

Student 2

“I don’t think it is interesting. It makes me bored with watching film clips and
learning English.”

The second question aimed to check what they learned from attending film clip
lessons. 18 of them said that they got chances to practice English skills and use the
language correctly. Seven students learned new vocabulary that they never knew before.
Meanwhile five of them reported that they learned English communicative skills for real

life situations. The extracts below illustrate examples of students’ comments.

Student 3

“I learn vocabulary I have never learned before. | get opportunities to practice
English skills that I can use it in everyday life”
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Student 4
“I learn new vocabulary and communicative skills”

The third question aimed to explore whether students would like to learn English
communicative skills through film clips in regular English class after the course and why.
28 students wanted to learn English through film clips in regular class because they
enjoyed learning English and watching film clips. The atmosphere in the class was
relaxing. The activities were not boring. They got knowledge of English more than
regular class and had more opportunities to practice English skills. There were only two
of them said they did not like learning English through film clip because it was boring.

The extracts below illustrate examples of students” comments.

Student 5

“I love learning English through film clips. | learn new vocabulary. There are
communicative games. | have opportunities to practice my English more than
English regular class.”

Students 6

“I don’t want to learn English this way. | want to do easy English exercises.
English in regular is better and easier”

The last question asked students to give comments concerning film clip lessons.
Seven of them wanted to watch more film clips, have more games and activities. They
said that teacher should play a movie after class and that the film clip should have more
cartoon animation. Three students thought that the language used in the film clips was
easy to understand. Two of them thought that the lessons were difficult and that they
should have been easier. 18 students gave no comments. The extracts below illustrate

examples of students’ comments.
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Student?

“I think teacher should let us watch the whole movies after the class and provide
more movies than this. The English lessons and activities are easy to understand.
It is complicated.”

Students 8

“The lessons are quite difficult for me. It should be easier. Teacher should bring

2

more games.

The Summary of the Results

This chapter has revealed the results from the data collection procedures in
response to the two research hypotheses. The information from the data analysis via the
use of film clip has been reported. According to research hypothesis 1, the result has
revealed that the posttest mean score of the participants experiencing film clip instruction
was significantly higher than that of students taught through regular instruction. Based on
research hypothesis 2, the attitudes mean scores of the participants experiencing film clip
instruction were significantly higher than that of students taught through regular
instruction. In addition, the open-ended questionnaire revealed that students liked
learning English through film clips because they enjoyed the lessons and got knowledge
of English. They could grasp English from film clips to use in real life situations. The

conclusion and discussion are presented in Chapter 5.



CHAPTER V
DISCUSSION, CONCLUSION, AND RECOMMENDATION

FOR FURTHER STUDIES

This research aimed to investigate the use of film clips to enhance English
communicative skills of eighth grade students. This chapter includes conclusion and
discussion of findings. Additionally, it presents the implications of the study, limitations
of the study and recommendations for further studies.

Research Hypothesis 1

On the posttest of the English for Communication Test, the mean score of
participants experiencing film clip instruction will be significantly higher than the mean
score of participants taught through the regular instruction.

Results.

The posttest mean score on the English for communication test of the
experimental group (M = 18.37) was significantly higher than the posttest mean scores of
the control group (M = 16.67). The results support research hypothesis 1.

Discussion.

The posttest mean score of the participants experiencing film clip instruction was
significantly higher than that of students taught through regular instruction. Based on the
pretest score, the mean score of the control group was higher than that of the experimental
group. This is due to the fact that English examination of the students in the control
group was higher than students in other classes including the experimental group who had
average English proficiency.

However, after the experimental group learned English through film clips and had

opportunities to practice language skills, the mean score of the posttest in the
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experimental group (M = 18.37) was higher than that of the control group (M = 16.67).
The results of this study were consistent with the results of the studies conducted by many
researchers (Eken, 2003; Duangmanee, 2003; Gainer, 2005; Fiorito & Torrie, 2009;
Petcharatmunee, 2005). The communicative abilities of students significantly increased
after using video or film clips in learing English.

The effectiveness of learning English through videos or film clips benefit to
students as follows.

First, the use of film clips assisted, encouraged and offered opportunities for
students to develop their communicative skills. Before students were assigned tasks to
communicate in English at the postviewing stage, they were given opportunities to
practice communicative skills, until they accumulated knowledge of language from
vocabulary, structures and communicative activities. Therefore, students could write
stories or create dialogues from the given pictures or do a role-play in front of the class.
Carter and Nunan (2012) explain that supporting and helping students to collect language
knowledge before they can do a task and communicate the language is called scaffolding.
The students are prepared until they are ready to communicate in the language by
themselves (Bruner, 1983, as cited in Nunan & Bailey, 2009). The scaffolding will be
pulled away gradually as students no longer need it (Oxford, 2012). It is evident that
using film clips supports and helps students learn language before allowing them to
construct the language by themselves.

Second, learning English through film clips created a relaxed atmosphere in the
language classroom. Learning language in a comfortable atmosphere can reduce
students’ anxiety and encourages them to acquire the language (Dulay, Burt & Krashen,
1982, as cited in Tomlinson, 2011; Oxford, 1999). From the open-ended

postquestionnaire, it was found that students enjoyed the lessons. They felt comfortable
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learning the language and asked any questions about the lessons without fear. They had
fun doing a role-play activity using the context of entertainment. The atmosphere in the
class was not stressful. It was noticeable that using film clips create a climate for
successful learning in the language classroom (Lonergan, 1984; Mcgovern, 1983).

Third, learning English through video or film clips develops learners’ confidence
to communicate in the target language. Film clip instruction also helps students build
their confidence in their communicative skills in English (Field, 2002; Nunan, 1989, as
cited in Macdonald, Badger & White, 2000). In class, it was found that students were
enthusiastic to volunteer, report their work in the class, use English in a proud manner,
and speak with the accents they heard from the clips. It was noticeable that students
participated in language activities without feeling shy. Used as learning materials, films
help students obtain confidence in speaking in front of class (Porcel, 2009; Tomlinson,
2011). Dulay, Burt and Krashen (1982, as cited in Tomlinson, 2011) support these
findings by showing that whenever students have self-confidence they learn language
faster.

Fourth, using videos or film clips in the classroom enhances students’ enthusiasm
to acquire the target language. Based on the questionnaires, students had fun learning
English through film clips and looked forward to the next class. They enjoyed going to
the class and had motivation to learn the target language.

The students’ motivation was generated from teaching techniques, challenging goals,
supportive atmosphere, competitive activities and materials. These items help develop
intrinsic and extrinsic motivation of students and contribute to students’ language
acquisition (Brown, 2000; Harmer, 2007a; Lightbown & Spada 2006). It is evident that
using video or film clips in the language classroom enhances students” motivation and

increases enjoyment in learning English (Harmer, 2007D).
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Fifth, students acquired appropriate target language from the lessons and tasks
provided. They could produce conversations relating to situations in real life. Brinton
(2001) explains that authentic materials help students bridge the gap between the
language in the classroom and language used in the outside world. According to the role-
play activities, the students could use the language properly and functionally in
accordance with a given situation. They could produce the language related to social
interaction. Chin (2004) and Stempleski and Tomalin (1990) explain that film clips
expose students to target language in real life situations. Social interaction and functional
communication activities are important for students to produce immediate communication
outside the classroom (Littlewood, 2010). This indicates that film clip expose students to
authentic use of language in everyday life.

Last, the use of film clips exposed students to the target language inside and
outside the classroom. From the tasks and communicative activities inside the class,
students were encouraged to communicate in the target language through interesting and
different skills. They had exposure to the language as the film clips were played, for
example, culture, natural flow of language and the rhythm of English. The
communicative situation and native speakers were effectively brought into the class
(Stepleski & Arcario, 1992). In addition, students were assigned to complete the tasks by
searching for information from various resources. They needed to study and practice by
themselves. Nunan (1990) explains that practicing through materials, for example, videos
or film clips, newspapers, and TV encourages learners of the second language to be

exposed to the target language. It contributes a lot to students’ language learning.
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Research Hypothesis 2

On the post administration of the questionnaire, the attitudes mean score of the
participants experiencing film clip instruction will be significantly higher than the
attitudes mean score of the preadministration of the questionnaire.

Results.

The questionnaire was used to reveal the points of view that students made before
and after learning English through film clip instruction. The mean scores of the
prequestionnaire and postquestionnaire were compared to explore if there was any
significant difference of the participants in the experimental group. The result indicates
that the attitudes mean score of the participants experiencing film clip instruction was
significantly higher than the attitudes mean score of the preadministration of the
questionnaire.

Discussion.

From the results in the prequestionaire, the mean scores of students’ attitude
before learning English through film clip instruction were high satisfaction with the mean
score at 4.11. Students’ satisfaction was high in all aspects. When it was compared to the
postquestionnaire, the mean scores of students’ attitudes were high satisfaction with the
mean score at 4.27. It was found that film clip instruction satisfied the students. They
liked to learn English through film clips. The results of the questionnaires are consistent
with the results of previous studies. Many researchers have agreed that video or film
clips could be used to enhance the attitudes of students towards language learning (Chin,
2004; Harmer, 2007b; Porcel, 2009; Stempleski & Tomalin, 2001).

Attitudes and motivation play an important role in succeeding in second language

learning (Garner, 1985 cited in Lightbown & Spada, 2006) and encouraging students to
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learn the target language (Ellis, 2008). The materials, for example, newspaper articles,
advertisements, and film clips can develop students’ positive attitudes and motivation
(Lightbown and Spada, 2006; Tomlinson, 2011). Video or film clips can motivate and
increase students’ interest when they hear and see it (Harmer, 2007D).

Students had opportunities to listen to native speakers speak with natural rhythms
of English. They saw the costumes, culture, and moving pictures from the film clips,
which interest learners to pay attention the lessons. As a result, item eight in the
postquestionnaire shows that students had positive attitudes toward learning English.
They had fun learning English through film clips and paid more attention to English
lessons. The satisfaction of the students was higher (4.57) than the prequestionnaire
(4.53). In addition, item two reveals that two students were very interested in film clips
as it was something fresh and new to them. Satisfaction with this item was higher than
the prequestionnaire at 4.53. The students looked forward to the next class and suggested
some film clips they wanted to watch. The film clips made them excited to go to class.
However, item three in the questionnaire checked whether students liked to study and do
English exercises with content taken from film clips. The mean score of the
postquestionnaire was lower than the prequestionnaire. This indicates that although they
liked learning English with film clips, they also expected to watch the whole film rather
than doing exercises and participating in film clip tasks. This possibly decreased their
satisfaction.

In addition, in the open-ended question of the postquestionnaire, the comments
from the first question revealed that five students were not interested in film clips.
However, after they attended the film clips, three of them changed their opinion and
specified that they liked learning English through film clips. It is possible that they felt

relaxed while they were studying. The materials were fresh, new and very interesting to
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them. They had opportunities to practice English skills and participate in fun activities.
Consequently, they found that learning English through film clips was useful to them.
They could apply the language in real life situations. Regrettably, two students still did
not like film clips. They thought that the film clips were not interesting. However, it was
evident that in class those two students were passive leaners. They had low English
proficiency and could not get the tasks done when they were assigned. Possibly, they had
negative attitudes towards learning English before they studied in film clip class. As a
result, they still did not like learning English through film clips regardless of which
teaching techniques were employed.

Interestingly, in the second question, 18 students commented that they had
chances to practice English skills and use the language correctly after attending the
course. Only seven students thought about this in the prequestionnaire. This reveals that
the film clip activities offered students opportunities to communicate in the target
language. They could use the language to describe situations and communicate with
partners. They could use English tenses that they met in the scenes and situations from
the activities. They also realized that learning English through film clips assisted them to
employ English skills more than in regular class. Many researchers claim that film clips
motivate students to use language skills (Harmer 2007b; Porcel, 2009; Stemple &
Tomalin, 1990).

In the third question in the prequestionnaire, five students explained that they did
not like learning English through film clips in regular class. It was also found that in film
clip class, five students had low English proficiency and could not get the tasks done in
English. Moreover, they possibly had negative attitudes towards learning English prior to
the class. Surprisingly, after they attended the film clip class, three of them changed their

minds and noted that they liked learning English. Twenty-eight students including these
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three students gave the reasons that learning English through film clips was relaxing.
They could practice English skills. The most logical reason is that film clips were not
only watched for entertainment, but as authentic materials the films could generate
interest and enthusiasm for learning English (Newby et al, 2006; Lightbown & Spada,
2006; Tomlinson, 2011).

Implications of the Study

The results of the study indicated that film clip instruction could successfully
enhance the communicative skills of the students. However, there are some implications
for the English teacher to consider.

The teachers should bring new teaching techniques into class. This encourages
students to communicate with the language, use critical thinking and practice their
communicative skills and study for themselves. Mareover, it gives them opportunities to
experience English in real life situations and learn the target language effectively.

Teachers should bring authentic materials to improve students’ communicative
skills. The materials have no negative effect on students’ learning. In contrast, they help
students learn rather than merely testing them (Tomlinson, 2011). They will offer
students exposure to the second language. Students will able to understand linguistic
patterns, traditions and culture from other countries. For teachers, the materials will
illustrate language, make attractive presentations and create activities. They can be used
to introduce interesting topics. Additionally, they also develop students’ confidence,
attitudes and motivation in learning English (Lightbown & Spada, 2006).

Finally, teachers should create a relaxed atmosphere in the language classroom by
using games, songs or movies. This helps students when they have problem with the

language. The positive atmosphere can reduce students’ anxiety, encourages them to
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acquire the language and increases level of motivation. Learning the target language will
be better and faster when students feel relaxed in the classroom.

Recommendations for Further Studies
Some recommendations for further studies are presented as follows:

1. There should be a study to compare the communicative skills of students in
English program and non-English program students.

2. Apart from using film clips, there should be a study to examine the use of
Youtube video clips to enhance students’ communicative skills.

3. There should be a study to investigate the effectiveness of film clip instruction to
enhance the communicative skills of upper secondary school or university
students. It should also be conducted to determine in which skills university

students demonstrate the highest scores.
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Pretest and Posttest of English for Communication

Part 1: Listening Test (10 Marks)
Part 2: Reading Test (10 Marks)
Part 3: Writing Test (10 Marks)
Part 4: Speaking Test (10 Marks)

Part 1: Listening Test 10 marks
Directions: Watch the film clips carefully. Read the questions and

put a cross (X) on a, b or ¢ for each correct answer.
Watch film clip one and answer the questions one and two.
1. What does the girl say?
a. I’ll call you, Blue
b. I’ll be there for you.
c. I’ll take care of you.

2. According to the film clip, what is the girl like?
a. She is kind.
b. She is cute.
c. She is funny.

Watch film clip two and answer question three.

3. When the girl gave a cup of hot chocolate to a bird, she means that...
a. the chocolate is still hot.
b. she will be back to drink it.
c. the chocolate is ready to drink.

Watch film clip three and answer question four.
4. What are they going to do?

a. They are going to drive.

b. They are going to ride

c. They are going to dive.
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Watch film clip four and answer question five.
5. What does the gorilla tell the boy to do?
a. The gorilla tells the boy to take a hair from an elephant.
b. The gorilla tells the boy to bring its hairs to an elephant.
c. The gorilla tells the boy to give the boy’s hair to an elephant.

Watch film clip five and answer the question six.
6. Which one is correct?
a. The girl told the boy to lock the car doors.
b. The boy told the girl to turn off the light.
c. The boy told the girl to get out of the car.

Watch film clip six and answer question seven
7. Which one is correct?

a. A mouse is an only child.

b. A mouse has no father.

c. A mouse has a brother.

Watch film clip seven and answer questions eight and nine.
8. What does the man want?

a. Money.

b. Collars.

c. Pictures.

9. Why do the girls leave the man?
a. He is about to hurt them.
b. They are asked for cash.
c. The robot looks scared.

Watch film clip eight and answer question ten.
10.What does the man want?

a. He wants to drive alone.

b. He wants to go fishing alone.

c. He wants the keys for his house.
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Part 2: Reading Test 10 marks
2.1 Read the passage carefully and put a cross (x) on a, b and c for each
correct answer (Items 11-15).

Marlin, the clownfish had only one son named Nemo. He lost his wife
and his 400 eggs to a Barracuda, a fast and furious fish. His family was
eaten. He had only one son left named Nemo. He worried about his child
who was born with an abnormal and small right fin. Marlin as a father
always took care of every move of his son. He thought that his son was not
able to swim well as other fish and Nemo needed his father for taking care of
him. Nemo was bored with his father who worried too much about him. One
day, Nemo went to school. It was his first day. His father took him to school
and talked to a teacher to take good care of his son. The teacher said that he
would watch every kid while exploring the nature outside classroom. The
teacher took his students out of his classroom to see sea life. Suddenly,
Marlin heard from other parents that the teacher would drop students off to
discover sea life by themselves. Marlin was now very angry. He followed the
class and argued loudly with the teacher in front of Nemo’s classmates.
Nemo was ashamed. The teacher promised to watch every students but
Marlin did not trust the teacher. Nemo did not want to talk with his father.
He swam away and went to a boat. Marlin asked Nemo to come back, but he
did not listen to his father. Suddenly, Nemo was discovered and caught by a
scuba diver. Nemo was taken to the boat which was heading to Sydney.
Marlin swam after the boat but he could not follow. He was slower than the
boat. Marlin decided to look for his son to bring him back.

11. What happened to Marlin’s wife?
a. She was killed by a fish.
b. She died while giving birth.
c. She left Marlin to have a new family.

12. Why was Marlin very worried about Nemo?
a. Because Nemo was too young for school.
b. Because Nemo had no one to take care of him.
c. Because Nemo could not swim well like other fish.
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13. Why did Nemo’s father argue with the teacher?

a. Because he wanted Nemo to go home and teach Nemo by himself.

b. Because he was very worried about Nemo. Nemo could not swim

well.

c. Because he thought that the teacher could not take care of the class.

14. Why do you think Nemo swam away while his father was arguing
with the teacher?

a. He was angry with his father.

b. He was scared of his father.

c. He was worried about his father.

15. What does “discovered” mean?
a. To find out.
b. To walk around.
c. To catch something.

2.2 Read the passage carefully and put a cross (x) on a, b or ¢ for each
correct answer (Iltems 16-20).

Dr. Alan Grant was a dinosaur expert who lived happily with his life
far from any dinosaurs. Unfortunately, he was really short in research
money. Dr. Grant wanted money to run his research. A wealthy
businessman, Paul Kirby hired him to be a guide on Isla Sorna Island where
there were a lot of dangerous dinosaurs living. Mr. Kirby offered Dr. Grant a
lot of money so he could fund his future research. Dr. Grant didn't know that
he was deceived. Mr. Kirby just needed a dinosaur expert to help him and his
wife to find their 14-year-old son, Eric, who got lost on the island. Dr. Grant
decided to go there. He took Mr. Kirby’s plane to the island. When the plane
arrived on the island, Dr. Grant warned the pilot not to land on the island
because it was too dangerous, but it was too late. The pilot brought the plane
down on the island. Mr. Kirby and his wife got out off the plane. They
walked around and called their son, Eric. Grant discovered the truth why
they really wanted to go the island and invited him along. He told them not
to make loud noise. The dinosaurs would come and kill everyone. They were
smarter, faster, fiercer and more brutal than other animal. Mr. Kirby and his
wife were sorry that they deceived Dr. Grant to come along to the dangerous
island. They just wanted to find their beloved son. They hoped he was alive
on the island. Dr. Grant, Mr. and Mrs. Kirby walked through the jungle to
find Eric. They saw a lot of dinosaurs. Most of them were dangerous.
However, Dr. Grant, Mr. and Mrs. Kirby never lost their hope to find Eric.
Finally, Dr. Grant found Eric. He was safe. Eric got food from the old vender
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to survive. Dr. Grant, Mr. and Mrs. Kirby were very happy to see him. They
took Eric out of the island.

16. Why did Dr. Grant decide to go to the island?
a. Because he owed Mr. Kirby money.
b. Because he needed money for his research.

c. Because he was a guide. He wanted to do his research.

17. Why did Mr. Kirby want to explore the island?
a. Because his son got lost.

b. Because he wanted to visit his son.
c. Because he had never seen dinosaurs.

18. Why do you think Dr. Grant warned the pilot not to land the plane?
a. Because the plane was crashed by the dinosaurs.
b. Because there was no runway on the island.
c. Because there were a lot of dangerous things.

19. What does “deceived” mean?
a. To hire someone to do something.
b. To take someone to a very far place.
¢. To make someone believe something that is not true.

20. What does “survive” mean?
a. To live.
b. To run.
c. Towalk.
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Part 3: Writing Test 10 marks
Directions: Use your imagination to make a story and describe
these pictures (5 minutes).
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Part 4: Speaking Test 10 marks

Directions: Choose 1 of the 3 story picture sets, each one has six
pictures. Sequence the pictures and prepare for telling the story (3
minutes). Tell the story from the pictures (5 minutes).

Picture set 1
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Picture set 2

Picture set 3




English Speaking Rating Sheet
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Behavio

Content Be able to initiate Mistakes are almost | A few mistakes in Make a lot of mistakes | Virtually unable to
and connect content | unnoticeable. arranging content. in arranging content. tell story through
interestingly and Arranging content The content is not Almost impossible to the pictures.
excitedly. are continued continuous and not tell a story. Content arranged

interestingly and related to each other. extremely
related to each other. misplaced.

Fluency Speak smoothly, Speed of speech Speak, and then Speak slowly, usually Stammer a few
fairly spontaneous. seems to be slightly pause to think of hesitant; often forced words and have

affected by language | appropriate words to | into silence by long pause while
problems. continue speaking. language limitations. speaking.
Speed and fluency
are rather strongly
affected by language
problem
Grammar Make few noticeable | Occasionally makes Make frequent errors | Grammar and word Errors in grammar
errors of grammar or | few grammatical of grammar or word | order errors make and word order are
word order. Mostly errors or word-order | order, but comprehension very severe while
correct. errors, but meaning understandable difficult. Almost making speech,
is quite clear. unable to and unable to
communicate. understand.
Vocabulary Use variable Sometimes use Use a lot of words Very limited Vocabulary

vocabulary to
communicate, and
meaning is relevant

to the content.

inappropriate words
and meaning is
mostly relevant to

the content.

but frequently wrong
words. Meaning is

not clear.

vocabulary makes
comprehension quite
difficult. Conversation
somewhat limited
because of inadequate

vocabulary.

limitations very
extreme and it
makes
conversation
virtually

impossible.

Adapted from Heaton (1990)
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The evaluation form for English speaking ability

|:| Pre-test |:| Post-test

Student: Rater: Date:

Behavior

Content

Fluency

Grammar

Vocabulary

Total Score

The evaluation form for English speaking ability

I:I Pre-test I:I Post-test

Student: Rater: Date:

Behavior

Content

Fluency

Grammar

Vocabulary

Total Score




English Writing Rating Sheet
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errors only.

not interfere
significantly with
communication. Not

too hard to understand

interfere with
communication. Some
words are very hard to

recognize.

Fluency Flowing style. Quite flowing style. Style reasonably Jerky style. An effort Very jerky. Hard to
Very easy to Mostly easy to smooth. Not too hard needed to understand understand. Cannot
understand. understand. A few to understand. Mostly, | and enjoy. Sentences enjoy reading.
Complex and complex sentences. but mostly simple are confusing. Mostly Almost simple
simple sentences. Effective sentences. Fairly simple sentences. sentences. Sentences
Very effective effective are confusing.

Grammar Mastery of A few minor Only one or two major | Major mistakes which Numerous serous

grammar. Only mistakes only mistakes and only a lead to difficulty in mistakes. No

one or two minor preposition and few minor mistakes. understanding. Lack of | mastery of sentence

mistakes. articles. mastery of sentence construction. Almost

construction. unintelligible.
Vocabulary Use of wide range | Good use of new Attempt to use words Restricted vocabulary. | Very restricted

of vocabulary words acquired. required, fairly Use of synonym but vocabulary,

taught previously. appropriate vocabulary | not appropriate. inappropriate use of
on the whole but synonyms. Seriously
sometimes restricted. hinder

communication.
Spelling No errors. One or two minor Several errors but do Several errors. Some Numerous etrors.

Hard to recognize
several words.
Communication is

very difficult.

Adapted from Heaton (1990)




The evaluation form for English writing ability

|:| Pre-test

Student:

|:| Post-test

Date:

Behavior

Fluency

Grammar

Vocabulary

Spelling

Total Score

The evaluation form for English writing ability

I:I Pre-test

Student:

I:I Post-test

Date:

Behavior

Fluency

Grammar

Vocabulary

Spelling

Total Score




Film Script of Listening Test

Part 1: Listening Test 10 marks.
Film script of Rio. Students answer questions one and two.
It’s okay. I’ll take care of you.
Film script of Rio” and answer question three.
Here’s your hot chocolate, Blue. It’s a type you like it.
Film script of Rango. Students answer question four.
A: Sheriff, what are we going to do now?
B: Now? We’ll ride.
Film script of Tarzan. Students answer question five.
A: Ok, what have | got to do?
B: Do? What you’ve got to do? Haha ohoh it’s so stupid.
A: What?
B: well, you’ve got, you’ve got to go get a hair.
A: a hair?
B: Yes, a hair, aha, an elephant’s hair!
Film script of Jurassic Park. Students answer question six.
A: Turn the light off.
B: I’m sorry.
A: Turn it off now.
Film script of Ratatouille. Students answer question seven.

A: This is me. I think it’s apparent I need to rethink my life a little bit.
What’s my problem? First of all, I’m a rat, which means life is hard. And
second, | have a highly developed sense of taste and smell. Flour, eggs,
sugar, vanilla bean. Oh small twist of lemon.
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B: Whoa, you can smell all that? You have a gift.

A: This is Emile, my brother. He’s easily impressed.

C: So you can smell ingredient? So what?

A: This i1s my dad. He’s never impressed.

Film script of Real Steel. Students answer questions eight and nine.
A: this is Ambush. Wakey Wakey.

B: What robot is he fighting?

A: Actually he’s going to fight. Whoa whoa little lady. What are you doing?
C: Can we get a picture with him?

A: Sure, for five dollars.

B: You want five dollars? Seriously?

A: No, | want five dollars immediately.

C: Come on, guys.

Film script of Real Steel. Students answer question ten.

A: Give me the keys.

B: I’m coming with you.

A: No, you’re not.

B: Why not?

A: Because I don’t want you with me, ok?

B: I’m either coming with you or you are fishing your keys in the sewer.
Your choice. What is it going to be, old man?



APPENDIX B

The Prequestionnaire and Postquestionnaire
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Prequestionnaire Surveying Students’ Attitudes towards Learning
English through Film Clips

Partl: 10 Checklist questions

Direction: Please tick (V) in the column to show your satisfaction with film
clip instruction learning before attending the course.

Statements

The scale of students’ satisfaction

Highest
5

High Neutral Low
4 3 2

Lowest
1

1. I like watching and listening to
conversations in the film clip.

2. Studying English through film
clips is new and very interesting.

3. I am interested in studying and
doing exercises through content
taken from film clips.

4. | can apply English from the
video clip to real life situation.

5. Studying English through film
clip will make me more interest in
learning English than before.

6. Studying English through film
clips will offer me to practice
listening, speaking, reading and
writing skills.

7. | am interested in listening,
reading, listening and writing
activities if I study English through
film clips.

8. I will have fun with studying
English if | study English through
film clips. | feel I would like to
follow up the lesson.

9. I will learn English better if |
learn English through film clips.

10. I would like to learn English
through film clips in regular class.
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Part 2: Open-ended questions

1. Do you like learning English through film clip? Why?

..........................................................................................
..........................................................................................

...........................................................................................

..........................................................................................
..........................................................................................
..........................................................................................
..........................................................................................

..........................................................................................
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Postguestionnaire Surveying Students' Attitudes towards Learning
English through Film Clips

Partl: 10 Checklist questions

Direction: Please tick (V) in the column show your satisfaction with film

clip instruction learning after attending the course.

Statements The scale of students’ satisfaction
Highest | High | Neutral | Low | Lowest
5 4 3 2 1

1. After learning English through film
clips, I like watching and listening the
conversations in the film clips.

2. Studying English through film clip is
new and very interesting.

3. After learning English through film

clips, 1 like studying and doing English
exercises with content taken from film
clips.

4. 1 think 1 could use English from the
video clip in real life situations.

5. Studying English through film clips
make me more interested in learning
English than before.

6. Studying English through film clip
offers me chances to practice listening,
reading, speaking and writing skills.

7. | am interested in listening, reading,
speaking and writing activities after
studying English through film clips.

8. After studying English through film clip,
| have fun learning English. | want to
follow English lessons.

9. I learn and remember vocabulary better
when studying English through film clips.

10. | prefer to learn English through film
clips than learning in regular class.




96

Part 2: Open-ended questions

1. Do you like learning English through film clips? Why?

3. Would you like to learn English communication skills through film clips

in regular English class after the course? Why?

..........................................................................................
..........................................................................................
..........................................................................................

...........................................................................................

..........................................................................................
..........................................................................................
..........................................................................................
..........................................................................................

..........................................................................................
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The Film Clip Lesson Plans
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Lesson Plan

Films’ clip: Over the hedge

Technigue: Sound on/ vision on

Brief story of the clip:

RJ, a foxy raccoon who is trying to deceive a squirrel named Hammy, to frighten
two girls and get a cookie cart from them. Vern, a turtle, friend of Hammy tries to help

him when he is under attack by the girls.
Level: 8" grade students

Skill development: reading, speaking, listening, and writing

Lesson Objectives and Description

- To get students to describe what each character is like
- To get students to listen to short sentences from the characters
Content Outline and Activities

- Learn new vocabulary (e.g. friendly, helpful, tricky, foolish, generous, talkative,
clever, funny and greedy.)
- Match the adjective words with the definitions.
- Watch the movie clip; Over the Hedge
- Match the character of each animal with the adjective.
- Draw and write a short paragraph of your favorite character.
Total Time: 150 minutes

Period 1: 50 minutes

Lead-in: (5 minutes)

1. Ask students if they like or dislike singers, musicians, comedians or superstars and
ask whom their favorite celebrities are, and why they like or dislike them.
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2. Encourage students to speak and write down the words on the board.

Pre- teach vocabulary: (45 minutes)

3. Tell students that before they watch the film clip, they will have to learn new
adjectives (friendly, helpful, tricky, foolish, generous, talkative, clever, funny and

greedy.)
My dog does not bite anyone. It is
friendly.
friendly
Manop likes helping people. He is
helpful.
helpful
A fox tricks a little girl. It is tricky.
tricky

foolish

Bean cannot study science. He is
foolish.
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Santa gave me a present. He is very

generous generous.
Mat got an A in English. He is very
clever.
clever
Jane is eating all lunch. She wants
more food. She is greedy.
greedy
Nobody gives a seat to a woman
who is carrying a little boy. They
selfish are selfish.
Narong does not want to listen to
talkative Jane. She talks a lot. She is
talkative.
Funny Sara always tells jokes to Mike.

She is funny.
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4. Distributes worksheet 3.1 and ask students to match adjective words with their
definitions.
Period 2: 50 minutes

Pre-viewing: (5 minutes)

5. Revise the vocabulary set of adjectives from the previous lesson by showing
pictures.
6. Make sure that students really understand the meaning of each word.
While — viewing: (45 minutes)

7. Tell students that they have to match the cartoon characters with the vocabulary in
the box.

8. Distribute worksheet 3.2 to students, and then play the film clip.

9. Draw the answers from students by showing a picture of turtle, squirrel and
raccoon, then use Yes/No question to elicit answers from students (Is the turtle
foolish? Is the raccoon helpful?).

10. In the second part of worksheet 3.2, tell students that they are going to watch the
clip to match the sentences with the characters (Who said “ )

11. Play the film clip and let students watch each character speaking.

12. Ask class if they are finished; teacher plays the clip again and helps class correct
the answers.

13. Ask students to bring small photos of their favorite stars to class next time.

Period 3: 50 minutes

Post — viewing: (50 minutes)

14. Distribute worksheet 3.3 to students.

15. Ask students who their favorite superstars are and stick the photos on the box.

16. Tell students to write a short paragraph about why they like their celebrities.

17. When class is finished, ask students to walk around and find out classmate’s
favorite superstars by asking, “Who is your favorite superstar?” and “Why do you
like him/her?”

18. Walk and monitor check while students are making conversation.

19. Let students put their tasks on the board and tell them to vote.

Assessment

Assess the students’ answers on worksheet 3.1, 3.2 and 3.3
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Worksheet 1

Directions: Match the adjective with the definitions by
putting a-j in front of 1-10

1 friendly

____ 2. helpful
____3.tricky
4 Foolish

5. generous
6. talkative

7. clever

____ 8. funny
____9.greedy
___10. selfish

a. wanting more food, money or
power than you need

b. be kind and nice to everyone
c. willing to assist people

d. willing to give time, money or
help

e. not showing good ideas, stupid
f. always cheating someone

g. having the ability to
understand things easily, smart

h. making people laugh
i. always talking a lot

j- not sharing, but always getting
or asking from others
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Worksheet 2

Part A (Directions): Watch the film clip and tick (V) the
adjectives in the blank Yo match the character of each

animal.

Characters

turtle raccoon squirrel

clever

generous

greedy

tricky

helpful

foolish

selfish

friendly

talkative

funny

Total

Part B (Directions): Watch again and tick (V) o match
the sentence to characters.

Characters
Conversations E
raccoon squirrel
"Go onl Get out there."
"I want my cookies."
“He's under attack.”
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Worksheet 3

1. Draw a cartoon of your favorite superstar in the box.
2. Write what your favorite superstar is like.

3. Tell the reasons in short paragraph why you like him/her.

My favorite star is



Lesson Plan

Films’ clip: Ice Age 3

Technique: Sound off / vision on
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Brief story of the clip: Sid, a funny and crazy sloth wants to have a family of his own,

but what he did was very bad. He stole three eggs from a dinosaur. When the eggs

hatched, their mother wanted her babies back.

Level: 8" grade students

Skill Development: writing and speaking

Lesson Objectives and Description

To get students to create conversation in the speech bubbles.

To have students report their bubble writing.

Content Outlines and Activities

Arrange pictures

Watch the film clip

Predict the scenes

Write dialogue in the speech bubbles
Tell the story created

Total Time: 100 minutes

Period 1: 50 minutes

Lead - in: (5 minutes)

1. Ask students if they know “Ice Age” and if there were any living things. Were

there any human beings?
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Pre - viewing: (5 minutes)

1. Stick the pictures of the scene in the cartoon on the board. Tell students that they
are going to guess the order of the scene from the cartoon. What happens first,
second, third and last? Rearrange pictures as they think.

2. Distribute worksheet 4.1 to students. Ask them to write their answer on the
worksheet.

3. Have them check answers with their partners.

While -viewing: (40 minutes)

4. Play the film clips and let student check if they arranged the pictures in the right
order.

5. Hand worksheet 4.2 out to students. Play the film clip with sound off and let
students write down the conservation in the bubbles.

6. After the students finish, they report to class what they wrote for each picture.

7. Break students into groups of five and ask students to prepare the pictures of
cartoons or pictures from magazines or newspapers for the next class. Show a
picture as an example to students.

Post- viewing: (50 minutes)

8. Ask students to give a conversation they made or have just made with other
people or friends. Show the pictures and elicit answers from students. When they
describe the situations, teacher writes on the board.

9. Tell students to sit in their groups and bring up the pictures to create a story.

10. Tell students to stick prepared pictures to A4 paper and draw bubbles of speech
and tell the story below the picture. Ask students to write down at least 15
sentences.

11. When students are finished, invite them in each group to stick their work on the
board and report. Then let friends vote for the one they like best.
Assessment

1. Worksheet 4.1, 4.2

2. Students’ report



Worksheet 1

Directions: Put the pictures of cartoons in the right order.
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Pictures

Pre-watching

While-watching

Scores

Total:




108

Worksheet 2

Write sentences in the bubles what each character will probably say.
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